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Abstract 
In early 2013, Sacred Heart University (SHU)’s Welch College of Business began to revamped its 
undergraduate curriculum in response to the business climate of the 21st century.  Through the 
processes, a global experience was identified as one of the critical success factors for our 
undergraduate program.  While SHU offers several business courses in Luxemburg, Iceland, and 
China, many students cannot afford to take these classes.  The impact of a global experience is 
limited to a small number of students.  For global experiences to touch the majority of our students, 
they need to bring global experiences into the classroom.  The WCOB faculty came up with the idea 
that they could bring the global experience to the classroom. The logic behind this idea is that the 
globalization phenomenon increasingly requires collaborative work to be conducted online through 
advanced telecommunication technologies.  Without traveling overseas to have a physical meeting to 
get work done, employees/business associates are required to work together over long distances and 
overcome barriers including culture difference, language, and time.  It means that business 
communication skills required to overcome language and cultural barriers over telecommunication 
media would be increasingly important, and they are necessary for business students.  Through a 
connection of their own international faculty, SHU contacted the School of Business Administration at 
Bangkok University (BU) to discuss the possibility of developing a Global Experience Project (GEP) 
together.  BU showed strong interest in the idea of a joint-effort GEP. Two instructors from Sacred 
Heart and BU volunteered to develop a global experience project and pilot in their classes in the fall of 
2013.  What interesting is that both classes did not teach the same subject. Sacred Heart’s class was 
the introduction to management information systems, while BU’s class was the database 
management.  BU’s class was more technical oriented and their business students had stronger 
technical skills than Sacred Heart’s. To overcome these challenges, they came up with an idea of 
supply chain activities.  SHU students’ role would be a business owner and BU students’ role would be 
a system developer.  SHU teams would outsource BU teams to develop database systems to support 
their business operations in the US. SHU teams would come up with a detailed business operation 
and effectively communicate with BU teams.  BU teams would deliver database systems that reflected 
the business requirements from the US.  Eight SHU-BU teams were paired.  SHU students were 
required to contact BU teams in Thailand through email, an instant messaging application called Line, 
and Skype.  Both instructors closely monitored the SHU-BU-team conversations through the Line app.  
Two weeks before the final project due date, BU teams delivered their database systems to the SHU 
teams for the final feedback.  All of the BU teams successfully delivered workable database systems 
to their team partners on time.   The SHU students reported that they had great experience working on 
the GEPs and even developed friendships with their collaborators in Thailand.  The success of the first 
GEP led to three more collaborations from 2014-2016. In 2015, the University College Cork (UCC), 
Ireland joined the GEP with SHU and BU. SHU-BU teams competed with SHU-UCC teams.  The 
success of this three-university collaboration led to the second collaboration between three 
universities in 2016. 

1 INTRODUCTION  
The proliferation of Internet communication technologies and the globalization phenomena have a 
major impact on the way organizations communicate/collaborate with each other. With the 
globalization phenomena, more and more organizations engage in long-distant collaboration with their 
clients, suppliers, and business partners in different geographic areas/countries.  Through an advance 
in Internet communication technologies, organizations could engage in long-distant collaboration 
without being in the same physical location. It is reported that these internet communication 
technologies have become an integral part of day-to-day operations in organizations [1].  In addition, 
an increasing number of organizations encourage employees to get work done through online 
collaboration [2; 3].  Online collaboration has become an important work process in organizations [4]. 
The increasing emphasis on online communication and collaboration creates a demand for graduates 
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with online collaboration skills.  Online collaboration requires new kinds of communication skills that 
are different from a face-to-face, verbal communication [5; 6].  According to Tavcar et al. [7], university 
students lack online communication and collaboration skills. They suggested that educators should 
focus on developing students’ abilities to collaborate online.   

Conducting an online collaboration project with other universities is not an easy task. Several studies 
on online collaboration focused on developing online collaboration skills. None discusses how to 
effectively conduct an online collaboration project with other universities. For examples, Abbitt [8] 
studied how students use wikis in student collaboration projects.  Long and Meglich [1] explored what 
kind of skills required to conduct a success online collaboration. The focus of this paper is to explore 
how an online collaboration project could be successfully conducted with foreign universities. 

2 CASE STUDY OF CONDUCTING SUCCESSFUL GLOBAL PROJECT 
COLLABORATION BETWEEN UNIVERSITIES FROM DIFFERENT 
COUNTRIES 

This section will explain the motivation behind the initiative of global learning at Jack Welch College of 
Business, Sacred Heart University (SHU) and how the college of business initiated the global project 
collaboration with a partner university. Then, key steps to designing and conducting a global project 
collaboration are explained.  

2.1 Starting point  
Like many universities in the US, the College of Business (COB) at Sacred Heart was trying to 
redefine the value of its undergraduate business program in the midst of rising student costs in higher 
education. In the spring of 2013, the COB revamped its mission statement and global orientation has 
become one of the key focuses of the new mission.  A traditional idea of global learning engagement 
is to offer classes overseas.  The COB offered few classes at its Luxembourg campus; however, only 
a small proportion of students could afford to take these classes at Luxembourg. The COB needed to 
think outside of the box in order to make global learning available to the majority of business students.  
Few sessions of a brain-storm activity were conducted.  One idea stood out from others; it was to 
bring global learning to the classroom through the support of information technologies.  The faculty 
believed that information technologies have changed the way we conduct businesses. With the 
globalization/global outsourcing phenomenon, an organization works with its clients, suppliers and 
business partners across the world without physically being in the same location.  Work collaboration 
is conducted through telecommunication technologies, such as phone, email, teleconference, web 
conference, and different phone apps. To prepare students to work within this kind of environment, 
students need to have online collaboration skills through these telecommunication technologies. This 
reason justified the idea of bringing global learning to the classroom and gave faculty a loose direction 
to conduct different global learning activities.  The COB named this idea the Global Experience Project 
(GEP).  The COB faculty also discussed how SHU would choose foreign universities to collaborate 
with on the GEP. One third of COB faculty members collaborated with faculty from foreign universities, 
and thus the COB faculty decided to approach this pool of foreign universities first.  

The researcher approached Bangkok University (BU) due to several research collaborations with BU 
faculties in the past.  The researcher had a meeting with the dean of the College of Business and her 
faculty during his visit to Thailand in the summer of 2013. The researcher explained the motivation 
behind the GEP.  The dean and her faculty showed strong interested in collaborating the GEP with 
SHU.  One BU faculty member volunteered to develop the GEP with the researcher. They planned to 
launched a pilot in the fall of 2013.   

2.2 Defining a common learning objective 
Both SHU and BU instructors had no experience in conducting a global learning project before.  
Adding to the challenge of lacking experience, both classes did not teach the same subject.  The BU 
class was a database management. The SHU class was an introduction to management of 
information systems. Both subjects, however, are under the same discipline of Management 
Information Systems (MIS).  BU students were from an MIS major and had programming skills, while 
SHU students were from different business majors and had no programming skills.  The differences of 
class subjects and student backgrounds made it even more challenging for both instructors to develop 
the GEP.  To avoid focusing on the differences, both instructors tried to a find a common learning 
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objective.  They agreed that the main reason they wanted to collaborate on the GEP was to help 
students develop online collaboration skills over telecommunication technologies and thus this should 
be their GEP’s shared learning objective. However, individual class has its own learning objectives 
and thus the GEP should also be able to deliver those learning objectives of an individual class.   

2.3 Synchronising class schedules 
With the common learning objective of the GEP in mind, both instructors began brainstorming GEP 
ideas.  There were several good ideas, but soon both instructors realized that many ideas would not 
be possible due to the difference of their class schedules and class sizes.  SHU’s class size was 
between 24-27 students and BU’s was between 55-60 students.  Class size guides the number of 
teams and the number of students on each team.  Both classes will have the same number of teams, 
but may not have the same number of students on each team. This factor limits an amount of project 
activities that could be accomplished with the number of students on each team. As for the class 
schedules, BU started and finished its fall semester two weeks earlier than SHU.  The difference of 
their class schedules limited the length of the GEP and the kind of project they could do.  Both 
instructors discussed an earliest start date and an earliest end date, taking into consideration their 
universities’ exam dates and holiday dates that could slow down the GEP.  After these dates had been 
discussed, the instructors had a time frame that the GEP could be implemented (Figure 1).   

 
Figure 1. BU’s and SHU’s Class Schedules. 

2.4 Designing the GEP 
Through their brainstorming process, both instructors decided that the GEP would use a simple theme 
of outsourcing. The SHU team would act as a small business owner who outsources a database 
development service to the BU team in Thailand.  The SHU team would develop a business idea and 
daily business operations – buy, sell, inventory, and report. After a business idea and business 
operations are approved by the SHU instructor, the SHU team would explain its business idea, 
business operations, and provide examples of business operation documents/forms to the BU team so 
they could develop a supporting database system.  SHU and BU would have a total of eight SHU-BU 
teams with 3-4 students for each SHU team and 7-8 students for each BU team. Both instructors 
believed that each team had the right number of students to handle the amount of team project work.   

Communication between both teams would be conduct through email, Skype, and the Line 
application.  Both instructors would monitor their communication on these media platforms but will not 
intervene if it is not necessary.  Both instructors would provide their students with general ideas of 
language, culture, and time differences but students must figure out how to overcome language 
barriers, business culture barriers, and time differences through the concept of learning-by-doing.  The 
instructors would provide advice and suggestions when their students sought them.   

Once both instructors agreed on the GEP idea, they laid out project milestones in their synchronized 
class schedules (Figure 2).  Usually, a database management subject is taught during the sixth week 
of the semester at SHU. However, in order for SHU students to communicate effectively with their BU 
teammates, SHU students need to have a foundational knowledge of database systems. Thus, the 
database management subject would have to be taught to SHU students in week two.   
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Figure 2. Finalized GEP schedules. 

2.5 Launching the GEP 
The pilot GEP between SHU and BU was launched in the fall of 2013.  Both instructors believed that it 
was important that their students understand the shared learning objective of the GEP and thus it was 
explained during the first class. The instructors explained the GEP schedules (Figure 2) to their 
students.  Since each team relied on its partner team to finish their work before it could move forward 
to complete the next milestone, it was crucial for both teams to be aware of each other’s milestone 
deadlines. Teams were organized during the first class.  Team rooms on the Line App were created 
and students’ Line IDs from both universities were added in the team rooms. Students from both sides 
were required to get to know their foreign teammates through the Line’s team rooms during the first 
week of SHU’s semester (Figure 3).   

Throughout the semester students communicated with each other through Line and email.  Students 
mainly used email when they sent project documents and system files to their foreign teammates.  
However, most communication happened on the Line App. Students used Line to chat/text with their 
foreign partners when they were trying to get to know each other or asked questions about the project.  
It is possible that since texting is an informal communication, students felt more comfortable to send 
short messages to communicate with their foreign partners. Students frequently texted short 
messages when they needed to clarify something about the project.  Any foreign teammates who 
knew an answer could respond and everyone in the team room could immediately see the response 
and join the conversation.  Students rarely used Skype due to the difference of time zones (Thailand is 
11 hours ahead of the US, Eastern standard time). They only used Skype after they could not 
effectively communicate through the Line App. This situation usually happened when students had a 
lot of questions or complicated responses.   

Both instructors monitored student communication within the Line’s team rooms (Figure 3) and email 
communication between two universities. The instructors agreed that it was important not to intervene 
on students’ conversations because they wanted students to learn how to communicate with their 
foreign partners through different telecommunication technologies and figure out how to overcome 
different communication barriers including language, cultural, and time differences.  There were few 
occasions when instructors decided to intervene on students’ communications. For example, BU 
students communicated with their BU teammates in the Thai language in their Line team room.  Even 
though the conversation was related to the project, their US teammates were confused by the 
conversation.  The BU instructor stepped in to stop Thai students from using Thai language. There 
were also many occasions when BU students asked questions to their US teammates, but due to the 
language barrier their questions were confusing.  The instructors thought they may have to help clarify 
the confusion.  Surprisingly, SHU students tried to clarify those questions with their BU teammates 
without help from the instructors (Figure 4).  Not only were students learning by doing, but so were the 
instructors.  

By the end of the semester SHU students provided feedbacks for pilot database systems to their BU 
teammates.  BU students were able to deliver workable database systems that mirrored most of their 
teammates’ business operations.  
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Figure 3. Line’s GEP team rooms. 

   
  Figure 4. Team conversation through Line. 

Both instructors shared the success of the first GEP to their deans and colleagues.  The success of 
the first GEP led to a second global project collaboration in 2014.  Both deans used the success story 
of the GEP to encourage other faculties to conduct a global project in their classes.  This led to three 
more global project collaborations between three different classes (Accounting, Marketing, and 
International Business) with BU between 2014 and 2016.  In 2015, an instructor from the University 
College Cork in Ireland contacted the researcher and showed his interest to join the GEP with SHU 
and BU. This contact came as a surprise.  The UCC faculty heard about the GEP from a SHU 
marketing faculty who visited the UCC during the summer of 2015.  The main challenge of the GEP for 
three foreign universities was to synchronize a GEP schedule.  UCC’s class would start two weeks 
after SHU and end one week earlier than SHU.  Fortunately, the UCC class was similar to the BU 
class.  With the difference of class schedules and lengths, they agreed that the easiest way to 
collaborate on the GEP together was to use the same GEP concept with minor adjustments.  Half of 
SHU class formed teams with the UCC class and the other half of SHU class formed teams with the 
BU class.  The instructors came up with four business themes – Comic book, Pastry, Broadway ticket, 
and Spice.  A UCC-SHU team competed against a UB-SHU team on the same business theme. The 
experience from the previous GEPs allowed the instructors to navigate through the complexity of 
managing this collaboration.  The first global project collaboration between three foreign universities 
went successfully, which led to the second collaboration in 2016.  
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3 LESSONS LEARNED  
Based on experience from the GEPs, here are factors that lead to the success of conducting a global 
collaboration project with a foreign university (Figure 5).  First, an instructor should have a clear 
learning objective for a global collaboration project.  The clear learning objective is a common benefit 
that students from collaborating universities would gain from a global collaboration project; it explains 
why we do what we do. Without the common learning objective, it would be difficult to convince foreign 
universities to collaborate on a global project.  

Second, to find foreign universities to collaborate on a global project with, an instructor should exploit 
exiting research/teaching connections with foreign universities.  An instructor may not have a direct 
connection, but his/her colleagues or his/her university may.  

Third, before designing a global collaboration project, look into class schedules first.  Class schedules 
determine a start date, an end date, and the length of a global collaboration project.  They also affect 
what kind of global collaboration project can be done within the available timeframe.  It is not 
necessary that a global collaboration project has to be a semester long like in the case study.  When 
international business classes from SHU and BU collaborated on the GEP in 2016, they used a series 
of small week-long projects.  Both classes assigned students to choose local products to sell in their 
teammates’ countries.  Each week instructors from both universities assigned their students to find 
different aspects of information regarding to the foreign market (the US market and the Thai market). 
Students from both universities then presented their information to their foreign teammates.  Their 
foreign teammates, in return, provided informative feedback from the perspective of the locals.  Their 
GEP was about five weeks long.   

Forth, it is necessary that instructors understand each other’s class subject, content, learning 
objectives, and existing class activities before they start designing global collaboration activities.  
Instructors will have a difficult time designing global collaboration activities that benefit all students if 
they do not understand each other’s class information.  It also implies that designing a global 
collaboration project for classes teaching the same or similar subjects could be easier than that for 
classes teaching different subjects.  As described in the case study, the SHU class and the BU class 
taught different subjects, but both classes were still under the same MIS discipline.  Both instructors 
understood each other’s class subject and content.  This made it easier for them to brainstorm a 
design of their GEP.  

Fifth, there is a variety of collaboration applications that could be used to facilitate online collaboration 
activities.  If student communication is important to the success of a global collaboration activity, 
instructors should choose technologies that allow them to be able to monitor, track, and record student 
communications.  For examples, the Line application allows a team room to be created and thus 
instructors can monitor and record texting conversations with the room. Google Docs allows team 
members to work on the same document so instructors can monitor content and the contribution of 
each team member on the document.  

Sixth, instructors should constantly communicate to each other so they would be on the same page in 
terms of responding to any arising challenges of the global collaboration activities.  When SHU, BU, 
and UCC collaborated on the GEP, three instructors constantly communicated behind the scene to 
solve different problems. (Figure 5).  

•    

Figure 5. Communication among SHU-BU-UCC instructors 

 
Figure 5. Communication among SHU-BU-UCC instructors. 
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The last two factors, which are considered as the core success factors of a global collaboration 
project, are the instructor’s commitment to the project and strong support from the top.  Designing and 
conducting a global collaboration project could be a time-consuming and challenging process.  It 
requires a strong commitment from instructors who are willing to spend extra hours outside of the 
classroom with students to guide them towards completion of each milestone and overcome different 
problems.  Instructors also need to constantly communicate and update each other on the progress of 
their students’ projects.  Without a strong commitment from the beginning, a global project 
collaboration effort would not be successful.   

Strong support from the top will be the key factor if collaborating universities want to promote a global 
collaboration project to other classes.  According to the case study, the deans from both universities 
believed in the value of the GEP and thus encouraged their faculties to do the GEP in their classes by 
following the successful model of the first GEP between SHU and BU.  This led to several more GEPs 
between SHU and BU in an accounting class, a marketing class, and an international business class.  
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