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Abstract 
The quality of the interpersonal relationships that are established during the life is an important factor 
of psychological and social adjustment, indispensable for the human development. As adolescents 
dissociate themselves from their parents (although the family continues to occupy an important place) 
peer relationships increase, gain importance, and become the most influential context in terms of 
socialization. The school is one of the main scenarios structured to promote the personal development 
of each student, their capacities, learning and quality interactions with their colleagues. If school and 
peer acceptance are of great significance to adolescents, then not liking it or being rejected by peers 
can also lead to difficulties of social and emotional adjustment. Aggressive behaviors among peers are 
thus the main problem of interpersonal relationships in school context. Violent behaviors and 
situations of indiscipline are also frequently observed in school, but bullying is distinguished from 
these by evidence of an intentionality in aggression, by the regularity with which they occur 
(regardless of the form that occurs: direct, through physical or verbal aggression, or indirect, through 
relational aggression) and power imbalance among the participants. 

In this sense, this study intends to understand how aggressive behaviors among peers relate to the 
emotional and social skills of the students involved. 

To do this, a questionnaire survey was carried out through the Interpersonal Behavior Scale in School 
Context (ECICE) and the Bar-On Emotional Intelligence Questionnaire (EQ-i: YV), with 297 
Portuguese students from a public school of the district of Évora - Portugal. 

The results show the existence of negative relations between the behaviors of bullying and the 
emotional and social competences. It was also possible to verify statistically significant differences in 
bullying situations and emotional and social competences, as a function of sociodemographic 
variables and school characterization. It is outlined the importance of the education of emotional and 
social competences for the promotion of quality interpersonal relationships in the school context. 

Keywords: Interpersonal Behavior Relations, Bullying, Emotional and social skills, Emotional 
intelligence. 

1 INTRODUCTION 
With participation in the daily life of educational institutions worldwide [1], [2], bullying or aggressive 
behavior among peers affects the quality of interpersonal relationships that are fundamental to a 
person's psychological and social development, [3] [4], [5], [6]. 

The repeated and prolonged experience of these negative and stressful situations triggers several 
emotional reactions with personal and social effects, severe and lasting for any intervenient [7]. 

Several studies show the positive impacts of emotional and social skills on personal, academic and 
professional performance, on the individual's happiness and well-being [8], [9], [10]. Their mastery 
seems to be conducive to a better adaptation to the context and increase the chances of success in 
the face of difficult situations [11], in particular children and adolescents in the school context, thus 
improving the relationship between cognition and emotion could result in recognizing one's abilities to 
deal intelligently with one's emotional world [12]. 
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2 METHODOLOGY 
The aim of this study was to understand the relationship between bullying behaviors and the emotional 
and social competences of young students, as well as their variations according to age and sex, the 
feelings they present towards the school and the perceptions regarding the safety of the school and 
the number of friends they have in that institution. 

The study involved 297 students (N=297), from the 2nd and 3rd cycle of schooling, from a public 
school in the district of Évora. 

The data were collected through a sociodemographic and school characterization questionnaire of the 
Interpersonal Behavior Scale in the School Context - ECICE [13] to evaluate the behavior of bullying 
and the Emotional Intelligence Questionnaire of Bar-On - EQ-i: YV [14] to assess emotional and social 
skills. 

The instruments were applied collectively in a session of approximately 50 minutes, in the presence of 
the researcher herself and the teacher in charge of the class. 

3 RESULTS 
The results obtained suggest that the occurrence of bullying in this sample is uncommon, although 
clear situations of victimization and aggression have been identified: 11.8% (n = 35) of students report 
being victims of verbal aggression and 2% (n = 6) of indirect aggression very frequently, with 5% (n = 
15) recognize themselves as verbal aggressors. The verbal aggressive behaviors were indicated as 
the most used typology among the participants. Similar results are found in studies with the 
Portuguese population [15], [16], [6] and in international investigations [17], [18], [19]. 

The students of this study perceive themselves with good interpersonal skills (M=3,41), considering 
themselves to be empathic and competent in participating in group activities and in the establishment 
and maintenance of interpersonal relationships. According to the literature, the onset of adolescence 
is characterized by a greater investment in peer relations [20], which could influence the good 
perception of these competences. Less evident is their perception of their intrapersonal skills 
(M=2,46), whose items refer to self-knowledge, understanding and expression of one's feelings, self-
acceptance and self-control to feel emotionally independent. 

In this study, no significant differences were found in bullying behaviors in relation to gender, 
suggesting that both boys and girls participate equally in situations of verbal and indirect aggression, 
as victims and / or aggressors. Similar results were found in other studies [21], [22], [6]. The same did 
not happen in relation to emotional and social competences, where there were significant differences 
in interpersonal skills (t=3,26, p=,001), stress management (t=2,47, p= ,014) and adaptability T = 2.48, 
p = 0.044). Girls recognize themselves to be significantly more empathic, perceptive, and 
understanding of the feelings of others, with a greater capacity to establish and maintain satisfactory 
relationships (i.e., interpersonal dimension), without losing their calm in adverse situations (i.e. stress 
management dimension). On the other hand, boys seem to present more skills to deal with everyday 
problems, identifying and implementing appropriate solutions, and adjusting emotions, thoughts and 
behaviors when situations or conditions change (i.e. adaptability dimension). These characteristics, 
especially at the level of the interpersonal dimension, were also identified by other authors [23], [18], 
[9], [24]. 

Regarding the differences between age groups, the older students (13-15 years) (t = 2,030; p =, 043), 
compared to the younger students (10-12 Years), have a significantly higher participation as verbal 
aggressors in bullying situations. The results corroborate the investigations in this field [19], [21], [22], 
[25], which report that the highest peak of bullying occurs around the age of 13, with a progressive 
decrease from 15-16 years [26], [27]. As for the emotional and social competences, the youngest 
students obtained higher average results in all dimensions, with significant differences only in the 
General Humor dimension (t = 2,440; p =, 015). Although Bar-On and Parker [28] report an increase 
with self-perceived IE age, several studies conducted with the EQ-i: YV report a decrease in the 
perception of emotional and social competences when children and youngsters are considered, 
achieving lower results in adolescence [9], [29]. 

At the level of the perception of the number of friends that the participants of this study have in the 
school and in the class, it was verified that the students with averages significantly higher in the 
condition of victims of verbal aggressions [school (t = 2.130, p = 0.034); Group (t = 5,617; p =, 000)] 
and indirect [school (t = 2,767; p =, 006); (T = 3.992; p =, 000)], report having "Few friends" in the 
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school context. In contrast, students with good emotional skills generally report having "Many friends" 
at school and / or in the class. There are only significant differences in the Interpersonal dimensions 
(class t = 1.992; p =, 047), General Humor [school (t = 5,256; p =, 000); Class (t = 4.357, p =, 000)] 
and Adaptability (school t = 2,322, p =, 021). These results seem to be in line with investigations that 
confirm that students with low levels of emotional competence (such as the victims of this study) tend 
to show a decrease in the quantity and quality of interpersonal relationships [30]. 

The results of this investigation also show that, in relation to the feelings towards the school, it is the 
students who do not like the school who present, in a significantly superior way, more behaviors of 
victimization of verbal nature (t = 2,863; p = .005 ). The significant values achieved in the EQ-i: YV 
reveal that it is the participants who like the school who are perceived most capable to maintain a 
positive appearance (ie General Humor dimension) (t = 2.402, p =, 017), To deal with everyday 
problems (ie Adaptability dimension) (t = 2,986, p =, 003) and to assertively understand and express 
their feelings, thoughts and beliefs (ie Intrapersonal dimension) (t = 3,472, p = .001). 

Regarding the students' perception of safety at school, the results show that the majority perceive the 
school as a safe place, yet 17% of the students perceive it as insecure. The students involved in the 
aggressive behaviors evaluated presented higher averages in the perception of school insecurity, 
especially the victims of verbal aggression (t = 4,522, p =, 000) and indirect (t = 2,649, p = .009). All 
dimensions of the EQ-i: YV show statistically significant differences between the means (Interpersonal 
t = 2,563; p =, 011; General Humor t = 3.146; p = .002; Adaptability t = 2,833; p = .005; Stress t = 
2.714; p = .007; Intrapersonal t = 2.877; p = .004). 

3.1 Relationship between bullying and emotional and social skills 
Significant positive associations across all dimensions of ECICE suggest that victimized students may 
be simultaneously victims of verbal aggression and indirect victims. Similarly, students who use verbal 
behaviors to beat peers also resort to indirect behaviors. These results are in line with national and 
international studies [31], [16], [22]. We also highlight the positive correlations between victimization 
and verbal and indirect aggression, which suggests the existence of the group called provocative 
victims [32]. 

Positive relationships between the dimensions of EQ-i: YV suggest that people with good levels of 
emotional and social skills tend to know their own emotions and understand the feelings of others, to 
adapt socially and emotionally, to establish and manage quality interpersonal relationships, as well as 
being optimistic and affable. According to the literature, emotional competences do not develop in 
isolation from one another and their progression is closely linked to the cognitive development of the 
child and adolescent [33]. 

Analyzing in detail the relationships between the various dimensions of ECICE and the EQ-i: YV it is 
observed that the greater the frequency of involvement in bullying, regardless of the role of 
participation (victim and / or aggressor), less evident Are the interpersonal skills in that person. The 
same is true in reverse. 

Negative associations between the Verbal Victimization, Verbal and Indirect Aggression dimensions of 
ECICE and the Stress Management dimension of the EQ-i: YV are also visible. These correlations 
suggest that, given the increase in situations of verbal victimization and verbal and indirect 
aggressions, stress management skills decrease; or the other way around, the more abilities the 
students present to resist or delay impulses, to remain calm and without bursts of anger in stressful 
situations, the less frequent the participation in bullying situations, as verbal victims and indirect or 
relational verbal aggressors. The results obtained are in agreement with studies that refer that both 
victims and aggressors have little capacity to deal with stressful situations [34] and that low self-control 
of emotions can lead to respond impulsively and aggressively to a given conflict 35. Other 
investigations associate lack of control of impulses and hostile and anxious reactions to participants 
with double involvement (aggressive victims) in bullying [36]. 

Finally, it is possible to observe (table 1) that, although the relations are weak or very weak, there are 
negative correlations between the dimensions of ECICE and the EQ-i: YV. These results allow us to 
infer that, in general, students who perceive that they have less emotional and social skills tend to be 
more involved in bullying situations in school, be it as verbal and/or indirect victims and / or abusers. 
These results corroborate other investigations carried out in this sense [37], [34], [38], [24] who argue 
that adolescents with more developed emotional competences are less likely to become participants in 
bullying situations. 

7210



Table 1.  Correlations between the dimensions of ECICE and EQ-i:YV. 

  VV AV VI AI Iep HG A GS Iap 

Verbal Victimization (VV) - 
        
        

Verbal Agression (AV) ,333** - 
       
       

Indirect Victimization 
(VI) ,463** ,229** - 

      
      

Indirect Agression (AI) ,203** ,360** ,131* - 
     
     

Interpersonal (Iep) -,150** -,214** -,165** -,193** - 
    
    

General Humor (HG) -,226** -,093 -,170** -,094 ,489** - 
   
   

Adaptability (A) -,179** -,108 -,148* -,054 ,473** ,466** - 
  
  

Stress Management (GS) -,168** -,297** -,085 -,156** ,163** ,066 ,061 - 
 
 

Intrapersonal (Iap) -,101 -,096 -,063 ,029 ,237** ,385** ,390** ,013 - 

   **. Correlation is significant at level .01 
    *. Correlation is significant at level .05 

4 SUMMARY 
Bullying is part of the reality of schools and its effects are devastating, compromising learning and 
influencing early school drop-out, academic failure and the physical and psychological well-being of 
those involved. 

It is imperative that we stop looking at this phenomenon as something that "only happens to others," a 
"play between kids" or a "normal age" situation, because the more repeated and prolonged the 
aggressions, the greater the damage to the bio psychosocial development and the well-being of the 
children and adolescents involved. 

Therefore, there is a need for early assessment and intervention, adapted to the students 'current 
development and their needs, centered on emotional literacy, valuing students' emotional stability in 
the same way that other aspects are valued, namely the achievement of curricular goals. 

The development of emotional and social skills can benefit from the reduction of occurrences of 
bullying, the construction of healthy educational environments that are in keeping with students’ 
expectations, predicting school success and, above all, success in life. 

The results obtained in this research are fundamental in the design of prevention and intervention 
programs in a school context, as well as an excellent information base for future researches. 
Moreover, they allow us to think and understand emotional and social competences as protection 
factors for the development of bullying situations and consequent improvement of the quality of 
established interpersonal relationships. 
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