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Abstract 
Conflicts and security issues have become serious challenges pervading human society across the 
world. It is of equal importance to note that even the university community is not spared. University 
students who are supposed to be future leaders take to violent youth behavior.  These disturbing 
trends in Nigerian universities greatly erode the values and ideals of the university system the world 
over. For universities, according to Chandio, Hussain, Khan and Gulrez (2013), are places where 
students, who are the future leaders, learn the art of leading their nation(s) in the right direction with 
vision and passion. They further noted that university students come to the university to seek 
knowledge and acquire skills of living and letting others live peacefully in society. They are expected to 
be provided with opportunities of developing progressive mindset, enlightened thoughts and cherished 
characters. They are also expected to groom their personalities and developmental faculties to 
become future intellectuals of society. In essence, universities and other higher institutions have long 
been recognised by national governments as key agents for social and economic development due to 
their inherent capacity to foster knowledge creation, processing and dissemination (Ajiboye & Tella, 
2007). Nigerian educational institutions like other citadels of learning around the world were 
established solely for the purpose of inculcating in students sound and qualitative education to be able 
to function effectively in any environment they may find themselves (Aluede, Jimoh, Agwinede & 
Omoregie, 2005. Historically, the Nigerian university system has been plagued with various kinds of 
chaos and conflicts since the mid-1980s with consequent effects on the quality of graduates and the 
educational system as a whole. Specifically, Alabi (2005) reported that twenty incidences of students’ 
motivated violence and conflicts, and 13 university workers’ motivated conflicts occurred between 
1991 and 2005. Mohammed (2005) as reported by Etadon (2013) claimed that more than thirty-three 
students’ lives were lost between 1986 and 1996 and more than seven members of academic staff 
were killed during students’ violent conflicts. Students’ crisis has therefore become more rampant in 
the universities and the resultant consequence has been to the detriment of the teaching-learning 
atmosphere (Adeyemi, Ekundayo & Alonge 2010). 

Culture of peace as conceived by UNESCO (1995) was described as consisting values, attitudes, 
behaviors and ways of life based on non-violence, respect for human rights, intercultural 
understanding, tolerance and solidarity, sharing and free flow of information and the full participation of 
women. Culture of peace is an integral approach to preventing violent conflicts, and an alternative to 
the culture of war and violence. The UN (1999) later described it as a concept based on education for 
peace, the promotion of sustainable economic and social development, respect for human rights, 
equality between women and men, democratic participation, tolerance, the free flow of information and 
disarmament. 

In the light of this, Nigerian undergraduates perhaps need to be taught how to solve genuine problems 
in a non-violent manner which is in fact the primary goal of peace education. 

For the purpose of this study, values are conceptualized relative to home.  Home values are those 
values within the family system which provide the foundations for personality development in infants. 
Specifically, the home is expected to inculcate in the young ones the values self-restraint/discipline, 
good attitude towards peace, family name and integrity, courteousness/politeness and respect for 
constituted authority. 

The home is perhaps the most powerful emotional unit to which most human beings belong (Ajila & 
Olutola, 2007). The duo stressed further that home should be value-laden with the capacity to impact 
positively and provide the foundations for personality development. In addition, they also argued that 
home values are expected to predispose every citizen towards good living with an exhibition of some 
degree of good culture of peace. This culture is expected to bring about fundamental changes in 
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knowledge, attitude, and behavior that will enable the individuals to take positive action for a more 
peaceful world. Uwaifo (2008) also asserted that home plays tremendous roles in building the 
personality of the child and making the child what he/she is. Thus, Ichado (1998) concluded that the 
environment from which an undergraduate comes from should generally influence his/her performance 
at school. 

This paper therefore examined the extent to which home values influence the culture of peace among 
the undergraduates in the selected universities in Nigeria. The home values are: 

 Family name and integrity 

 Respect for constituted authority.  

1 CULTURE OF PEACE 
There is not a singular concept of culture of peace. Because of the inherent nature of the concepts 
‘culture’ and ‘peace’, the definition of a ‘culture of peace’ must make room for cultural plurality. Groff 
and Smoker (1996) discuss the existence of different definitions for ‘culture’ and ‘peace’ and how both 
terms independently can be hard to define. According to Brenes (2004), the values and principles of a 
culture of peace can be expressed in diverse ways in different cultures. 

Culture has been defined as the notion of shared meanings and values and diversity between different 
peoples of the world (Damirchi, Hazrat & Poushaneli, 2003). The notion of a ‘culture of peace’ was first 
elaborated for UNESCO at the International Congress on Peace in the 	  

Minds of Men, held at Yamoussoukro, Cote d‘Ivoire, in 1989. The Yamoussoukro Declaration called 
on UNESCO to construct a new vision of peace by developing a peace culture based on the universal 
values of respect for life, liberty, justice, solidarity, tolerance, human rights and equality between 
women and men and to promote education and research for this vision (UNESCO, 1995). Thus, the 
UNESCO conceived culture of peace as a set of ethical and aesthetic values, habits and customs, 
attitudes toward others, forms of behaviour, and ways of life that draw on and express: 

• Respect for life and the dignity of human rights of individuals; 

• Rejection of violence; 

• Recognition of equal rights for men and women; 

• Support for the principles of democracy, freedom, justice, solidarity, tolerance, the acceptance 
of differences; and 

• Communication and understanding between nations and countries and between ethnic, 
Religious, cultural, and social groups. 

The family is uniquely positioned to create the culture of peace as a partner with a presence at the 
community level and a voice at the global level. As it has been noted earlier, children and youth have 
tremendous capacity to help build the culture of peace and need to be empowered to take up an 
ethical leadership position in the culture of peace process. Creating a culture of peace requires a 
fundamental change in knowledge, attitudes, behavior and worldview which enables the learners to 
take action for a more peaceful world. Peace education thus seeks to play a role in the societal 
transformation which ultimately will lead to a peaceful and harmonious society. 

Values, according to Landauier and Rowland (2001), are what one seeks to achieve or maintain 
according to one’s life as the standard of evaluation. Values are the motive power behind purposeful 
action. They are the ends to which one act. Without them, life would be impossible. Life requires self-
generated action to sustain itself. Without values, one could not act and death will follow. Landauier 
and Rowland (2001) further assert that values specify a relationship between a person and a goal and 
that values are the embodiment of what an organisation stands for and should be the basis for the 
behavior of its members. Valuing, according to Huitt (2004), is therefore considered a process of the 
student identifying with and accepting the standards of norms of the important individuals and 
institutions within his/her society. 

The family is the first and major agent of socialisation. The family provides for the physical 
maintenance of the child, offers him/her his/her first and most continuing social contacts and gives 
him/her affection and other emotional satisfaction which includes quality education that will last for a 
lifetime. According to Murdock (1965), family is a social group characterised by common residence, 
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economic, cooperation and reproduction. It includes adult of both sexes at least two of whom maintain 
a socially approved sexual relationship and one or more children owned or adopted by the sexually 
cohabiting adults. There are values that families believe in upon which they set standard for every 
member. Family or home values are those values held to be traditionall1y learned or reinforced within 
a family such as those of high moral standards and discipline (Panasenko, 2013). 

Two of these values that have been identified for the purpose of this study are respect for constituted 
authority then family name and integrity. According to Oni & Babarinde (2011), family conflicts and 
disruption have been identified as some of the reasons why students misbehave in schools. A child 
who is from a broken home is exposed to parental negligence although may not be necessarily 
separated but may be living separated lives under the same roof, a life that has been described by Oni 
& Babarinde (2011) as full of quarrels and arguments. A child who grows up under such an 
environment cannot be expected to be morally sound and educated. Moral training and civility to such 
a child may be a nightmare or an impossible task because he comes from a home that is divided and 
uncivil. 

Realizing that the global family is a collection and coalition of many smaller families, it implies that in 
attempting to establish a global culture of peace, we need to establish a family level culture of peace, 
which can expand into a community culture of peace and eventually into a global culture of peace. 
This assertion obviously validates the very important function of the family unit which has been known 
to vary culturally from small nuclear families to extended families as the case may be. Living together 
in peace and harmony is a dynamic, holistic and lifelong process through which mutual respect, 
understanding, caring and sharing, compassion, social responsibility, solidarity, acceptance and 
tolerance of diversity among individuals and groups (ethnic, social, cultural, religious, national and 
regional) are internalized and practiced together to solve problems and to work towards a just and 
free, peaceful and democratic society. Harmony comprises mutual trust and understanding, sense of 
belonging/cultural worth, cooperation/collaboration, effective communication, concern for common 
good sense of reconciliation, desire for consensus. A family culture of peace would then mean having 
peaceful relationships with one’s parents, siblings, spouses and children and of course other relatives 
(Knox, 2011). 

2 FAMILY NAME AND INTEGRITY WITH CULTURE OF PEACE 
Nigerian indigenous culture has been known to be a source of extensive knowledge of how to promote 
and maintain peace and harmony in communities and society at large. Morality in the African context 
aims at a just and peaceful social order conducive to the advancement of the community, its habitat 
and humanity. The idea of resolving conflict vis-a-vis peace keeping in traditional societies is based 
upon the moral imperative of cross-cultural communication. Poor communication, according to Albert 
(2002), can be at the root of conflict. Conflict resolution skills that value good and effective 
communication are found within traditional culture. Traditional societies in Nigeria often emphasise the 
importance of ongoing relationships during conflict resolution. Throughout Nigeria like almost every 
part of the world, the core of peace making is restoring relationships and balance. In resolving conflicts 
and making peace is the place of cultural importance to family name and integrity among all the ethnic 
groups in Nigeria and especially the Yoruba of the southwestern Nigeria where this study is situated. 

The Yoruba people of southwestern Nigeria as many other ethnic groups in the country attach a lot of 
cultural importance to family name and family integrity. There is a long history behind family name in 
Yoruba culture of southwestern Nigeria which is the focus of this study. Family name and integrity is a 
major influence on the character and conduct of Yoruba sons and daughters. Since this study is 
conducted in southwestern Nigeria, it then became very important to investigate the influence, the 
possible effect of family name and integrity on the culture of peace among university undergraduates 
in the two universities under study. The universities are-Obafemi Awolowo University and university of 
Ibadan. Studies such as Fadipe (1970) provide information about the cultural significance that Yoruba 
as a people attach to family name and integrity. 

Parents are usually in the habit of telling their wards not to put family name into disrepute. Therefore, 
among the self-instructions and rules which youths give to themselves pertained to engaging in 
conduct and activities that would not put family name into disrepute. Although, there are bound to be 
conflicts, It is very important that such do not bring shame to the family. To buttress the importance of 
family name and integrity is the elaborate system of cognomen and praises which every family has in 
Yoruba land. A person’s behaviour changes positively in dramatic manner when his/her family 
cognomen is being rendered. Normally, cognomens are generic attributes rendered or produced in 
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fine poetry and usually embedded in family history. A study of Yoruba cognomen will reveal the 
enormous importance that the Yoruba attach to family name and integrity. This study therefore sought 
information on possible effect of family name and integrity on undergraduates’ peaceful conduct in 
universities and it was found out that it has a strong influence positively on a larger percentage of the 
university undergraduates in both universities under study. 

The concept that is closely related to the primacy of family name and family integrity in the culture of 
Yoruba people is perhaps the concept of ‘Omoluabi’. ‘Omoluabi’ means a virtuous person balanced in 
character, integrity, honesty and other vital human values that bring out the best in human nature.  It is 
similar to the concept of nobility among the ancient Greeks and Romans. An ‘omoluabi’ must never be 
involved in any form of violence. A family name and the emotions attached to family integrity are 
interwoven with the concept of ‘omoluabi’ among the Yoruba people.. Culture of peace on university 
campuses cannot be divorced from the ‘omoluabi’ concept because the name itself connotes peace in 
the human character 

3 RESPECT FOR CONSTITUTED AUTHORITY AND CULTURE OF PEACE 
Constituted authority refers to the different forms of leadership established for the smooth running of 
society. A constituted authority is expected to be obeyed for the smooth running and development of 
the organisation.  Respect for constituted authority is very vital in the smooth running of the university. 
The demonstration of maximal cooperation is vital in facilitating the execution of the university policies. 
As a result, minimal occurrence of misunderstanding, commotions and clashes between and among 
all stakeholders is ensured. Therefore, obedience to the rules and regulations formulated by 
constituted authority can bring about the smooth running and development of the institution. 

University undergraduates are expected to respect constituted authority that has been put in place by 
the university administration. There are constitutions governing each university, which are categorised 
as being mandatory for the smooth running of the university. Good attitude has almost the same 
virtues already mentioned under civil virtue. For the avoidance of repetition, good attitude goes hand-
in-hand in the way an individual perceives a situation and how such a situation is dealt with. Respect 
for constituted authority by a student has a direct relationship with his attitude. Good attitude involves 
our relationship with fellow human beings. It also has a strong link with the acceptance of the right of 
others. It is closely aligned with the recognition of individual rights. A student with good attitude will 
respect his colleagues and the constituted authority which is the university administration and other 
relevant bodies as the case may be (Institute for Economics and Peace, 2012). Without any doubt, 
respect for constituted authority and good attitude is directly associated with the culture of peace. 

In conclusion, both family name and integrity then respect for constituted authority have positive 
influence on the culture of peace among the two selected universities under study. This implied that 
parents of undergraduates prepared them for peaceful and harmonious living. Undergraduates will not 
involve themselves in violence in order not to put their family name into disrepute and will also respect 
constituted authority for the same important reason. 
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