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Abstract  
In Russia in the course of the recent decades there has been a raise in migratory flows from the 
countries of the former Soviet republics. As a rule, such a case is about labor migration. Due to 
unemployment, low standards of living in their home countries men and women of working age are 
looking for employment opportunities abroad, particularly in Russia. Usually migrants come for a short 
period of time, leaving families in their homeland. However, there is another tendency: more and more 
migrants come to Russia with their families. A family, as a rule, consists of a spouse and one or two 
children of pre-school age. Thus, there arises the question of providing migrant children with 
opportunities to receive qualified and equal education at all levels in the receiving country. The main 
flows of migrants in Russia are concentrated in large megacities, such as Moscow and Saint 
Petersburg. Already today, up to 50% of migrant children can be counted among pupils of pre-school 
educational institutions in these cities. 

The full and effective inclusion of a migrant child in the educational space, cultural, leisure and social 
life of a pre-school institution is associated with a number of problems. Among them, the most relevant 
are the language and socio-cultural barriers: a weak level of the Russian language proficiency, 
difficulties of imbedding into a different cultural environment, the lack of understanding of norms and 
basic values of the culture of the Russian society, poor awareness of everyday life peculiarities and 
norms of interpersonal communication as well as difficulties in communicating with peers and 
teachers. 

The article examines the ways of successful social and language adaptation of migrants on the basis 
of the modern Russian preschool education. The aim of the research is to develop and approve a set 
of training practices aimed at the successful formation of language and socio-cultural competence as 
well as at the development of universal abilities (motor, communicative, intellectual and artistic) and 
creative personal qualities in migrant children of preschool age. Two main trends are singled out: the 
creation of an adaptive sociocultural and game environment for the formation of a system of linguistic 
and communicative orientations for children in the process of developing a linguistic picture of the 
world; the formation of an orientation for parents to cooperate and increase the pedagogical 
competence of adult educators - family members and preschool teachers. The materials outlined in 
the article can be useful to everyone who is interested in applied developments in the field of 
education and upbringing of preschool children. 

Keywords: migratory flows, migrant children, social and language adaptation, modern Russian 
preschool education. 

1 INTRODUCTION  
One of the most acute problems of the modern post-industrial society is migration. Migration is not just 
the movement of people from one place of residence to another, but a complex socio-psychological, 
ethnographic, economic, legal and political phenomenon.  Hard living conditions are most often 
expected in the new territory: difficulties in finding work and organizing everyday life, low wages, 
negative attitude of local residents, various nationalist groups, etc. 

Migrants’ children face just as many difficulties. Among them, the most relevant are the language and 
socio-cultural barriers that prevent them from getting involved successfully in various types of 
educational, cultural, leisure and social activities. The difficulty of integrating into a different cultural 
environment and passing through the hard process of mastering the Russian language, the lack of 
understanding of the norms and basic values of the Russian culture, the ignorance of everyday life 
features and interpersonal communication norms, the difficulty of communication in a children's 
society and with pedagogical personnel are the main problems facing migrants’ children at the stage 
of preschool education. 
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2 METHODOLOGY 
Considering the issues of social and language adaptation of migrant children it should be emphasized 
that a sharp surge of interest in this problem falls upon the first decade of the 21st century and is 
caused by the following factors: a significant increase in migration from less developed countries to 
more developed ones; increase in the number of migrant children who are entitled to education and 
adaptation in accordance with the obligations assumed by migrant-receiving countries; increase in 
social inequalities in the sphere of education as migrant children have lower chances of access to 
quality education; growing contradictions between migrants, their children and the indigenous (local) 
population (adults and children) in terms of  labor, ethnic, religious and other grounds, which drives to 
conflicts, etc. 

Let's note some most significant research works of the European sociologists: Alba, Silberman 2009; 
Baerveldt, Zijistra 2007; Crul, Schneider 2009; Van Houtte, Stevens 2009. 

Speaking about the studies of migrant children’s education in Russia it should be noted that they are 
at the stage of origin, do not have significant traditions and the level of generalization of their results is 
not high. The analysis of the theoretical material showed that the majority of works on the problems of 
education and adaptation of migrant children are written by specialists in pedagogics and psychology: 
Yu.V. Arutyunyan, A.V. Dmitriev, A.V. Zborovsky, V.A. Iontsev, N.M. Lebedeva, V.N. Petrov, S.V. 
Ryazantsev, L.L. Rybakovsky, T.G. Stefanenko, N.S. Khrustaleva, T.N. Yudina and others. 

The central methodological idea adopted in the article is to treat migrant children as a special social 
community which is first of all in interaction with their parents, relatives, communities of peers and 
teachers. Characterizing migrant children we rely on one of the theories of social community, in which 
the following is considered as its constituent attributes: relative integrity, people's awareness of their 
belonging to such integrity (identification and self-identification), similar living and activity conditions, 
existence of certain spatiotemporal fields of being, implementation of the function of an independent 
subject of social action and behavior on the basis of possession and use of various resources [1]. 

In the empirical study of migrant children’s identification three criteria were laid down in this work: 
arrival of the child's family in the receiving country from the near and far abroad countries; time of 
residence of the child in Russia (Moscow) not more than 5 years; different ethnicity (the Russian 
language is not native for a migrant student). 

The community of migrant children as an object of research requires consideration of a number of 
factors: specifics of the region (geographic, climatic, cultural, material and financial etc.); features of 
adaptation processes of migrants in it; presence of interethnic conflicts; attitude of the authorities of 
the region and municipalities to the solution of migration problems (among them -illegal migration), 
including education of migrant children; general level of tolerance in the society, etc. 

Among the factors that need to be taken into consideration there are the following: the age of children, 
family mobility (migratory trajectories of the family), status characteristics of parents, their attitude to 
the process of education, the Russian language and its study, the Russian culture and its mastering, 
etc. 

Another methodological principle incorporated into the research program (along with the community 
approach to studying migrant children) is the identification of the adaptation effectiveness of migrant 
children in the course of their studies. At the same time, the main emphasis is placed on a three-level 
model of adaptation of migrant children in preschool educational space, which includes linguistic, 
socio-psychological and cultural components. 

3 PROBLEM 
At the present stage in Russia, in particular in large cities (Moscow, St. Petersburg) many preschool 
institutions that are not sufficiently prepared to organize educational activities in the emerging 
multiethnic environment face the problem of education and adaptation of migrant children, since they 
have insufficient experience and skills to work with children of different nationalities. Official statistics 
on the number of foreign citizens who attend Russian institutions of preschool education is not 
available for public access. In Moscow there are preschool institutions in which the number of foreign 
children is more than 40%, most of them do not speak the Russian language. 

The system of preschool education results to be the main institution for adaptation of migrant children. 
An effective tool for education of children of different nationalities is specially organized multi-ethnic 
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environment of PEI1, which takes into account special features, problems and psychological state of 
children, helps to limit emerging difficulties of intercultural adaptation and integration as well as 
problems associated with the formation of ethnic identity. 

It should be noted that ethno-cultural programs, issues of raising children in a multi-ethnic 
environment, unfortunately, are not brought widely into practice in the educational space of pre-school 
education in Russia. 

Recently there has been actively changing the national composition of children's groups that do not 
have communicative, linguistic and social skills of life in the new country. This is the reason for the 
adjustment of goals and objectives of multiethnic education in the direction of multicultural education 
for all participants in the educational process. 

At the first stages of children's stay in the preschool establishment a certain picture of the world is 
being formed, starting with the regional picture, moving through the ethnic one and then to the overall 
picture of the world. All this happens on the basis of mastery and perception of the new language for 
children, in the context of the harmonious inclusion of their ethnic culture and identification, in the 
diversity of other cultures, where the basis is the national heritage of the Russian culture. 

Thus, the educational space of PEI should contribute to the best extent to the development of the 
general culture of migrant children on the basis of disclosure of the uniqueness of their own ethno-
culture. 

The formation of a multiethnic personality is not standardized, it depends on the various sociocultural 
contexts in which a child develops and one of which is a teacher. 

The teacher should be aware that preschool institution is the main state institution that takes 
responsibility for the formation of the positive attitude towards the new country. It is the teacher who 
will lay ethnic tolerance, multiethnic worldview and behavioral stereotypes. 

An important moment in the problem of a child adapting to new ethno-cultural realities is the 
consideration of the interaction of the individual and the environment. 

In any society the phenomena and traits of a different culture or different people are assessed through 
the prism of cultural traditions and values of one’s own ethnic group. The attitude of one ethnic group 
to another depends on the social context, on the background of which these relations unfold [2]. In this 
situation, a number of problems may arise, since the values of family upbringing may conflict with the 
existing ones in PEI, which is a transformer of the country's general cultural laws. If these 
contradictions are not resolved, the personality of a child may be deformed or an antisocial personality 
may be formed. Therefore, the selection of the most appropriate ways of adapting migrant children is 
required to prevent possible problems and violations. The way of adaptation depends on the individual 
characteristics, skills, upbringing and abilities of a child. 

The process of integration for children takes place more quickly if they visit children's institutions. In 
most cases, children adapt faster than their parents, introducing them to the Russian culture. It is 
difficult for the family to help their children in resolving their problems, since they themselves do not 
know or have not mastered the Russian language well, are not familiar with the norms, rules of 
behavior and traditions of Russia. Parents learn about the problems of their children either from 
communication with teachers or children themselves tell them about their difficulties. Basically, 
children complain to parents that they are treated unfairly in kindergarten, teachers scold and do not 
believe them, children do not play with them, tease and talk down on them. As a result, children 
express their reluctance to attend kindergarten or show readiness to behave aggressively there. 

The teacher should take into account that the main children’s problems with social and language 
adaptation will come from the family. In the field of problems related to the influence of the family on 
the behavior of migrant children all practical measures are related to the low adaptation of parents to 
the Russian society. 

3.1 Language Adaptation   
In the opinion of teachers, the basic issue and the main problem of teaching migrant children as a 
factor in their social adaptation is the knowledge of the Russian language. A low level of knowledge of 
the Russian language is noted by 62.9% of educators. Along with that there comes  

                                                        
1 PEI – preschool educational institution 
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non-correspondence of children’s level of knowledge to the demands of REI of the Russian Federation 
(62.9%), pedagogical neglect of children (38.4%), problems of discipline (31.9%), difficulties of socio-
psychological interaction with the nearest environment in the class during the adaptation period 
(23.7%). Considering all the factors mentioned above the learning process becomes a complex 
problem, the core of which still remains the study of the Russian language. 

In this regard, we have analyzed the assessments, ideas and suggestions of methodologists and 
teachers regarding the current situation of the language adaptation of migrant children in 
kindergartens. 

At each preschool institution there is a certain system of language adaptation, which is most often 
carried out with the help of individual and group lessons. One of the most common options of 
organizing adaptation activities in kindergartens, specifically aimed at working with migrant children, is 
group creative activity of children at classes and in the process of playing activity. 

Interesting experience of organizing work with migrant children forms in some Moscow kindergartens. 
For example, on the basis of several preschool institutions in Moscow a project is carried out aimed at 
getting children acquainted with the traditions and culture of Russia: "We learn to speak correctly". The 
program is designed for migrant children of preschool age from 4 to 7 years old. It is aimed at adapting 
migrant children to communicate in the Russian-speaking environment, preparing them for school 
studies and forming the Russian identity. Children do not only learn the rules of spelling and 
pronunciation of words, read fairy tales and poems, but in the course of the game, performing fairy 
tales immerse in the traditions of the culture of multinational Russia. The goal of teaching the 
language culture is the most rapid language adaptation of migrant children through the formation of 
the value attitude to the cultural and national heritage of Russia and other countries by means of 
gaming technologies that promote the development of emotional and intellectual spheres of children, 
the creation of a favorable psychological climate and the preservation of ethnocultural features of 
migrant children. Here, various games are used: drama games, story-role plays. Since speech 
etiquette is one of the most important elements of any communicative culture (ignorance of etiquette 
norms makes intercultural communication difficult and often even makes it impossible), etiquette 
formulas starting with treatment and greetings become the starting point for almost every 
communicative act. In this regard, playing activity is often built on the basis of speech material using 
the following etiquette situations: "Welcome", "Farewell", "Acquaintance", "Request, offer and thanks", 
"Invitation", "Consent and refusal in response to a request", "Agreement and disagreement with the 
opinion of the interlocutor ","Apology", "Approval and disapproval".  

In preparatory groups for school the basis for such activities is the educational and methodical 
complex "Russian alphabet for migrants" under the editorship of the professor I.P. Lysakova [3]. This 
manual implies not only the study of the alphabet and formation of reading skills, but also the mastery 
of the phonetic and intonational system of the Russian speech. You can explain accurately how to 
write and read, but to explain why all this should be done, to spark the interest of a child by studying 
the traditions can only be achieved in the form of a game. 

The emphasis placed on the game activity is not accidental! The game for preschoolers is one of the 
most important factors and mechanisms that make it possible to understand and adapt to the world in 
a simplified and understandable form. The child does not play in order to win, but in order to play. As 
an example of the most interesting educational games used in the educational process in PEI, we give 
the following: "The journey around the world" (for children from 4 years) 

The teacher shows the pupil the map of the world and suggests selecting the destination so that the 
child acquires interest in travelling, learns as much as possible about new nations and countries. Then 
the young "traveler" will have to go through everything that usually precedes a real trip: he needs to 
buy tickets for the plane, to collect luggage (let him plan it himself depending on the chosen climatic 
zone), negotiate with the hotel. After that he can go to the airport. The ultimate goal of the game is to 
arrive at the hotel and settle in the room. Such a story-role game develops not only communicative 
skills, but also organizational skills, the ability to plan. 

3.2 Sociocultural Adaptation 
It has been theoretically proved that the pedagogical organization of activities on sociocultural 
adaptation of migrant children must be implemented in a unified system of socio-psychological and 
pedagogical support. Teachers’ activities are aimed at mitigating socio-psychological and 
environmental disadaptation of migrant children, at formation of positive goals and values of 
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individuals. The development of migrant pedagogy in one of the PEI in Moscow identified the following 
scientific and pedagogical solutions that will contribute to more successful adaptation of migrant 
children in the environment of a different culture. 

Trying to help migrant children to get over the state of "shock of transition" in a new cultural 
environment and join the peer group, teachers organize various active Russian folk games. The folk 
active game (for example: Russian Maslenitsa) has a unique property: affecting repeatedly 
corporeality it includes the child in the cultural-objective environment with the help of non-verbal texts 
such as behavioral models, carriers of the tradition of these people. This training is arbitrary, but 
always desired and effective [4]. The game is an effective means of educating a healthy and full-
fledged personality of any child, regardless of his ethnicity. Performing a variety of functions, it allows 
you to create a special world in which you can set your own laws and rules, get rid of a multitude of 
everyday problems: this is the sphere of cooperation, commonwealth, co-creation of children and 
adults [5]. 

And really, living through the game the child takes it all as an event that happened to him. A valuable 
acquisition for a child is the interaction skills, the ability to follow certain rules, etc. All this is absorbed 
easily and unobtrusively by children, which helps them to consolidate all the gained knowledge and 
skills in memory and also allows children to adapt to the new society, become its full-fledged 
representatives. The unique program for the education of children "Service Learning" is based on the 
grounds of this amazing age-specific feature: learning by action [6]. In order to ensure the child's early 
entry into the children's environment, he is given simple assignments, which he will carry out together 
with other pupils. 

One of the most effective means of facilitating socio-cultural integration of migrant preschoolers will be 
training to interact and cooperate directly in groups. For example, an actively used game "Tell me 
about you". The result of the game is a mini-presentation of the child and his family. 

The sports event "Mom, Dad and me - sports family" is especially popular at preschool institutions. In 
this game, parents of migrant children are involved in the process of adaptation. The real culmination 
for migrant children is the holiday "Together, everything is possible." This colorful festival contributes 
to the entry of the child in a large family of kindergarten and further approval in it as a fully rightful 
member. 

The earlier you start to engage in teaching interaction, the easier it will be for migrant children to adapt 
to society. Such an approach will help avoid the consolidation of negative stereotypes. Group creative 
activity of children during lessons and after-hours can be the most expedient method of organizing this 
work. Children need to be convinced that it will be difficult to cope with the work alone and with a 
friend it is much easier and more interesting. The next stage of training is the formation of a habit to 
take into account the point of view of another person, even though it may differ from his own one, 
which is to coordinate one's personal interests with the interests of others. After that, children are 
ready for further education: to acquire the ability to find solutions that satisfy all involved parties, to 
develop the need to study the society, to evolve the emotional sphere, self-knowledge and self-
development. 

4 RESULTS 
In this regard, we can conclude that initially the relationships of children to each other are built on a 
psychological component, not on a national one. But, if there is no purposeful pedagogical activity on 
behalf of the teacher, then the national feelings of the child may be hurt further on, which can seriously 
wound him.  

The main task of PEI is to overcome contradictions between the traditional norms of behavior of 
migrant children and the system of established ethno-cultural features of the Russian society. The 
emotional well-being of a child of preschool age from a migrant family as an indicator of the 
effectiveness of interaction between teachers and parents during the period of getting used to 
kindergarten is provided by a combination of pedagogical conditions for social and language 
adaptation: 

• mutual tolerance, openness and acceptance by the teachers and parents of cultural and 
national traditions of upbringing; 
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• designing of the educational process by teachers on the basis of principles of cultural and 
activity approach, ensuring active learning by children of the language of the receiving country, 
cultural values, social norms, ways of behavior and  friendly relationships; 

• use of active teaching methods for a child speaking another language to master ways of verbal 
communication; 

To create these conditions successfully it is necessary: 

• to analyze modern approaches to the problem of social and language adaptation of migrant 
children and to justify the expediency of interaction between teachers and parents in the 
organization of the adaptation period. 

• to study peculiarities of the relationship between teachers and parents in the process of 
adaptation of a child from a migrant family to a peer group. 

• to define and justify pedagogical conditions that ensure emotional well-being of children from 
migrant families during the period of getting used to kindergarten. 

• to develop and test a phased technology of social adaptation of children of preschool age in a 
group of peers in the conditions of kindergarten. 

5 CONCLUSIONS 
In modern Russia kindergarten and family are the most important institutions of primary socialization 
of preschool children. Both in the family and in the kindergarten, in communication with teachers and 
peers, preschool children master cultural space, acquire life skills and adopt behavioral norms. In the 
personal interaction of adults with children, as well as among children themselves, there take place 
formation and change of the motivation and value system of the child's personality, there comes an 
opportunity for presenting to children socially significant norms and ways of behavior. The growth of 
pedagogical competence of teachers and pedagogical culture of parents determined the sequence of 
passing the stages of interaction.     

The first stage: creation of the common goal to find the mutually agreed solution to the task of social 
and language adaptation of the child in the educational space of kindergarten.  

The second stage: mutual familiarization of teachers and parents with the national peculiarities of 
upbringing children in Russia and in the countries of migrant families. The need for this stage is 
determined by the fact that different peoples have their own national features of social life and culture, 
their own customs, traditions, social attitudes and value orientations. Without a deep awareness of the 
ethnic nature of upbringing there cannot be mutual tolerance among adult participants in the 
educational process. It is essential to be able to find the approach to children on behalf of teachers, to 
ensure tactful pedagogical support and competent familiarization of children with the national culture. 
It is the family and teachers of kindergarten that are crucial in both the translation of ethno-cultural 
information and in the development of ethno-tolerant mind-sets of preschool children.  

The third stage is the implementation of a single, coordinated, individually-oriented support for a child 
from a migrant family in order to help him overcome first of all language difficulties in the process of 
mastering new social experiences, value orientations and cultural traditions on his way to join a peer 
group, harmonize relations, get over interpersonal and inter-group alienation. This stage was 
considered in this article as the main one aimed at achieving social and language adaptation of 
preschool children from migrant families. Thus, the psychological and pedagogical support for a child 
from a migrant family in organizing his social adaptation in kindergarten involves interaction of all 
specialists of a pre-school institution in the work with children and parents. The psychological 
component of support is provided by a teacher-psychologist and consists in diagnosing the child's 
development level, his personality traits, specificity of his interests and abilities; he also provides help 
to overcome stress, develop communication skills, etc. The pedagogical component implies the 
development and implementation of an individual program of integration of a child into children's 
community, the use of active learning tools for mastering the Russian language as a means of 
communication, the interaction of the kindergarten with the child's family to help them learn new social 
experiences and give possibilities of self-realization. 
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