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Abstract  
Internationalization at home offers additional and more versatile opportunities for developing 
intercultural skills and competences, with the ability to include all students enrolled in a course. 
Despite its relevance among the most innovative teaching strategies, it is still disregarded by teachers 
and unknown by students. Thus, the debate and sharing of experiences is essential to both fostering 
its adoption and finding ways to more effectively design future initiatives.  

This paper describes and presents results of a 4-week initiative held through the Columbus Hub 
Academy platform, comprising 33 students from the University of Aveiro, Portugal, and the University 
of Colima, Mexico. The project was assessed with a combination of an online survey and focus 
groups, complemented by the views and evaluation of the two professors that implemented this 
initiative.  

The results include students’ unanimous recognition of the relevance of the initiative, and its positive 
impact on the learning process. The aspects most valued by students include working in international 
teams and learning about other cultures. Among the developed competences students emphasized 
were integration, self-control, time management, team work, autonomy, and language skills. Students 
agreed that this collaboration made the class assignment more challenging and motivating. Overall, 
this project was marked by the enthusiasm of the participants, and by the fully achieved learning 
objectives. 

Keywords: International cooperation; Internationalization at home; Columbus Hub Academy.  

1 INTRODUCTION  
Intercultural competences are widely accepted as essential for the future professional and personal 
development of graduate and post-graduate students. While mobility programs have been increasingly 
embraced by Higher Education Institutions (HEI) and students worldwide, these are limited in number 
and thus most students are not able to integrate them. In such context, Internationalization at home 
(I@H) offers additional and more versatile opportunities for developing intercultural skills and 
competences, with the ability to include all students enrolled in a course. Despite its relevance among 
the most innovative teaching strategies, I@H is still disregarded by teachers and unknown by 
students. Thus, the debate and sharing of experiences is essential to both fostering its adoption and 
finding ways to more effectively design future initiatives. 

2 LITERATURE REVIEW 
Internationalization has become a central aspect of higher education, it was during the 1990s that 
scholars started working on developing the conceptualization of what internationalization was and 
what it meant for universities, professors, administrators and especially for the students who are part 
of these endeavours [1], both those who have the opportunity to directly participate in this type of 
initiatives and those who do not. According to the American Council on Education, internationalization 
is “a broad range of intellectual and experiential activities designed to help individuals understand the 
global environment in which they live, communicate across borders, and acquire an understanding of 
the cultural, social, and political systems of other nations and the interactions between nations” [2]. 
While the outcomes of internationalization projects are still being examined, scholars agree in two 
things, first, it is imperative to continue promoting internationalization efforts [3-6] and second, more 
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research is needed about the impact on students, particularly for domestic students who have been 
neglected in research but who are greater in number than mobile students [7]. 

The internationalization of higher education can be defined as the process of integrating an 
international/intercultural dimension into the teaching, research and service functions of the institution 
[8], meaning that this dimension has to be part of all the processes carried on in a university. 
Additionally, this also means, that for a successful internationalization initiative all members of the 
university should take part in it and in all their processes. One of the most supported and well known 
efforts of internationalization is study and teaching abroad; however, it is very depending on funding 
availability, and due to recent global economic crisis these types of efforts have been dramatically 
underfunded, leaving the opportunity to a very few, specifically to those who have the money to pay 
for their own expenses or those who are lucky to get some of the available funding [1]. Students and 
teachers who get to study abroad get the opportunity to acquire knowledge of other cultures. 
Additionally, some of the intended outcomes are the development of skills and attitudes to 
successfully interact with persons of diverse backgrounds, which it is called intercultural competence; 
and as a result of this the professors and students will be cross culturally competent persons, who are 
able to interact “effectively and appropriately” with people who have multilevel cultural identities [9]. 

According to Stier [10] intercultural competencies can be divided into content-competencies and 
processual competencies, where content-competencies refer to knowing aspects of both the ‘other’ 
and the ‘home’ culture. Processual competencies are about cultural peculiarities, situational conditions 
and actors involved; it is also about cognitive, emotional and interactive skills, where students can 
become more aware of one’s own interaction style and adequately responding to contextual meanings 
[10]. Students who have the opportunity to develop their intercultural competences, are able to 
develop a global awareness and global citizenship; which in return makes them more competitive 
graduates in the labor market [11]. 

Internationalization initiatives are encouraged by HEI and their benefits have been well documented in 
the literature [1, 12, 13]; therefore, universities keep embarking in these type of enterprises. However, 
what can be done regarding to those students that are very unlikely to study abroad due to economic 
reasons. Is there something that could be done in order to help them acquire intercultural 
competencies? An alternative to this is what is called internationalization at home (I@H). According to 
Beelen and Jones [14] it is “the purposeful integration of international and intercultural dimensions into 
the formal and informal curriculum for all students within domestic learning environments”. This is a 
more versatile teaching-learning modality that can include all students, namely the ones that are not 
able to participate in mobility programs. A study conducted by Soria and Troisi [6] with 213,160 
undergraduate students across nine large public universities in the United States found that the 
internationalization at home efforts have higher rates of students participation and engagement that 
some of the more traditional and formal study and travel abroad opportunities. Additionally, students 
participating in academic coursework with on-campus international activities might have better 
development of competencies than those who studied abroad. Soria and Troisi [13] found that 
participating in internationalization at home activities can promote intercultural competencies as 
effectively as formal study abroad. 

3 METHODOLOGY 
This is a case study with a mixed-method approach, which allowed us to explore and understand in 
depth the appreciations that students had about their participation, and their perceptions about the 
knowledge they gained because of it. 

For the quantitative aspect, an on-line survey was sent to the students by Columbus-Hub officials, and 
the results were shared with the authors. The questionnaire (n=33) asked them to evaluate the project, 
including the achievement of initial goals, students’ satisfaction, main difficulties, main advantages, 
and improvement or recommendations.  Response rate was 100% due to the fact that in order for the 
students to receive their certificate of participation they were asked to respond the survey. The identity 
of the respondents was kept anonymous, an aspect that was mentioned to them in advance. The 
instrument was developed and applied by the Columbus Hub Academy staff; and the data obtained is 
presented through descriptive statistics. For the qualitative component, three focus group were 
conducted by the professors to their students, they were recorded and transcribed to explore students’ 
opinions and perceptions of an I@H experience, to identify the impacts on their learning process, and 
to analyze the skills students considered were developed during the initiative. The topics proposed for 
discussion included their opinions on the international collaboration they had just experienced, the 
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impact of the collaboration on their learning process, skills development, and their future professional 
careers. All students were invited to join in; nevertheless, the participation in the focus groups was 
voluntary. Two sessions were organized, two in Portugal (n=14) and one in Mexico (n=8). Data was 
collected in October 2016, right after the conclusion of the collaboration activity. Finally, another 
project evaluation was conducted by Columbus-Hub officials to the professors1 participating in the 
project, on November 2016 a videoconference was guided by Kelly Henao, Project Manager from 
Columbus Hub Academy and Daniel Samoilovich, Executive Director of Columbus Association. During 
this meeting the online survey’s results were analyzed by the four participants in order to identify 
strengths and areas of opportunity, as a way to inform future endeavours. In conclusion, it was 
decided to use the case study as an appropriate approach when it comes to answering the "how" and 
"why" questions about a number of current events [15]. 

3.1 Project summary 
Recognizing the importance of acquiring inter-cultural competences for the future professional and 
personal development of their students, the authors designed an international collaboration initiative 
named “Cuyutlán salt in search of the European market” through the Columbus Hub Academy. This 
platform aims to stimulate the design and implementation of online international teaching-learning 
projects. The collaboration lasted for 4 weeks in September and October 2016. 

 
Figure 1. Project partners. 

4 RESULTS 

4.1 Overview 
The results of the online survey show that overall, students were very happy with the experience. 
54.5% considered the activity was very relevant, while 45.5% of them said it was relevant. 84.8% 
mentioned that this was the first internationalization experience as a student. 81.8% of the participants 
valued working in international teams, and 69.7% were able to apply some of the theory analyzed 
during class to a real context. As a result, the 72.7% of the students considered that they achieved the 
80-100% of the learning outcomes proposed by the teachers at the beginning of the activity. They 
unanimously indicate that they would recommend this kind of activity to other teachers.  

The questionnaire also featured open questions, one of them being about the feelings associated with 
the experience. There were a variety of responses, most of them related to positive feelings. Students 
                                                             
1 The authors of this article. 
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stated being happy, proud of the outputs they had produced, fun and excited. They also manifested 
gratitude regarding the team spirit and collaboration, and for being able to work with people so far 
away. Still, some negative feelings were also associated with the experience, such as anxiety, 
agitation, nerves, and even frustration when communication failed. Moreover, feelings evolved 
throughout the collaboration, towards more positive feelings, as described by one of the respondents: 

“At the beginning I was a little hesitant on working with strangers from other countries, but 
then, I realized that this was a great thing for me and I started to get excited.” (Portugal, 
female student) 

“At the beginning I was nervous but at the same time excited of working with students 
from another country. It was a very useful experience.” (Mexican student, female) 

The main difficulties reported were related to communication: time differences that made more difficult 
the interaction between teams and delayed responses, and communicating in a foreign language, both 
orally and written. When asked what they learned about themselves, students were able to identify 
several soft skills that in their opinion increased with the experience. The participants suggested that 
the experience taught them to adapt to other cultures and ways of thinking, collaborate in international 
teams, being open-minded, improve teamwork, exert self-control, make compromises, manage time, 
develop language skills, be autonomous and work together to accomplish goals. Here are some 
examples of the students’ answers: 

“Yes, I learned that I can do stuff and I can work with other people besides the ones that I 
already know. Working with them blindly was good, because I trust.” (Mexico, female 
student) 

“I learned that communicating with other countries and other languages is not as difficult 
as I thought.” (Portugal, female student) 

“I learned how capable I am, when I really do my best effort.” (Mexico, female student) 

“I have learned that despite some difficulties that we may overcome, what matters is to 
remain focused on the goal we set ourselves and try to direct our efforts towards it.” 
(Portugal, female student) 

“I learnt [sic] that sometimes we have to make sacrifices in order to get a better result at 
the end of something.” (Portugal, male student) 

Summarizing, the students were excited of participating in the project from the very beginning, and 
while they were enthusiastic, they had some concerns about if the initiative will be helpful to their 
learning; however, after analyzing the end results through the survey and the focus groups, students 
were able to identify that skill and knowledge were gained. 

4.2 Delving into the impacts of the experience 
The three focus groups (n=22) conducted after the I@H activity provided detailed information about 
the students’ opinions. They shared their views on the advantages and on the challenges of 
participating in the initiative, the differences in terms of learning process when comparing to previous 
classes that do not have similar initiatives, and finally, the skills they developed. The discussions 
naturally highlight both the satisfaction with the activity, despite the inherent difficulties, and the added 
value in terms of development of soft skills that they considered beneficial both to their personal and 
their future professional lives. 

4.2.1 Students’ perceived advantages of participating in a I@H initiative 

Across focus groups, students agreed that this was an interesting and valuable experience for them. 
One of the main advantages was that they dealt with this activity not as “one more assignment” but as 
a real life situation, as explained in the following dialogue (Focus group 2, Portugal): 

This was an opportunity to do real work in a serious way, but with some margin of error, 
because if we failed it wouldn’t be as serious as compared to when we are at our 
professional lives… that would be bad, while here we are doing things but we feel secure, 
if we fail it is not a big deal.  

Yes, we have a margin of error, but it also gives us greater responsibility that doing the 
same work just for academic purposes. If we were doing the website just for ourselves, if 
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we failed the worst that could happen to us would be a low grade, it’s not the end of the 
world. But if we are collaborating with other people and it could also undermine their 
work… this is more responsibility. And this is good for us, we have to assume our errors 
in the future…  

They recognized they were nervous at first, but their confidence grew with the interaction with their 
peers, as explained by one of the Mexican participants: 

It was a first time experience, I think everybody was really nervous, because we didn’t 
know what to expect from the [Portuguese] students, and I think they were feeling the 
same, nervous because of us and us because of them, but at the end we actually knew 
about what we were talking about and the nervousness just went away. When they 
started asking us questions and we started to replied I think we established a connection, 
even though we were in a totally different country. (Focus group 3, Mexico, male student) 

A positive aspect of their reflection is that they identified that they were not only expected to create 
new products through their collaboration, but to make use of the knowledge previously acquired in 
other classes. Another clear advantage was the added motivation associated with this activity. One of 
the participants in Focus group 1 (Portugal) explained that one main reason is the novelty of the 
activity:  

I think that just the fact of having a different approach motivates us. This is our third year, 
we have done lots of assignments, and the fact that we have now this type of 
assignment, a different one, it motivates us because it is something we haven’t done so 
far. 

A Mexican student explained the following: 

Well, the main advantage in this project, for my team in particular was that the country we 
were analyzing was the same country [of origin] as the students we were working with, so 
that actually helped us to have some extra information. They also helped us to elaborate 
something that we were not able to do, which was the website and the new logo for the 
company, and I think it was pretty nice, because it gave another look to what we usually 
do in our class [just the business reports]. (Focus group 3, Mexico, male student) 

Still, the characteristics of the activity also contributed to the increased motivation recognized by 
students, as it was evident in one of the dialogues (Focus group 2, Portugal): 

Doing the website alone, without interaction, it is not as exciting as working for other 
people, it is different. 

We felt they were our clients, yes… 

It is more motivating! 

This was a real life situation, or almost real, it was not just another assignment, this felt 
like a real job… (…)  

And there is a greater motivation when we have someone else, on the other side, waiting 
to see what we have done, and we want to impress them, create something good and 
something to be proud of, compared to… if it is only for the teacher… well, I’m not saying 
that enthusiasm would be absent!, however it is completely different, more than one 
person will see your work, and we already know the teacher, this is different! 

And they will see our work in a different manner; the teacher evaluates using criteria to 
see if it is done properly or not, while they will just “wow, it looks great!” 

Yeah, for the teacher we would focus on the technical aspects, do some things technical, 
while for them… we just tried to put on their shoes, let’s take their perspective, when they 
look at the output what will they think, what will be their first impression? 

Yes, right. Of course we also want to impress the teacher! But... you know, it’s different. 
More responsibility.   

4.2.2 Difficulties associated to I@H  

The main difficulties pointed were time differences, the language, and being unable to meet in person. 
Still, the students talked about it in a proactive way, considering it an additional challenge, which is 
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also frequent in professional situations: 

This was an interesting experience. It’s working with someone, and depending on 
someone’s work without being able to have a meeting, to be physically together. It’s this 
thing of distant working, the experience of working through the digital media. (…) Despite 
some communication difficulties, for me the most interesting was precisely this, we were 
apart, no physical encounter is possible, but it is possible to get work done, and work 
flows in a completely natural manner (Focus group 2, Portugal, male student) 

This project was very beneficial in several aspects. In terms of the working language, 
because although we have studied English but some of us do have difficulties and it was 
very useful to improve a little. (Focus group 1, Portugal, female student) 

 I liked this collaboration with the Portuguese students, and I think that one of the 
challenges that were difficult for both [Mexican and Portuguese students] was the time 
zone, because, when they were available, we were not. [And] I really liked the way we 
worked with Dig ‘us [the team to which they were paired], it was a good collaboration. 
(Focus group 3, Mexico, female student) 

Other difficulties such as interpersonal were described as similar to professional life situations, and an 
opportunity to develop their soft skills, as described by several participants: 

We had to deal with people with different personalities, and this was really as if we were 
in a professional activity, as we will be working with teams that not always have 
compatible personalities but we have to work together, and maybe the difficulties we had 
made us realize that we had to work with the resources we had, with the information we 
had… (…) this challenged us… (Focus group 2, Portugal, female student) 

The fact that we asked for some information and they took a lot of time to provide, this 
also happens in the real life, probably in the future when we have to do a project for a 
company we don’t have all the information, and they won’t give us all the information 
straight away… it delayed our work but we had to know how to overcome the adversities, 
and this turned out to be one of the aspects that made the project more interesting.  
(Focus group 2, Portugal, female student) 

What I learned was that sometimes even though you try to do something good and give 
the best of you, people working with you are not going to see it as important as you do, I 
mean everyone has different points of view, so working with someone else could be hard, 
and also to get the results that you actually want, so basically you have to get into an 
agreement so everyone can end up happy. (Focus group 3, Mexico, male student) 

4.2.3 Impact on the learning process  
Students said this activity made them change the way they collaborate in academic assignments. 
Three aspects stood out: they worked more closely together, met more often, and had to decide under 
pressure. These changes were explained in detail in a dialogue in Focus group 1 (Portugal): 

In this assignment we met more often than in other assignments… 

True! 

We had to meet more often… (…) 

Yes, the group had to work more closely, work more together… 

We were working like a company, and for that everyone had to work towards the same 
goals and take decisions together in that moment, and for that we had to meet more 
often… We had to know what our partners wanted, and for that we had to have video 
conferences, we had to meet to make decisions… so we had to meet more often than in 
other academic assignments.  

(…) Every time we received new information [from Mexico] we had to meet to make 
decisions, because we had to do changes in the work and thus we met more often.  

And decisions had to be made on that same minute, immediately, as it was so difficult to 
be with our partners online, when we got an answer from them we thought “in five 
minutes we have to… if they answered now, we have to respond now while they are 
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online” so we had to decide immediately. Maybe the decision was not the best one, but at 
the time it was the one we thought it was best, under pressure… 

4.2.4 Skills developed during the I@H activity  

Transcriptions so far evidenced a clear focus on developing soft skills. Interestingly, even when 
referring to the difficulties, as mentioned above, students were able to add a positive perspective to it, 
valuing their self-development that was associated to overcoming challenges. Several soft skills were 
mentioned in the discussions, some more specific to peer interaction, such as teamwork, tolerance, 
negotiation, giving in, compromise, and other more general such as managing time, adapt to 
constraints and deal with pressure. Moreover, also mentioned were language skills, and being able to 
deal with people from different cultures. The students’ narratives evidence that they were able to 
develop a wide range of skills with this experience: 

In my case, what I took from this activity was that I learned to give in, I had to give in in 
some things… for instance the logo we designed was perfect, nevertheless when they 
requested some changes… I’d just… ok, alright, some little changes, there has to be 
some compromise in order to please both parts. And another aspect that was quite 
enriching, and I’ll talk again about languages, was developing the whole work with people 
from another nationality and I think this will be very important in the future, in my 
professional life, because we won't always be in situations where we are able to use our 
mother tongue, and we will have to face unplanned situations that we will have to be able 
to solve, act immediately, and this activity was an opportunity to do that, and to adapt to 
the situation (Focus group 2, Portugal, female student) 

Demonstrates the ability of teamwork more that everything, and also adds value because 
everybody have different points of view and so you have to include everybody’s point of 
view in the project, and you have to adapt to what the other people is thinking and in 
everyday life you are going to work with different people and you have to be adaptable. 
(Focus group 3, México, male student) 

Clearly, student collaboration contributed to the learning process of everyone involved, as students 
often helped their peers to improve knowledge and skills, including not only soft skills but also hard 
ones, as exemplified by one of the students: 

Another thing that was interesting about the collaboration is that they were asking a lot 
about target market, because that’s important to know when talking about marketing and 
we were not that aware about the importance of having an specific target market, so I 
think that it was something that I learned through this process.  (Focus group 3, Mexico, 
female student) 

4.2.5 Expected impacts on future professional career  
Moreover, the participants clearly related the developed skills to both their personal and their future 
professional life. They highlighted their enhanced competencies, which they expect to be useful in 
their professional careers, as expressed for instance in this dialogue (Focus group 2, Portugal): 

In any company we may need to do something similar… 

And also the fact that we are doing a task and we do not know the other members of the 
team, I mean, we see and hear the person in a video, and we start to do our job without 
knowing if the person will like it, if we are disrespecting her request in some way, 
because of her culture… in terms of cultural differences this is always hard to manage, 
and see if we are respecting everything, if we are confronting them in some way… 

(…) And it prepares us, because in the future, in a company, if we have to deal with 
complete strangers the experience could scare us, but now we know how to deal with it.  

Overall, they were optimistic that experiences such as this one would be valuable by their future 
employers, especially if they had the opportunity to do more I@H activities. For example, one of the 
Mexican participants explain in detail her views on how the experience will help her in the future:  

I think it helps out, because now we can think about when working with other people [we 
will] know how will they react when we ask information from them, since it was the first 
time, I guess we thought that everything we asked for, they were going to do it, and now 
that we experimented this, we know that if we asked certain things, they might have a 
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different understanding of it, and so by the end we will have just to wait and see what 
happens. It was really nice to understand that we cannot just pretend that we are going to 
end up gaining what we thought we were. (Focus group 2, Mexico, female student) 

4.2.6 Comparison between I@H and mobility   

Similar to student mobility programs, I@H activities are expected to improve interpersonal and 
intercultural skills, which is evident in the data collected. Still, students were reluctant to compare 
these two modalities of internationalization, due to their very distinct characteristics. This was evident 
in all focus groups, and is illustrated in the following dialogues:  

It might develop similar competencies, but we cannot compare this activity with mobility, 
because one essential aspect of mobility is being completely alone in a different country. 
Here we are in Portugal, we are at home (…) it makes no sense to compare this with 
mobility, although we can acquire competencies in both, they are not comparable 
programs. 

The difference is the comfort zone. Here we are in our comfort zone, we have all the 
conditions to work and live, we are at ease. In term of learning, we along the semester we 
had only this kind of projects in all our courses, maybe we could have the same level of 
learning as an Erasmus mobility.  

Still in our group we had an Erasmus student, and he helped us get into the reality of 
mobility. We had to use English language all the time as we would if we were in an 
Erasmus mobility. 

Not in our case. The time we spent communicating with our team partner was very 
limited, one hour at most, it has no comparison… (Focus group 1, Portugal) 

 I don’t think that is comparable [to study abroad], I mean yes there is an international 
part to it, but you cannot compare living in a country and just interact with people from 
that country, it is a totally different way of seeing internationalization. 

Also, when living in a country and having personal interaction with them it is easier to 
understand each other and to get to a final result that both parts agree, because when it 
was just contacting with them by Skype you do not really have the chance to know how 
and what are they doing or put some pressure on them, and the results won’t be the ones 
that you are expecting.  (Focus group 3, Mexico) 

4.3 Teachers’ view 
The results of the last component of the case study show that the professors acknowledge that it takes 
a lot of planning and logistical efforts to develop an I@H initiative. In fact, very little of what was done 
during the project was not planned beforehand, and during the project there was additional tasks to be 
done related to maintaining the Columbus Hub Academy platform active, including helping students to 
sign in, uploading files, fostering interaction among students at the platform, as frequently the students 
did not feel the need to interact through the platform.  

The professors recognized that this project was successful as both students and professors were able 
to meet the objectives initially planned. This was the result of a good communication among both 
professors, and a well delimited and short project, that was not difficult to develop in both their 
classes. Both teachers recognized the other partner as a committed collaborator, and mentioned the 
support and encouragement by both Universities and the Columbus Hub Academy officials. 
Altogether, these factors were essential to the success of the activity. 

5 CONCLUSION 
Results of our project show that students acknowledge the improvement of their soft skills, not only 
communication and language related, but also encompassing negotiation, time management, working 
in multicultural teams, and dealing with pressure, only to name a few. Moreover, students felt like 
working in a real-life professional project, as most aspects they dealt with were perceived as similar to 
working in professional teams. According to their descriptions, they worked better in teams as 
compared to other assignments, namely because the international collaboration lead them to more 
actively participate in any decision. Moreover, students were both curious about their partners’ 
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competences and committed to impress them with theirs, which often surpassed their wish to impress 
their teacher.  

Still, this competition between impressing peers and teachers did not harm their academic 
performance. For the Portuguese students the assignment was a close adaptation of another one that 
had been part of the course’s evaluation in the previous years, thus allowing some comparison of the 
outputs produced with and without the international collaboration. With the collaboration the students 
were more motivated, they worked harder and the outputs produced (i.e., video presentations and 
website proposals) were more carefully developed, resulting in higher average grades and smaller 
differences among grades; all groups achieved the goals of the assignment, and the standard 
deviations of the evaluation results were very low as compared to previous years. Thus, this 
international collaboration project had a very positive effect on the learning process of the students 
involved, both by developing additional skills (e.g., intercultural skills) and by fostering students’ 
motivation and effort, leading us to conclude that the benefits of the collaboration may have exceeded 
the ones foreseen. 

Literature review mentions that I@H initiatives can be as effective as studying abroad in terms of 
developing students’ intercultural competencies. This comparison is beyond the objectives of this 
paper. Nevertheless, the students that participated on this project could not be compared to a study-
abroad experience, and they did not perceive it to be as effective in terms of intercultural-skill 
development. It should be stressed that for most of the participants this was the first time that they had 
the opportunity to participate in an internationalization experience, something that perhaps would had 
been more difficult if platforms and initiatives such as Columbus Hub Academy did not exist. Among 
the difficulties associated with the project are the time required to prepare and conduct the activities, 
adapting to and learning how to use the platform for both students and professors, and finding a 
partner (teacher) with similar profile regarding research topics, organization and project 
implementation style, and sense of commitment.   

Taking into consideration the results evidenced in this paper, we do recommend that I@H is further 
explored in class, making this pedagogical strategy more common for students and object of further 
academic debate that can help better identify best practices and success factors.  
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