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Abstract  
This paper focuses on state of the art of career guidance and counselling on secondary vocational 
schools in the Czech Republic regarding Industry 4.0. The main concern is given to a system and 
career guidance and counselling opportunities and its role in the development of career management 
skills of secondary vocational school students. The main aim is to answer the following fundamental 
questions: Do focal schools have sufficient knowledge and equipment needed for appropriate 
development of career guidance and counselling?  What are the main factors influencing how much 
does a school counsellor focus on career guidance and counselling? The proposed paper presents 
results of quantitative and qualitative pilot research conducted at secondary vocational school which 
cooperates with Institute of Education and Communication at CULS, Prague. The pilot research is 
based on analysing both groups (students and school counsellors) to map state of the art and relevant 
causes of it. Results outline that there are insufficient emphasis and incorporation of career guidance 
and counselling into secondary vocational school education. Therefore, gained findings help formulate 
recommendation how to adapt career guidance and counselling to current requirements in the Czech 
Republic. 

Keywords: career guidance and counselling, secondary vocational school, students, school 
counsellor, industry 4.0, Czech Republic. 

1 INTRODUCTION  
Contemporary man has a wide range of opportunities in the area of job market penetration and 
employment. Globalisation brings an extension of job market from individual state to regional or even 
worldwide scale. Man can shape their knowledge and skills by combining studies within the home and 
foreign education system. Moreover, it is of man autonomy to formulate and choose particular career 
strategies and plans. Such opportunities, freedom and variety of choice establish positive stimulation 
and motivation for some individuals, nonetheless, create chaos, disillusion, hesitation and depression 
for some others. These effects growth with the intensification of changes in society in terms of 
economics, technology, legislation and sustainability throughout the time. One example of such 
change is recently frequently cited fourth industrial revolution named Industry 4.0 in the Czech 
Republic. This highly shapes current and future current and future expectations of both employees 
and graduates. Endeavour to increase process effectiveness and efficiency in organisations leads to 
automation and digitalization of routine work across all private and public organisations.  Reduction of 
manual activities makes space for enhancement of creative thinking. Rapid implementation of new 
technologies transforms not only our economy but also our lifestyle. The new phenomenon requires 
connection and cooperation of things (machines, goods, packaging etc.), services and people by 
means of internet.  Internet of Things (IoT), Internet of Services (IoS) and the Internet of People (IoP) 
are associated with generation and processing of huge volumes of data.[1] Intensification of 
cooperation between machines and humans forms requirements on current and future expectations of 
both employees and graduates. This phenomenon redesigns work in terms of organisation, content, 
working hours, work contracts, competences. Thus, state authorities have to adjust percept that and 
formulate new job market policy and appropriate education policy.[1] Concerning that new initiative 
called Industry 4.0 specifies prospective future man as a motivated, entrepreneur graduates capable 
of creative thinking, problem-solving, decision-making, data analysing, mathematic modelling, logic 
analytics, social skills usage etc. Hence, a combination of hard and soft skills results in success.  
Furthermore, the education system has to form individuals’ attitude to commitment, self-reliance, 
responsibility, self-organization, innovation and to lifelong learning. A highly qualified teacher with 
sufficient financial support has an irreplaceable role in that process.[1] Thus, above mentioned 
condition reinforces the role of career guidance and counselling information of students within 
education process. It disseminates information about evolutionary trends and changes in society 
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associated with globalisation, digitalization, automatization and robotization. 

In addition to that, it helps guide in a process of searching answers to critical questions: What should a 
student devote himself in his life? Which courses or leisure activities are suitable for future 
achievements?  What is preferable and what avoidable for future success and self-satisfaction? How 
to conduct self-assessment of skills and capabilities? Who can help a man in life navigation? Who is 
the right party to help in that: school, parents, friends or career counsellor?   

Well established school career counselling centre help man answer these questions. Furthermore, 
such centre organises various activities within education process across all levels to embody self -
career guidance skills and capabilities into each student. The career guidance and counselling have 
gone through a significant evolution in the Czech Republic throughout the recent 10 years. There is 
quite an awareness about career counselling among teaching staff and students as well.  

Career guidance should provide students and student on primary and secondary schools sufficient 
knowledge base about self-assessment, planning of education and job career, the situation on the job 
market and preparedness for work. It is set in Man and the World of Work at primary school – 
Framework Education Program for Basic School [2] and in Cross-curriculum subject Man and the 
World of Work at secondary vocational school (Framework Education Program for Grammar School 
and Framework Education Program for Secondary Vocational School).[3,4] In addition to that, 
Framework Education Program at secondary vocational school defines professional competencies 
that schools should develop in their students with adherence to studying program and work 
requirements. Career guidance and counselling are the responsibility of school counsellor at schools 
including vocational schools. Such school counsellor has to have qualification studies equal to 250 
hours of which only 10 hours are dedicated to career guidance and counselling. European 
Commission challenged the Czech Republic to the separation of roles of career counsellor and school 
counsellor in 2008. Nonetheless, It has not been approved yet and it is planned to be done in 2020 
when new Teacher Career Trajectory starts being effective regarding the Czech Ministry of Education 
Youth and Sport. 

Secondary vocational schools should systematically develop competencies of work employment and 
entrepreneurship in their students. Graduates are supposed to have capabilities in effective 
employment of their endowment in the world of work, career design and development in relation to life-
long learning. Thus, graduates should have [4]:  

• Accountability to their future career prospects in connection with education, life-long learning 
and preparedness to adjust to continuously changing work condition and requirements. 

• Overview about their employability in their specialisation (sector) including the ambition to form 
their education and future career. 

• Overview of job requirements, the content of work, salaries and other working condition in their 
specialisation and capability to identify the gap between what they supply and what job market 
demands. 

• Skills of sourcing, evaluation and using information about current jobs and workshops, 
analysing and using of counselling and middleman services of work and education area.  

• Effective communication skills to negotiate and present their own professional goals as well as 
their achievements and strengths with potential employers. 

• Knowledge of workplace regulations as well as rights and responsibilities of both employee and 
employer. 

• General understanding of entrepreneurship covering aspects of legislation, economy, 
administration, personal features and ethics as well as ability to identify and assess business 
opportunities based on market and personal situation. 

Spring of European career guidance and counselling dates back to 2000 when the necessity of 
Lifelong guidance was identified.  Lifelong Guidance is a system of complex services which provides 
support to the man of different age in the way of career management. [5] Lifelong guidance is a part of 
lifelong learning which defines two resolutions of European Commission in 2004 [6] and in 2008.[7] 

Both defines 4 fundamental areas:  
1 Development of skills of career management 
2 Availability of services 
3 Quality assurance and analytical documents for formulation of policies and systems 
4 Coordination of services 
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Incorporation of career guidance into education process lays fundamental career guidance 
background of the student. Hence, it helps students enhance organisation and orientation of their 
studies. Furthermore, students can better resist to enticement of money and practice and avoid 
premature termination of the education process. That is compliant with strategy Europa 2020, 
particularly point 4 – EU members should contribute to the growth of employment, reduction of 
premature termination of education below 10 % and an increase of graduates of tertiary education up 
to 40 %and last but not least fight against social exclusion.[8]  

Dissemination of career guidance, it services and methodologies are the responsibility of net of 
Euroguidance subsidiaries which are located in each member state. Moreover, there is financial 
support for career guidance, prevention of premature termination of education, and development of 
students´ and students´ career management skills across all types of schools. The aim of it is that 
graduates have smoother absorption by the job market.  The financial resources are provided by 
means of project appeal of ESF or ERASMUS+ in both previous (2007-2013) and current (2014-2020) 
budgeting period. [9, 10, 11] For instance, there is Operation Program Research, Development and 
Education falling to period 2014-2020 and managed by the Czech Ministry of Education Youth and 
Sport.  

Thanks to above mentioned financial support, there is a number of analyses and surveys conducted in 
the area of career guidance with a focus on primary and secondary schools, job centres, parents, 
jobless, career centres. For instance, an analysis that was realised within Czech national project NÚV 
VIP Career I. and II., RAMPS VIP III or TOGETHER, or project NIDV, FDV or NVF. [12, 13, 14, 15]    

There is a growing number of people with tertiary education in the Czech society [16]. Such change is 
compliant with EU policy, however, there is a change in the attitude of employers to education. 
Employers confirm that the tertiary education is not sufficient itself. There has to be deep knowledge 
and skills in an applicant reinforced during the education process. Graduates complain that positions 
in which they are commonly placed after graduation are below their capabilities and knowledge they 
gain during their studies. This situation is worsening with the growth of people with the university 
degree. However, Structure of demand and expected requirements are changing in a line with 
technological progress such as the one in automation and digitalization. More complex IT systems, 
processes and increasing need for creative and critical thinking result in higher demand for university-
educated people. The combination of education and work experience brings competitive advantage to 
each student. Graduates that get their job in 3 months after graduation and later are emplaced in a 
position related to lower salary and lower qualification in comparison to those that find their job during 
their studies or within 3 months after their graduation. [16] Nonetheless, graduates that stay in their 
jobs from studies long after their graduation have the less convenient working condition than those 
that change their job multiple times that they find during their studies.  

Vintere (2016) focuses on career guidance at secondary vocational schools. [17] Particular methods 
and tools are for instance researched by Soika (2017) and Pennie, Ignatovich, Sigova, Kekkonen 
(2014). [18, 19] Enhancement of job market absorption by students is in research of Khorshid, Alaiwy 
(2016) [20] and Fischer, Schlimbach, Attwell, Balica, Preisinger-Kleine (2011). [21] Premature of 
school termination is in work of Morey-López, Comas-Forgas, Mut-Amengual, Mas-Torello (2015). [22]   

The purpose of this research is to gain insight into career guidance at secondary vocational schools in 
the Czech Republic from both perspective students and career counsellors. The fundamental question 
that this paper answer is how is career guidance conducted at secondary vocational schools in the 
Czech Republic? To answer this research question authors formulate sub-questions that to which 
answers are gained by questionnaire survey and semi-structured interviews. The finding gives a 
reflection to what is required by Framework Education Program for Secondary vocational education 
and what is actually performed. The questions are as following:  

• What is the content of career guidance at secondary vocational schools?  

• Who is a responsible person that fulfils cross-curriculum subjects Man and the World of Work at 
secondary vocational school as set in Framework Education Program for Secondary Vocational 
School? 

• Which topics of cross-curriculum subjects Man and the World of Work at secondary vocational 
school are part of education? Which subjects involves them?  

• Which activities of career guidance and in which grades conduct researched schools?  
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• Do students know who to visit when they need a service of career counsellor because of an 
issue for example selection of future study or job? 

How students receive information about the job market, career perspectives and others that are 
relevant to future when they leave their schools?     

2 METHODOLOGY 
This paper describes the first part of the research that should provide preliminary results. This part 
uses a combination of qualitative and quantitative methods. The first part of this research is on semi-
structured interviews with four school counsellor with affiliation to secondary vocational schools that 
cooperate with IEC CULS. It is followed up by questionnaire survey among students of 3rd and 4th 
classes of the secondary vocational schools. Both types of research were conducted during February 
and March 2017. In total 300 students fill in the questionnaires. The targeted group are students of 3rd 
and 4th grades of programs finished by leaving examination. The age of students is between 17 and 
21 years.  The aim is to gain insight into career guidance at secondary vocational schools in the 
Czech Republic.  During the second part of the research, authors extend the research to a higher 
number of secondary vocational schools concerning school size, location, programs, sex etc. 

Authors are aware of research limitations, particularly involvement only students of programs with 
leaving examination and schools that cooperate with IEC CULS. There is a presumption that other 
schools are less progressive and have a lower level of career guidance. But this aspect is not in the 
scope of this first part of the project. However, selection of schools is coherent with the aim of the first 
part. In addition to that, the response rate is 100 % in a questionnaire survey as the member of the 
research team is present in the class during filling in the questionnaires and the schools closely 
cooperate with the IEC CULS. Therefore, each student that is present in the class decides to take part 
in the survey. 

The purpose of this research is to gain insight into career guidance at secondary vocational schools in 
the Czech Republic from both perspective students and career counsellors.  

Semi-structured interviews follow 5 main questions with 2 sub-questions formulated based on the 
response of interviewees. [23, 24] Questionnaire consists of 22 questions of open and multiple choice 
question forms. 

3 RESULTS 
Presented outcomes of both semi-structured interviews and questionnaire survey are of preliminary 
research nature. They are used for designing following part of the research in which complex research 
of secondary vocation school is performed. Its aim is to formulate particular activities that ought to be 
part of education. Moreover, best practices are collected and assessed. However, this paper present 
just the outputs of the first part of the research project.  

Hereinafter, there are outputs of the interviews with school counsellors and then of the questionnaire 
survey. 

3.1 Findings of semi-structured interviews with school counsellor  

3.1.1 Commitment of school counsellors in career guidance 
Responsibility for career guidance is on school counsellors in researched schools. These counsellors 
express interested in the topics of career guidance. However, they emphasise that due to workload 
associated with education counselling don´t have sufficient time to commit themselves in the career 
guidance and develop that at their schools.  

Besides school counselling role, they are also ordinary teachers that have regular lessons. They have 
lower teaching load than other teachers but only by 4 hours out of 22 hours per week. When there is a 
support at school then counsellors are willing to commit themselves more into career guidance. This 
points out one of the interviewees who dedicates more time to career guidance and organises field 
trips and workshops for students. 

All interviewees are female falling into age between 40-60 years old. Their practice is between 7 and 
25 years and all of them have experience as a class teacher. They all are educated in school 
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counselling of required 250 hours. They don´t have any special training in career counselling. They 
source knowledge from internship of IEC CULS students, field trips to companies, cooperation with job 
centres and from participation in education fairs. 

The current situation at schools can be characterised by the following statement of the interviewee – 
“I´m the only one that specialises in the career guidance so far. I have high workload because I´m also 
the only school counsellor at our school. Most of the time I have to spend on specific studying 
disorders of our students. I do my best to dedicate sufficient time to career counselling but I´m limited 
in my time. Therefore, I would appreciate hiring an additional member of staff that would specialise 
mainly in career guidance.”  

3.1.2 Performance of cross-curriculum subjects Man and the World of Work 
The cross-curriculum subjects are performed mainly in these subjects: Czech language and literature, 
mathematics, English language, economics, writing and electronic communication, information and 
communication technologies, fundamentals of social sciences or in the imaginary company. One of 
the interviewees characterises content as follow: “I provide content of Man and the World of Work 
within social science lessons. In addition to that, I provide individual career counselling to students on 
their demand. Sessions are mainly devoted to career designing, selection of University and 
formulation of the path to that. Besides that, we also organise a couple of session for students of 4th 
grades in which we focus on how to submit an application form to University.”  

For instance, presentation skills are trained in Czech language and literature as well as different 
techniques of information sourcing.  Financial literacy is trained in mathematics. Students train English 
communication within the performance of particular job so that they reinforce their terminology. 
Besides that, students train how to write their CV and how to perform the job application interview.  
Technical lessons are dedicated to preparation for particular jobs. Lessons encompass practical 
applications, writing and electronic communications prepare students in the formulation of their CV, 
covering letter and other administration related with a job application. Lessons of information and 
communication technologies help students actively and effectively search relevant information about 
job supply and how to work with different types of technologies.  Lessons of fundamentals of social 
sciences focus on healthy lifestyle, personal relationships, psychology and stress management and 
also dealing with problems all as a part of Cross-curriculum subjects Man and World of Work.  

3.1.3 Target group of career guidance on secondary vocational schools and provided 
services 

Interviewed counsellors define their target group as all students and their parents of their school. 
However, the main attention is given to students of the last grade that are leaving to universities or 
mainly entering the job market. These students obtain mainly instruction how to apply to university or 
offer about available jobs that fit their profile.  IF the students are not interested in offered jobs they 
usually end up outside their specialisation or in job centres and they don´t receive any career 
guidance.  This situation describes the interviewee statement – “Career counselling focuses mainly on 
students of 3rd and 4th grades who are facing a decision about their future perspectives.  Besides 
that, they receive support within technical lessons of cross-curriculum subject Man and the World of 
Work which is incorporated studies across all grades.”  

3.1.4 Education in the area of career guidance and counselling 

Education of school counsellors is still insufficient and fragmented although it contains employment of 
various effective methods and tools. Counsellors use national portals e.g. Euroguidance or 
associations or NGOs which provides education and training of some methods or tools of career 
guidance. However, education is highly related with the commitment of a counsellor to the particular 
topics. Thus, it cannot be considered as a systematic education.   

3.2 Findings of questionnaire survey among students of secondary 
vocational schools 

Findings are not broken down regarding age, sex or technical specialisation of the school. The main 
aim is to identify the general situation of career guidance at researched schools.  It discovers that 59 
% of students has a clear idea about their future job perspectives after graduation (see Tab. 1).   
Hence, less than half (41 %) still don´t know and they should obtain career guidance service to outline 
future path. 
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Table 1.  Do you know which profession or field do you want to pursue after your graduation? 

 Yes No Total 

Absolute 117 123 300 

Relative 59 % 41 % 100 % 

Students declare (40 %) (see Tab. 2) that they have sufficient amount of information for their effective 
decision about their career and entering the job market. However, only 28 % are able to mention any 
activity that they do within their classes and which would properly prepare them for entering the job 
market (see Tab.3.). The most commonly cited activity is job fair visit and fair of universities, 
internships, job centre visits and field trips. Almost half is not able to mention any relevant activity 
which outlines the lack of concentration on career guidance topics. It confirms that there is no 
systematic education and preparation of students.  

Table 2.  Do you think that you have enough information to make the right decision  
about your career after your graduation? 

 Yes No I do not know, I have 
not considered it yet Total 

Absolute 120 105 75 300 

Relative 40 % 35 % 25 % 100 % 

Table 3.  Have you participated any activities (excursions, lectures, etc.) during your studies 
 at your school to help you outline further study or profession? 

 Yes No I do not know, I do 
not remember Total 

Absolute 84 69 147 300 

Relative 28 % 23 % 49 % 100 % 

A positive finding is that 32 % of students are interested in activities of career guidance. What is 
alarming is that 50 % of students haven’t even think about such possibility. Thus, they are not 
sufficiently aware of these options. Hence, career counsellor should more promote available services 
at their school (see Tab. 4)  

Table 4.  Would you like to welcome other activities to help you choose a further study and career choices? 

 Yes No I do not know, I have 
not considered it yet Total 

Absolute 96 54 150 % 300 

Relative 32 % 18 % 50 % 100 % 

Results show that one-third (33 %) would contact school counsellor when they face up to some 
difficulties and need help.(see Tab. 5). It's not an as high as estimated but still expresses that school 
counsellor is the called person when students go through some problems. The second person is their 
teacher which proves their trust in them.  

Table 5.  If you need some advises who you would turn to at school? 

 School 
counsellor 

Principal Teacher Parents Someone 
else 

Total 

Absolute 99 51 75 51 24 300 

Relative 33 % 17 % 25 % 17 % 8 % 100 % 
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4 CONCLUSIONS 
Students start perceiving the need of career management and clarification of their working skills and 
capabilities at the end of their studies. That is usually too late to significantly change them regarding 
the job market situation. Therefore, it can exacerbate their step into the job market. The purpose of 
career guidance at secondary vocational schools is to convey students the real situation of the job 
market. Furthermore, counsellor support and prepare students for entering the job market and help 
balance personal requirements and of employers. In addition to that, students are aware of options for 
further education and training.    

Results of the questionnaire survey and semi-structured interviews show that secondary vocational 
schools implement career guidance but there is a significant gap for further enhancement.  
Particularly, various activities ought to be incorporated into career guidance.  

Authors formulate the following conclusions: 

• Career guidance at secondary vocational schools doesn´t encompass the full portfolio of 
services and methods that are relevant and available in the Czech Republic. Students visit 
university fairs and the schools cooperate with pedagogical psychological advisory in the testing 
of students´ endowment.  Cross-curriculum subject Man and World of Work is performed mainly 
by means of internships which is highly insufficient. 

• Development of career guidance at a particular school depends on the commitment of the 
school counsellors and support from the school.  

• There are insufficient education and training of the school counsellors. 

• Students are interested in the related topics but the school provides them mainly testing of their 
endowments and testing of their interest. 

• Secondary vocational schools are not systematically devoted to CMS of their students. 

• If students want to continue on further education and enter tertiary education or tertiary 
professional studies they have enough information provided by the school.  

• When students find out that the studying program doesn´t correspond with their estimation the 
only thing that the schools do is to offer a different program. However, schools don´t provide 
their students complex career counselling services encompassing self-assessment, planning 
and design of career which is common abroad, e.g. Great Britain, Nederland, France or 
Scandinavian region. 

Authors formulate a recommendation based on aforementioned findings which result in enhancement 
of quality of career guidance and counselling:  

1 It is highly important to revise Framework Education Program of each secondary vocational 
school in particularly the cross-curriculum subject Man and the World of Work. Moreover, career 
management skills of students have to be improved. 

2 Additional support is vital to improve students´ knowledge about job market by the embedding 
of workshops with employers, HR experts, organising field trips, the closer cooperation of 
schools and companies in internships and effective employment of feedbacks from internships. 

3 The composition of complex education and training for career counsellors is essential to provide 
the possibility for lifelong learning. Counsellors need enhancement of qualification in the area of 
modern tools, methods and approaches in diagnostics of career counselling. 

4 It is vital to organise establishment of platform for sharing of experience, materials, methods, 
best practices for instance on platform of  career guidance association,  

5 There is a necessity to promote available services and other activities of career counselling 
provided on schools. In addition to that, career counsellors have to be very carefully selected as 
students have to have trust to such person. Otherwise, they don´t consume supply of career 
guidance services at schools. 

6 Last but not least, the workload of a career counsellor should be optimised regarding their 
teaching activities in regular lessons to make sufficient capacity for career counselling. There 
should be the dedicated person for career counselling at each school from 2020 which is set in 
Career Teacher Trajectory defined by Ministry of Education, Youth and Sport. 
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Concerning the findings presented in this paper, authors formulate further questions that will be 
answered in the second part of this research. 

• What is the effect of age, sex and education of parents on career management of a student? 

• What are the specific features of counsellors that motivate students to use services of career 
counselling? Can a teacher of regular lessons be a good counsellor when the same person 
evaluate performances of students in the class? Is there any contradiction?  How to select the 
career counsellor?  

• Is it necessary to educate counsellors? If so what are the specific areas which they should 
develop? What is the appropriate method of education of counsellors? 

REFERENCES  
[1] National Initiative Industry 4.0 [online]. MPO, 2015 [cit. 2017-05-10]. Retrieved from 

http://www.spcr.cz/images/priloha001-2.pdf  

[2] Framework Education Programme for Basic Education [on-line] Národní ústav pro vzdělávání, 
2011-2017 [cit. 2017-05-10]. Retrieved from http://www.nuv.cz/cinnosti/kurikulum-vseobecne-a-
odborne-vzdelavani-a-evaluace/ramcove-vzdelavaci-programy/rvp-pro-zakladni-vzdelavani  

[3] Framework Education Programme for Grammar School. [on-line] Národní ústav pro vzdělávání, 
2011-2017 [cit. 2017-05-10]. Retrieved from http://www.nuv.cz/cinnosti/kurikulum-vseobecne-a-
odborne-vzdelavani-a-evaluace/ramcove-vzdelavaci-programy/rvp-pro-gymnazia 

[4] Framework Education Programme for Secondary Vocational School. [on-line] Národní ústav pro 
vzdělávání, 2011-2017 [cit. 2017-05-10]. Retrieved from http://www.nuv.cz/cinnosti/kurikulum-
vseobecne-a-odborne-vzdelavani-a-evaluace/ramcove-vzdelavaci-programy/ramcove-
vzdelavaci-programy-podle-kategorii-oboru-vzdelani  

[5] The European Lifelong Guidance Policy Network (ELGPN) Lifelong Guidance Policy 
Development: A European Resource Kit. Praha: Centrum Euroguidance, 2015.  

[6] The Council of the European Union 2004. Strengthening of Policies, Systems and Practices in 
the field of Guidance throughout life in Europe. 9286/04. EDUC 109 SOC 234. [on-line] [cit. 
2017-05-10]. Retrieved from 
http://register.consilium.europa.eu/doc/srv?l=EN&f=ST%209286%202004%20INIT  

[7] The Council of the European Union 2008. Higher integration of lifelong guidance into strategies 
of lifelong learning. 15030/08. EDUC 257 SOC 653. [on-line] [cit. 2017-05-10]. Retrieved from 
http://register.consilium.europa.eu/doc/srv?l=EN&f=ST%209286%202004%20INIT  

[8] Strategy Europe 2020 [on-line] Vláda ČR, 2009-2017 [cit. 2017-05-10]. Retrieved from 
https://www.vlada.cz/cz/evropske-zalezitosti/evropske-politiky/strategie-evropa-2020/strategie-
evropa-2020-78695/   

[9] Operational Programme Human Resources Development (OP HRD) 2004 – 2006 [online]. 
MMR ČR, 2017. [cit. 2017-05-10]. Retrieved from http://www.dotaceeu.cz/cs/Fondy-
EU/Programy-2004-2006/Operacni-programy/OP-ROZVOJ-LIDSKYCH-ZDROJU  

[10] Operational Programme Human Resources and Employment (OP HRE) 2007 – 2013 [online]. 
MMR ČR, 2017. [cit. 2017-05-10]. Retrieved from http://www.dotaceeu.cz/cs/Fondy-
EU/Programove-obdobi-2007-2013/Programy-2007-2013/Tematicke-operacni-programy/OP-
Lidske-zdroje-a-zamestnanost  

[11] Operational Programme Employment (OP E) 2014 – 2020 [online]. MMR ČR, 2017. [cit. 2017-
05-10]. Retrieved from http://www.dotaceeu.cz/cs/Fondy-EU/2014-2020/Operacni-programy 

[12] P. Drahoňovská, I. Eliášová, “Analýza práce a potřeb poradců v oblasti kariérového poradenství 
na školách.” [online]. Praha: NUOV, 2011. [cit. 2017-05-10]. Retrieved from 
http://www.nuov.cz/vip2/analyza-prace-a-potreb-poradcu-v-oblasti-karieroveho  

[13] P. Šťastnová, P. Drahoňovská, “Jak žáci základních a středních škol vybírají svou další 
vzdělávací nebo pracovní kariéru. Analýza výsledků dotazníkového šetření žáků základních a 
středních škol.” [online]. Praha: NUOV, 2012. [cit. 2017-05-10]. Retrieved from 
http://www.nuov.cz/vip2/jak-zaci-zakladnich-a-strednich-skol-vybiraji-svou-dalsi 

6021



[14] P. Hlaďo, P. Drahoňovská, “Rozhodování žáků základních a středních škol o dalším studiu a 
práci v pohledu žáků i jejich rodičů. Analýza vliův sociálního okolí a využití informačních zdrojů 
na základě dotazníkového šetření.” [online]. Praha: NUOV, 2012. [cit. 2017-05-10]. Retrieved 
from http://www.nuov.cz/vip2/rozhodovani-zaku-zakladnich-a-strednich-skol-o-dalsim-studiu 

[15] Z. Freibergová, P. Maříková, “ Zprostředkování zaměstnání a poradenství pro uchazeče o 
zaměstnání realizované Úřadem práce České republiky.” Praha: NVF, 2013. [cit. 2017-05-10]. 
Retrieved from http://www.nvf.cz/cms//assets/docs/3613a95c2972e603e2e264fb83a639fe/564-
0/td010024-studie-k-poradenskemu-procesu.pdf  

[16] J. Koucký, R. Ryška, M. Zelenka, “Reflexe vzdělávání a uplatnění absolventů vysokých škol – 
Výsledky šetření REFLEX 2013.” [online]. Středisko vzdělávací politiky, PedF UK, 2014. [cit. 
2017-05-10]. Retrieved from 
http://www.strediskovzdelavacipolitiky.info/download/Reflexe%20vzdelani%20a%20uplatneni%
20absolventu.%20Vysledky%20setreni%20REFLEX%202013.pdf  

[17] A. Vintere, “Comparative Analysis of the Career Guidance Needs in the Baltic Countries” 
Proceeding, REEP, 2016, pp. 275-282. Retrieved from 
http://llufb.llu.lv/conference/REEP/2016/Latvia-Univ-Agricult-REEP-2016proceed2255-808X.pdf 

[18] I. Soika, “Evolution of Dialogue for Students’ Career Guidance in Secondary Vocational 
Education” Proceeding, REEP, 2017, pp. 481-488. Retrieved from http://www.llu.lv/en/10th-
international-scientific-conference-rural-environment-education-personality-2017   

[19] I. Pennie, E. Ignatovich, S. Sigova, A. Kekkonen, “Methodological framework development for 
adaptable career guidance process in vet systems”, EDULEARN, 2014, Proceedings, pp. 3468-
3472. Retrieved from https://library.iated.org/view/PENNIE2014MET  

[20] E. Khorshid, M. Alaiwy, “Education for employment: a career guidance system based on labour 
market information”, INTED, 2016, Proceedings, pp. 5283-5290. Retrieved from 
https://library.iated.org/view/KHORSHID2016EDU   

[21] T. Fischer, T. Schlimbach, G. Attwell, M. Balica, R. Preisinger-Kleine, “Careers 2.0: scenarios 
and personas for technology enhanced educational transitions”, EDULEARN, 2011, 
Proceedings, pp. 6446-6455. Retrieved from https://library.iated.org/view/FISCHER2011CAR   

[22] M. Morey-López, R. Comas-Forgas, T. Mut-Amengual, O. Mas-Torello, “Validation of a 
questionnaire to analyse the drop-out and engagement itineraries amongst vet students: 
experts panel results”, EDULEARN 2015, Proceedings, pp. 142-147. Retrieved from  
https://library.iated.org/view/MOREYLOPEZ2015VAL  

[23] P. GAVORA Úvod do pedagogického výzkumu. Brno: Paido, 2010.  

[24] M. CHRÁSKA Metody pedagogického výzkumu - základy kvantitativního výzkumu. Praha: 
Grada, 2007.  

6022




