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Abstract  
When children learn English as a foreign language they face with emotional factors that hinders the 
development of their oral competency, such as lack of motivation, lack of self-esteem and anxiety. 
These inhibiting factors affect the way children create the conception of ‘succeed or failure’ towards 
learning the target language. In other words, if they make a mistake, then, they get a reason to have 
no confidence and to avoid participation. Thus, teachers should be aware of them and to apply 
approaches for decreasing their impact in classrooms. This project in process, proposes Cooperative 
Learning (CL) as the ideal approach to remove such factors in order to create ideal environments for 
helping children improve their oral competency, and in addition to have personal growth.  This work is 
based on the qualitative methodology action-research, which permits to analyze the situation and to 
obtain the results needed for the implementation of a cooperative class. The results obtained show the 
students’ needs and some weak areas to improve in future applications. 
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1 INTRODUCTION 
In the process of language learning there are some basic competencies that help in communication 
development, such as listening, writing, reading and oral competency [1]. These competencies are 
acquired through the practice and are essential language components. Making a specific emphasis on 
the oral competency, according to Levinson as cited by Meza et. al. [2] ‘it constructs the basic form of 
linguistic interaction. A foreign language is learned by the real use of it that we make at the moment to 
communicate with others through the interaction, it means, when we interact communicatively’ (p.4).  

The development of the oral competency can be focused only on children. This is a complex process 
that not only have relation with the intellectual aspect of an individual also with the emotional one, 
since according to the emotional state of the learner, is the reaction that he is going to have towards 
the content. For that reason, teachers should promote positive attitudes, values and motivation for 
creating harmonic environments where the learners can feel confidence and cosiness in order to 
learn. It is exposed by Martínez as cited by García [3], who said that 

‘Es merced a la necesidad o interés que presenta una persona por adquirir determinados 
conocimientos, que las emociones y sentimientos influyen en su adquisición, evidenciando que 
todo lo que hacemos, pensamos, imaginamos o recordamos, es posible por cuanto las partes 
racional y emocional del cerebro trabajan conjuntamente, mostrando una dependencia una de 
la otra’ (p.6). 

The progress in the oral competency in a language, cannot neglect this emotional factor because it is 
one of the aspects that affects mostly the learners that study languages. Oxford as cited in Mazouzi et. 
al. [4] mentions that the affective side of the learner is probably one of the most influences in the 
succeed or failure of the language learning. Frequently, good learners are those one that can take 
control of their own emotions and attitudes towards the language. 

This occurs because at the moment to be immersed in a language that learners do not master at all, 
they feel insecurity and they have fear of making mistakes. There is a real concern against the risk of 
reputational losses and to be criticized by their peers, that originates in the learner, instant anxiety and 
low participation in class [5]. 

Mozuzi et. al. [4] mention that there are three emotional factors related with the oral competency: 
motivation, self-esteem, and anxiety. Motivation is described as the explanation about why people do 
the things that they do. This is a fundamental tool for learning as it is a control on learner´s behavior 
and a teacher´s prove about the compromise of the learners towards the class. 
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Brown [6] exposes self-esteem as the personal concept that an individual has about itself and is 
constructed through the personal experiences and the ones related with the external world. Any 
activity can be performed without a minimum knowledge about the self or a minimum trust in the own 
capacity to succeed.  In language learning, according to Brown [6] learners have a major unfolding 
when they have a higher self-esteem, or vice versa, they develop a high self-esteem when they have 
a good development on the activities.  

The anxiety is defined by Musen [7] it is a physiologic reaction as a response towards the danger. It is 
necessary for a person surviving in certain circumstances. It can be developed in learners when they 
have a high concern about the errors they can make, when they have fear about the grade they may 
get on a test or when they are going to present an exposition in front of the class. 

Such factors only can be eradicated through special activities where learners can feel comfort to learn 
and to be around an environment that favor their own person. An example of this, is Cooperative 
Learning (CL). It is an approach where it is performed through small groups letting the students to 
work together with the purpose to increase its own and others learning [8]. The objective of CL is that 
the work results are positive and beneficial for all the group members without exceptions. It helps to 
construct an enjoyable and positive environment in isolation from the inhibiting factors, this is affirmed 
by Slavin as cited by Duran et.al. [9] who claim that CL helps a lot to create a happy and social 
classroom; it is indispensable for getting good results in both, affective and interpersonal aspects. 

Due to these characteristics and to the social methodology, CL contributes to the development of the 
oral competency. The way of working is through an independent interaction that involves participation 
and an active practice of the English language as the proper source to communicate [10]. Learners 
exchange information and practice with their peers components such as vocabulary, pronunciation, 
language structure, and more. They remember easier the linguistic elements, and recognize all the 
contexts where they can apply them. Also, learners can learn from others because in their discussions 
about the content, conflicts arise, that let them to expose correct arguments and a clear 
comprehension of high quality [11].  

Inside the correct application of CL in classrooms, there are five components that must be present, 
they are described by Johnson,et. al. [12]: 

• ‘Positive Interdependence: Teams members perceive that they need each other for completing 
the group’s task. ‘They sink or swim together’. 

• Face to face promoting interaction: Team members promote each other’s productivity by 
helping, sharing, and encouraging efforts to produce. Members explain, discuss, and teach 
each other what they know. 

• Individual and group accountability: Assessing the quality and quantity of each member’s 
contributions and giving the results to the group and the individual. 

• Interpersonal and small groups skills: Application of social skills. It includes instructorship, 
decision-making, trust building, communication, and conflict-management skills. 

• Group processing: Groups have specific time to discuss how they are achieving their goals. 
Instructors also monitor the groups and give feedback on how well the groups are working 
together. 

Those elements need to be applied with discipline and following an adequate structure during the 
class, with the objective to get effective cooperative groups and optimal learning results. It is important 
that teachers explain and guide in the class each one of those elements to the learners, and provide 
enough time to practice them, it lets learners little by little to take these elements as part of their own 
personality. This is beneficial as in their professional as well as in their personal and working life’ (p.1). 

2 METHODOLOGY 
During previous sessions before the study, it was detected that learners faced with oral production 
problems when practicing inside the English classes given in the Children course at Facultad de 
Organización Deportiva (FOD). After making a reflection about it, the results showed that those 
problems were not only linked with the capacity of production, that is limited yet; but with the inhibiting 
factors that learners experiment during the class, like anxiety, lack of motivation and lack of self-
esteem. This situation let to start a research project, stablishing solutions that can optimize the 
development of the oral competency on learners. 
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The implementation of the study was centered in the first levels of the English children courses, 
Introductory IA and Introductory IIB delivered in FOD at Universidad Autónoma de Nuevo León. The 
first group was composed by 22 learners while the second one was composed by 24, all of them 
around 9 and 12 years old. The sessions for the study were during 3 consecutive classes, with a 
duration of 3 hours each one. 

The objectives stablished for this research were: 

1 To describe the class development that teachers from FOD follow in order to identify the 
difficulties encountered in the acquisition of the English oral competency as a foreign language. 

2 To evaluate the strategies and activities implementation that teachers from FOD use for making 
a need analysis. 

3 To identify teacher and student roles for determining the conditions needed at the moment to 
implement the CL approach during the class. 

4 To design a didactic proposal to develop the English oral competency as a foreign language on 
learners that study in the English courses at FOD through the application of cooperative 
classes. 

Per the methodological framework, the way to manage this research was through the application of 
Action Research. The objective of this methodology is to improve the social situation where the study 
is carry on, as well as to improve teachers’ educative practice. This is confirmed by Elliot as cited by 
Latorre [13]: 

‘Es un estudio de una situación social con el fin de mejorar la calidad de la acción dentro de la 
misma. La entiende como una reflexión sobre las acciones humanas y las situaciones sociales 
vividas por el profesorado que tiene como objetivo ampliar la comprensión (diagnóstico) de los 
docentes de sus problemas prácticos. Las acciones van encaminadas a modificar la situación 
una vez que se logre una comprensión más profunda de los problemas’ (p.24). 

Considering the objectives of the present investigation, it was selected a qualitative research 
instrument: Observation. It was complemented with a scratch pad and rubrics. Such rubrics were 
composed by 10 categories: 

1 Use of English language in class: To check the frequency that learners use English language 
and their mother tongue. 

2 Application of the 4 competencies in class: To verify if all the competencies (oral, reading, 
speaking, writing) are practiced during the class or just some of them. 

3 Oral Competency: To evaluate if teachers and learners make use of English language for 
practicing or for interactive purposes. 

4 Inhibiting factors: To describe how frequent the emotional factors (lack of motivation, lack of 
self-esteem and anxiety) appears during the class. 

5 Methodologies: To describe the methodologies applied in class, if teachers apply the same or 
make a variation in class. 

6 Application of Didactics: To check if teachers make a didactic and playful class making balance 
with the theory section. 

7 Working method:  To realize how learners work, individually or in teams; and how frequent they 
work in both ways. 

8 Teamwork: To verify the application of CL inside the teams. If learners know and make use of 
this approach.  

9 Teachers’ attitude: To evaluate teachers’ behavior. The motivation they have and how they 
support to their learners. 

10 Class Evaluation: To check the form that the teachers evaluate learners, through feedback or 
grades, and which one is more important. 

These categories were graded with 4 descriptors that define the characteristics of each one and its 
own score. Starting with number 4 as Very Good, continues with 3 as Good, 2 as Regular and finally 1 
as deficient. Each score included its own description performance. 
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3 RESULTS 
The analysis was divided in two sections in line to the groups observed, Introductory IA and 
Introductory IIB. Each group include two sessions of study. The results of the two sessions of the 
Introductory IA group are exposed in the next Fig.1. 

 
Fig.1 Data collection analisis. Introductory IA 

Starting with the category 1- Use of English language in class, both sessions got a score of 2-Regular. 
It showed that inside the classroom, teachers and students tended to use both languages with the 
same frequency, English as their target language and Spanish as their mother tongue. One example 
was when the teacher was explaining the structure of the present simple with the verb ‘to be’, she said 
phrases and students repeated them like: I’m a lion! I’m a tiger!... but at the moment to give and 
receive instructions the teacher said: ¡Terminaste el ejercicio, deja tu libro y libreta en el escritorio! 
And the learners answered: ¡Sí! Using their mother tongue. 

In the second category- Application of the four competencies in class, both sessions got two different 
scores. The first session got 2-Regular, starting that learners only had the opportunity to practice 2 
competencies in class while in the second session was completely different. It got 4-Very Good, 
showing that learners practiced the 4 competencies in class. In this case, the difference of this 
sessions was the result of the content of the class. In the first session, they took and exam, so the 
learners did not have the enough time to check all the content and to practice it. On the other hand, 
learners had enough time in the second session, they had the opportunity to put in practice 4 
competencies and answering some exercises. 

Regarding to the category 3-Oral competency both sessions got 1-Deficient score. This reflects that 
learners just practiced English during exercises, while in the interaction they employed Spanish. An 
example was in one exercise, when the teacher asked to learners some questions like: Where does 
the firefighter work? So, they answered: At the fire station! In contrast, for talking with their peers they 
talked in Spanish: ¿Cuánto sacaste en el examen? ¿Qué dijo la maestra? ¡No entendí!.  

In the category 4-Inhibiting factors both sessions obtained the same score 3-Good, that points that the 
class had a pleasant environment, but in certain situations learners experiment anxiety, lack of 
motivation or lack of self-esteem. It was due to some learners that did not want to participate in some 
activities, they were afraid and felt nervous to come in front of the class, experimenting some 
difficulties when speaking in English. 

In the category 5-Methodologies, both sessions obtained an equal score 2-Regular, it was reflected in 
class when the teachers only employed repetitively 2 or 3 methodologies in class, there were no 
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variation. In the analysis, it was observed that teachers employed with more frequency only the 
Grammar Translation Method and Audiolingual Method. 

In the category 6- Application of Didactics, both sessions got a score 3-Good. It showed that in both 
sessions teachers tried to make a balance between the theoretical and playful section, but the first one 
was more important. Teachers employed different activities in class to make it interesting, they used 
worksheets, little games, word puzzles, and more. But the most part of the class they were explaining 
grammar and pronunciation. 

In the category number 7-Working method, both sessions got a score 2-Regular which points out that 
learners worked in groups and individual way during the class, nevertheless most of the time they 
work individually. It was reflected in classes because most of the activities were performed by each 
learner, just in one exercise they had the opportunity to work in teams. 

Regarding to the category number 8-Teamwork there was a light difference between the sessions. 
The first one got a score of 3-Good, shown that learners known how to work in teams and accomplish 
the objectives of the activities, thought just some peers cooperate. Instead, the second session got 2-
regular result, it happened because learners do not cooperate at all. In this case, both sessions have 
similar problems. Some learners did not want to work and for that reason the rest of the team tried to 
make their and others work. It was remarkable during ‘dialog building’ activities.   

Second to last category- Teachers’ attitude, both sessions got 4-Very Good score. It showed that 
teachers had a good and positive attitude in the class. They tried to motivate learners and gave 
support whenever was needed. All the sessions teachers were willing to help learners and to clarify 
doubts. 

In the last category- Evaluation, both sessions got 3-Good score. It pointed that, at the moment to 
evaluate, teachers take the process of learning and grades into account. They gave feedback to the 
learners about their performance and gave recommendations of how being better in class, especially 
in the oral competency. Spite of this, most of the time teachers gave more importance to the grades 
rather than learning process and students’ effort.  

So, these results reflect similarities in most of the categories in both sessions. Just two of them differ 
between themselves, category 2- Application of the four competencies in class and category 8- 
Teamwork. However, it is not severe, because it depends in the length of the content class and the 
way of working with learners concerning the activities. 

Additionally, after presenting the results of the first group Introductory IA, next it is exposed the Fig.2. 
It shows the results obtained in the two sessions of the Introductory IIB group. 

 
CATEGORIES 

SESSION 1 - SESSION 2 
Fig.2 Data collection analisis. Introductory IIB 
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Beginning with the category number 1- Use of English language in class, both sessions got a score 2-
Regular. It means that teachers as well as students employed with the same frequency their mother 
tongue and the target language. This situation happened because during the exercises learners 
completely employed English language. But when teachers gave instructions, they did it in Spanish so 
the students answered in Spanish too. An example was when the teacher said: ¡En este tipo de 
actividades tienes que buscar a un compañero! And the students responded: ¡Maestra puede repetir, 
es que no entiendo! 

In the second category- Application of the 4 competencies in class both sessions differ between 
themselves. The first session got 2-Regular score, pointing out that learners just practiced two 
competencies in class, writing and listening. While in the second session the score was 4-Very Good. 
The teacher applied different activities related with the 4 competencies, like reading and telling stories, 
watching videos and writing letters.  

In the category 3 -Oral Competency, both sessions got 1-Deficient score. It was reflected because 
during the class learners only practiced English language during the exercises and at the moment to 
ask for doubts or talk with their peers they used their mother tongue. 

In the category number 4- Inhibiting factors, both sessions obtained a score 3-Good. It happened 
because learners experienced these emotional factors like, anxiety, lack of motivation, and lack of 
self-esteem, when they had to make an exposition or talked about themselves. Also, because they did 
not want to answer the exercises and felt fear to make errors. 

Regarding to category number 5 -Methodologies, the sessions got different scores. The first one 
obtained 2-Regular score; it showed that teachers only put into practice 2 or 3 methodologies with the 
same frequency and no variation. Per the session 2, the score obtained was 4- Very good, pointing 
out that during the class the teacher employed a great repertoire of methodologies to teach English. 
This situation could happen because in the first session, learners took an exam, so they did not take 
enough time to practice as well as in the second session. 

In the category number 6 -Application of didactics, both sessions got 4-Very good score. It is because 
teachers gave an interactive class, making a correct balance between the theoretical and didactic 
sections. It was demonstrated because teachers explained some structures and at the same time 
employed different activities and games in order to exemplify and practice them. 

In the category 7 -Working method, the sessions differ a little bit in the scores. The first one got 3-
Good score, it was because learners work in both forms, in groups and individually during the class. 
The teachers could make a balance between them. In relation to the second session, the score 
obtained were 2-Regular. Learners had the opportunity to work in groups, but most of the time they 
worked individually. The teacher only applied individual exercises, only at the end of the class she 
applied an activity in groups. 

In the category 8 -Teamwork, both sessions got the score 3-Good. This showed that learners knew 
how to work in teams but not all the members cooperated. In this case, some peers worked hard 
during the class while others were distracted and did not do anything to help the team. 

Second to last category- Teachers’ attitude. The results concur one more time. Both sessions got 4-
Very Good score, pointing out that teachers were dynamic and motivated, they gave support to 
learners and were available in every moment to answer questions. Teachers took care about the 
learning process. 

Regarding to the last category- Class Evaluation, both sessions got 2-Regular score. Teachers gave 
more importance to the results obtained in the exam rather than the class performance. Spite of this 
they gave feedback during and at the end of the class. Teachers tried to correct the weak areas and 
support the strong areas of learners, they gave recommendations and corrections. 

4 CONCLUSIONS 
The results issued by this action research only refer to two specific groups from English classes given 
in the Children course at FOD, Introductory IA and Introductory IIB which represents the sample of the 
study. Such results describe the reality inside English classrooms and their needs, which lets to have 
a panoramic view in the interest of taking the appropriate decisions to improve teachers and students’ 
academic performance. For that reason, it must be make a comparison between the results gotten 
and the research objectives, for having well-defined conclusions. 
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The first objective: To describe the class development that teachers from FOD follow in order to 
identify the difficulties encountered in the acquisition of the English oral competency as a foreign 
language. In accordance with the results obtained, it exposes that during the English classes teachers 
use traditional methodologies with a few variety, like Grammar-Translation and Audiolingual method. 
As well, teachers employ most of the time using activities related only with the practice of some 
language structures, reducing the importance specially to the oral competency. On the other side, in 
relation with evaluations, teachers tend to give feedback to the students with a high frequency, 
nevertheless they attached utmost importance to the grades of the exams rather than the learners’ 
performance during the class. It reflects that teachers do not take care a lot about the learning process 
in which the learner pass through for acquiring English language competencies, and this is an area 
that they have to improve. 

According to the second objective: To evaluate the strategies and activities implementation that 
teachers from FOD use for making a need analysis. The results show that teachers try to make a 
balance between the exposition of the theoretical and didactic or playful section. They implement 
diverse activities and games to motivate learners to participate more in class. But it is important to 
mention that it is needed to demand more from learners to use the target language, because most of 
the time they use their mother tongue. Likewise, it is necessary that teachers push learners to speak 
in English, not only in the exercises, but also for interaction, for example when they speak with their 
peers. 

The third objective is: To identify teacher and student roles for determining the conditions needed at 
the moment to implement the CL approach during the class. In this case, during classes, teachers 
perform correctly the role of mediators, they promote the learning interest on children and make efforts 
to develop learners’ potential through a positive and helpful attitude. Such characteristics describe the 
correct form of working by using CL by teachers. According to learners ‘role, there is a completely 
dependency to the teachers’ instruction and have a lack of cooperation sense at the moment to 
perform some activities. For this reason, this aspect requires attention for developing a good 
teamwork and to make a correct application of CL approach. 

Finally, the fourth objective is: To design a didactic proposal to develop the English oral competency 
as a foreign language on learners that study in the English courses at FOD through the application of 
cooperative classes. In this part, learners tend to work in an individual way that creates conflicts when 
they work in groups. Learners are not accustomed to work with others, so when they must do it, they 
do not know how to react and cooperate, giving permission to the appearance of inhibiting factors, 
specially to the lack of motivation, lack of self-esteem, and anxiety. For these problems, it is necessary 
that teachers employ group activities and cooperative classes with more frequency, for helping 
learners to improve social skills, their oral and others competencies, and to reduce the impact of the 
inhibiting factors. 

Lastly, all these results expose the needs inside the classroom, needs that require urgent attention for 
improving the weak areas inside classrooms. Also, these stablish the necessary steps to construct a 
correct instrument for this research in order to achieve the principal goal, improving the English oral 
competency as a foreign language on learners that study in the English courses at FOD through the 
application of Cooperative Learning approach. 
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ANNEX 
I.Research instrument: Self-authored Rubric. 
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