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Abstract  
There is a great diversity of opinions concerning the subject of our investigation therefore it’s rather 
difficult to define “multicultural education” in a couple of words. A phenomenon of “multicultural 
education” is an invention of the twenty-first century; it appeared in a period of time characterized by 
the attempts of numerous ethnic groups to identify themselves as separate cultural, ethnic or religious 
communities that is closely connected with a problem of migration due to local military conflicts, even 
extensive wars, surge of fatal diseases, economic and political instability. All of the above contribute 
much to the escalation of migration problem. Millions of people of different ethnic groups and religious 
faith are forced to flee looking for a better life. This global tendency is being kept for the last decades 
and will increase. In this case the main global challenge is to implement ‘multicultural educational 
paradigm”. 

The main issue of “multicultural education” is an equality of educational opportunity for any individual 
without any reference to his/her cultural, national, religious affiliation.  

The most important task within the problem under discussion is how to implement multicultural 
education and make our world multifocused. Having investigated this problem we always keep in mind 
the major dimensions of multicultural education offered by James. A. Banks: content integration, 
knowledge construction process, prejudice reduction, equity of pedagogy, empowering school culture 
[1]. 

The article presents an investigation of equality of educational opportunity for different ethnic groups 
and methodology of multicultural educational system implementation in the frame of globalization. It 
discusses measures to be taken to develop a democratic idea of multicultural education open for any 
individual. It also mentions the problems of national, ethnic identification, cultural differences and ways 
of racial and cultural conflicts prevention within multicultural educational paradigm and democratic 
ideals it propagates. 
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1 INTRODUCTION  
Multicultural education plays an important role in educational practice of any country facing the 
problem of different cultural and ethnic groups’ assimilation. The idea of a multicultural education 
appeared in the middle of the twentieth century, in 1960-1970s, as a part of a civil movement. But this 
idea has even deeper roots: it emerged in the early nineteenth century as a response to the demands 
of the African-American ethnic community for the educational rights equality. First studies of the matter 
were connected with ethnic identity [1, 2, 3] but in the twenty-first century it is obviously not sufficient 
enough.  

We consider “multicultural education” phenomenon to be a reality of the modern time. The main 
values of a multicultural education are the ideals of freedom, justice, equality and democracy, granted 
to any nation or ethnic, social, religious, cultural and language group. Multicultural education tries to 
provide students with educational experience that makes them to be more committed to their 
community cultures as well as acquire knowledge, skills and cultural features required for successful 
functioning in the national civic culture and community. This educational approach contributes to the 
formation of a man of the world, a representative of a new progressive generation. In this case 
academic knowledge is seen as an important but not sufficient constituent of a successful functioning 
of an individual in a diverse world. Though the skill of a democratic living and ability to communicate 
and cooperate effectively within different ethnic, cultural and socio-religious groups are considered to 
be essential goals of a multicultural teaching [4].  
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2 METHODOLOGY 
The implementation of multicultural educational system is one of the most important and urgent tasks 
of the modern global community. The solution of this problem would bring us to a better understanding 
of different mentalities and cultures. And the final goal of a multicultural education implementation is 
the upbringing of a new generation in a tradition of mutual respect, interaction and support in case of 
different global challenges. In order to achieve this goal it is necessary to turn to a scientific works of 
James A. Bank. He basically describes the main issues of a multicultural education phenomenon and 
offers an appropriate way of its implementation within a modern school [5].  

According to James A. Banks, there are five dimensions of multicultural education that are used in 
order to develop and implement programs, courses, projects within multicultural educational paradigm. 
The first dimension is a content integration. This principle could be defined as a demand of a modern 
educational pattern for ethnic and cultural content infusion into a subject area. Teachers may handle 
with examples taken from different cultural and ethnic tradition to illustrate general ideas and key 
aspects of the discipline. This method of multicultural education implementation seems logical and 
substantiates but should be applied properly [5, 6, 7].  

A content integration is easy to implement within social and humanitarian subjects, - in this case, 
cultural, social and religious background of different ethnic groups could be illustrated vividly and lively 
(i.e. lesson of English language could be much more informative with examples taken from history of 
Great Britain, outstanding Englishmen’ lives and works, exploration of architectural styles of the 
country etc. And all of the above should be combined with active language material according to the 
curriculum of a discipline) [5, 6, 7].  

The second dimension is the knowledge construction process. It is defined as a mutual cooperation of 
a teacher and students in order to help them to understand and accept different cultural ideas and 
views. In this dimension both teacher and students play their roles: knowledge producer (a teacher) 
and a knowledge consumer (a student), but a change of a role is not only possible but also 
recommended. Any time a change of a role happens, the knowledge consumers would get knowledge 
influenced by cultural, social, national identity of a knowledge producer. And this process would lead 
to a mutual understanding of some cultural peculiarities of different ethnic groups. (i.e. lesson of 
English language with a topic of “Traditions of my family” would definitely improve communicative 
skills of students and let the knowledge consumers to fling themselves in unfamiliar way of life of other 
people) [5, 6, 7]. 

The next dimension is prejudice reduction in any sphere of life. The aim of implementation of this 
principle into educational paradigm is to make students gaining loyal and friendly attitudes towards 
representatives of different social and ethnic groups. Tolerance, respect and democratic values are 
put as basic concepts of multicultural education. This principle was investigated, described and 
explained by Gordon Allport [8]. He mentioned that any prejudice can be reduced by interracial 
contacts considering several key points: the interracial contact should produce a situation of 
cooperation; this interaction should be stimulated externally; any participant of cooperation should 
have an opportunity to share his/her individual experience as a relevant member of cooperative group. 
Producing a situation of cooperation between representatives of different social or ethnic groups we 
could award each of them a status of equality. (i.e. lesson of English language could be diversified by 
different games aimed to group or team activity, it would help to improve different language levels and 
also to show the way of positive interaction of all the group members) [5, 6, 7, 8]. 

Equity pedagogy is one of the most important principles of a multicultural education. It propagates 
equity of a teaching method and ways of encouragement of any student’s achievements without 
consideration of his/her nationality, cultural background, language etc. It is a challenge and it requires 
tremendous cultural responsibility and tolerance from a teacher. A teacher should be ready to 
numerous conflict occasions within multicultural and multiethnic groups and to dampen down the 
controversy between group members. The cultural, communication styles and even social 
expectations of representatives of different communities may be totally different [5, 6, 7, 9]. 

And the last principle to point out is an empowering school culture. This concept defines a necessity of 
restructuring educational activities and curriculum taking into consideration cultural and ethnic 
traditions of all the members of educational process. No ethnic group representatives should suffer 
inequality in any sphere. Educational activities, sport games, creative work should respond interests of 
any student regardless of ethnic, social or religious affiliation and cultivate democratic values in any 
level of mutual cooperation [5, 6, 7].  
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We consider wide multicultural education implementation to be one of the most urgent tasks for the 
pedagogical community. This process would help to avoid local military conflicts, even extensive wars, 
surge of fatal diseases, economic and political instability [10].  

3 RESULTS 
Any innovation implementation requires much time, effort and necessary facilities to show progress. 
We offer a complex of effective practical arrangements that could help to achieve better results in a 
difficult task of a multicultural education implementation: 

• it is necessary to start with teachers instruction: organization of specified training courses for 
teachers are extremely important. The teaching staff as knowledge producers should be aware 
of cultural, ethnic, religious peculiarities of the students, especially within a mixed educational 
group. Such training courses could help the teachers to achieve a required understanding and 
respect to other cultures and become culturally responsive tutors;  

• developing of an essential cultural course referred to as educational and introductory class for 
representatives of different ethnic, religious and cultural communities integrated by a common 
educational group is an urgent task. This educational course should consider cultural tradition 
and ethnic identity of any member of the group. It would award the students a status of equality 
and help to understand and respect cultural traditions of the group-mates;  

• authorities should pay more attention to assimilation of different ethnic communities into 
homogeneous life environment: special adaptation programs should be implemented besides 
educational activities. Dwelling, job opportunities, citizenry awarding, legal and social support 
are also very important in the frame of multiculturalism and globalization.  

4 CONCLUSIONS 
Every multicultural education theorist believes that multicultural educational system is necessary to 
implement due to growing tension all over the world. Scientists have different points of view on 
methods of implementation and measures to be kept but we are all sure it should be done in the 
shortest possible time period. Multicultural education could help people to break down cultural and 
social borders, to establish communication and to take part in creation of a democratic society based 
on principles of equity, freedom and justice for any member. 
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