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Abstract 
The results of various research studies conducted in Slovakia and abroad confirm that teaching is 
consistently among the most demanding professions. Situations associated with this profession 
represent daily hassles not just from the perspective of teachers, but also from the perspective of 
public. The objective of the study was to examine the relationship between social competence 
and coping strategies in teachers. We also explored the differences in both variables due to the 
length of service. We used non-experimental design. 

Two measurement tools were used: Social Skills Inventory [1] and Proactive Coping Inventory [2]. 
The research sample consisted of 110 primary school teachers in Slovak Republic (Mage=41,5). 
Theoretical structure of the study was derived from the concept of social competence by R.E. 
Riggio and the concept of proactive coping by E. Greenglass. 

Results revealed positive relationship proactive coping in teachers and their social competence, 
particularly emotional sensitivity, social expressivity, and control. According to existing research, 
socially competent individuals are more satisfied with their social relationships, to a great extent they 
perceive and accept social support and they cope with stress more easily than less socially competent 
individuals.  Sensitivity to accept and interpret nonverbal communication from others, competence to 
initiate conversation, to attract and sustain attention of others and the regulation of verbal 
communication (its directing and its content) was associated with proactive coping in the research 
sample. Social competence is one of the key competences; its development and support is a lifelong 
process which implies the possibilities for cultivating social competence in favor of coping with 
demands of contemporary world. 
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1 INTRODUCTION 
The results of several researches in Slovakia and abroad suggest that the demandingness of the 
teaching profession and the situations associated with the teaching performance illustrate the daily 
burden that is perceived by the teachers themselves and also by the wider public (eg. [3], [4], [5]). The 
aim of the paper is to analyze the relationship between social competence and proactive coping of 
teachers. We also looked into differences in social competence and proactive coping depending on 
the practice length. We were based on the concept of the proactive coping by R. Schwarzer and S. 
Taubert [6] and the concept of social competence by R.E. Riggio [1]. Riggio [7] defines social 
competence as a multidimensional construct that includes skills in accepting, decoding and 
understanding social information as well as other social skills such as verbal and emotional 
expression, regulation of social behavior and playing social roles. Social competence represents a 
constellation of various communication skills that Riggio [7] divides into three areas: the ability to 
receive information (sensitivity), the ability to transmit information (expressivity), and the ability to 
monitor or control, regulate communication (control). These three basic skills are applied in two levels: 
verbal one (social) and non-verbal one (emotional). By combining the areas and the levels of social 
competence six social skills are built up (emotional sensitivity, control, expressivity and social 
sensitivity, control and expressivity) captured by the applied questionnaire. Proactive coping 
represents an individual's effort to prevent or change a difficult situation before it occurs [6].   In terms 
of proactive coping concept, we can see coping as an individual´s ability to recognize the problem 
situation and react to avoid the problem. Such behavior is related to anticipation, recognition of 
potential stressors, adoption of preventive measures, planning, target setting, and mental stimulation 
[8]. Proactive coping is considered to be a relatively stable personality characteristic. It is aimed at 
proactively setting goals with identifying social support and its use, planning preventive strategies with 
proactive self-realization [9]. 
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2 METHODOLOGY 
To identify the proactive coping of stressogenic demands, we used Slovak version of the 
questionnaire by E.R. Greenglass [2] - the Proactive Coping Inventory (PCI) – the questionnaire 
responding to everyday events. The 55 entry questionnaire includes 7 sub-scales: Proactive Coping, 
Reflective Coping, Strategic Planning, Preventive Coping, Instrumental Support Seeking, Emotional 
Support Seeking, and Avoidance Coping. We applied the social competence questionnaire [1] – (SSI) 
Social Skills Inventory by R.E. Riggio [1]. The 90 entry questionnaire measures six social skills: urinary 
sensitivity, control, expressivity and social sensitivity, control and expressivity. The research sample 
consisted of 110 teachers (96 women and 14 men) of elementary schools in the Slovak Republic. The 
average age was 41.5 years. 

3 RESULTS 
The results obtained from elementary school teachers within the research using methods based on 
subjective statements demonstrated a positive relationship between social competence and proactive 
Coping (r = .432**; p = .000). The relationship was followed between proactive Coping and individual 
dimensions of social competence (Table 1). The results highlighted the moderately strong positive 
relationship between proactive Coping and dimensions: emotional sensitivity (the ability to accept and 
interpret the subtle emotional keys of others), social expressivity (verbal communication skills, ability 
to engage others in conversation, attract and keep their attention) and social control (it is applied in 
controlling communication direction and content in social interaction) and a weak relationship with the 
dimension - emotional expressivity. 

Table 1.  Relationship between proactive coping and spheres of social competence (n=110) 

 Proactive Coping 

Teachers 

Emotional expressivity 
r .207* 

p .030 

Emotional sensitivity 
r .269** 
p .005 

Emotional control 
r .116 

p .223 

Social expressivity 
r .272** 
p .000 

Social sensitivity 
r - .160 

p .094 

Social control 
r .505** 
p .000 

*p <.05, **p<.01 

We also examined the relationship between social competence and individual proactive Coping 
strategies. In the positive relation to social competence, unstable strategies (problem-solving 
strategies) have been demonstrated (Table 2.). We found a moderately strong positive relationship 
between social competence and Proactive Coping (the scale focuses on defining objectives 
themselves, their achievement and behavior) and the weakly positive relationships between social 
competence and reflective coping, strategic planning, preventive coping and search for instrumental 
support. 
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Table 2.  Relationship between social competence and subscales of proactive coping (n=110) 

 Social Competence 

Teachers 

Proactive Coping 
r .432** 

p .000 

Reflective Coping 
r .259** 
p .006 

Strategic Planning 
r .251** 

p .008 

Preventive Coping 
r .236* 
p .013 

Instrumental Support Seeking 
r .242* 
p .011 

Emotional Support Seeking 
r .178 
p .063 

Avoidance Coping 
r .021 
p .831 

*p <.05, **p<.01 

We also looked into differences in social competence and proactive coping depending on the teaching 
practice length.  The research group was divided into three sub-groups according to the teaching 
practice length: less than 5 years of practice; 5-15 years of practice; more than 15 years of 
experience. We noticed a significant difference in social competence between teachers with less than 
5 year experience (M = 286.74) and 5-15 year experienced teachers (M = 270.74), p = 0.015. A 
significant difference was also observed between the teachers with less than 5 year experience (M = 
286, 74) and the teachers with teaching experience over 15 years (M = 274.25), p = 0,040, in both 
cases for the benefit of teachers with the shortest teaching practice length. 

The result might suggest either the quality of undergraduate training of incoming teachers or "non-
burnout stigma", since symptoms of burnout can appear already at the beginning of professional 
career. In proactive coping, there were not significant differences between teachers in terms of 
teaching practice length. 

4 CONCLUSIONS 
Our findings, in terms of the positive relationship between social competence and proactive coping, 
are supported by several research studies. According to Greenglass [13] a proactive individual has 
well-developed social skills and can take responsibility for his life. Other research findings also 
indicate that individuals with good social competencies are more satisfied with their social 
relationships, they perceive and accept social support more and they manage stressful situations 
easier than individuals with a lower level of social competence who are more likely to strongly 
experience psychological responses to stressful situation [10], [11], [12]. According to Schwarzer's 
research findings [6] teachers with a higher level of proactive coping are less emotionally exhausted, 
less cynical, spend more time with pupils within the extra-curricular lessons besides compulsory 
education than the teachers with a lower level of proactive coping. 

The most effective strategy in relation to the social competence of teachers in our research was 
proactive coping, representing an active strategy with elements of internal control, a strategy based on 
individual acceptance and self-determination. 

Based on our findings, we can assume that the sensitivity to receive and interfere with non-verbal 
communication from others, the ability to initiate conversation, to capture and keep others' attention, 
and the regulation of verbal behavior that is used in controlling communication direction and content 
are related in the observed sample of teachers with proactive coping of demanding situations, in other 
words with the ability to recognize the problem situation and to respond to avoid the problem before 
the stressful situation occurs. Social competence is considered to be a part of key competencies. Its 

0399



development and support is a lifelong process, which implies the possibilities for cultivating social 
competence in favor of coping with demands of contemporary world. 
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