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Abstract 
In the United States, as in most countries, teachers are not free to disregard institutionally-set 
managerial goals in the current climate of consumer-oriented educational policies, international 
educational competition, and recent attacks on the teaching profession. Struggling from the pressure 
from public school authorities to deliver test results, teachers often have to ignore the values of 
pedagogy. The authors of this article are driven by the belief that something could be done to restore 
the role of pedagogy in teaching, and with that schools will become far better places for students than 
what has evolved with a primary focus on testing. Based on the analysis of qualitative data, the study 
offers sociologically informed theoretical consideration on the topic of ethical pedagogy by challenging 
the trends of current reforms that weaken the effectiveness of American public education and the 
conceptualization of teaching as a highly complex practice worthy of our utmost respect. Employing 
phenomenological and dialogical approach to analysis of in-service teachers’ narratives, the authors 
identify the main ethical norms and values of teaching, and offer practical recommendations for their 
attainment for educators. 
Keywords: In-service teachers, narrative analysis, pedagogical ethics.  

1 INTRODUCTION  
Historically, American schools have always functioned as the instruments of assimilation of students 
into mainstream society through teaching conformist values such as industry, persistence, loyalty to 
the State, and obedience to Protestant values. The ideological fights of the 20th century questioned the 
traditional goals of schools which resulted in expanding liberalism and acceptance of cultural diversity. 
Today, American educators share almost unanimous distrust of traditional teacher authority and moral 
content of public education. Though teaching always appeals to tradition, they reject their traditional 
moral values and vertical relationships with students in favor of a practical curriculum advanced by 
teacher facilitators who meet students’ needs, teach them where they are, respect their choices and 
cultural norms. The recent adoption of Common Core standards in the United States strongly 
promoted the debate about many critical issues and the benefits of standardized curriculum and has 
renewed the age-old battle over the national curriculum, skills and knowledge which deserves public 
attention. The assumption is that teachers can be detached from the ethical dimension of teaching and 
still be effective teachers of their subject matter [1].  

We argue that a focus of teaching by delivering the subject matter is too limited: it should include other 
scopes too. Teaching is just one aspect of educator’s practice. Another big aspect of teacher 
professional activity is ethical, or pedagogical. Studying doesn’t aim only at the content conveyed in 
the subjects: the moral dimension is in every decision made by any teacher. There is also shared 
content that instantaneously studied by all the students. This content is mostly emotional and social in 
nature; it reflects the moral background of pedagogical interaction. We believe that the science of 
pedagogy must have a renewed look and be studied within the practice and reflection of teachers who 
care for their learners, and who connect learning with life.  

This qualitative study is based on the premise that any professional activity is grounded in the ethical 
norms and principles that direct its organization and outcomes. Our task was to identify students’ 
views on pedagogical values and develop their deeper understanding by students, who, in the context 
of modern conceptual approaches, would stimulate teachers to support and help their students, create 
conditions for their development. The paper employs the findings from a multicultural empirical study 
on the essence of pedagogical ethics and the concept of good teaching from the point of view of in-
service teachers who were graduate students in one of the Midwestern public universities. 
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By examining in-service teachers’ narratives followed by their in-class discussion, the authors 
identified the main ethical norms of teaching and professional pedagogical values, and offered 
practical recommendations for their attainment by educators. The study is also based on pedagogical 
analysis of teacher practices, the generalizations of the authors’ practical experiences as former 
secondary teachers and current teacher educators who have been teaching on the basis of these 
values.  

2 THEORETICAL FRAMEWORK AND METHODOLOGY 

2.1 Theoretical framework  
The qualitative study is based on the premise that any professional activity is grounded in the ethical 
norms and principles that direct its organization and outcomes. We collected data from a variety of 
sources to construct the analytical framework for this study. The study is grounded in the premises of 
cultural-historical theory of understanding the social situation as a source of human development We 
also employed the phenomenological and dialogical approach to analysis, as well as principles of 
cultural historical theory of activity elaborated by the Ukrainian School of Psychology created by L. 
Vygotsky and his followers in the beginning of the 1930s, in Kharkiv, Ukraine [1; 2; 3; 4; 5]. 
Specifically, we followed the principles of interiorization, exteriorization, as well as experiential and 
transformative learning. Based on this theory, we also created the following conditions for teacher 
education classrooms where students were writing their narratives and later were discussing them in 
class, such as: (1) creating a supportive learning environment; (2) changing the social role of the 
instructor who became a facilitator of student learning; (3) organizing learning as knowledge 
construction; (4) promoting developmental learning through problem solving and critical thinking: (5) 
learning to care for each other .  

2.2 Methodology  
The study employed the method of narrative analysis that promotes the formation and preserving of 
social-cognition processes [6]. We also used Hoover’s [7] approach to analyzing students’ narratives. 
As a social construct, this method displays social learning, which illustrates the content of the studied 
phenomenon and develops students’ critical thinking and plural visions. The study examined the 
psychological processes of students evident in their narratives while in teacher training at one of the 
major public universities in the United States. An international group of teacher educators in USA, 
Ukraine and Chad collaborated in this research to broaden their understanding of pedagogy in 
different contexts.  

2.3 Setting  
The study occurred at one of the major public universities in the United States that prepares teachers 
for their future practice. The university is located in the Midwest of the country. The constructivist 
program of in-service teacher education offered in this university was a graduate level program that 
allowed students to earn Master’s degree. The constructivist approach, in contrast to approaches that 
view the purpose of the teacher as merely transmitting knowledge, requires students to be active 
participants in the formation of their intellectual development. 

2.4 Participants  
Students’ diversity was mainly sociocultural; the participants [N=12] were mostly of middle class with 
cultural, ethnic and regional differences. Among the participants, there were more female students 
[N=9] than males [N=3]. The majority of the participants were international students, who were 
teachers in their home countries [N=8]: there were two students from Ukraine, one student from India, 
one student from Angola, one student from Chad, one student from Egypt, one student from Nepal, 
and a student from Saudi Arabia. There were also American students who were Midwestern teachers 
[N=4]. The participants ranged in age from 22 to 39, with an average of 31. All student participants 
were in-service secondary teachers enrolled in the integrated teacher education program in the one of 
the Midwestern public Universities.  
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2.5 Procedures and Instruments  
Students voluntarily participated in the study during a regular educational foundations class seminar 
on when the data was collected during the last week of February, 2017. To explore the pedagogical 
ethics students’ learning, the students present in class were invited to write narratives answering the 
following open-ended questions: “Are you a good teacher? Are you pedagogically sensitive? What 
experiences are the most memorable for you? What ethical/pedagogical values are the most important 
for you as a teacher and how would you define them? Why do you believe they are significant?”  

The narratives were analyzed during the following month in three two-day sessions. During the first 
two-day session, students’ narratives were reviewed and initial generalizations were discussed. After 
initial data analysis, the researchers constructed individual case summaries of students. During the 
second two-day session, data was reviewed and coded according to a matrix, which was developed to 
focus our interest on the analysis within the parameters we defined during the preparatory stage and 
literature review. In the final two-day session, narratives were coded and direct quotes were collected 
for evidence.  

3 RESULTS 
Although the participants were offered short questions, overwhelming majority of the American 
students [N=4] chose to write narratives, in which they provided complete answers to express their 
personal opinions, emotions, and worries of teaching in the atmosphere of current standardized 
educational policies, which, in the context of modern conceptual approaches defined by the Common 
Core standards, would not stimulate teachers to support and help students, create the necessary 
conditions for their development.  

The responses of the international students [N=8] were different. Evident from their narratives, the 
majority of the international participants [N=5], even when mentioning ethical values of a teacher, did 
not fully and thoroughly understand them; some of them felt difficulties in describing the essence and 
significance of these values for students. The analysis also showed social variation in students’ 
psychological processes used for understanding and explaining the same value. 

The analysis of the responses of both groups of the participants also showed that all of them, when 
describing the ethical values, which are necessary for effective teaching, were basically allocating 
teachers’ professional values to moral concepts that correspond to universal values.  

Almost all students [N=10] did not define the pedagogical ethics as a relatively independent field of 
ethics, which encompasses a system of rules, principles that determine the moral position of the 
teacher in pedagogical process. 

In their answers, students identified the following ethical values that inform teacher decision making: 
love of children, professionalism, attentiveness, respect for each student, humanism, responsibility, 
patience and endurance. Most students [N=9] defined respect as the most important ethical norm of 
teacher's work. According to them, this category means recognition of the dignity of the student's 
personality, his/her value and significance. Students believed that this norm makes the basis of 
humanistic, trusting relationship between teachers and students, which become a major factor of 
student’s development. 

4 CONCLUSIONS 
The analysis showed social variation in students’ psychological processes used for understanding and 
explaining the same value and a need for reflective metacognition that can reveal factors, which 
influence teacher thinking before decision making. Gender differences in students’ narratives 
demonstrated the need for enhanced instruction in teacher education.  

The findings highlighted an urgent need to educate in-service and pre-service teachers in critical and 
reflexive inquiry, analysis and in the essence of ethical values necessary for effective pedagogical 
activity and creative approaches to pedagogical work, demands for self, and the desire for 
professional self-improvement.  

Based on the analysis of empirical data, the paper offers sociologically informed theoretical 
consideration on the topic of ethical pedagogy by challenging the trends of current reforms that 
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weaken the effectiveness of public education and the conceptualization of teaching as a highly 
complex practice worthy of our utmost respect.  
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