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Abstract 
This paper shows the results of an investigation seeking to better understand plagiarism in the 
university context and the differences between students according to what degree level they are 
studying. The sample consisted of 62 students in the first year of the Degree in Primary Education and 
60 on the Master’s in Secondary School Teaching in the Faculty of Education at the University of 
Alicante (Spain). The study uses a mixed method of research in which the information contributed is 
submitted to a descriptive, a comparative and an interpretative analysis. The data collection 
instrument comprises a total of ten questions: seven closed and three open. Generally speaking, they 
associate plagiarism more with the wholesale copying of documents and not so much with the copying 
of excerpts used to complete their essays. For this reason, most of the participants have never 
plagiarised complete documents, but they have indeed copied excerpts from the internet or from other 
bibliographical sources, sometimes without citing. Applying a Student’s t-test shows that there are 
statistically significant differences in how often they plagiarise, depending on what degree level they 
are studying. Among the reasons that lead them to plagiarise, the most common include work 
overload, the ease with which information can be found on the internet, bad time management and the 
difficulty of the task. Significant differences can also be seen between Master’s students and degree 
students as regards the reasons leading them to plagiarism. As far as the qualitative analysis is 
concerned, most of the students also insist that they have received little if any guidance on the subject 
of plagiarism, while those that have received training say they are very satisfied with it. Finally, they 
propose that different training initiatives should be developed to be carried out in the course of their 
studies. The results lead us to conclude that more attention should be given to training students in the 
correct use of documentary sources, thereby enabling them to correctly produce academic work. It 
would also be interesting to consider the differences found among students on the basis on their 
current studies, to ensure that training initiatives meet their specific needs.  
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1 INTRODUCTION 
Given the ubiquitous nature of the Knowledge and Information Society, it is paradoxical that, despite 
data being increasingly easy to access, the media and informational skills needed to use them 
correctly are generally poor. Information is a precious asset in industrially developed societies to 
ensure economic growth and social welfare. Practically all human activity revolves around information. 
So much so that it could be said that we basically live with, for and through information. However, it is 
necessary to prepare society to turn that information into valid, useful knowledge, which generates 
ideas that promote collective progress, and to do so honestly and legitimately. Like most raw 
materials, the flood of information resulting from the impact technology has had over the past decades 
requires manufacturing, development, processing and transformation. Otherwise the creation, 
exchange and use of knowledge will not ensure freedom in society. This is why, following Pinto and 
Guerrero [1], the most efficient, cost-effective alternative to promote a combined form of media and 
informational alphabetisation [2] is to invest in training. 

Deficits in informational skills and an increasing number of dishonesty-related actions have been 
reported to exist in the academic setting. According to Comas, Sureda, Casero and Morey [3], the 
three major areas in which these have been found are: (1) examinations; (2) preparation and 
presentation of academic work; and (3) interrelations with fellow students. This study is focused on the 
second area listed above.  

In recent years, an increase has been noted in academic plagiarism, fundamentally due to the ease in 
which it can be done by using knowledge and information technologies [4, 5 and 6]. The informally 
recognised ‘copy/paste’ practice, which is regarded to be dishonest and illegitimate, while also 
ignoring intellectual property, has become a tendency in the academic production of students 
throughout the different educational stages [7]. Despite the fact that these actions have been 
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commonly and universally recognised as a violation of the original authors’ rights, plagiarism is not 
unsubstantial. Quite the opposite: examples of a dishonest use of information are regularly and 
commonly found, even at the highest levels of academia. This shows that it is a problem on a global 
scale [8]. While it is true that alarm bells are ringing now more than ever before about this practice, it is 
also true that plagiarism as an object of study is not unexplored. It has a long track record and a multi-
dimensional character, as it has been studied within different areas of knowledge. However, based on 
some bibliometric studies, various authors have noted that in recent years there has been an 
increasing interest in analysing these practices [9]. 

Before discussing plagiarism, its meaning needs to be clarified. Multiple definitions have been 
proposed, including that provided by Sánchez [10]: ‘plagiarism involves illicitly appropriating the 
authorship of a given work’ (p.68). As regards the different types of plagiarism, Sureda and Morey [7, 
pp.47-48] highlighted the following: (1) the various forms of cyber-plagiarism and plagiarism of printed 
sources; (2) the misrepresentation of the bibliography and resources consulted in the preparation of 
academic work; (3) the misrepresentation of data and results in academic work; (4) the unauthorised 
collaboration in the preparation of a given academic work; and (5) the purchase and sale of academic 
work. Therefore, plagiarising is not only downloading a full piece of work and changing the name of its 
author without acknowledging it; rather, there are multiple ways of engaging in plagiarism. For 
example, the form of plagiarism most often resorted to by students in different educational stages is, 
according to Sureda and Morey [7], copying text fragments without referencing the authors, and 
including them in a piece of work together with sections drafted by the student.  

It is also interesting to identify students’ perceptions of plagiarism [11], as well as their reasons for 
plagiarising, as these make it possible to put suitable measures in place. Sureda, Comas and Morey 
[12] have indicated that university students most recurrently engage in these academic practices 
because: the Internet makes information readily available, they do not value effort highly (it is much 
easier to copy) and they fail to manage time appropriately. Nevertheless, it should be recognised that 
the grounds for plagiarism are not only found in students’ attitudes, but also in lecturers’ behaviour. 
For example, Sureda, Comas and Morey [12] showed that university students engage in plagiarism 
because they believe that their lecturers do not read their essays in detail and do not follow them up 
properly. Vázquez-Recio and López-Gil [13] suggested looking beyond students and lecturers to 
understand plagiarism in its full complexity, as sometimes it may be caused by factors outside the 
university system.  

While measures to prevent these practices have been increasing over time, the applicable legal 
regime in Spain is still insufficient [10]. For example, as argued by Cebrián-Robles, Raposo-Rivas and 
Sarmiento-Campos [14], 90% of the teaching guidelines for the various degrees fail to include 
references to plagiarism practices, and mechanisms to prevent them. Some of the strategies 
implemented in universities are: installing anti-plagiarism software [15], training to prevent it being 
provided by library and other services, bodies or centres, and the development of specific regulations. 
We agree with these authors [14] that the training given to both students and lecturers in this regard 
should be supplemented by the design and implementation of institutional policies aimed at clarifying 
what plagiarism is, how to avoid it and how to penalise it. Lecturers should not be solely responsible 
for, or be liable for assessing dishonest academic conduct and applicable sanctions. Or if they are, 
there should be at least clear, commonly applicable guidelines and lines of action.  

Further research into academic plagiarism should be conducted in order to make available appropriate 
measures to address it, based on an understanding of students’ perceptions of plagiarism and the 
reasons that lead them to engage in this type of conduct [9]. This is why we intend to investigate 
plagiarism as a phenomenon from the viewpoint of a specific group of university students, namely 
those studying undergraduate and master’s degrees in Education. Identifying the potential differences 
between them might help design specific measures suited to the needs of each student group.   

2 METHODOLOGY 
Mixed research methods were used in conducting this study [16], as it relies on a descriptive, 
comparative and interpretative analysis of the data collected.  

2.1 Aims 
The aims of our research were:  
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1 To understand which actions were identified with plagiarism by the university students who took 
part in the study. 

2 To identify how often they engaged in plagiarism practices. 

3 To recognise the potential reasons for the participant students to resort to plagiarism in their 
work. 

4 To find potential differences between two degree levels (undergraduate as opposed to master’s 
degrees) in terms of the reasons why they do it.  

5 To understand, assess and interpret the views of the participants regarding the training received 
on plagiarism and to identify the potential differences between them based on their degree 
levels (undergraduate as opposed to master’s degrees). 

2.2 Context and participants  
A total of 122 students participated in the study, of whom 50.8% were registered in the first year of the 
undergraduate degree in Primary Education and 49.2% in the Master’s degree in Secondary 
Education during the academic year 2016/17. All of them were students of the Faculty of Education of 
the University of Alicante, Spain. The majority were aged 18-23 (59.8%), and 27% (the second highest 
percentage of participants) were aged 24-29. There was a higher number of female students (68%) 
than of male students (32%), consistently with the population in education degrees, in which there 
tend to be more women than men enrolled.  

2.3 Instrument and data analysis  
The data collection instrument comprised ten questions: seven closed questions (related to the 
sociodemographic details of the participants and the identification of the frequency and reasons why 
they plagiarise), and three open questions (dealing with the training they had received about 
plagiarism). The closed questions have been adapted from the studies conducted by Sureda et al. 
[12], and Morey-Negre, Sureda-Negre, Oliver-Trobat and Comas-Forgas [17].  

The questionnaire was designed and administered online, and was previously validated by three 
experts from the area of School Didactics and Organisation. The participants were intentionally 
selected by the researchers (as they were students of the Faculty) and later informed that the online 
questionnaire would be available for a month (December 2016) on the Virtual Campus of the 
University of Alicante. They were invited to participate on a voluntary basis, and were informed that 
their data would be processed confidentially.  

The data analysis procedure was consistent with the twofold nature of the study, both quantitative and 
qualitative. The descriptive analysis of the data was conducted by using SPSS .21. This programme 
was also employed to find statistically significant differences in the number of time they plagiarise 
(Students’s t) and in the reasons that lead them to plagiarise (Chi-square test) based on the degree 
levels.  

AQUAD 7 [18] was employed for the inferential data, by using content analysis [19]. Specifically, in 
line with Hsieh and Shannon’s (2005) [20], open coding was carried out to recognise the students’ 
opinions on the training they had received to prevent plagiarism and their proposals for improvement. 
The design of the category and code mapping therefore emerged directly from the contributions of the 
participants.  

3 RESULTS 
This section shows the study’s results, which are presented according to the procedure used to 
analyse the information.  

3.1 Quantitative analysis results 
As can be seen in Fig. 1, students identified plagiarism mainly with the use of a piece of work fully 
downloaded from the Internet which had not been modified before submission. They also recurrently 
considered that submitting a piece of work carried out and assessed in a previous year and copying 
fragments of assignments from previous years and using them in their pieces of work, also constituted 
plagiarism. 
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1. Submitting a piece of work already carried out and assessed in a previous academic year. 
2. Including text fragments copied from the Internet (without referencing them) in a piece of 

work that contains sections drafted by the student. 
3. Including text copied from printed sources (books, encyclopaedias, newspapers, etc.) 

(without referencing it) in a piece of work carried out by the student. 
4. Using a piece of work fully downloaded from the Internet that has not been amended 

before being submitted.  
5. Submitting a piece of work carried out fully by using fragments copied verbatim from the 

Internet.  
6. Copying fragments of other pieces of work submitted in previous years to complete a new 

assignment. 

Fig. 1. Percentage of the items related to the actions identified by participants as plagiarism.  

Fig. 2 shows the frequency (percentages) of the variables related to the number of times that students 
plagiarise in any of the ways contemplated in Fig. 1.  

 
1. Submitting a piece of work already carried out and assessed in a previous academic year. 
2. Including text fragments copied from the Internet (without referencing them) in a piece of work 

that contains sections drafted by the student. 
3. Including text copied from printed sources (books, encyclopaedias, newspapers, etc.) (without 

referencing it) in a piece of work carried out by the student. 
4. Using a piece of work fully downloaded from the Internet that has not been amended before 

being submitted.  
5. Submitting a piece of work carried out fully by using fragments copied verbatim from the 

Internet.  
6. Copying fragments of other pieces of work submitted in previous years to complete a new 

assignment. 

Fig. 2. Percentage of the number of times that students plagiarise for each item. 

From Fig. 2 it follows that the highest percentages related to ‘never’ consistently match those actions 
identified as plagiarism. This is why the highest percentages in plagiarism actions were found for items 
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2, 3 and 6. That is, students most often included unreferenced text fragments, either from printed or 
from digital sources. They also used unchanged text extracts from assignments that were submitted 
and marked in previous years. 

The Students’s t-test was employed in order to ascertain the potential differences in the frequency with 
which the participants from the undergraduate degree and the master’s degree, respectively, resorted 
to these actions. Table 1 shows that statistically significant differences were found for items 1, 5 and 6. 
With respect to the analysis of the mean and the standard deviation, results allow us to affirm that it 
was the Master’s students who most often submitted pieces of work that were fully copied from 
assignments carried out and submitted in previous years as well as pieces of work that included 
paragraphs copied from assignments from previous years as a supplement to their own contributions. 
However, it was the students of the undergraduate degree in Primary Education who most often 
submitted assignments that were either entirely or partially copied from pieces of work downloaded 
from the Internet.  

Table 1.  Results of the Students’s t-test for two independent samples 

Items 
Undergrad. Master’s Statistical 

significance 

 SD  SD t p 

Item 1. Submitting a piece of work already carried out and 
assessed in a previous academic year. 1.03 0.18 1.27 0.58 -3.00 .004 

Item 5. Submitting a piece of work carried out fully by 
using fragments copied verbatim from the Internet.  1.63 1.01 1.22 0.64 2.69 .008 

Item 6. Copying fragments of other pieces of work 
submitted in previous years to complete a new 
assignment 

1.48 0.78 2.05 1.03 -3.42 .001 

Fig. 3 shows the absolute frequency (percentage) of the reasons that led the participants to engage in 
plagiarism.  

 
Fig 3. Absolute frequency (percentage) of the reasons that 

led participants to plagiarise 

1. Easy to find information on the Internet 
2. Any online content is public and can be copied 
3. Inadequate time management 
4. Obtaining better marks when copying 
5. Too many assignments to be submitted 
6. Other students also copy 
7. Unawareness of what plagiarising means 
8. Convenient 
9. Low weight of the assignment in the final mark for 

a given subject 
10. Difficult assignments 
11. Assignments not very relevant to the students’ 

education 
12. Highly theoretical assignments, with poor 

practical application 
13. Little information given about how to complete the 

assignment 
14. No negative consequences of plagiarism 
15. Feeling that the lecturer would find it difficult to 

identify plagiarism 
16. Belief that lecturers do not read the assignments 
17. Others 

The reasons most often given by the participants to justify engaging in plagiarism were: (1) the large 
number of assignments to be completed; (2) the ease of finding information on the Internet; (3) their 
difficulties in managing time appropriately; and (4) the difficulty of the assignments to be completed. 
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The Chi-square test was used to check whether there were statistically significant differences among 
the reasons that lead participants to plagiarise, by degree level (undergraduate/master’s). In this case, 
differences were found for items 2 (χ²1 = 4.94, p = .03), 9 (χ²1 = 4.71, p = .03), 11 (χ²1 = 11.35, p = < 
.001), 14 (χ²1 = 5.61, p = .02) and 16 (χ²1 = 5.32, p = .02). Table 2 below shows the frequency of these 
items. 

Table 2.  Frequency of the items for which statistically significant differences were found 

Items Degree level  Yes No 

Item 2. Any online content is public 
and can be copied 

Undergrad. 22.6% 77.4% 
Master’s 6.7% 93.3% 

Item 9. Low weight of the assignment 
in the final mark for a given subject 

Undergrad. 11.3% 88.7 
Master’s 26.7% 73.3% 

Item 11. Assignments not very 
relevant to the students’ education 

Undergrad. 9.7% 90.3% 
Master’s 35% 65% 

Item 14. No negative consequences of 
plagiarism 

Undergrad. 11.3% 88.7% 
Master’s 28.3% 71.7% 

Item 16. Belief that lecturers do not 
read the assignments 

Undergrad. 12.9% 87.1% 
Master’s 30% 70% 

In this case, the differences identified in Table 2 show that the Master’s students in the study—more 
than the undergraduate participants—adduced the following reasons for engaging in plagiarism: (1) 
the assignment has little weight for the final mark; (2) the assignment is not very relevant to their 
education; (3) engaging in plagiarism has no consequences; (4) the belief that lecturers do not read 
the assignments submitted to them. However, the percentage was higher for the undergraduate 
students who participated in the study when their reason for plagiarising was the belief that all online 
content is public and can be copied. 

3.2 Qualitative analysis results 
Given our interest in ascertaining what type of training had been given to students to prevent 
plagiarism, and their assessment of this type of training and their proposals for its improvement, the 
participants were asked three open questions. The information was categorised by using the codes 
presented in Table 3.  

Table 3.  Absolute frequency with which the codes used in the study occurred 

Categories Codes 
Undergrad. Master’s Total 

AF AF(%) ! AF AF(%) ! AF AF(%) 

1.
 T

ra
in

in
g 1.1 Type 

of 
training 

1.1.1 Learning to reference 
sources and use APA rules 

9 8.82 0.15 11 8.33 0.18 20 8.55 

1.1.2 Presenting own ideas and 
setting high standards for oneself 

5 5 0.08 1 0.76 0.02 6 2.56 

1.1.3 Advice and guidance from 
lecturers 

1 0.98 0.01 9 6.82 0.15 10 4.27 

1.1.4 Control mechanisms 2 1.96 0.03 5 3.79 0.08 7 2.99 
1.1.5 Online/library training 2 1.96 0.03 4 3.03 0.07 6 2.56 

2.1 No 
training 2.1 No training given 17 16.66 0.27 24 18.18 0.4 41 17.52 

2. Assessment 
of training 

2.1 Positive assessment 17 16.66 0.27 15 11.36 0.25 32 13.68 
2.2 Negative assessment 9 8.82 0.15 6 4.55 0.1 15 6.41 

3. Proposals 

3.1 Information 
processing/citations 

10 9.80 0.16 16 12.12 0.27 26 11.11 

3.2 Talks, seminars, etc. 1 0.98 0.01 9 6.82 0.15 10 4.27 
3.3  Training of lecturers 2 1.96 0.03 8 6.06 0.13 10 4.27 
3.4 Awareness/consequences of 
plagiarism 

15 14.70 0.24 9 6.82 0.15 24 10.26 
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3.5 Support/clear guidelines for 
assignments 

9 8.82 0.15 10 7.58 0.17 19 8.12 

3.6 Reducing the number of 
assignments to be completed 

3 2.94 0.05 5 3.79 0.08 8 3.42 

Total  102 100 1 132 100 1 234 100 

According to the frequencies shown in Table 3, the participants emphasised that they had in fact 
received information to avoid plagiarism. They stressed that they had been informed of how to cite and 
use the APA rules:  

At the University, our lecturers teach us and take a lot of care in informing us that we 
shouldn’t plagiarise, and in how we should reference if we want to include something 
from another author verbatim. (Student_010) 

In Psychology we did a “Lesson 0” in which we were told how to reference our sources 
and in what cases there is plagiarism (Student_088) 

The participants also underlined that they had received training in how to select and use information 
correctly, while providing their own ideas:  

I have been taught some techniques to understand information correctly and express it in 
my own words. (Student_084) 

The formats of the training received were varied. The participants’ narratives showed that the students 
learnt their skills through advice and talks given by their lecturers, through control mechanisms and by 
taking part in different courses:  

Warnings, guidelines and advice given by my lecturers. (Student_106) 

To avoid plagiarism, the online course CI2 of the UA. (Student_050) 

It wasn’t training as such, but when uploading a piece of work onto the Internet in the 
university where I did my first degree, we were required to tick a box to confirm that you 
had not copied the work. As far as I understand, by ticking this box, the document you 
submitted was subject to control. (Student_041) 

The absolute frequency representing that the participants did not receive any training to avoid 
plagiarism was 17.52%:  

No training at all. Simply a warning that plagiarism is somehow penalised. (Student_037) 

It seems hopeful that the training received was more often found to have been valued positively than 
negatively. The satisfaction experienced by student is illustrated by the following narratives, among 
others: 

It was very helpful when carrying out assignments, and had no problems afterwards. 
(Student_029) 

I am fully satisfied, as quotations help me complement my own points of view and 
challenge that information, in addition to giving an academic outlook to my proposals. 
(Student_042) 

Finally, their proposals mainly emphasised the need to inform students about plagiarism and make 
them aware of its consequences. They remarked that these dishonest practices should be penalised: 

It is important to clarify what plagiarising means and what are the consequences. 
(Student_057) 

I think if someone plagiarises any document or piece of work this should be penalised, 
with variable sanctions being applied depending on the extent of copied material. 
(Student_101)  

Similarly, they argued that it is necessary to give training to students on techniques for the selection 
and processing of information, either through seminars, talks or cross-cutting courses:  

Including practical sessions in which we learn to cite different sources. (Student_049) 

A cross-cutting course across all undergraduate degrees and in the master’s degree. 
(Student_017) 
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They also stressed the fact that lecturers should clarify the criteria to complete course work and 
support students while preparing their assignments. They indicated that lecturers should receive 
appropriate training to provide practical sessions to ensure that completed pieces of work cannot be 
plagiarised: 

Above all, describing and explaining the requirements for the assignments clearly. And I 
would like to have support from lecturers while we are in the process of carrying out our 
assignments (Student_009) 

It’s not a bad idea to search information, but the topics for assignments could be 
proposed in a more individualised manner to ensure that content cannot be simply 
copied. (Student_041) 

They ultimately suggested that the lecturers teaching within a given degree should work together to 
ensure that students are not required to complete an excessive number of assignments: 

I think we should be asked to do fewer pieces of work. If we didn’t have to do so many 
assignments people would not copy others. Many of them just do it because it’s more 
convenient, but many others do it because they have no other alternative, as it was either 
that or nothing, because we have so many assignments, exams and all the rest of it. 
(Student_022) 

Finally, the mean absolute frequency with which each of the codes occurred was calculated to find 
potential differences depending on the degree level involved. The total absolute frequency for each 
code was divided into the number of individuals of the variable in question that corresponds to the 
particular degree level. The mean shows the average number of times that an individual from each of 
the two groups (undergraduate degree/master’s degree) referred to a certain code. When the codes 
were analysed, few differences were identified. However, the master’s students who participated in the 
study did highlight that the advice and guidelines provided by their lecturers had been a means of 
training to prevent plagiarism. It was also found that the participants who were doing the master’s 
degree placed stronger emphasis on the importance of having seminars and training courses. 

4 DISCUSSION AND CONCLUSIONS 
Initially, this study sought to deepen the understanding of a problem that has been globally 
recognised, the growth of which concerns all authorities [4,5]. Our aim was to study a specific sample 
of subjects who would be future primary and secondary school teachers, in order to assess what 
academic actions they identified as plagiarism, how often they engaged in such actions and why they 
believed they did. The purpose was also to listen to their opinions about the training they had received 
in this regard, and their proposals to improve it. A number of conclusions have been reached that will 
be discussed below. 

It was seen that the participant students identified plagiarism with a series of actions, namely: 
submitting a piece of work that had been fully copied from the Internet, had been carried out by 
another student in previous years or that did not include any original personal contribution by the 
student, but was a compilation of unreferenced fragments copied from the Internet. Therefore, these 
students seemed to identify plagiarism with a lack of personal contribution to a piece of work. These 
findings are consistent with the results of the study conducted by Sureda and Morey [7], who pointed 
out that students recognised submitting pieces of work directly downloaded from the Internet as 
plagiarism. These data show that it is advisable to design training and information activities to provide 
guidelines to students about the meaning of plagiarism, beyond their perceptions of what is usually 
identified as such.  

In terms of the frequency with which they plagiarise, it is interesting to consider the high level of 
consistency between what they regarded to constitute and not constitute plagiarism, and their actions 
in this regard. The fact that they engaged less frequently in actions they considered to be plagiarism 
was encouraging, as it shows that such practices are sometimes engaged in because of lack of 
awareness [4]. Hence, we continue to support the thesis, argued by various authors, that the most 
effective measure to combat academic dishonesty is training in informational skills [1,9]. However, this 
training should not be limited to the development of instrumental skills, but should also include content 
related to the ethical and legitimate use of information [21]. Regarding frequencies, it is interesting that 
the highest percentages for the different items indicated that the majority of the participant students 
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had never plagiarised by engaging in the practices identified here. The exception was found in the 
inclusion of unreferenced text extracts copied from the Internet [7].  

There was some overlap with the results obtained by Sureda, Comas and Morey [12] with respect to 
the reasons that lead students to engage in illegitimate academic practices. The predominant causes 
were the excessive number of assignments to be completed, the ease with which they find information 
on the Internet and their inadequate time management. It is obvious that the ease with which 
information can be found on the Internet is not a handicap but an advantage. However, students need 
to be trained to develop skills to select reliable, valid information. As to time management, some 
measures and training initiatives should be implemented in order to help students develop their ability 
to self-regulate, as well as to organise their study time and space appropriately. The participant 
students also reported that the main reason for them to plagiarise was the excessive number of 
assignments to be completed, which can in turn be connected to the lack of information about how to 
do the task (also identified as one of the six most recurrent reasons). While inadequate time 
management and the ease to find information were reasons that pointed directly to the students, the 
last two reasons, namely the excessive number of assignments and the lack of information about how 
to complete them, transfer responsibility onto lecturers. Along these lines, the study conducted by 
Comas-Forgas, Sureda-Negre and Oliver-Tobat [22] recognised that the reasons for students to 
plagiarise included the lack of awareness of the basic criteria to carry out a piece of work and even the 
belief that the lecturer would not read it, which again points towards the responsibility of lecturers. It is 
worth recalling that Vázquez-Recio and López-Gil [13] suggested extending the scope of 
consideration not only to students but also to lecturers and to the actual university system. 

By analysing the differences based on the degree level of the participants, we concluded that, while 
the master’s students who took part in the study copied the assignments produced by other students 
in previous years more frequently, either in full or in part, the participant undergraduate students 
tended to resort to the Internet more often to copy certain text fragments without citing. In addition, the 
differences found in terms of the reasons that led them to plagiarise indicated that the undergraduate 
students in the study more frequently believed that they were permitted to copy anything that has been 
published on the Internet. For their part, the master’s students who participated in the study 
particularly emphasised reasons that pointed towards lecturers or to the little relevance that a given 
assignment has to their academic results or their training. The differences found in these cases, and 
the students’ opinions about the training provided (resulting from the qualitative analysis) lead to the 
conclusion that training actions should be designed based on the understanding of the specific 
requirements of the different groups of students.  

Finally, the qualitative analysis of the information shows that an increasing number of initiatives are 
being put in place to enable students to select, process and use information more appropriately. The 
assessment they made of the training initiatives in which they had taken part are promising, as the 
students highlighted that what they had learned had been considerably useful for their subsequent 
academic development. Ultimately, they proposed that students should be trained in strategies to 
make good use of information and generate personal, original knowledge, and that information should 
be provided to them about what plagiarising means, and the consequences of engaging in this 
practice.  

To conclude, this study is intended to make a modest contribution to expanding a line of research 
concerned with the promotion of honest attitudes among students. It would be interesting to study the 
differences found in this study in qualitative terms regarding the frequency with which students 
plagiarise and the reasons why they do it. It would also be enlightening to analyse the variations 
identified quantitatively, based on the qualitative analysis that has been conducted. These specific 
analyses would make it possible to deepen the understanding of an issue that still needs attention, 
both from a social and from an institutional point of view.  
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