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Abstract 
One of the challenges of higher education in Nigeria is the high rate of graduate unemployment. This 
has been attributed to a number of factors one of which is the gap that often exists between school-
imparted skills and skills required in the work environment. Many universities responded to this 
challenge by introducing general entrepreneurship education which has been running for quite a while. 
However, the unemployment rate among university graduates has remained on the increase. This 
suggests that the model of general entrepreneurship education in operation in the universities may not 
be effective in achieving the intended results. Of particular importance is the level of practical 
exposure as well as external industry linkages available to the programme. This paper therefore 
critically examines the general entrepreneurship education programme in a private university in 
Nigeria with a view to identifying opportunities for improvement. The study is carried out using both 
primary and secondary data. Primary data was obtained through questionnaire distributed to both 
undergraduate and postgraduate students of the university while secondary data was obtained from 
published programme information and instruction schedules. Descriptive statistics and content 
analysis were used to analyse primary and secondary data respectively. It was found that students 
have a limited number of entrepreneurial activities to choose from. In most cases, the programme is 
treated just like another course of study that must be fulfilled before graduation. Moreover, the time 
allocated to the programme can hardly enable reasonable proficiency to be attained. Also, industry 
linkage is not yet well developed. The study recommends that for more effectiveness, the 
entrepreneurial activities should be designed to suite the peculiar needs of the various disciplines in 
the university. By so doing, entrepreneurship will be fully integrated into the various disciplines in the 
university. 
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1 INTRODUCTION 
Entrepreneurship is increasingly being seen as a vehicle for economic development in both developed 
and developing countries. It is especially seen as a source of employment for the vast majority of the 
population of any free enterprise economy. Over the years a number of strategies have been 
developed by different countries to inculcate the right entrepreneurship attitude to as many interested 
citizens as possible. One of such vehicles for disseminating entrepreneurship skills and knowledge is 
formal education. Entrepreneurship education can be interpreted to mean the process through which 
students develop the skills for creating, finding and acting on business opportunities with a view to 
creating value [1]. 

As a result of the foregoing, entrepreneurship studies have been part of higher education curricula for 
quite some time. In Nigeria, entrepreneurship as part of higher education is a recent development. It 
came into limelight with the new national policy on education [2]. As captured in the policy document, 
one of the objectives of higher education is the acquisition of both physical and intellectual skills which 
will enable individuals to be self-reliant and useful members of the society. However, entrepreneurship 
as part of higher education curriculum in Nigeria received added impetus in 2006 when it was made a 
compulsory part of higher education curriculum [3]. The purpose of entrepreneurship studies in higher 
education institutions is to equip the graduates to be self reliant thereby reducing unemployment and 
contributing to economic development. 

Many higher education institutions (public and private) in response to the directive of government set 
up entrepreneurship study programmes domiciled in departments, units or centres within the 
institutions. In most cases, the entrepreneurship curriculum is general in nature and designed to be 
undertaken by all students irrespective of their discipline of study. As a result, the programme is often 
treated as another course of study in the university which students must go through before graduation. 
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The above orientation tends to negate the main purpose of introducing entrepreneurship education in 
higher education institutions. In order to keep the programme on track there is the need for periodic 
evaluation. Previous evaluations of entrepreneurial education in Nigerian higher education institutions 
have been carried out from various perspectives [4,5]. However more still needs to be done in order to 
understand deeply the challenges of entrepreneurial education. In this respect, the experience of 
private universities needs to be properly examined. Moreover, it has also been observed that 
entrepreneurial education is not transforming to the envisaged employment creation given that rate of 
unemployment especially graduate unemployment is still very high [5]. 

Covenant University is a Christian faith based private university established in 2002. The university 
commenced entrepreneurship education at inception and before the Nigerian government through the 
National Universities Commission (NUC) made the programme compulsory in universities. Previous 
related studies involving private universities focused on the graduating class [4] and on science and 
engineering student [5]. The current study is a cross sectional study involving all students who have 
completed at least one academic session of entrepreneurial development studies. The study sought to 
know the perception of students regarding the EDS curriculum, practical exposure and relevance to 
the students’ primary academic discipline. The study also elicited suggestions on how to improve the 
programme. 

2 LITERATURE REVIEW 

2.1 Entrepreneurship 
Entrepreneurship as a concept has elicited many definitions depending on the perspective of the 
author. However, the preferred meaning appear to be the one that points to the functions performed 
by entrepreneurs. For example [6] defined entrepreneurship as the identification of gaps and business 
opportunities in one’s immediate environment and bringing together the necessary resources in an 
innovative way to fill these gaps, bearing the risks, involved and in the process gaining personal 
rewards. However, there are some basic elements in the above definition of entrepreneurship which 
includes generation of idea, identification of opportunities, innovativeness in meeting with the identified 
need, interest on the part of the entrepreneur and capacity to carry out the entrepreneurial activities.  

Entrepreneurship has been identified as the engine of economic growth and development. According 
to [7], entrepreneurship causes economic growth by causing the means of production in any economy 
to be applied in newer and more efficient combinations. In addition, [8] submitted that 
entrepreneurship has a significant impact on economic growth. Closely related to the above is the 
finding that an inverse relationship exists between entrepreneurship and unemployment [9]. Hence 
high level of unemployment has been usually associated with low level of entrepreneurship while high 
level of entrepreneurship is associated with low level of unemployment.  Hence entrepreneurship must 
be deliberately encouraged in any society especially those with high unemployment rates. 

2.2 Entrepreneurship Education 
Entrepreneurship education within a school context has been described as the stimulation of creativity 
in students, which enables them to identify opportunities for innovation and motivate them to transform 
the ideas into practical and targeted activities whether in a social, cultural or economic context [10].  
Also, [11] posits that entrepreneurship education prepares youths to be responsible individuals who 
become entrepreneurs or entrepreneurial thinkers by exposing them in real life learning experiences 
where they will be required to think, take risks, manage circumstances and incidentally learn from the 
outcome. In addition, formal entrepreneurship education according to [12] seeks to achieve three 
objectives namely: 

i. To enable the understanding of the concept of entrepreneurship 

ii. To facilitate learning towards becoming entrepreneurial 

iii. To enable one become an entrepreneur 

Skills required in entrepreneurship include personal development skills, entrepreneurial development 
skills and business development skills [13]. 
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2.3 Entrepreneurial Education in Nigeria 
Formal entrepreneurial education has been adopted for all institutions of higher learning especially 
universities. This is in addition to such other institutions that contribute to entrepreneurial development 
such as NDE, Technology Incubation Centres, among others. However, a number of issues have 
been identified as responsible for the rather slow adoption of entrepreneurship. Issues in 
entrepreneurial education in Nigeria include curriculum content, availability of qualified and adequate 
staff, funding, facilities, faulty foundation and weak university-industry linkage.  

It is evident in literature that the emphasis of entrepreneurial education content has been on 
acquisition of skills that would facilitate income generation through self employment. In a study 
conducted in the context of University of Abuja using skill set advocated by the NIM, the twenty skills 
selected by the students corroborate that skill acquisition is at the centre [14]. The study identified 
body care skills such hair dressing, hair weaving, tailoring and fashion design and cottage industry 
manufacturing skills such as bakery, table water production, soap making, vegetable oil production, 
brewing and metal fabrication. Also identified were creative skills such as interior decoration, graphic 
design, making of decorative pots and raising flowers 

The challenges of entrepreneurial education in Nigeria have been identified to include poor funding, 
non availability of well trained teachers and non availability of training facilities and equipment [15]. 
The adoption of compulsory entrepreneurship education at higher education institutions is one way of 
encouraging the diffusion of entrepreneurship information and skills to the youths who are regarded as 
the most productive component of the population. 

2.4 Entrepreneurship Programme in Covenant University 
The structure of the entrepreneurship development studies (EDS) programme covers both 
undergraduate and postgraduate students including students on the PhD programme and it is 
compulsory for all categories of students. Undergraduate students are taught EDS courses every 
semester until graduation making a total of eight semesters for a four year course and accounting for 
eight credit hours. Practical sessions are conducted during which students are exposed to the various 
skills training programme in the university. The EDS programme is administered by the Centre for 
Entrepreneural Development Studies (CEDS). 

3 METHODOLOGY 
The study made use of both primary and secondary sources of information. The secondary sources 
were mostly from the literature entrepreneurial education and from programme information pertaining 
to the entrepreneurial development curriculum in Covenant University. The primary data was collected 
using a questionnaire as data collection instrument. A sample of 200 undergraduate and postgraduate 
students across the four colleges of the university was selected randomly. The instrument was 
distributed during an event that involved all the students offering the EDS course in order to get good 
response. 

The questionnaire was divided into six parts with the first part eliciting information regarding the 
background information of the respondents. The second part asks questions related to the curriculum 
of the entrepreneurial studies while the third and fourth parts refer to practical exposure in the 
programme. The fifth part of the questionnaire asks questions on the relevance of the programme to 
the respondents’ primary discipline. The final part of the questionnaire was meant to elicit information 
on the options for improving the programme. Apart from the background information, all the other parts 
were arranged in a 5- point Likert scale format. The data collected were analysed through the use of 
descriptive statistics and presented in tables, frequencies and percentages. 

4 RESULT, ANALYSIS AND DISCUSSION 
Out of the 150 copies of the questionnaire distributed, 102 copies were retrieved and used for the 
analysis. The result of the analysis is presented in Table 1 to Table 5. The scores for “strongly agree” 
and “agree” as well as for “strongly disagree” and “disagree” were aggregated in describing the result 
of the analysis. In Table 1, the result shows that both theory and practice of entrepreneurship are 
incorporated in the programme. Skill acquisition for the purpose of economic empowerment and 
employment generation were the main purpose of the entrepreneurship programme. The study also 
identified the skills imparted on the students to include such skills as public speaking skills, book 
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writing skills, web design skills, photography and event planning and management. When compared 
with the skills set earlier identified in the University of Abuja study (Anene & Imam, 2011), the skills 
have been enlarged to reflect the prevailing trend in the market. Also identified as one of the purposes 
of the EDS programme, is the inculcation of entrepreneurial spirit in the minds of the participating 
students. Incidentally, in spite of opportunities for agricultural skills available in the university, the 
respondents were of the opinion that the agricultural skills were not given prominence. 

Table 1.  Entrepreneurship Curriculum 

 Strongly 
Disagree 

Disagree Undecided Agree Strongly 
Agree 

Focus is on theory of entrepreneurship 9(8.8%) 12(11.1%) 7(6.9%) 56(54.9%) 16(17.7%) 

Focus is on practice of entrepreneurship 3(3.0%) 13(13.0%) 14(14.0%) 51(51%) 19(19%) 

Balance between theory and practice 3(3.0%) 11(11.1%) 12(12.1%) 54(54.6%) 19(19.2%) 

Acquisition of skills for income and 
employment generation 

2(2.0%) 2(2.0%) 8(8.0%) 50(50.0%) 38(38.0%) 

Emphasis is on agriculture based skills 8(7.8%) 41(40.2%) 23(22.6%) 21(20.6%) 9(8.8%) 

Emphasis is on skill and craft based 
activities 

4(3.9%) 7(6.9%) 9(8.8%) 56(54.9%) 26(25.5%) 

Emphasis is to inculcate entrepreneurial 
spirit 

2(2.0%) 6(6.0%) 3(3.0%) 45(44.6%) 45(44.6%) 

Similarly, Table 2 shows the result of the study with respect to the extent of practical exposure in the 
programme within the university context. More than half of the respondents agree that facilities for 
practical exposure are available within the university. However, more than half also agree that time 
allocated for practical exposure as well as opportunities for practical exposure are limited within the 
university context. About 47% of respondents reported that facilities for practical exposure were 
inadequate. However, inadequacy in this case should be related to minimum standards requirement of 
academic regulators. Even in instances of inadequacy, effective scheduling can take care of the 
situation. 

Table 2.  Internal Practical Exposure 

 Strongly 
Disagree Disagree Undecided Agree Strongly 

Agree 

Adequate facilities are available 6(5.9%) 24(23.6%) 11(10.9%) 53(52.5%) 8(7.9%) 

Inadequate facilities 9(8.9%) 30(29.7%) 14(13.9%) 35(34.7%) 13(12.9%) 

Opportunities for practical exposure limited 5(5.1%) 27(27.3%) 14(14.1%) 40(40.4%) 13(13.1%) 

Time allocated for practical inadequate 4(3.9%) 13(12.8%) 13(12.8%) 44(43.1%) 28(27.5%) 

In terms of practical exposure and linkage with external organisations, the study indicates that a lot of 
improvement is needed in this area. The result as shown in Table 3 indicates that even though a 
functional unit that should coordinate external linkage exists, students are often allowed to make their 
own contacts, which is an indication that formal collaboration agreements are yet to be reached with a 
number of external organisations. However, the EDS programme helps to nurture the entrepreneurial 
ideas of students as shown in the overwhelming positive response (65.7% of respondents) to this 
question. Further inquiry shows that the Centre for Entrepreneurial Development Studies (CEDS) of 
the university has a functional entrepreneurial incubation hub working towards the identification and 
nurturing of good business ideas.  
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Table 3.  External Practical Exposure 

 Strongly 
Disagree Disagree Undecided Agree Strongly 

Agree 

EDS programme has external partners 14(13.7%) 19(18.6%) 27(26.5%) 36(35.3%) 6(5.9%) 

Students encouraged to establish external 
links 12(11.8%) 15(14.7%) 19(18.6%) 48(47.1%) 8(7.8%) 

Functional unit handling external linkage 8(7.9%) 14(13.9%) 28(27.7%) 45(44.6%) 6(5.9%) 

No external linkage for the programme 11(10.9%) 21(20.8%) 36(35.6%) 20(19.8%) 13(12.9%) 

Programme helps to nurture entrepreneurial 
ideas 9(9.1%) 8(8.1%) 17(17.2%) 45(45.5%) 20(20.2%) 

In addition, even though the value of the EDS programme is well understood by the respondents, the 
proportions that would like to take up the skills that have been learnt after graduation appear rather 
small. As shown in Table 4, while 33% are undecided, 46% were ready to take up the skills learnt after 
graduation. About 21% of the respondents would not take the lessons of the EDS programme beyond 
the school experience. This is an indication that many of the students would still be opting for paid 
employment after graduation. However, an overwhelming number (67%) agreed that the programme 
is very valuable while a reduced percentage (49%) agree that it is particularly useful to their primary 
discipline. About 42% of the respondents are of the opinion that the EDS programme is not useful to 
their primary discipline 

Table 4.  Relevance to Primary Discipline 

 Strongly 
Disagree Disagree Undecided Agree Strongly 

Agree 

Ready to take up EDS activity after 
programme 6(5.9%) 15(14.7%) 34(33.3%) 36(35.3%) 11(10.8%) 

Valuable to students understanding of 
primary discipline 9(8.9%) 17(16.8%) 7(6.9%) 51(50.5%) 17(16.8%) 

EDS skills useful in primary discipline 18(17.8%) 24(23.8%) 11(10.9%) 34(33.7%) 14(13.9%) 

On options for improving the effectiveness of the EDS programme, the respondents ranked the need 
to develop specific entrepreneurial programmes for specific academic disciplines as most important 
followed by the need for increased external linkage and subsequently the need to have external 
resource persons. Increase in the lecture contact hours ranked the least while increase in range of 
skills options and increase in hours of practical exposure were ranked slightly higher than increase in 
lecture contact hours. The result is an indication that schools should move beyond general 
entrepreneurship education towards entrepreneurial education that will meet the needs of the various 
disciplines in the university. 

Table 5.  Improvement Options 

 Strongly 
Disagree Disagree Undecided Agree Strongly 

Agree 

Increase lecture contact hours 12(11.7%) 24(23.4%) 8(7.8%) 8(7.8%) 50(49.0%) 

Increase range of EDS practical options 8(7.9%) 7(6.9%) 23(22.8%) 23(22.8%) 40(39.6%) 

Increase hours of practical exposure 9(9.0%) 6(6.0%) 24(24.0%) 25(25.0%) 36(36.0%) 

Encourage more external linkage 4(4.0%) 1(1.0%) 10(10.0%) 31(31.0%) 54(54.0%) 

Increase use of external resource persons 3(3.0%) 8(7.9%) 6(6.0%) 32(31.7%) 52(51.5%) 

Design specific EDS programme in line with 
students primary discipline 5(5.0%) 2(2.0%) 8(7.9%) 22(21.8%) 64(63.4%) 
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5 CONCLUSION AND RECOMMENDATIONS 
The study is an appraisal by students of the entrepreneurship education programme of a private 
Nigerian university. In terms of curriculum content, the study found that even though emphasis still 
appear to be skewed in favour of skills acquisition, other areas such as computer programming, web 
design, ICT related skills, book writing, public speaking, events planning and management are 
becoming prominent. It is therefore recommended that for practical entrepreneurial activities, 
emphasis should be on emerging market needs. 

Practical exposure of students was generally adjudged adequate. However, in instances where 
facilities for practical exposure are not adequate, effective scheduling can solve the challenge. In 
addition, the external component of the practical training should be enhanced through collaboration 
with the industry and by encouraging more internship programmes. 

For some of the students, the entrepreneurship education programme offers some alternative skills 
which can provide opportunity for self employment. However, as the results of the study indicate, the 
entrepreneurship programme should not be an alternative to the primary discipline of the students. 
Rather it should also enhance their employability not in alternative disciplines but in their various 
primary disciplines. In addition to general entrepreneurship education programmes, practical sessions 
tailored to meet the needs of the various academic disciplines should be developed. Students should 
be encouraged to identify entrepreneurial opportunities in their primary discipline. The above have 
implications for teaching the theory aspect of the programme and for practical exposure associated 
with the programme. 
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