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Abstract 
Violence cases perpetrated by adolescents have increased in Brazil. Their profiles reveal learning 
difficulty stories, criminality and poverty. This mixed method study by a survey of personal values for 
the reduced version of the Portrait Questionaire - PQ21 (Schwartz, 2005) and playful transdisciplinary 
workshops by chess game designed to contribute to the moral development of 32 adolescents 
restricted to freedom. The results indicated a predominance of values of openness to changes and 
self-transcendence, difficulties in considering choices and difficulties of expression. After interventions, 
the adolescents evidenced to perceive the implications of their actions, improvement of the expressive 
capacity, greater autonomy and critical vision. 
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1 INTRODUCTION 
The increasing urban violence in Brazil more and more involves infractions committed by children and 
youths. Studies point out the vulnerability of these adolescents, as well as the social inequality they 
experience [1]. Their profile usually reveals a history of low self-esteem, low tolerance for frustration, 
temperamental outbursts and provocative neglect, parental crime, child abuse, gang insertion, 
poverty, easy access to drugs and weapons, and exposure to violence [2]. The challenges faced by 
the institutional environments responsible for the education and resocialization of adolescents in 
conflict with the law are enormous, especially of inmates deprived of their liberty. The socioeducating 
units of restriction of liberty in Brazil are characterized by a dirty and unhealthy environment without 
the minimum basic conditions for their activities, frequent practices of degradation, humiliation, 
physical and psychological punishment of the inmates, aimed at subjugating them, thus resembling a 
total institution [3]. 

This multi-method study investigated the personal values of adolescents with restriction of freedom in 
socioeducational institutional environments, and aimed to guide the development of a playful 
transdisciplinary workshops through the use of chess. The research was developed from a survey on 
the individual values proposed by Schwartz's theory [4]–[7] to promote moral development [8]–[10], to 
build new life projects, and to acquire skills associated with written abilities. 

The study was justified in accordance with Brazilian legislation; since 1990, to understand the care of 
the adolescent committing an infraction, the constitutive principles of the doctrine of integral protection, 
recognizing the young person as a possessor of rights throughout the period of socioeducational 
internment, should be observed. They were guaranteed schooling and formal education in the units of 
restriction of freedom by the constitution of the school formed by teachers of the public network of 
education. 

Even under these statutes, in the midst of the Brazilian capital, the State still reproduced in the 
Unidade de Internação do Plano Piloto (UIPP—Pilot Plan Internment Unit) a youth service model 
following principles of a total institution characterized by: (1) crushing the inmate’s self by degrading 
practices and humiliation; (2) applying physical and psychological punishment for will-breaking; (3) 
having a dirty, unhealthy physical environment that lacks the basics for the development of the 
proposed activities; (4) maintaining a chronic climate of psychological stress; (5) massifying and 
destroying the individuality of young people [3]. 

In the study, we sought to recognize the scope of the study of values for the development of 
pedagogical interventions in the socioeducational environment that were capable of guiding choices 
among several motivational categories of compatibilities and conflicts, and suggesting a better 
understanding of the social and human phenomena involved [11]. The problems that the study sought 
to answer were: (1) could it be possible to develop a playful pedagogical proposal in the universe of 
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restriction of freedom?, (2) could value theory guide more meaningful pedagogical practices that are 
close to the motivations of young people?, (3) what are the contributions of a proposal for 
interdisciplinary playful education by practicing the game of chess and reflecting on its metaphors for 
moral development and construction of new life projects? 

The objective of the research was to understand the moral development of the participants from an 
intervention project built by teachers after research on their values, according to Schwartz's values 
theory [4], [6], [12], [13]. The intervention project aimed at promoting moral development, the 
acquisition of skills of text production associated with metaphors of the game of chess, at addressing 
themes focused on constructions of paradigms different from those that led to internment, and 
awakening critical awareness of the social reality with views favoring their social inclusion. 

1.1 Theories of Human Values 
In his theory, Schwartz [5], [12] understood values as the motivations underlying responses as a 
function of environmental and social demands conceived as universal requirements of human 
existence associated with biology, social coordination and interaction, well-being, and survival needs 
that can guide attitudes. According to theory, values are described as implicit and constructed 
analogical principles for judgments of things, people, actions, and activities. They are integrated, 
stable and predictable structures whose relation establishes the priorities of each type of value, but 
which can be changed by the influence of interaction between people [14]. 

Schwartz [5] originally identified 10 types of universal values: (1) Self-Direction: independent thought 
and action-choosing, creating, exploring; (2) Stimulation: excitement, novelty, and challenge in life; (3) 
Hedonism: pleasure or sensuous gratification for oneself; (4) Achievement: personal success through 
demonstrating competence according to social standards; (5) Power: social status and prestige, 
control or dominance over people and resources; (6) Security: safety, harmony, and stability of 
society, of relationships, and of self; (7) Conformity: restraint of actions, inclinations, and impulses 
likely to upset or harm others and violate social expectations or norms; (8) Tradition: respect, 
commitment, and acceptance of the customs and ideas that one's culture or religion provides; (9) 
Benevolence: preserving and enhancing the welfare of those with whom one is in frequent personal 
contact (the ‘in-group’); and (10) Universalism: understanding, appreciation, tolerance, and protection 
for the welfare of all people and for nature. 

 
Fig 1. Circular structure of values [5]. 

Motivational types were organized, related, and grouped by Schwartz [7] into four second-order 
motivational types: openness to change, conservation, self-enhancement, and self-transcendence. 
The interrelation between the second-order motivational types, with their respective motivations, 
assumes for Schwartz [5] a structure called the circular structure of values (Fig. 1). In this structure, 
each slice represents a motivational type. The adjacent sides of each type have goals that can be 
shared and the further away, the more conflicting they will be [15]. 

Currently, its model has been refined by increasing it from 10 to 19, aiming at a greater degree of 
precision by subdividing some values of the original model. The refined model, however, did not 
disqualify analyses made in the original model since both capture the bipolar dimensions of 
incompatibility between the values [16], [17].  
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In the pedagogical context, Schwartz’s values theory [12] was used to orient pedagogical actions 
close to the values of the students, in order to have greater motivation and involvement in the learning 
process. The construction of values of adolescents with restriction of freedom is directly linked to the 
conceptions of morality and social coexistence, being necessary in an approach regarding cognitivist 
theories of the moral in the functioning of the reasonings and arguments that justify them being behind 
its conduct. 

1.2 Moral Development Theory 
In this research, Piaget and Kohlberg's views on the construction of moral development were chosen: 
Jean Piaget's constructivism (1896–1980) and Lawrence Kohlberg's cognitive-evolutionary approach 
(1927–1987). For such theorists, the human subject is an active agent of the moral process and not 
passive and manipulated by the means. The focus given by the authors was to associate moral value 
with the individual's cognitive development of making moral judgments of their choices [9]. In this way 
moral development is associated with the process of constructing the subject's autonomy of judgment 
as universal values are constructed from their cognitive development and worldview [9], [18]. 

As the cognitive development of the individual occurs, his perception of the social reality around him 
also develops, so that moral maturity lies in the correspondence between judgment and moral action, 
implying the necessary capacity of the subject to make free and responsible choices, which are not 
contained by psychological difficulties arising from inconsistencies. Moral development is associated 
with the judgment of decisions derived from a mature reasoning process, defined by stage theory [8]. 

The moral progression of the individual follows in accord with its growth, its maturity, its cognitive 
structuration. Kohlberg [10] identified three levels of progression of moral judgment: preconventional, 
conventional, and postconventional. Each level has two stages, for a total of 6 stages. 

The stages that make up the preconventional or pre-moral level are: Stage 1—orientation stage for 
punishment and obedience; and, Stage 2—stage of relativistic instrumental hedonism. At the 
preconventional level, the individual is attentive to cultural norms of dualistic traits (good and evil, right 
and wrong), but interprets them on the basis of hedonistic consequences (punishment and reward), 
satisfying a need or providing some pleasure, or based on the physical power of those who stipulate 
the rules. The preconventional level is characterized by the determination of goodness or malice in 
observing the consequences of the act and not its meaning or value [8], [10], [18]. 

The stages that make up the conventional level or level of conformist morality are: Stage 3—stage of 
the maintenance of good actions; and, Stage 4—legal authority stage. At the conventional level, good 
behavior is practiced for acceptance and approval. The peak of this level is achieved when, in addition 
to social acceptance, there is great respect for the authorities, the rules and the maintenance of the 
prevailing order, and the attitude is aimed at pleasing or obtaining approval of peers [8], [10], [18]. 

The stages that make up the postconventional level or level of conscious morality are: Stage 5—
orientation to the social contract (democratically accepted); and, Stage 6—stage of orientation to 
universal principles of consciousness which are applicable regardless of who established them. At the 
post-conventional level, there is a relative consciousness in search of a consensus regarding the 
establishment of free, acquiescent and obligatory statutes for the construction of ethical values that 
appeal to the practice of principles of justice, reciprocity, respect for human dignity, and equality. 
Actions considered as certain are those that preserve both the general rights of the individual and 
social models critically examined and convenient to society. Considers as just what is legal and most 
accepted, allowing changes, either by a legal order or by social utility [8], [10], [18]. 

With the results of the survey of values of the young, a pedagogical intervention was proposed using 
metaphors from the game of chess. Such a choice was justified by its playful, educational and 
interdisciplinary character in order to transcend isolated possibilities in each of the areas of 
knowledge. The synergy created by the interdisciplinary action aimed to contribute to the development 
of a critical reading of the social reality that surrounded the students. By writing about themselves 
using chess metaphors, young people had the opportunity to resignify their reality from the narration of 
experiences and expectations [19]–[22]. 

Palladino [21] emphasized the expression of written language and its representative role by naming 
things, actions and states. He conceived of language as a specific cognitive faculty and of the 
constitution of the subjects as socially constructed cultural interactional processes. Lakoff and 
Jeohnson [20] saw the use of metaphor in linguistic expression as a structure that shows the way to 
act, to think and to perceive reality. Metaphors can promote the construction of concepts between 
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symbols and things in the real world [19], [23], with a close connection between the metaphors of both 
cognitive constructs and the social environment around them [22]. 

The choice of the game of chess was justified on account of two reasons: (1) the transversal capacity 
of the game of chess for the construction of signs allows the players to use various cognitive 
resources, and to even be able to make comparisons with daily questions [24]; (2) the socialization of 
ideas and cognitive development has a close relationship with the subject's moral development and 
autonomy [25], [26]. 

2 METHOD 
The study followed the multi-method approach proposed by Creswell [27] from a human values survey 
using Schwartz's theory [4]–[7], which sequentially guided a qualitative pedagogical, playful and 
transdisciplinary intervention with a view to the promotion of the moral development of adolescents 
who fulfilled socioeducational measures of restriction of freedom. The research was developed during 
the first semester of 2013 at the UIPP. The UIPP was the first and largest hospitalization unit for 
socioeducational measures in Brasília, DF, Brazil. By the end of 2011, it was called Centro de 
Atendimento Juvenil Especializado (Caje—Specialized Youth Care Center). 

The teaching center of the UIPP had 15 classes druing each shift (morning/afternoon), from the 1st 
year of elementary school to the 3rd year of high school and rooms with up to 15 students. The 
physical structure was precarious, with poor ventilation in the rooms, low lighting and scattered school 
furniture. The study was developed during workshops of text production with playful characters 
promoted by three teachers of Portuguese language and a professor of physical education that had 
mastery of the teaching methodology, rules and strategies of the game of chess. The meetings were 
weekly and lasted about 80 minutes. Each meeting had three marked moments: play, reflect and 
produce texts. 

The 32 subjects who participated in this study were students from three classes of the UIPP teaching 
nucleus, aged 15 to 19 years, male, with up to two years of age-grade distortion. In the four months of 
the first semester of 2013, 9 students were in the ninth year, 12 students in the eighth year and 14 
students were in the sixth year of elementary school. The types of infractions committed by them 
were: 64.5% of the subjects committed acts against the patrimony, 12.9% were charged with 
possession of a weapon, 12.9% committed acts against life and 9.7% of the subjects were charged 
with trafficking drugs.  

Young people had a history of low self-esteem, low tolerance for frustration, apathy, irritability, 
outbursts of temperament and provocative neglect, internal disorder, parental crime, child 
maltreatment, family conflict, gang involvement, poverty, easy access to drugs and weapons, and 
exposure to situations of violence, which follows the similar profile characterized by Silva [2]. 

2.1 Instrument 1—Portrait Questionnaire PQ21 
For the human values survey an instrument developed by Schwartz—PQ21 [12]—was used and was 
validated in Brazil with 21 questions where the subjects compared similarities and differences to the 
questions they were asked. The theory considered the instrument to be easy to understand and 
applicabile to groups of adolescents and children aged 10 years or more. The sentences of PQ21 
questioned the subjects regarding goals, desires, and their desires with respect to the ten motivational 
types originally developed by Schwartz [5]. The answers to the questions were organized on a Likert 
scale of 6 points (it does not look anything like me, it does not look like me, it does not look like me, it 
looks more or less like me, it looks like me, it looks a lot like me) [4]. The instrument did not illustrate 
any numerical scale in order to not require the transformation of judgment into numbers, thereby 
reducing or simplifying the cognitive effort [29]. 

2.2 Instrument 2—Production of texts after critical brainstorming about their 
lives in transdisciplinary playful workshops 

The instrument used to obtain data were essays produced freely by the adolescents after the wheel of 
thematic conversations using chess game metaphors associated with the daily lives of the subjects. 
The essays were evaluated using the content analysis proposed by Bardin [30], observing taxonomic 
categories of the three levels of moral development of Kohlberg's theory: preconventional, 
conventional and postconventional [8], [10], [18]. 
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Data analysis followed a qualitative perspective. The essays were analyzed individually, considering 
that there are no common characteristics among the subjects of the research, or even conceptual 
categories. The differences between the subjects covered aspects related to age, school grade, 
domain of textual production capacity, length of stay, infraction, sociocultural context and family 
structure. By means of such differences, the qualitative look assumed coherence in relation to the 
pedagogical proposal that emphasized subjectivity and individualization, with a view to identifying and 
interpreting phrases or ideas with some identification with levels of morality. 

2.3 Procedures 
As the adolescents complied with hospitalization measures protected by the state, the survey was 
sent to the UIPP management. The favorable opinion of the technical team consisting of psychologists 
and pedagogues in the unit, was based on the condition of free consent of the participants, who 
signed a consent term and informed consent which informed them that at any time and without 
prejudice, they could withdraw from the study. 

With the information and analysis of the motivations of the subjects, the researcher with the teachers 
elaborated a sequence of chess game metaphors to serve as the basis for the discussions on the 
wheels of conversation and the production of texts. In theory, self-transcendence suggests values of 
philanthropy and benevolence, transcending selfish concerns and promoting social welfare; openness 
to change suggests a greater identity in participants following "[...] their own intellectual and affective 
interests through uncertain and ambiguous paths ..." [31]. 

In the first three weeks of the transdisciplinary playful workshops students were given basic 
knowledge about playing chess, its goals and knowledge about the main rules of the game. There 
were no text productions or even thematic reflections. In addition to playing, teachers and students 
built a pedagogical contract, establishing rules of conduct and cordiality. 

Through the intervention project, teachers sought to objectively develop specific Portuguese language 
skills, namely the production of texts and chess skills, as well as to to promote reflections based on 
metaphors from the game with realities known to the subjects and on the values that guided their 
decisions. The research, therefore, was situated in a dimension of approximation of the reality of the 
students’ lives from symbolic and not concrete behaviors. Therefore, what was under discussion were 
concepts and thoughts associated with values and morals and not the optics of social behavior 
directly. Twelve weekly meetings were held, addressing issues related to moral development, writing 
improvement (Portuguese language curriculum component) and the enhancement of chess skills 
(physical education curriculum component). 

3 RESULTS 

3.1 Instrument 1—PQ21 
The Statistical Package for Social Sciences (SPSS) was used to tabulate and analyze the data. As 
suggested by Schwartz [12], the data were analyzed from a multidimensional analysis of the 
interrelationship between motivational types. To do so, a SSA (smallest space analysis) was 
performed to map the composite items in the instrument into a multidimensional space in which the 
distance between the points reproduced their interrelations. A greater approximation indicates a 
greater relation between the items [6], [31]. 

The analysis of the PQ21 was made from two bipolar dimensions that were related to each other, 
either in their compatibility or in their conflict. The established axes were conservation versus 
openness to change and self-transcendence versus self-enhancement. We did not analyse each 
motivational type alone, only the second-order dimensions and their interpretation. In order to consider 
the second-order motivational types of the PQ21 questionnaire, we considered the mean of the 
aggregate values of the variables belonging to each type, which are defined in Table I. By means 
achieved, the students tended to self-transcendence and openness to change. 
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Table 1.  Mean and variance for second-order motivational types. 

Motivational type Mean Variance 

Self-Transcendence 4.16 0.88 

Openness to Change 3.62 0.97 

Self-Enhancement 2.59 1.50 

Conservation 2.40 1.03 

 
Fig 2. SSA Results PQ21 

In Fig. 2, the dividing lines between the second-order dimensions were inserted manually, from the 
indication of each sentence of the PQ21 to its motivational type, following the criteria established by 
Schwartz [12] for evaluation and confirmation of empirical results in the discrimination of a motivational 
type. The results showed consistency with the theory, both in the compatibility structures and in the 
conflicting structures of the axes [7]. 

In Tables II and III the motivational types projected by the SSA and expected by the theory were 
compared and discriminated, indicating their respective migrations and confirmations. 

 

 

From the results of the sample, it was inferred that there was a greater approximation of the subjects 
to the motivations of self-transcendence and openness to change. The results of the survey of the 
adolescents’ motivation inventory indicated, in a general way, that the subjects were more motivated 
to seek pleasure, even in an inconsequential and centralized way in the primary groups of which it was 
part, and were dissatisfied with the reality of life experienced, and had a desire for change. Like 
hedonism was a present value in two second-order motivational types, openness to change and self-
enhancement, the position of the variable of sentence number 10 was not considered a migration. The 
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presence of hedonism only with the motivational type of openness to change may indicate a search "... 
free for pleasure experiences and less for the competitive pursuit of pleasure" [32]. 

According to the theory, the conflicting motives of security and tradition pointed to a greater 
approximation of the motivations of stimulation and self-determination, indicating an adjacent 
motivation of intrinsic interest in novelty and dominance [12]. The migration of sentences number 5 
and 9 from conservation to openness to change, suggested the search for freedom, excitement and 
daring. The migration of sentence 9 from conservation to openness to change also indicated that there 
are motivations linked to tradition and stimulation.  

The migration of variable 5 suggested a decrease in the safety motivation towards self-direction, 
which, according to the theory, indicates a lower concern in having healthy life-habits, and can be 
identified by the use of drugs to which they are subject, regardless of the potential health risks. The 
migration of sentences number 5 and 9, from conservation to openness to change, may indicate 
dissatisfaction and the search for changes in their life’s trajectory, even if such changes were not so 
clear. 

The lack of consideration for social stability or public service institutions (school, government, public 
safety, transportation, health) is due to a possible perception that they do not feel themselves reached 
or their needs contemplated. This combination can also confirm the proximity of adolescents to the 
reality of adulthood. Schwartz [6] stated that the combination of stimulation and self-direction 
characterized the individual's concern to establish himself in the world, to prove to all what he can be. 
They may indicate an interest in supplying material conditioning needs to the pursuit of other goals 
[33]. 

The search for satisfaction and achievement obtained by the possession of goods is reflected in the 
classification of the infraction acts committed by the subjects: 64.5% committed infractions against the 
patrimony, which follows the tendency of the acts committed by the majority of adolescents [28]. 

The migration of sentence 21, variable hedonism, to the type self-transcendence (universalism and 
benevolence) may indicate an approximation of benevolence as a motivation, which is adjacent to the 
motivations of conformity and tradition. Schwartz [12] suggested that the approximation of 
benevolence and conformity indicates a normative behavior promoting intimate relationships or 
devotion to the primary group (family and partners). 

Based on Schwartz [12], we can infer that the migration of sentence 8 may justify adolescents' 
difficulties with mutual understanding and tolerance, as well as the need for continuous vigilance and 
mistrust as a mechanism of personal survival. This migration indicates a decrease in the feeling of 
tolerance by those who are not part of the primary group. In the case of teenage offenders, any act 
against someone associated with him is considered as personal, which justify protecting themselves 
even if they risk their own lives. This motivation may be one of the causes for rebellion and homicide 
within the socioeducational environment. Several rebellions may have resulted from injustices 
committed by public agents against adolescents or by the subhuman conditions imposed on young 
people. Already many of the homicides may have been committed with a view to protecting, 
determining or maintaining the subjects’ bond to the primary group. A threat to the primary group, to 
some, is greater than an individual threat. Generally speaking, the motivation for self-transcendence 
and openness to change, even with behavioral distortions, can serve as a backdrop for proposing 
other choices focused on concern for others and the construction of new parameters. 

The results of PQ21 suggested that the subjects valued behaviors of benevolence, universalism and 
self-determination, indicating motivations that transcend the search for selfish interests, and thus 
guiding the pedagogical actions developed by the teachers. 

3.2 Instrument 2—Production of texts after transdisciplinary playful 
workshops 

The essays written by the students evidenced the difficulty they had in expressing ideas related to 
moral development, despite the teachers' efforts. The students were still inserted in an environment 
that induced a preconventional and heteronomic behavior, exalting instrumental obedience, hindering 
dialogue and the construction of new looks on the part of young people. Despite the limitations in 
written ability it did not mean a lack of cognitive development. We can not forget that the aridity of their 
lives propitiated the construction of other cognitive abilities not identified in this analysis, which can not 
be disregarded as irrelevant. 
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We acknowledge the limitation of the research because it has not been able to obtain the justifications 
for the ideas described in its essays. Such a choice was justified because there was no interest in 
analysing the levels of the cognitive morality of the subjects, but rather in indicating aspects that 
signposted what moral conceptions they expressed in writing. Thus, it is assumed that there is the 
need to promote other investigative and educational actions that may expand the moral development 
of promotion of moral autonomy. 

The advances obtained with the playful workshops were: (1) a decrease in students' resistance to 
produce texts associated with playful practices; (2) the development of textual production on 
subjective issues demonstrating advances in the domain of Portuguese language; (3) a symbolic-
emotional presence in the essays due to their subjective configuration, associated with playful 
symbolism, which promoted the correspondence of written practice with real-life situations. 

The analyses of the contents of the essays suggested that the contributions of the debates developed 
from chess metaphors were successful for moral development according to the values identified by 
PQ21: self-transcendence and openness to changes. It is recognized that the analysis of the contents 
of the essays, from debates and chats did not provide reliable data on the levels of moral 
development, and could not guarantee the level of moral development of subjects. However, we can’t 
fail to observe that the essays have suggested moral conceptions ranging from preconventional 2 to 
conventional 3, with a predominance of heteronomous aspects of moral development. Such results 
may indicate that the intervention project reached its objectives and contributed to promoting both the 
acquisition of skills and the development of a moral reasoning toward autonomy. 

4 DISCUSSION 
The developed activities converged towards the theory that proposed the use of activities provoking 
real moral daily dilemmas connected to the development of reasoning capacity regarding rational 
moral decisions. Moral development theory recognizes the importance of the social environment for 
the construction of moral subjects, suggesting the provocation and discussion about the 
consequences of the actions between the subjects and those who surround them. As the function of 
an educator would also be to promote the construction of the capacities associated with the 
development of moral judgment, it is up to him to help the adolescent to reflect on his choices, by 
confronting him cognitively, and thus to lead him to the construction of conflict solutions from rules 
established with them [8]. 

Destro [34] justified the proposition of the development of language in the face of the promotion of an 
environment of human interaction on the constitution of social relations, where both those who spoke 
and those who wrote became actors of the reality around them. Through language, whether written or 
spoken, subjects were able to write and design actions which are sometimes possible only in the 
imaginary of language. The promotion of narrative skills can lead the young person to relate their lived 
experiences as well as to recount them and promote the creation of an environment conducive to a 
new scenario of social coexistence. 

The results of PQ21 suggested that these youngsters resembled any other adolescent in their search 
for pleasure in an inconsequential way [35]–[37]. They are young people who are instilled with the 
reality around them, and want to change it. Their actions are centralized around the primary groups of 
which they are a part. In other words, the condition of freedom restriction was the great differential 
between the subjects surveyed and other adolescents. 

The valorization by the subjects of the motivations of benevolence, universalism and self-
determination indicated, according to the theory, a disposition towards the practice of conduct that 
transcends the search for selfish interests—an opening for questions aimed at social and collective 
well-being. Another characteristic of these motivations that the theory indicated was the possibility of 
developing respect for differences, facing adversity, and the ability to make fair judgments. It is 
understood that an expansion in the sample of adolescents responding to the questionnaire PQ21, 
applied within an experimental design, could give greater precision regarding the motivations and the 
present values that mark the socioeducational environment as a whole. Such data can be useful in 
guiding pedagogical practices to be of greater acceptability on the part of students in assisting them in 
the construction of values or life projects. 

Finally, it was inferred that the main difference among adolescents who are fulfilling socioeducational 
measures and the many other young people from the peripheries who share similar pedagogical and 
sociocultural realities is the condition of having their freedom restricted. The data justified the strength 
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of school practice, although within a restrictive environment of freedom, possibly being able to break 
the bonds that imprison these young people in a marginal life, thereby giving them wings to fly in the 
direction of the discovery of new horizons. 

The study was successful and responded to research problems, thus demonstrating that it is possible 
to develop playful pedagogical proposals in the universe of restriction of freedom. The study of values 
can guide the construction of intervention projects that are significant and close to the reality of the 
subjects. The promotion of debates and the production of texts from chess game metaphors can 
promote moral development. The planning of interventions, sensitive listening, theoretical conviction 
and intentionality make the difference in the educational process. 

For the above, the chess activities linked to educational aspects, potentially may be able to favor 
personal development by self-discovery and autonomy, by respecting limits and perceiving abilities 
and potentialities. Likewise, developing thinking, reading, and writing skills about one’s reality can 
broaden the understanding of the world by organizing ideas. The study suggested that the 
pedagogical environment is conducive to the promotion of moral reasoning aimed at the inhibition of 
infractions. The condition of restricting freedom will not succeed unless it is associated with the 
construction of environments and circumstances that favor and stimulate moral and cognitive 
development. 

Another concern that the study pointed out was related to the need to review teaching practices, 
demonstrating how much the offer of a meaningful pedagogical proposal can make the difference. The 
intervention was successful since the students not only developed curricular skills and competences, 
but also reflected on themselves and their choices and embraced other possibilities and projects for 
life, taking into account the social context in which they are immersed. 

In this way, the urgency in constructing a teaching modality that meets the peculiarities of the 
socioeducating student and that offers him meaningful learning which suggests new paths while 
recognizing its limits and history is acquired. 

It is believed that this modality can contribute to the inversion of common sense related to young 
people who have complied with hospitalization measures and who are doomed to failure, 
marginalization or death, and thus it can to increase the inclusion and social reintegration rates of 
these boys. It will not be a reduction in the penal age that will promote a reduction in crime rates 
among adolescents, but pedagogical practices that promote cognitive and moral autonomy. Therefore, 
a methodological review of educational practices must be done in order to promote a more conducive 
learning environment within the limits of the educational system that is meaningful and meets its real 
needs, focused on issues that have some value for the youth. 

The conclusion reached was that there is a need to investigate other pedagogical actions which are 
capable, effective and applicable to the universe of adolescents restricted by freedom and which also 
help them in the construction of life projects, thus opening doors to them which have thus far been 
closed. 
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