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Abstract 
Architecture is one of the most highly subscribed courses of study in Nigerian universities. 
Architectural training in Nigerian universities, apart from being expensive, is generally considered 
tedious and very demanding requiring long hours of critical, analytical and creative thinking, and 
architectural draughting. Consequently, architecture is considered unsuitable for female students. In 
recent years, however, female enrolment in Nigerian schools of architecture has been on the increase. 
Preliminary enquiry suggests that some of these female students do not only compete favourably with 
their male counterparts but in some cases, have distinguished themselves as academic high flyers. 
This qualitative study uses the interview method to investigate the study habits of these academically 
distinguished female students with a view to identifying those factors that have contributed to their 
success. Respondents are drawn from the School of Architecture, Covenant University Ota, where 
female students have excelled. They are identified through departmental academic records. Data is 
content analysed and descriptively presented. Findings of the study will assist the growing population 
of female architecture students in Nigerian higher institutions and elsewhere to improve their academic 
performance. 
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1 INTRODUCTION 
Tertiary education is very competitive and in high demand in many countries. Apart from the limited 
spaces available compared to the huge number of applicants, tertiary education in countries like 
Nigeria is also very expensive and considered a huge investment by many households. Architecture is 
one of the most highly subscribed courses of study in Nigerian universities alongside medicine, law 
and pharmacy. Architecture unlike the others is generally classified as both a science and an art. 
Architectural training is divided into two parts. The first part provides the theoretical and scientific 
background to architectural training, equipping students with not only the principles of architecture but 
also the reasons behind them. Because architecture deals with both human beings and their built 
environment, the subject areas covered is quite wide ranging from mathematics, psychology, human 
behavior, aesthetics, materials, structures and regulations. The second part provides a platform for the 
application of the principles learnt [1]. This often takes place in the design studio where tutors review, 
guide and mentor students through what [1] termed ‘formative feedback’ in order to apply learned 
principles. Projects are based on critical analytical studies, and showcased through architectural 
draughting in the form of sketches, drawings and models. Projects undertaken in the studio also 
provide students opportunity to develop their creative skills through practice. In addition, there are 
courses/subjects (architectural studio, structures and components) designated as pre-requisite for 
other higher-level subjects. Failure in these pre-requisites implies that a student will exceed the usual 
duration of his study. Thus, architectural education is multi-facetted and very demanding in terms of 
skills, time and money when compared to other courses of study. 

Consequently, in a country conditioned by gender stereotyping like Nigeria, architecture has been 
considered a male prerogative and a no-go area for women. Over the years, girls determined to break 
the ceiling have ventured into the study of architecture and the number of female enrolment in 
Nigerian schools of architecture has been on the increase. However, keen observation reveals that 
female architecture students appear to ‘struggle’ through the course. Oftentimes, their efforts do not 
appear commensurate with their academic performance. Nevertheless, a few female students have 
excelled in their architecture studies, graduating at the highest level of first class degree. One of the 
major factors identified in the literature for poor academic performance is inappropriate study habits.  

Study habit has been identified in the literature as one of the main predictors of academic outcome at 
different levels of education including primary, secondary and tertiary levels [2]. [3] argued that 
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academic success will continue to elude students who fail to compliment their ability and hard work 
with effective study habits. Therefore, [4] concluded that study habits are critical to actualization of 
students’ academic potentialities. Consequently, it has been the focus of study among researchers 
who have tried to examine the relationship between it and academic performance [5]; its predictors [4, 
6]; measurement tools [7]; how it can be learned or improved and comparisons between different 
groups [8]. Studying is a vital component to the learning process. According to [8] it is the primary 
means by which school learning takes place outside the classroom and supervision of teachers. How 
it is structured and achieved is left to the student’s discretion. When studying follows a repeated 
identifiable pattern it becomes a habit. Drawing from [9] study habit can be described as the repeated 
way and manner a student undertakes his private learning after classroom learning in order to attain 
mastery of the subject. It helps students to effectively manage their spare time towards achieving 
academic excellence. It may involve summarizing, note taking, outlining or locating useful material [4] 
time management, study duration and preferred study environment, study techniques and attitudes 
[10, 11]. Study habits vary from one student to another.  According to [8] this could be due to several 
factors which include: preferred time of day; time lapse between study sessions; degree of noise or 
music tolerated; extent of interference by extracurricular activities; and particular study mechanics 
employed.   

Several factors that can influence study habits include time management [12]; gender [8, 3, 6]; family 
characteristics [13]. [14] found that the factors that hinder right study skills include: reading culture; 
economic factors; anti-social factors; environmental noise culture; and learning facilities. However, 
study habit can be improved via scheduling, working condition, concentration, learning, reading, note-
taking, taking examination and teacher consultation [7[ and counselling [15]. 

Very few studies [9, 10, 11] appear to have been conducted on the study habits of Nigerian university 
students and even less on those studying architecture. This current study therefore sought to identify 
the salient features of the study habits of female architecture students that have excelled 
academically. Findings of this study will be applicable at three levels all aimed at improving the study 
habits of female architecture students who are challenged academically: for the students, the findings 
will assist them to re-strategise in order to improve their study habits; for the teaching staff, it will 
provide information that can help them to be more creative in their teaching; and for the school 
management, it will provide useful information for curriculum reviews and student support especially in 
the area of counseling. The significance of the study therefore lies in its promise to improve the quality 
of architectural education, ensure that graduating students are properly equipped for the competitive 
world outside. 

2 RESEARCH METHODS  

2.1 The Study Context 
Established in 2002, the Department of Architecture at Covenant University, Ota, Nigeria is the first 
school of Architecture in a private faith based university in Nigeria. it also has the largest number of 
students compared to other private universities. Like most schools of architecture in the country, the 
Department runs a two-tier programme of four years at the undergraduate level and two years at the 
Masters level. Assessment of students’ academic performance is based on their attained cumulative 
grade point average (CGPA) which ranges from 0.0, as the lowest, to 5.0, as the highest. A CGPA of 
below 1.5 is equivalent to failure; 1.5–2.49 third-class; 2.5–3.49 second-class lower division; 3.50–
4.49 second-class upper division and 4.5 and above first class.  
Participants in this pilot study were drawn from female students enrolled in the 2016/17 academic 
session in the Department of Architecture, Covenant University, Ota whose CGPAs range between 
4.5 and 5.0, and are currently at the Masters level of study. Choice of only female students at this level 
is considered appropriate because of the demonstrated academic consistency of the participants and 
since they have had time to mature within their study habits over the years and expectedly gained 
better understanding on what may or may not work for them. In addition, the outcome of the study 
targets females as well. Examination of the academic records accessed from the Department revealed 
that only six students qualified to participate in the study: four in their first year of Masters level study 
and two in the second year.  
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2.2 Methodology 
The six students were contacted, the purpose of the study explained to them and their consent to 
voluntarily participate in the study obtained. The qualitative research method was adopted in view of 
the small number of participants. Although there is no hard and fast rule as to the number of interview 
samples in qualitative research, it is cautioned that care must be taken in the selection of samples. 
[16] posited that usually a few samples; either individuals or cases are studied. [17] reported that the 
literature suggests sample size ranging from 5 to 50 participants as adequate. Participants were 
carefully selected was based on typology mapping which generated a homogeneous group of 
individuals that are the holders of knowledge in the area investigated. 

Participants were interviewed individually using predesigned interview guide. The guide was designed 
to assess among others the students’ motivation, personal habits, schedule, mode and attitudes 
toward study. Interviews lasted between 30 and 35 minutes on the average. Responses were 
recorded and later the contents were analysed to identify emerging themes. Themes are basically 
patterns that were proposed to summarize the meaning of the larger amount of data obtained from 
participants. They are used in this context as devices for creating meaning from the more complete set 
of data.  

3 STUDY FINDINGS   

3.1 Attitude to study 
All the participants reported that they enjoy studying and would normally study willingly without 
coercion. However, one participant admitted that sometimes (when she is not fully prepared) she felt 
forced to study and therefore finds it unenjoyable. Generally, they are willing to make some sacrifices. 
As one participant explained, “everyone has to put in extra effort in order to excel, whether male or 
female”.  It was found that studying was not only focused on passing examinations but also geared 
towards acquiring knowledge on a wide range of interest areas. Their interest in architecture further 
encourages them to study. Incidentally, they claimed to be confident and did not see any difference in 
ability between them and the male students. This is quite interesting because of the widely held 
perception that architecture is unsuitable for females and has indeed been dominated by the men folk. 
However, their confidence can be traced to their socio-economic background, secondary schools 
attended and interactions with female architects prior to enrolling to study architecture. Equally 
important could be the application of the ‘possibility mentality’, which happens to be one of the key 
core values of the Covenant University.  

3.2 Motivation  
Participants were asked what motivates them to study. According to one respondent “ my parents 
motivate me to study and do well… I want to make them proud. I study also to make sure I score high 
grades – getting good grades and being successful are very important to me. I study also to make 
sure I am successful in future and gain the knowledge necessary to be a globally known architect, 
interior and furniture designer. Most of the globally known designers are men, breaking that stereotype 
of men being more successful than women is something I would like to achieve.”  Another participant 
claimed to be motivated by the “desire to be successful, the desire to break stereotypes and prove 
myself to the world. I also want to make my parents proud and justify the school fees. I also want to be 
a good example to my siblings.” Another participant explained that “my parents believe so much in me 
so I can’t just let them down. I want to make them proud and happy.”    

It can be deduced that participants are highly motivated. The main motivational factors identified can 
be summarized as the desire to please parents; obtain high grades; be role models for others 
including their children in future; break stereotype; and justification of high cost of training. Although all 
participants claimed the decision to study architecture was theirs, they still felt obliged to make their 
parents happy. The desire for academic excellence evidenced in high grades should actually be the 
desire for all students. However, only few are willing to pay the price. In the competitive professional 
world, high academic performance is needed to gain a foothold. It does appear that the participants 
though concerned about achieving good grades in school are also conscious of the future. Thus, they 
are already making plans to secure the future.   
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3.3 Mode of study 
A common trait reported by the participants is that study is often organized and not undertaken 
haphazardly. This was achieved by the use of personal study plans spanning the seven days in a 
week. It basically schedules all the subjects a student registered for, and allots time for them. It was 
found out that the studio design project often got the highest attention with approximately half the total 
study time allocated to it. Preference was also given to ‘structures” and “components” above other 
subjects. The major reason for this is that these three subjects constitute the prerequisite subjects, 
meaning that higher levels of those subjects cannot be undertaken until the lower level ones are 
passed since higher level ones build on the knowledge gained from the lower level ones. Apart from 
having high credit loads, failure in any of them implies that a student will over stay the normal duration 
of his architectural training. It was deduced that the time sharing formula was based on the subject 
work load, credit load and students’ level of understanding. In addition, it was found that the 
participants set targets to be achieved for each study session. According to [12] “it is not only how 
much time a student spends studying but also how effectively this time is spent that influences 
academic performance”.    

Although some participants were not bothered about where and when they study, the preference for 
time appeared to be early in the morning for the theory courses and the afternoons and evenings for 
studio projects. One particular participant preferred to study after a nap because she would be relaxed 
and have a more receptive fresh mind. Place of study was also important. Criteria for selection were 
mainly privacy and comfort (furniture, acoustic, ventilation, lighting and thermal). Thus the preferred 
places were found to be the hostel rooms, and library, rarely the studio in line with [10] which studied 
study habits of Nigerian undergraduate students even though traditionally the library is considered the 
most ideal place of study for students [18].  All participants reported that study was done in two parts. 
The first part was an individual in-depth study during which they try to have a clearer understanding of 
the subject matter using additional learning materials including reference materials obtained from the 
library and through the internet. [3] noted that study habits of young people are currently being 
revolutionized by internet. The second part consisted of group discussions to test their understanding, 
reinforce learning and revise. Groups were not fixed but usually comprised of friends or those 
available and willing. One participant stressed that she preferred smaller groups “for easy connection 
and less distractions”. With regard to tutorials, they explained their engagement was mainly to assist 
other students. Distractions are rarely allowed. 

3.4 Classroom participation and conduct 
Class attendance was considered very important to all those interviewed in line with [19]. Explanation 
given for regular class attendance helped them to understand subject matter, take vital notes and 
recall what has been taught, especially if classroom sessions have been made interesting by the 
lecturer. Although some participants claimed they could sit anywhere in class, preference appeared to 
be the front row as it allowed them to focus on the teaching, hear the lecturers and minimize 
distractions. Participants said they rarely asked questions in class. Reasons for this were varied. Since 
they paid attention in class, they were able to grasp most things discussed. Some participants said 
they were shy and would not want to be looked down upon. However, they would normally ask the 
lecturers and colleagues outside class.  

3.5 Personal habits 
Sleep and good feeding habit are considered important and participants claimed they have an average 
of six hours of sleep daily. This is in line with [20]. This is however reduced during critical periods of 
deadlines or examinations. Cooked meals from the cafeteria are often complimented with snacks and 
provisions. Study sessions are often interspersed with short breaks to reduce boredom and tendency 
to sleep. 

4 CONCLUSIONS  
The positive correlation between study habits and students’ academic performance has been reported 
in the literature. This current paper reported on a pilot qualitative study which focused on identifying 
the study habits of female architecture students of Covenant University that have excelled 
academically. The ultimate goal is to provide evidence that can be used to improve the academic 
performance of majority of female architecture students who struggle through their training. 
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Specifically, the study focused on the following aspects of study habit: attitude to study; motivation to 
study; mode of study; classroom participation and conduct; and personal habits.  

The study found that participants were confident in their abilities and had positive disposition to 
studying. They were also highly motivated and followed well thought out study procedures that have 
helped them to excel. It can be concluded that there exist effective study habits that can help students 
achieve academic success. However, habits are developed over time and require regular practice. It is 
suggested that students adapt the salient findings of this study to suit their peculiar personalities and 
circumstances. 
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