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Abstract  
Violence against women is considered to be one of the most common and at the same time the least 
recognizable forms of human rights violation. It is a phenomenon that involves both rich and poor, all 
racial and ethnic groups. This is a universal problem occurring regardless of the victim’s and abuser’s 
education, socioeconomic status or age. Unidentified and undefined by society, violence poses a 
threat to women's life, physical well-being, psychological integrity and freedom (Vasiliauskaitė, 2013, 
Kurst, Swanger, Petcosky, 2003). In most of the cases women experience domestic violence. 

Domestic violence is named as hidden phenomenon. Its great latency manifests when violence victims 
are liable to suppress experienced domestic violence and its harm. Thus comprehensive help and 
prevention must help women to refuse the position of ‘a victim’ or to avoid their becoming victims. In 
this sense woman’s emancipation becomes relevant; it should be treated as person’s emancipation 
from different constrictions caused by public and social environment. It is possible to achieve 
emancipation by different ways; one of them is help rendering. 

Educational assistance is usually provided for women at support institutions that are governmental 
organizations or NGOs. However, following questions have not been adequately discussed: what are 
the characteristic features of educational environment developed at those institutions; can education 
cause secondary victimization of battered women as a reverse effect and thus disempower rather than 
empower at support institutions? The above questions define the research problem of the paper. 

Keywords: domestic violence, battered woman, educational empowerment, disempowerment, support 
centres. 

1 INTRODUCTION 
Since the 1970s, violence has been globally recognized as a significant social problem (Lester, 2007, 
Hanmer, et al., 2006, Giddens, 2005), and domestic violence is one of the most important problems in 
modern states (Kasnauskienė, Račkauskienė, 2008) relevant to societies of all cultures, religions, or 
demographic characteristics (Ali, Naylor, 2013). Domestic violence is no longer a problem of society‘s 
health: globally it has been evaluated as a social and public security problem demanding complicated 
solutions and complex discussions (Oliveira, Cardoso, Almeida, Cardoso, Gutfilen, 2014, Ali, Naylor, 
2013). 

A man’s violence against a woman in an intimate environment comprises the mostly spread type of 
improper behavior in the family (followed by domestic violence against young children) (Giddens, 
2005). The most widely spread form of domestic violence against women is physical abuse. Women 
who have experienced domestic violence comprise a much higher number than women who have 
been assaulted and robbed, raped by strangers, got in traffic accidents as a total (Jones, 2000). 
Realizing, how complex and sensitive the problem of domestic violence is, how complicated 
intervention into the family life and its conflics is, it is important to note that the views of researchers 
and practitioners often differ (Michailovič, 2012). 

It is a little ironic when most women seek independence, self-realization and responsibility for their 
own destiny, and battered women tend to be dependent, passive and seek for emotional and physical 
support. This kind of women finds it difficult to change in all respects and take responsibility for their 
own lives. To achieve positive changes in private lives of battered women, providing social, legal and 
psychological help is not sufficient. Helping women to reject the position of a „victim“, educational 
empowerment is needed as well (Berry, 2000). 

The paper analyses educational empowerment of battered women. Empowerment is not the result of 
provided social, legal and other services. It does not take place with provision of service only. 
Engaged in the process of empowerment, women can themselves feel that they have control over 
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their lives. Empowerment of women means not only access to resources, but most importantly, 
acquiring skills to more effectively solve the problem of violence in future. 

Educational assistance is usually provided for women at support institutions that are governmental 
organizations or NGOs. However, following questions have not been adequately discussed: what are 
the characteristic features of educational environment developed at those institutions; can education 
cause secondary victimization of battered women as a reverse effect and thus disempower rather than 
empower at support institutions? The above questions define the research problem of the article.  

In order to reveal what kind of education for battered women takes place at support institutions: 
empowering or disempowering, a qualitative study with in-depth interviews of 10 staff members was 
conducted at five support institutions for battered women during March, 2016 – January, 2017. The 
paper presents a part of research demonstrating educators‘ aims and knowledge that are provided to 
battered women, and features of women, victims of domestic violence, indicating that changes caused 
by educational empowerment are taking place in their lives. The paper comprises three parts. Part one 
substantiates the main theoretical elements, part two presents research methods, and part three 
presents the discussion of research results and conclusions. 

2 THEORETICAL FRAMEWORK 

2.1 Domestic violence, battered woman  
Violence is an inseparable part of history of the humanity, and, unfortunately, a continuous 
phenomenon of everyday life. Therefore, it becomes a regular research object for researchers (Milder, 
2013; Sharma, 2013). Domestic violence includes a man‘s violence against his wife or partner, a 
wife‘s or partner‘s – against the man, parents‘ – against children, violent relations between the father 
and daughter, the stepfather and stepdaughter, and conversely, violence among brothers, sisters, 
grandparents and partners (Michailovič, 2012). As Dirsienė and Reikertienė propose (2008), domestic 
violence is aggressive behavior that is manifested within home or family, when the victim and abuser 
are related by close or family ties. Domestic violence in a wide sense involves different forms of 
violence that is displayed between parents and children, spouses themselves and other family or 
domestic environment members. Poelmans, et al. (2011) also attribute to domestic violence 
aggressive behavior and incest by a former partner (spouse). In addition, researchers (Stockl, Watts, 
Penhale, 2012, Tobiasz, Brzyski, Brzyska, 2014, Uscilos, 2005) analyse violence against the elderly, 
which is a taboo in society, nevertheless, it is often used again persons who cannot take care of 
themselves and are dependent on others. Gangoli ir Rew (2011) distinguish as domestic violence the 
violence of mothers-in-law against young wives of their sons, and Kurst-Swanger, Petcosky (2003) – 
violence against pets. 

While evaluating the relevance of the problem of domestic violence against women, frequency and 
damaging consequences, this paper will analyse domestic intimate partners‘ violence against women. 
A woman who has experienced domestic violence in an intimate environment could be defined as the 
one who has suffered abuse (psychological, physical, sexual, economic, and also neglect). 

Based on Boeckel, Blasco-Ros, Grassi-Oliveira, Martinez (2014), Yamawaki (2012), Dirsiene, 
Reikertiene (2008), a victim suffering abuse from a spouse or partner develops the following 
characteristic features: loneliness, total isolation and separation, loss of self-confidence, doubts about 
ability to control own life, make right decisions, taking blame and shame, fear, anxiety, tendency to 
suffer from different stress-related illnesses, depression, and negative self-assessment. Experiencing 
domestic violence causes long-term psychological effects. It is important to note that in cases of 
domestic violence, the fundamental human rights of battered women are infringed: dignity, body 
sanctity, right to be she and engage in activities she wants, and the right to satisfy basic needs. A 
woman faces the following cultural-psychological factors such as: stigmatization, powerlessness, 
degrading and ignoring. Therefore, victims of domestic violence are afraid and are embarrassed of 
publicity. Weak social links condition a woman‘s distancing from social values; she is little involved in 
community and social life. A very strong effect is made not only by emotional dependency, but a 
woman‘s helplessness occurs due to economic reasons as well (Adams, Greeson, Kennedy, Tolman, 
2013). Violence against a woman also determines her economic status as well – it has effect on both 
her educations and position in labour market. Sometimes the victim has nowhere to go and stays with 
her abuser. 

1740



Thus, a full complex of presented features demonstrates that women who have suffered domestic 
violence could be distinguished as a social divide group. The fundamental strategy for diminishing 
social divide is social inclusion. Social inclusion is directly related to empowerment, especially the 
educational one. 

2.2 Educational empowerment of battered women  
In order to attain positive changes in lives of battered women, it is not sufficient to provide social, legal 
and psychological support. These methods of support are often standardized without respect to 
unique features of the victim, the environment and expectations. Empowerment is not a result of 
social, legal and other services provided. It does not take place with rendering of a service only. 
Women involved into the empowerment process can feel that they themselves can control their lives. 
Empowerment of battered women means not only access to resources but, most importantly, 
acquiring skills to solve a violence problem more effectively in future. 

Empowerment of battered women as empowerment in general, can be understood as both a process 
and a result (Cattaneo, Chapman, 2010). For example, a woman-victim could take up certain actions 
to ensure her security. Having evaluated her efforts, she could notice that to ensure her security, 
certain resources (financial means, residence and other) are needed. Then a battered woman will put 
efforts to obtain those resources and with progress assessment will set further goals. Within this 
scenario recurring steps of needs assessment and action planningtakes place. Nonetheless, during 
this process, one could pose a question: to what extent does a woman-victim feels empowered (what 
is the result of each stage)? (Cattaneo, Goodman, 2015). 

Kasturirangan (2008) notes that in seeking for empowerment of battered women, firstly it is necessary 
to emphasize empowerment as a process in which women themselves take part. Empowerment 
cannot be treated as a result of social, legal and other services provided. Women involved into the 
process can feel that they can control their own lives. The process may differ depending on the 
individual features of each woman and the context. It is necessary that during the process there was 
access to all needed resources. 

According to Cattaneo, Goodman (2015), empowerment of women in one aspect does not ensure that 
they will be empowered in other aspects as well (career, motherhood, etc.). However, these aspects 
may impact each other. 

Over the past 20 years a wide range of institutional support means for battered women have been 
developed. Although developed social programmes mention the term empowerment, it is sometimes 
identified with the provision of social, legal and psychological support, actions taken for the victim to 
ensure her security (Kasturirangan, 2008). The methods of support are standardized, the partnership 
between the specialist and the woman is replaced by a defined support model regardless of unique 
characteristics of the victim, the environment and expectations (Goodman, et al. 2014). The true 
meaning of empowerment is lost, instead an opposite process of the victim‘s disempowerment takes 
place (Kasturirangan, 2008).  

Battered women are not a homogeneous group. However, institutions providing support to battered 
women operate by a standard manual of services. The latter most often corresponds to the mission 
carried out by the organisation and does not meet unique circumstances of battered women and future 
objectives. Thus, in the process, the priority should be on the needs of a victim and not on the services 
of an institution (Cattaneo, Goodman, 2015).  

Educational empowerment is the process that is performed by an individual who owns power and 
shares it with others as well as seeks to provide them with opportunities to increase knowledge, 
abilities, and competence of lifelong learning and to participate in the decision making processes that 
relate to their current and future professional performance and to the control and creation of their own 
personal life (Jucevičienė, Vizgirdaitė, 2012). 

The process of educational empowerment is “a two-way negotiations object“ under the supervision of 
an educator, rather it is one with the contribution of the learner. It is necessary to learn sharing power 
which could be achieved not simply by methods applied but also by relevant educational content. 
Empowering content helps ensuring creation of learner‘s life, prepares her for life and independent 
decision-making. 

Jucevičienė (2008) characterises empowering educational environment of this kind of learning by the 
following parameters: 
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1 Educational aim; 

2 People needed for realisation of educational aim; 

3 Learning abilities of learners; 
4 Educational content relevant to educational aim;  

5 Educational content as presented information, methods of its communication and means 
(material and virtual); 

6 Physical space and its objects corresponding to educational aim and conditions of its 
realisation.  

One of educational empowerment dimensions – empowerment by education, underlines that 
educational empowerment takes place by providing a person with knowledge, meanings, abilities and 
competences that are necessary to build one‘s life. In a case of battered women, educational aim 
could be as follows: to empower battered women „to live differently“, by providing knowledge, 
meanings, abilities and competences needed to „break free“ from a situation of abused victim. 

Educational content should correspond to the educational aim and be suitable for every participant of 
that environment. It should be emotionally attractive and vary with regard to circumstances. 
Educational content should be adjusted to educational level of battered women, their needs and 
educational aim. The content should be communicated in such a manner that battered women could 
learn it in their own learning style (Jucevičienė et al., 2010). Criteria depicting accessibility of 
educational content to every learner: level of information, form, completeness, multiple options, 
emotional appeal, rational dynamism (teaching is adjusted to learning). 

Thus, one could maintain that for successful learning of every battered woman it is important that 
educational content is personalised with regard to an individual case. As Fantini (2001) maintains, by 
personalising educational content, the educator is no longer a provider of knowledge, rather, he 
becomes an assistant and intermediary supporting battered women to reach resources needed. In 
other words, s/he becomes a case manager. In general, personalisation becomes a key principle in 
the whole process of educational empowerment of battered women, for successful learning of every 
woman. Therefore one could state that educational empowerment of battered women has to be case-
based educational empowerment. 

3 RESEARCH METHODOLOGY 
A qualitative research study was conducted in March, 2016 – January, 2017 in five support institutions 
for battered women in three Lithuanian cities: Vilnius, Kaunas and Klaipeda to reveal what kind of 
education in institutions for battered women takes place: empowering or disempowering. 

Partly structured interviews were conducted with ten employees from support institutions, five of which 
were managers and the rest were consultants, psychologists and social workers. The first six research 
participants were selected by the principle of convenience, improbability sampling, and the remaining 
four were selected by using “snow ball” method. 

Research participant were asked structured questions, which were supplemented by specific 
questions, or by changing their sequence, depending on answers provided by a respondent. The 
questions were based on parameters describing empowering educational environment. Research 
participants were asked questions related to educational aim, educational content and results of 
educational empowerment. Principles of ethics were respected during the research: goodwill, respect 
to person‘s dignity, fairness, confidentiality and right to get accurate information. The duration of 
interviews was from 19 minutes to one hour and 38 minutes. 

Interview data analysis was carried out by using MaxQDA software.The software enabled to compile 
matrixes of categories and subcategories, the frequency of subcategories recurrence was 
distinguished in the answers of respondents, i.e. which research aspects were given most focus. Next, 
research data were analysed by content analysis and were divided into categories and subcategories 
and illustrated with supporting statements. 

4 RESULTS 
Next, the paper presents the part of conducted research results analysis revealing the following: aims 
of educators, knowledge provided to battered women and features of women who are victims in 
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intimate environments indicating that changes, caused by educational empowerment process, are 
taking place or not in their lives. 

4.1 The aim of educator 
While analysing the respondents‘ answers to questions in relation to questions about the expression of 
criteria “Educational question sought”, one category and six subcategories characterising it, were 
distinguished (see Figure 1): 

 
Figure 1. Frequency of subcategories recurrence in category “Educator’s aim.” 

Following the answers provided by the respondents, they mostly seek for independence of battered 
women: “To be independent women. To be able to think freely…” (1) the independence of a battered 
woman can also manifest in her possibility to choose: “… the most important possibility for a person is 
to feel free. A person feels free when s/he has a possibility to choose,… if a woman can choose, this 
is her choice and everybody has to respect this.” (7). Next to a woman’s independence, the 
respondents name a woman’s striving to be responsible for her own life: “… we want …responsibility, 
that they could be responsible for themselves and their children…” (1) “the aim is to understand that 
they can live differently. To value themselves, to live and have self-confidence.” (5) As an aim, self-
study of battered women is mentioned: “we aim at making them understand that they do not need to 
suffer violence, they are not obliged, as somehow most of them think that they must.” (5). 

The second of the most frequently listed aims by the respondents is: empowerment of battered 
women to solve the situation of violence in domestic environment:...“ I personally seek for this, to 
empower them to solve the situation. “ (5) our main aim is to empower women to be independent, 
make decisions for their own life, take responsibility to ensure their own and children‘s well-being.“ 
The participants of the research, when speaking about aims, name directly the solution of violence 
problem: „... we seek to solve the problem, this is the priority. Everything else follows...“ (2) Our aim is 
not divorce, but to help a person to live her life and to break free from the circle of violence, and as a 
consequence it is divorce. But this is not our aim. Our aim is to help a person in crisis, human rights, 
and equal opportunities and gender equality...“ (4). As another aim of the educator, is prevention of 
domestic violence:... certainly, prevention is carried out alongside with education, for them and in the 
environment in which they work, or live, or study, because they ask employers to be favourable during 
that period, or if they are studying, to be able to match family – work life, schooling of children, help 
from kindergartens, as the abusers become very active, become very good parents then...“ 

4.2 Knowledge provided to battered women 
Based on the answers from the respondents, the knowledge provided to battered women could be 
divided into (see Figure 2):  
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Figure 2. Frequency of subcategories recurrence in category “Knowledge provided to BW.“ 

The most emphasis was given to the knowledge of identifying a real violence situation, theoretical 
knowledge about domestic violence and legal knowledge. In addition, there is a significant aspect of 
economic independence. 

The key knowledge that was emphasized by the respondents during interviews – identification of a 
real domestic violence situation:... during the first meeting we are dealing with the question: explaining 
to them that they are being abused. We take them through this process of discovering it together, in 
particular, together, that this is not a conflict, this is violence, and they are physically abused “(7). 

As the research participant state, it is very important to stress to women that having identified 
violence, they can look for ways to avoid it: „To find out in what situation they are, where they are, in 
what condition they are..“ (1).When a battered woman recognizes a violent situation, they stops 
blaming herself: „And when she can see and read that this can really be experienced, then they have 
no doubts – yes, that was violence! As sometimes they think and blame themselves: me!“ (2). 
Battered women have to understand that violence in intimate environment will repeat again: „of 
course, during the conversation we already warn them, that this will not end. As they think this has 
happened only once or twice and will stop. We know from our experience that it will not. “(5). 

Alongside with practical knowledge about domestic violence, the women get theoretical knowledge – 
what domestic violence is, what kinds of it exist, how dangerous it is: „What violence is, what of that, 
that it is not safe to be in a relationship like this, to bear with it“(8); how to identify different kinds of 
violence: „...to help, that what happens to you is psychological abuse, which is penal as well...“ (3). 
Another group of knowledge indicated by the respondents – security of battered women. It has to be 
emphasized to them that when a threat of violence occurs, they have to call police: „...we always 
encourage them to call police if something starts developing. This is a thing that we repeat over and 
over again, that the first your action is a call to the police. That they must come…“ (4); Knowledge 
needed to guarantee the security of battered women is closely related with knowledge about 
possibilities of provided help to battered women. Battered women must know that they can turn to 
organizations of specialized support, what kind of help they can get there and what help they can get 
in other institutions that support organizations can help them to get in touch with: „our principle is to 
provide help, not to pat on the shoulder, but to name to her what is taking place, to say explicitly that 
this is a danger to her, her health, her children, and what particular services we can provide. It 
happens, we do say that we do not provide accommodation, but we can be intermediaries, we do not 
pay any benefits, we cannot represent them in the court of law, but we can provide the initial 
consultation..“(7). Among the key knowledge emphasized by the respondents is legal knowledge – “ 
the woman has to know how the Law on Domestic Violence works. What will happen to that man...“ 
(6); what the rights of ta battered woman is, if she decided to divorce or not to with the abuser.: „... 
women don‘t know many things, they think that children support can be received only in the case of 
divorce..“ (2); „ Most often it is better than may seem, our laws are not that bad, after all...“ (7). 
Battered women are informed that psychological abuse is also prosecuted: „...what is done to you by 
psychological abuse. It is also prosecuted. Yes, it is difficult to prove it, but you can make a complaint, 
a talk with a lawyer, who answers all concerns in the light of her situation, it gives a lot of strength. 
“(10).  

To be empowered to independently solve a domestic violence situation, battered women have to learn 
to find needed information themselves and to use it: „... to teach them to find information and to be 
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able to use that information in life. And we sometimes make our clients so super socially active, who 
consult others and bring other clients to us, one says I am working and I can see that this is your 
client, they becomes a sort of experts. Not only in a sense of problem identification, but also in a 
sense of solving it.“ (10).  

As much important aspect for the respondents was developing economic independence in battered 
women: „.. how to survive with little money, how to shop at a low cost, how to cook at a low cost..“ (9), 
„...perhaps a person needs education, many of them have basic or secondary education. They go to 
get vocational training as well. A person has to be independent in the labour market..“ (9).  

The respondents also distinguish the development of battered women‘s awareness – the woman has 
to understand why she experiences certain feelings, why she feels like this when she is around the 
abuser, and so on: „...to expand that knowledge so that she knew why she had certain emotions, why 
she feels like this, why she cannot recall something, if she is viewing herself as an object, why she is 
experiencing those feelings, or why she gives that power to the abuser, that he is so powerful, if she is 
building her relationship in the right way, why she cannot build relationships with other people. 
Education is very wide here you just keep talking about it and illustrate with the facts from her own 
experience…“ (10). 

4.3 Features in battered women indicating changes   
Category “Features in BW indicating changes” and subcategories describing it were distinguished 
when analysing responses related to the expression of criteria “Result of educational assistance in 
battered women” (Figure 3): 

 
Figure 3. Frequency of subcategories recurrence in category “Features in BW indicating changes.” 

The most often indicated features by the respondents about changes in battered women are the 
following: activeness, engagement, changes in appearance, self-confidence and the feeling of 
personal power. 

Self-confidence – it is important to notice that after intervention, battered women feel stronger when 
they decide to solve the problem of domestic violence: “This most often can be sensed when a person 
tries to free herself from that abusive relationship, then their self-confidence starts growing, that there 
is somebody who will help, perhaps me, myself I can change my life and live a good life. Then yes, 
then everything turns into the positive direction…” (5), even if she decided to stay in the family, not to 
get a divorce: let’s say, she stays in the family, does not divorce, bet the woman stands her ground, 
her will, is able to say no in certain situations draws limits and expresses her opinion.” (8). A battered 
woman no longer admits blame for the violence that happened: “She realized that she was not to 
blame and everything can be solved” (1). 

The sense of power – “she starts thinking: what feeling am I experiencing, or how is it going – there 
are indications that she is doing something… the woman starts recognizing why she is feeling like this, 
where those feelings are coming from, in what relationships, in dealing with which kind of people, and 
this already is the beginning of power, its recognition..” (10). A battered woman become more open: 
“no longer closed, she has what to say” (1); “One can tell from the look at her face, that a person has 
changed and is interacting in a different way, she is more open, one can tell that even from the way 
she enters the room, it is easy to sense.” (5). She starts interacting more: “…she socializes more, is 
no longer closed, and has what to say. It is so difficult to get into that contact when she would come at 
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the beginning, still in a bad condition, difficult, and then we would go and invite, try to get things 
moving, and then later, she comes on her own initiative, even starts visiting too often, she wants to 
say something, to ask something…” (1).  A battered woman also gets more active – “she gets a wish – 
perhaps you have something to read? Are there any events during the days off?...”(9). A battered 
woman gets a wish to participate: “She participates in activities,…, regained her strength, she would 
participate in support teams, and would help others..” (1); she gets a wish to help other women: “And 
we sometimes make our clients so super socially active, who consult others and bring other clients to 
us, one says I am working and I can see that this is your client, they become a sort of experts. Not 
only in a sense of problem identification, but also in a sense of solving it...“ (9). 

Another feature demonstrating changes in a battered woman, are the changes in her appearance: 
„The woman starts changing, starts taking care of herself, pays attention to herself, cares about her 
looks.“ (8); Needs that were not present before, emerge – there were only kids and the husband, only 
silently, to cover up, that nobody could find out, bruises covered by powder and sunglasses. And later, 
“I“ emerges. “ (9) 

The fact of a change in a battered woman reflects in a new attitude of her kin: „ And her two kids were 
on her side, one was on her side, and then those kids returned, returned to her. She just completely 
changed...“(2);   

“For instance, there were cases, while she was living with her husband, all relatives used to say how 
good he was, and so on, because they were afraid of him themselves…” (2). An indicator of changes 
in battered women is a new relationship with another man: “After the last court meeting she went to 
Druskininkai resort and met a man, and she was so surprised: can you imagine, he is asking for my 
opinion, always discusses his suggestion, it is so strange that such people exist.”(2). 

5 DISCUSSION AND CONCLUSIONS 
The research has revealed that staff of support institutions seeks for the independence of battered 
women, which is illustrated by the possibility for a woman to choose, live the way she wants and take 
responsibility for this. An important feature is women‘s self-study – battered women have to realize 
that neither she nor her children should endure domestic violence. The respondents indicated that 
their aim was to empower battered women, which is linked to becoming a master of her own life – 
rebuilding independence, self-confidence, control of her own life, also a women’s power to identify the 
phenomenon of domestic violence and to find sources of help. As Mear (2003) argues, the victim of 
abuse can become the agent of changes in her life. What is important is that a woman is able to take 
decisions herself. As it has already been mentioned, empowerment in particular makes a direct impact 
on her ability to control her own life, possibility to make influence on her surroundings, and personally 
or in cooperation to solve the problem of domestic violence. It is also important to take into 
consideration a fact that when a battered woman asks for help; she in principle is seeking to regain the 
possibility to control her life, which had been taken away from her by the abuser (Wiemann, et al., 
2009). 

The case of every battered woman is different; therefore, one of educator’s aims is to find a suitable 
individual access to her. Thus, in order every battered woman could successfully learn, it is important 
that educational content is personalized, the educator becomes not a direct provider of knowledge, but 
rather an assistant and intermediary helping a battered woman to access necessary resources. In 
other words, s/he becomes a case manager. 

When discussing knowledge provided to battered women, the research showed that it has to be both 
theoretical (including the understanding of the concept of violence, dynamics of violence), and 
emerging from the need of a real life situation of a battered woman- the woman has to be able to 
identify abuse taking place in her intimate environment and to know ways how to avoid it. The woman 
has to realize why she is feeling like this and what she is experiencing is not normal. She has to know 
that violence in her intimate environment will repeat, therefore, life in a violent environment is not safe 
neither for her nor for her children. If in the end a battered woman chooses to live with the abuser, she 
has to receive a special security plan: the woman has to be ready in advance to react to the threat of 
abuse. In addition, the woman has to be informed that at any moment she can call organizations of 
specialized support, what kind of help she can get in other institutions, which assistance organizations 
she can expect to be contacted. Battered women also acquire psychological knowledge; they learn to 
take care of their health, tolerance and communication. To make battered women empowered to 
independently solve a situation of domestic violence, they have to learn to find the necessary 
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information themselves and use it. However, it is important to emphasize that what is appropriate and 
needed for one woman, may be of no relevance and need to another. Therefore, an individual 
package of knowledge has to be adapted to every woman in respect to her personality, the kind of 
violence she experienced, the context, needs and similar aspects (Fantini, 2001). Certain elements of 
educational content may be common, but each unique case of a battered woman will bring changes in 
the contents it will have to be individualized, depending on the typology of the battered woman and her 
educational abilities. Certainly, the difference will be not in the knowledge provided, but the ways and 
methods of presenting it. 

The process of empowering battered women is related both to internal and external changes of the 
woman (Cotineo, Goodman, 2015). In order to evaluate the process of empowerment of battered 
women, one should respond to the following questions: Is there any direct influence made on the 
psychological condition of women? Does the woman really feel safer? Does she have more control 
over her life? Have conditions changed in her family, community, culture or country in a way to ensure 
a woman‘s security?  It is not easy to answer these questions, but these aspects in particular may be 
the key indicators of empowerment process efficiency (Kasturirangan, 2008). 

The research has demonstrated that, as a result of support, internal changes of battered women 
became firstly visible: self-confidence, openness, activity, a need for communication. The mentality of 
battered women changes as well – she no longer admits blame for domestic violence. Battered 
women change externally – they start taking care of their appearance. Environment of the woman 
changes as well, the kin of battered women start to understand and support the victim. A sense of 
battered woman‘s power manifests itself – the woman starts to identify her feelings and to evaluate the 
situation realistically. She develops a wish and ability to help other women, which, according to Hall 
(2000) is one of the most significant indicators of empowerment for battered women. Empowered 
women tend to share their achievements and interests. Certainly, the increase of a woman‘s power 
depends on her individual abilities and her uniqueness. 

Thus, when estimating the following characteristics of developed educational environment by 
educational institutions: educational aims (independence of battered women, self – awareness, 
responsibility for own life, independence, encouragement of quality of life), content (personalizing 
educational content, knowledge, application of forms and methods to present it, with regard to the 
personality of the battered woman, educational abilities, the nature of violence experienced) and 
results (an increase in self-confidence of battered women, the need to communicate and participate, a 
change in mentality, a developed sense of personal power), one could argue that educational 
environment created in those institutions is empowering. Research results did not reveal the applied 
standardized models, giving priorities to institutional needs, their standard guideline; in addition, the 
dependence of battered women on encouragement from the organization, juxtaposition of personal 
opinion on solutions of the educator to that one of the victim‘s, which in turn would condition the 
disempowerment of domestic violence victims, or even secondary victimization. The methods of 
support provided are not standardized, a partnership between the specialist and the woman is 
encouraged, and the attention is paid to unique characteristics of the victim, environment and 
expectations. Women who have experienced violence in intimate environment are empowered to live 
„differently“, by providing knowledge, meanings, abilities, competences needed to break out of the 
situation of violence victim. 
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