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Abstract 
The importance of active citizenship education has been vastly demonstrated recently in both formal 
and non-formal education. This paper is a systematic review of academic literature that examined the 
existing evidence from studies evaluating and analysing the active citizenship components in schools’ 
compulsory curriculums, including the curriculums of civic studies, civic and moral education, 
citizenship education and social national studies covering years 2006 to 2016. The literature review 
performed included a total of 11 documents (8 Masters theses, and 3 doctoral theses). The strategy 
followed consisted in locating documents by a reliable search strategy; establishing the criteria for the 
selection of documents to analyse from the documents located and rigorously analysing the 
documents selected based on clear and precise criteria and dimensions. This study had a panoramic 
view of the recent civic education curriculum and citizenship education trends in the formal education 
in many countries. In general, the literature review analysis has emphasized the necessity of a unified 
criteria and learning objectives for citizenship education. The study also demonstrated a gap in global 
citizenship education in the curriculums. Furthermore, the curriculums impose more focus on the 
social and humanitarian aspects of citizenship than the political aspects of Civic Education CE, Social 
National Education SNE and Citizenship Education CSE formal curriculums in the Arab countries. 
Many studies tackled the deficits of teacher’s training in CE, and the divergent between the school 
textbooks and the students’ daily life. The study displays the lessons learnt, comprehensive models for 
CE, advices on using media and technology to build active citizenship, add to this curricular and 
extracurricular activities that can be used in developing CE curriculum were located. A necessity to 
follow international standards on setting the curriculum objectives in each country has emerged in 
order to provide a unified integrated global citizenship education that respects diversity and cultural 
specificities. 

Keywords: Citizenship Education, Civic Education, global citizenship education, Civic and Moral 
Education, Literature Review, Formal Education, Arab Pan, Arab World. 

1 INTRODUCTION 
Active citizenship education is an essential element to facilitate the involvement of students in public 
sphere and practice their citizenship actively in the future. The need for and relevance of this 
education was already made explicit in UNESCO declaration and integrated framework of action on 
education for peace, human rights and democracy in 1995. An educational model was also provided 
with an introduction to ways in which students can develop the knowledge, skills and commitment for 
active and informed citizenship. The UNESCO module provides an opportunity to consider ways of 
teaching about citizenship for sustainable futures across the curriculum [1]. Furthermore, UNESCO 
emphasized through their first publication on Global Citizenship Education GCE the importance of 
GCE. This publication comes at a time when the international community is called to set a new 
development agenda, considering the implications of broader socioeconomic developments and 
emerging trends for education in an increasingly globalized and interconnected world. At this time, 
when the education community is urged to take steps in promoting peace, well-being, prosperity and 
sustainability [2]. This study aims to undertake a review of published scientific literature on citizenship 
Education in compulsory Civic Education CE. This includes other formal education curriculums related 
to CE which has the same scope of attention the CE has but their school textbooks are labelled with 
other titles as Civic and Moral Education CME, Citizenship Education SCE, Social National Education 
SNE, or Social National Studies SNS...etc. This review covered several Arab countries (Syrian, 
Lebanon, Jordan, Palestine and Oman) that include CE curriculum (or a similar subject) in their formal 
compulsory education. 
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2 METHODOLOGY 

2.1 Materials Reviewed 
Setting parameters for the present review is quite important given the fact that dozens of studies 
tackled the CE topic from different angles in different periods. To make this task manageable, the 
review was delimited by certain criteria. Only investigations done by academics were reviewed. The 
reviewed works were from different disciplines education and social studies. We reported only 
dissertations. We have not included peer-reviewed journal articles, research-based books, conference 
reports, and chapters in edited refereed volumes, research and literature contributions on internet, or 
any other non-academic publications such as magazines, and newspapers. The materials studied 
were collected from various resources mainly encountered in the digital platform in University of Islas 
Baleares UIB digital, or the library of Faculty of Education in Damascus University. The search gave a 
database of theses on which we based this review and analysis: this comprised 11 documents (8 
Masters, and 3 doctoral theses). The criteria of selecting are: period from 2006 to 2016, and searching 
the keywords (Citizenship Education, Civic Education, Civic and Moral Education), in English and 
Arabic. In the Arabic context, different synonyms with slightly different meanings were used for the 
civic education curriculum, as civic education, social studies, social national studies, national studies, 
and/or nationalistic studies  

2.2 The Meta-Analysis Procedures 
For a systematic review of the documents, diverse stages were followed that can roughly be 
summarized into the following three:  

2.2.1 Locating documents 

The documents were located using a consistent search strategy; establishing the criteria for the 
selection of documents to be considered from the set of documents found and, finally, analyzing these 
rigorously selected documents based on clear and precise criteria and dimensions [3]. Master and 
doctoral theses written in English and Arabic were located using UIB digital databases linked to the 
following databases: ProQuest Dissertations & Theses Database (PQDT), Dart-Europe and Tesis 
Doctorales en Red (TDX). Doctoral and Master theses written in Arabic were located by use of 
Damascus University Archive, Al-Yarmouk University online catalogue, and Cairo University. Although 
the authors are aware of the existence of other types of documents that could also have been 
analyzed (research reports, books and book chapters, conference proceedings, etc.), the review was 
limited to academic theses as they have been subject to rigorous review and are, therefore, high-
quality documents. The search strategy was based on systematically organizing, categorizing and 
selecting keywords related to Active Citizenship and Civic Education. To do this, a word search was 
conducted in relation to the terms and keywords of the study (civic education, civic and moral 
education, citizenship education…etc.). Using these keywords, a common search strategy was 
developed for the various databases consulted, adapting it to the characteristics of the given platform. 
For each database, a hierarchical search strategy was applied, starting from the most complex form to 
the simplest expression, with the aim of retrieving documents from all databases. Depending on the 
requirements of each database, the search fields were basically limited to the title, abstract, and the 
keywords of the documents, with consideration of all those published between 2006 until 2016. The 
following criteria were used for the screening process: 

a) Eliminating the records of documents that do not specifically refer to formal civic education; 
b) Eliminating duplicate records; 

c) Eliminating documents that could not be accessed. 

Regarding content, the concepts used and the key issues involved in the relationship of CE and CSE 
were analyzed, together with the main results and conclusions.  

3 RESULTS 
Below are the results derived from the content analysis of a total of 11 studies held between 2006 and 
2016, (3 PhD and 8 Master) [3] [4] [5] [6] [7] [8] [9] [10] [11] [12] [13] [14]. 
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Table 1.  The Characters of the Analysed Theses by Country 

 Syria Lebanon Jordan Palestine Oman 

PhD -- 1 -- -- -- 

Master 4 -- 1 2 1 

Table 2.  The Analysed Theses by Written Language 

 Arabic English 

PhD -- 3 

Master 8 -- 

3.1 Methodology of the studies analysed 
Mainly the studies can be divided into four major areas: theses focused on teachers’ perception of CE 
at schools, theses focused on staff members’ perception of CE at schools, theses focused on 
students’ perception of CE, and/or theses studied content of CE curriculum and policy by applying 
documents analysis. Three master studies followed a quantitative approach, while the other studies 
mixed Qualitative and Quantitative approaches (three of which are PhD and five are Masters). There 
were no comparative studies. Brashdi conducted an analytical descriptive study applying a 
questionnaire for 55 school principals, 51 school principle assistants, and another questionnaire for 
1004 Students grade 11 and 12 [4]. Al-Sarayreh applied a Quantitative questionnaire as a data 
analysis tool in a study about the first chapter of grades 8 and 10 basic education text books year 
2005-2006, the study included the subject teachers’ evaluations only [5] The researcher study of Hindi 
prepared a list of criteria including four aspects as follows: (a) Criteria related to the content of national 
education Text books, (b) criteria related to content organization, (c) criteria related to ways of 
presenting the content, and criteria related to exercises, (d) questions and activities. Reliability 
coefficient was calculated using Scott equation [6]. Another example of qualitative research is the 
study conducted by Zaydan who used questionnaires [7], while Besheer study included content 
analysis and questionnaire too [8]. Abukhayran used also a mixed methodology (a qualitative research 
by analysis of textbooks with a quantitative approach through a questionnaire. The study included 
questionnaire, basic descriptive analysis (frequencies), contingency analysis, T-test, and ANOVA for 
Dimensions and Types of the identity. The questionnaire was developed by the researcher. The 
analyzed books were civic education books (grade one to four) two books each school year, and 
national education books (grade one to four) two books each school year. The analytical process used 
has followed Krippendorff proposed phases (2002): a) the formulation of data: identification of the 
units, sampling and recording; b) data reduction; c) inference: analytical procedures, d) analysis and 
verification of hypotheses concerning the relationship between these and the results obtained [9]. In 
Habib study a descriptive analytical approach was adopted, applying a descriptive content analysis, 
survey...etc. Tools used were a standard list for the analysis of the fourth-grade national social 
education school textbook and the teacher’s guide, and a Survey for 272 school teachers in Hama 
[10]. AlMaamari achieved his research goals by adopting a methodology that was based on an 
interpretive paradigm, which assumes that educational phenomena can be understood from different 
points of view. Therefore, policy documents were first analyzed in order to locate citizenship education 
in Omani educational policy. Then, thirteen policy-makers from both the Ministry of Education and 
Teachers’ Education Institutions were interviewed to explore their perceptions regarding citizenship 
and citizenship education. In addition, the perceptions of student teachers of social studies in their 
fourth year and their tutors from seven Colleges of Education were surveyed and then a small sample 
of them was interviewed to deepen their responses in the questionnaires. Finally, the findings were 
used to build a framework to develop citizenship education in teacher education in Oman [11]. Iflis 
used qualitative and quantitative methodologies and applied a questionnaire on 955 students [12]. 
Akkar applied semi-structured interview for teachers and surveys for students to investigate the gap 
between civics book and school by first finding the gap, and then designing ways to understand it and 
explore it and, and finally discuss it [13]. Al-Khalil used a quantitative approach in his research. The 
analytic descriptive method was adopted. The content was analyzed depending on a standard – 
research tool – that was prepared by the researcher. The sample of the research (subject of analysis) 
are Nationalism Education textbooks for grades 7 and ten [13].  
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Below are the samples and selection criteria for the theses. 

Table 3.  Samples 

Author Sample  

Albarashdi 55 school principals, 
51 assistants, and 
1004 grade 11 and 
12 students   

An analytical descriptive study applying a questionnaire for 55 
school principals, 51 school principle assistants, and another 
questionnaire for 1004 Students grade 11 and 12. [4]. 

Al-Sarayreh 92 teachers A questionnaire targeted civic and socialist education school 
teachers for grades 8 and 10. [5]. 

Hindi 8 textbooks Descriptive analytical methodology. The study sample consisted of 
the national education books of the primary school low basic 
grades I, II, III and IV, parts one and two of social and national 
education textbooks [6]. 

 Zaydan 326 teacher, 4455 
students, 1129 
parents 

School teachers, students, and parents for primary schools first 
cycle (grades 1-4) in Damascus governorate in Syria [7]. 

Basheer 246 school teachers National Education textbooks for three grades 5, 6, and 7 were 
analysed for these grades. Data were collected through a 
questionnaire, after testing its reliability and validity. The 
questionnaire was distributed to a stratified random sample, data 
were analysed using the statistical package for Social Sciences 
(SPSS) [8]. 

Abukhayran 348 teachers, and 
primary school 
textbooks 

School teachers for grades 1 to 4, studying their opinions 
differences in general and according to their gender, religion, age, 
academic qualifications, years of experience, school district 
(Hebron/Bethlehem), supervising authority, schools site, school 
district (areas), subject and grade they teach. There are civic 
education books (grade one to four) two books each school year, 
and national education books (grade one to four) two books each 
school year. Questionnaire, Contingency Analysis. T-test and 
ANOVA for Dimensions and Types of identity [9]. 

Habib 272 teachers 
Grade 4 

The tool: a standard for the analysis, the social education school 
text book and teacher’s guide for grade 4, and a Survey for 
teachers textbooks national social education  grade 4 and 272 
school teachers of national studies textbook in Hama, Syria[10]. 

AlMaamari 15 policy maker, 45 
tutor, 329 student 
teachers 

Interviews and surveys for 15 policy makers, 45 tutors, 329 
student teachers [11]. 

Iflis 955 student A questionnaire for students from Damascus governorate 
secondary school [12]. 

Akar 19 teacher and 441 
students 

The study targeted grade 10 and 11. It included 19 teachers and 
441 students. The sample was selected using the snowball 
sampling methodology. Data was collected by semi-structured 
interview for teachers and surveys for students [13]. 

Al-Khalil Two textbooks The content was analysed depending on a standard – research 
tool – that was prepared by the researcher. The sample of the 
research (subject of analysis) are Nationalism Education 
textbooks for grades 7 and ten. [14]. 

3.2 The recommendations of the studies analysed 
The studies included recommendations about content, teaching techniques, teachers’ training, 
administrative recommendations, suitable ages to teach each component of active citizenship, and 
recommendations for further research. To sum up the recommendation of content, Abukhayran 
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recommended that the curriculum mapping to be accompanied by more rigorous system of evaluation. 
Abukhayran suggested to present forms of identity more in images that are much attractive to pupils of 
young ages and in more exercises, that engage pupils in roleplay, simulation and real life situation, 
and allow for more material and content to be used in classroom from outside the content of the 
schoolbooks [9]. Hindi recommended to follow the guidelines derived from this research to avoid the 
weaknesses in the curriculum, gathering feedback from students, teachers, parents, and 
administration staff in the process of developing the content, encouraging experimental and discovery 
approaches, paying more attention for the psychological fundamentals in building curriculum, and 
adding general goals and educational goals for the curriculum. It is also recommended to enrich the 
books with external readings. Hindi also recommended to include activities that aims to enhance 
thinking skills, creativity, and solving problems skills. Finally, Hindi recommended that the activities 
include field studies and outdoor activities [6]. Habib recommended to take into consideration the gaps 
and deficits of the curriculum which she encountered in the research when designing future curriculum 
[10]. Basheer recommended to re-enrich the textbooks of National Education, with regard to the 
existence of a list of educational objectives for each unit, include appropriate summaries of the main 
ideas of each unit of National Education textbooks, start each unit with an introduction, objectives and 
definitions, and add open-response questions within the lessons of National Education [8]. Zaydan 
recommended investigating about the most recent scientific research with regard the social studies 
content, and adapt it to the local community, he also highly insisted in the importance of issuing 
students’ book for grade one and two instead of using only the teacher’s guide, and presenting the 
difficulties which the teachers are facing to the new national centre for curriculums development in 
Syria [7]. Iflis insisted in relating the principles, concepts, and terms encountered in the Socialism 
Nationalistic Education textbook with the students’ lives in a practical way, and implementing these 
principles through scholastic indoor and outdoor activities. He also encouraged using the modern 
technologies in teaching the subject. Iflis also recommended to connect this subject with other 
subjects. Add to this increasing the number of classes for this subject per week [12]. Brashdi 
suggested a model to activate the role of the school administration in enhancing citizenship values for 
post-basic students and recommended applying it in schools. This suggested model included the 
objectives of the models, its fundamental perspectives, axes, application procedures and their 
requirements, the difficulties the would face the application and how to soothe them [4]. Akkar 
evidence-based recommendations related to curriculum design and development is to integrate active 
citizenship across curriculum, provide civics in English and French for the Lebanese system, 
International Baccalaureate, High School Diploma and other private education systems in Lebanon, 
ddress real-life issues in the textbook by providing opportunities for students and teachers to critically 
explore them, remove repetitive lessons found in civics, sociology and history, increase the frequency 
of revisions made to the national curriculum. The recommendations with regard the timetable are to 
increase the number of civic hours from 30 to 45 per year, promote the practice of teaching civics in 
the morning rather end of the day. Education system, review the system of placements of students 
who fail the Science Baccalaureate exams. Instead of placing them in Arts, require them to re-sit for 
Arts, and to encourage mixing Science and Arts students in shared subject matters such as civics, 
geography, history and language arts [13]. With regard teaching techniques Abukhayran encouraged 
teachers to use more films, stories, social media and ICT when teaching in general and when 
discussing identities and their forms [9]. Zaydan recommended using illustration aids [7]. 

Some theses suggested recommendation to reinforce the social change through CE. For instance, 
Abukhayran recommended that schools are to be enriched with educational resources and facilities so 
educating pupils become more dynamics and address the challenges of social media and the influx of 
information [9]. Iflis recommendations included respecting the freedom of women in working and in 
playing her role in building the community considering not being overlapped with her familiar 
responsibilities [12]. Al-khalil study recommended influencing the behaviour of learners and develop 
patterns of social interactions in line with the values of social justice, democracy, freedom, and 
equality. He also recommended to publish pamphlets about the concepts of social justice and human 
rights for all workers in the governmental and non-governmental organizations, students, schools, 
universities and institutes, military, and police [14]. It was also recommended to do more teacher’s 
training on teaching CE. It will be interesting to conduct a small-scale study to explore tutors’ training 
needs in the field of CE. The findings of this study might help in developing the framework for 
incorporating CE [7] [9] [11]. Zaydan recommended holding regular meeting with parents [7] .Al-Khalil 
recommended to teach of human rights principles in all levels of education and a focus on the 
university department specialized in teacher training in the colleges of education, and apply university 
researches on the Rights of the Child [14]. Akkar recommendations with regard teacher training 
included designing and implementing, on a nation-wide scale, a series of workshops for citizenship 
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education teachers (civics, history and geography) which provide opportunities to reflect on practices 
and challenges with colleagues. Also, the workshops would provide training on facilitating discussions 
on controversial issues and on assessment for citizenship learning [13]. Add to these many 
recommendations for further studies [5] [7] [9] [11] [13] [14]. 

3.3 Areas of concern in the studies analysed 
In undertaking this review, several themes emerged. They can be categorized as follows: (1) concepts 
of citizenship; (2) concepts and policies of civic education; (3) curriculum, textbooks and 
implementation of civic education; (4) themes and topics of civic education, including political 
education, national education, global education, and human rights education; and (5) the influence of 
local/social/regional values in the curriculum. Furthermore, common areas of concern were identified 
to report and discuss. These themes were considered as strength points in some contexts, meanwhile 
were considered as deficits in other contexts. This varied according to many factors as the political 
system, the social and cultural values...etc. in each country. These themes were chosen because they 
are considered points of focus of civic education. These areas of concern and the themes may have 
been drawn up arbitrarily and the research effort and literature may have misinterpreted or 
transcended an area or theme. They comprise: 

3.3.1 The Influences of Political Ideology: 
The political interference was demonstrated by using the civic education for political agenda, and 
having the curriculum put according to the wishes of the rolling party in the government. 

3.3.2 An apparent lack of attention to global citizenship education: 
There is a gap in global citizenship education as compared to national education in the studied civic 
education curriculums. 

3.3.3 Human Rights Education:  
Many studies conclusions revealed that, compared to citizenship education, human rights education is 
even more poorly attended to. Although human rights education (HRE) is a rising agenda in civic 
education internationally, and has been included as one of the foci in civic education in the United 
Nations Guidelines on Civic Education in Schools by. 

3.3.4 The culturally justified inequality: 
Most of the studies insisted in the importance of respecting the freedom of women in working and in 
playing her role in building the community, but other issues should be considered in giving freedom for 
women. For instance, the right to work is respected, but justified with considering that the work is not 
overlapped with the familiar responsibilities that come in the first place. However, the women’s social 
role has changed and we started seeing women joining the labor market in the recent decades, which 
was not accepted before, and from another historical perspective this culturally justified inequality 
might considered a big loop in the long road to liberalization. 

3.3.5 The Influences of Religious Values: 

That was clearly shown in many studies either in sampling, interpreting the research results, 
civic/social/citizenship education content determinants, or in setting indicators for the evaluation of the 
content. For instance, Abukhayran study included the religion as a variable of the sample study. The 
results indicated that there is no significant differences with regard the religion variable in the teachers 
perceptions of the forms of Pan-Arabic and Islamic identity portrayed in civic and social national 
schoolbooks (common Arab history, language, culture, future, religion...etc.) [9]. The study tackled the 
religious dimension of civic and social education by highlighting the impact of religion on the 
Palestinian identity, whereas it can be strongly noticed how strong the researcher is interested in 
spotting the light on the importance of identifying the Islamic religion in the curriculum as an intrinsic 
factor of the national identity for all the Palestinians, and at the same time the curriculum highly values 
the religious diversity and co-living, within a general impression of Muslim national identity provided by 
the textbooks.  It was clearly mentioned in the list of the fundamental dimensions of the national 
identity (religious identity, Arab national identity, Palestinian national identity) in designing the 
curriculum. The sources of civic education content are: history, civilization, humanitarian ideologies, 
religion holy books. The study considered one of the Intellectual and the National Bases of civic/social 
education is: strengthening of faith in God, belonging to Palestine, strengthening Islamic culture, Arab 
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nation...etc. highlight the integrity between the essentials of Palestinian, Arab Islamic and 
humanitarian personality. While we cannot see definite outlines to distinguish between Arab and Islam 
in Identity. In the religious identity paragraph, ¨restoring the Islamic state once again¨ was explicitly 
mentioned, and then it was discussed that this identity is often a dream far away from reality and the 
paragraph also included a discussion of the limitations of fulfilling this Islamic Identity dimension of the 
Palestinian whole identity, establishing this because of Miscellaneous variables of social reality at the 
present time, and how rulers ignore the huge existing diversity, ethnicity, and linguistically and 
culturally between Muslims of our time. On the other hand, the paragraph discusses the expansion of 
Muslims in a vast geographical area, which eventually forms a barrier against realizing the ‘dream of a 
single Islamic state’. Religion is not only texts, but rather it is texts and their different interpretations. In 
this sense, such a unified identity will lead to a historical problem and make Muslims as a part of non-
unified state in terms of the nature of social problems experienced by the culture and different 
interpretations of Islam [9]. This interrelation between civic/social/citizenship education and religious 
education can also be noticed in other studies as the Lithuanian and Irish studies where the civic 
education curriculums were not used for political agenda but for religious agenda. The new curriculum 
works on building unique Palestinian identity combining civic education and patriotism, meanwhile the 
study shows that the curriculum highly relates civic education to Islamic identity, not to civic practices 
at all (i.e. no mention of political participation.), however, it is taking the moral values of Islam as good 
civic practices. The curriculum indicated the importance human rights and abiding law, and 
emphasized that the religion of Palestine is Islam, but indicates frequently the religious pluralism, 
tolerance, and respect for monotheistic religions. On the other hand, the curriculum presented the 
Islamic values (respect of others, help others, paying Zakat...etc.) and encourage practicing these 
values as a part of practicing citizenship [9]. Basheer also related the civic and social national 
education curriculum to Islam and moral values [8]. Akkar study also mentioned taking morals and 
good practices of religions and practicing them, an example of that is practicing (dialogue) which is 
widely considered as a “Western invention” while Islamic scholars have claimed Islam to be “the 
religion of dialogue” [13]. 

Brashdi study suggested a model for enhancing the role of school administration in schools in Oman 
to activate the role of the school administration in enhancing citizenship values for post-basic students 
and recommended applying it in schools. This suggested model included the objectives of the models, 
its fundamental perspectives...etc. and the fundamental perspectives of the model included what was 
considered the most important points, number one of these suggested points was that ¨the citizenship 
values has deep roots in Islam and the Islamic culture which provided a comprehensive concept of 
citizenship up on the comprehensive humanitarian perspective Islam holds with regard the 
humanitarian unity, rights, obligations, equality, and justness principles¨ (Brashdi, 2011, p.121). The 
suggested model also encouraged participation of students in the national and religious celebrations. 
The model also encouraged activating the role of the administration with this regard, by advertising 
activities related to religious celebrations and introduce the rational of the celebration for students [4]. 

In Al-Sarayreh study, the dimensions of Jordan First principles and its educational implications in civic 
education stated the religious dimension of Jordan First as one of the major dimension, and it also 
stated that Jordan is an Islamic Moderate State and sharia is the source of laws, while freedom of 
belief is protected. In this model, Jordan relies on the Islamic values of tolerance and coexistence 
between religions and respect for human rights [5]. Likewise, Abukhayran study which revealed the 
religious identity and its historical profundity as a dimension of the Palestinian national identity [9]. Al-
Khalil research did not tackle religion in civic/ nationalism education directly, nevertheless it was 
indirectly implied, as the study investigated the social justice concepts and discussed the high demand 
of having social justice integrated in the curriculum as it is both a heavenly letter and recommended by 
ancient great philosophers who put the outlines in policy, morals, and ethics [14]. However; the 
general goals of the social education curriculum stated by Ministry of Education in Syria, does not 
state the religious education as a goal explicitly, rather than that states the goal of social education as 
follows ¨Be proud of the Arab nation, its language, its national heritage, and its spiritual and 
humanitarian values and ready to defend it¨ 

3.3.6 The Influences of The Nation Values: 

The influence of the Arab Nation on the curriculums appeared in all the studies in the Arab context, 
and being proud of belonging to the Arab nation was explicitly stated in the educational goals of 
civic/social education. The Arab nation is conceived as people who live in different countries in an 
Arab world /Arab-pan, linked but fragmented by the political reality. 
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3.3.7 Active citizenship in relation to issues related to people special-needs: 

None of the studies analyzed the issues related to CE for handicapped or dealing with disabled as a 
part of practicing citizenship in the curriculum. 

3.3.8 Active citizenship in relation to issues related to Environment: 

Unlike people with special needs, environmental issues were frequently analysed in the studies, with 
regard content, educational objective to protect environment, and saving natural resources…etc. 

3.3.9 Curriculum Development: 

Studies of Al-Basheer and Iflis for example are about civic education, but the previous version of the 
curriculum, which make it difficult to compare the results with the more recent studies of the same 
country.  Other issues related to making investigations about old curriculum were present in the Arab 
and Asian contexts, for instance why for conducting a comparison study of a certain curriculum in two 
countries while we are acknowledged that one of the curriculums are put on hold, deferred, or will be 
annulled after few months, and it would be of better making the comparison with the new curriculum 
already designed and will be released shortly. 

3.3.10 Methodological limitations and missing parts of information: 
Some gaps of information were encountered in some of the studies as sample size, geographical 
area, a good definition of the terms used…etc.  

4 CONCLUSIONS 
This study had a panoramic view of the recent civic education curriculum and citizenship education 
trends in the formal education in many countries. The documents retrieved from the literature search 
conducted allowed us to deepen our understanding of some formal aspects and to make a summary 
of the research conducted to date. However, we are aware that the results of this review are limited by 
the documentary sources consulted and the type of resources analyzed which were limited to Master 
and Doctorate theses investigating formal education. Other types of limitations for our understanding 
was caused by sampling, by focusing on the teachers’ and staff’s perception, not measuring the 
impact of Civic Education on students on the long-term. Other limitation was limiting the number of 
analyzed textbooks by selecting of only one or few textbooks of the curriculum, which made the 
conclusions impossible to generalize. For instance, it is unfair to say a certain citizenship education 
curriculum does not stand for disabled if not all the school textbooks were analyzed. Some studies 
titles did not match the research objectives and the content of the study. Furthermore; some studies 
stated research questions, but the research went further in other directions and left the research 
questions unanswered, or had extended research results, without summarizing a conclusion of the 
results.  

Plenty of lessons learnt, models, advices Using media and technology to build active citizenship, 
comprehensive models curricular and extracurricular that can be used in developing CE curriculum. 
Finally, a guideline and a list of criteria for the CE content can be generated. Another issue is that 
most of the textbook content analysis work were made for lower grades, which had more social and 
humanitarian content than political and governing related issues. 

In general, the literature review analysis has emphasized the necessity of a unified criteria and 
learning objectives for citizenship education. The study also demonstrated a gap in global citizenship 
education in the curriculums. Furthermore, the curriculums impose more focus on the social and 
humanitarian aspects of citizenship than the political aspects of CE and CSE formal curriculums in the 
Arab countries. Many studies tackled the deficits of teacher’s training in CE, and the divergent 
between the school textbooks and the students’ daily life. The study displays the lessons learned, 
comprehensive models for CE, advices on using media and technology to build active citizenship, add 
to this curricular and extracurricular activities that can be used in developing CE curriculum were 
located. A necessity to follow international standards on setting the curriculum objectives in each 
country has emerged in order to provide a unified integrated global citizenship education that respects 
diversity and cultural specificities.  
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