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Abstract 
There is particular interest to know how higher educational institutions (HEI) manage innovation 
processes as it seems to be a lack of evidence on how these processes are managed and their 
performance they have after implementation. In this way, the purpose of this article was to assess 
innovation management processes implemented in some HEI in Mexico. The methodology for this 
study consisted in a quantitative study, in which an analysis was performed using statistical correlation 
with the following variables: innovation, teaching, infrastructure, research and management. The 
instrument to collect the data was distributed by internet and eight institutions across Mexican states 
collaborated in the study, thus, the results are limited to the answers of these institutions and should 
not be generalized. The main results show that the best relationship was between management and 
research (r=0.468308065) and the weakest correlation was found between infrastructure and 
management (r=0.084986379). It was also observed that many teachers are not aware of the 
deployment and implications of innovation processes even though they participate on them.  

Keywords: Management, innovation, higher education. 

1 BACKGROUND  
The technological advances, connectivity, networks and innovation are concepts that have marked a 
different dynamic of life, where knowledge is the most valuable asset. 

This meant that all sectors of society have changed the way they perform their daily tasks. Medicine, 
telecommunications, economics and education itself face important challenges, which force them to 
change the perspective they take in their environment and create new alternatives to meet the needs 
of the so-called knowledge society, where human ingenuity plays a central role. Since then, new 
proposals come from executives of large corporations, administrative personnel, university students, 
and scientists. 

This diversity has been driven by collaborative work, which benefits from technologies in a world 
where borders are thinned and ties are tightened. The educational innovation in the previous context, 
acquires a relevant importance for the training of the professionals and scientists that the society 
requires. For this reason, it is needed better forms of teaching, of managing the knowledge produced 
at educational institutions, particularly at higher educational levels. . 

1.1 Educational Innovation 
As an historical phenomenon, innovation is inherent to the human being. The modification of the 
environment facilitated to the human species its evolution to the modern man through the use of the 
tools allowing to implement new production models, where the learning process was essential for the 
adquision of new capabilities.  

The process of innovation involves structural aspects of creativity. In the field of education,   the 
historical context, culture, politics, economics, and social processes determine its development and 
scope. Under these two axes, educational innovation has limits, but its processes, implementation and 
follow-up can be similar for societies or under other cultural contexts.  

Educational innovation has been conceptualized in different ways by different authors, for example; 
Fidalgo (2007), Bolivar (1999), Rimari (2009) and Cañal de León (2002), besides agreeing, 
mentioning that innovation is a process, therefore, it is a set of ordered and systematized steps. All 
these authors affirm that the ultimate aim of educational innovation is the improvement or change of 
the innovated object or fact. Moreno, Rimari and Pascual (2009) agree to determine it as an activity 
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formed by a group of people; Fido and Rimari (2009) include drastic or progressive changes; Only 
Bolivar (1999) indicates the need to base it on planning. 

In the previous context, the aspects to innovate in educational instititutions are in teaching, strategic 
mission and vision, the institutional objectives, the educational model, the curricular structure, the 
contents of the different areas of knowledge (orientation must be adapted to the purposes of the 
program) and the relationships established between teachers and students. 

For infrastructure they are in institutional policies, budgets, buildings, classrooms, services such as 
(tutoring programs, school supervision, psychological assistance, school guidance and dental care), in 
addition to the organizational climate and curriculum management. 

The actors in the educational process are officials, supervisors, teaching support-staff, teachers and 
students; these last two are the main actors of the teaching-learning process. The innovation for the 
students is in the normativity for their entrance, permanence and graduation. The management 
processes and the results of the  academic process, as well as their forms of learning and the internal 
and external elements to the school that affect the terminal efficiency, permanence, school trajectory, 
planning activities, management and social service impact that they provide The students and their 
relationship with their professional training.  

As for teachers, their participation in teaching activities include: teachers' profile, permanence and job 
stability, income evaluation, stimulus programs, distribution of the academic plant and levels of 
contracting, structures for training and training of academic staff and teaching support staff, types of 
participation in teaching, management, and scientific, technological and educational research. In the 
management of academic staff, forms of care, including administrative procedures, as well as 
academic procedures 

In research processes, there are ways of evaluating the quality of training of researchers, as well as 
new programs that give young teachers a chance to get involved in this activity. It includes a 
diversification of supports, from materials, economic and infrastructure, to laboratories and 
technologies. Relevant aspects such as the generation of new research lines as knowledge becomes 
transformed, as well as policies related to national and international exchange, and something that 
cannot be missed and whose innovation is important: the processes of planning, development and 
evaluation management Research in higher education institutions and research centers. 

Another aspect is the diffusion of research, as well as the products of school practices and social 
service, which provide invaluable results, being the way to increase knowledge; this includes theses, 
books, articles in specialized journals, and technical reports for the social, public and private sectors. 

Linking the different functions: it is difficult to say which of them is the most important, since all are 
essential  in an integrated way for the training of professionals and researchers, as well as for the 
increasing of knowledge in the different fields of both scientific sciences,  and technological and social 
sciences. In the case of linkage, its importance lies in establishing the relevance of the functions 
mentioned above with the needs of the different productive and social sectors, both public and private. 
Innovation in this field is related to the strategies and programs that educational organizations manage 
internally, such as training programs, infrastructure, management and other activities linked to the 
purposes of the educational level in question. 

In the case of higher education, innovation refers to the way in which institutions respond to the 
formation of the resources required by the different labor markets, both from the professional and 
scientific aspects, and includes the policies, types of agreements, mechanisms of collaboration and 
types of linkage.  The benefits that are obtained are equitable between the actors of the educational 
institutions and the actors of the different productive or social sectors. What it means the link between 
the different educational levels as an element of innovation, including policies and strategies 

Taking into account the different meanings attributed to educational innovation and the fundamental 
elements of an innovation, this work defines the term educational innovation as: the organized and 
systematic process whose purpose is the transformation and qualitative development of education. 
This includes the diagnosis of the object, process or subject to innovation, innovation planning, 
management and monitoring of its implementation, as well as the evaluation of the results and their 
social, academic and productive impact. 
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1.2 Characteristics of educational innovation 
1 Attributes are traits that predict the course and the possibilities of innovation, so they should be 

considered as evaluation elements to determine if an innovation can be carried out in context, 
thus avoiding investment of time, resources and frustrations of the participants in the process of 
innovation. The attributes that mark Doyle and Ponder (1978; quoted by Rivas) are: 
congruence, operability and the socio-psychological costs. Clarity, complexity, divisibility, 
compatibility and potential benefit. 

2 Educational revolutions are an inherent part of social transformation; therefore, they are linked 
to the fundamental transformations of a society. A revolution is a radical change or 
transformation that is very profound.  

3 Educational reform involves arrangements, modifications or changes to improve something, but 
encompasses a sector, a field, an organization, an address.  That is, a reform affects a 
significant portion of a country, a state area, an organization or part of an address of an 
educational institution. Such modification is made to improve it, generally by remapping it or 
changing its shape or content 

1.3 Innovation Management 
De Miguel defined the term Management as the set consisting of men, machines, technology, 
information and financial resources, or any other type that achieves the established objectives, but 
using the resources available effectively. It is a different point of view to the administrative process, 
here refers to the equipment, materials and human resources involved to achieve the objectives set 
out, in this case, by the company. 

Mintzberg and Stoner (1995, quoted by Parra M. and Pilar L. 2009) assumed the term management 
as the arrangement and organization of the resources of an individual or group to obtain the expected 
results. In this framework, management has at least three major fields of meaning and application 

The first field is related to action, where management is the diligent doing performed by one or more 
subjects to obtain or achieve something. This is a way of proceeding to achieve a goal or purpose 
determined by people.   

The second is the field of research, where management deals with the formal and systematic process 
to produce knowledge about observable phenomena in the field of action, whether to describe, 
understand or explain such phenomena. In this field, management is an object of study of those who 
are dedicated to research, which demands the creation of concepts and categories to analyze it.  

The third field  of innovation and development, creates new management guidelines for the action of 
the subjects, with the intention of transforming or improving it, that is, to enrich the action and make it 
efficient, to use it better available resources: Effective, because it achieves the purposes. Its aims 
pursued relevant because it is appropriate to the context and to the people who do it.  

Educational management is a set of integrated and related theoretical and practical processes, both 
horizontally and vertically, within the educational system to meet and fulfill the social demands made 
in education (IIPE / UNESCO, 2000). Punctual aspects of the organization. Pozner (2001) sought to 
integrate the pedagogical organization emphasizing that this is a fundamental aspect for the redesign 
of school organizations since its dissociation affects the institutional management, even though both 
processes have their own characteristics for its management. 

According to Ibar M. (2002) to have a proper management in an educational organization is necessary 
to visualize it from a systemic approach and to have all the areas of the Institution since both points 
allow a balance in the school center, because the objectives set influence the different actors in 
relation to: Ideological Aspects or intentional. People in trying to achieve the goals create a common 
ideology that integrates; Values, motivations and attitudes that, when identified with them, influence 
the results, becoming an engine for school activity. Aspects related to management and control. In 
order to achieve the objectives, institutional and school planning must be considered. Aspects of 
organizational structure. It is necessary to have sufficient material, economic and financial resources 
due to the conditioning of them to streamline the processes of school management 

	    

7479



Management is therefore the set of integrated actions to achieve a goal over time; It is the main action 
of the administration and is the intermediate link between the planning and the concrete objectives 
that are intended to be achieved. It is the art of participatory anticipation of change, with the purpose 
of permanently creating strategies, that guarantee the desired future of an organization. It is a way of 
aligning efforts and resources to reach a certain goal. 

The challenge of the education sector is to reinvent itself permanently, for its leading role in society, to 
train professionals capable of responding to the changing needs of the environment. 

2 METHODS AND MATERIALS 
The objective of this paper was to evaluate the processes of innovation management, implemented in 
educational institutions (EI, at national level, for which the following specific objectives were 
established: 
1. To identify the best management practices of educational innovation in different institutions.   2. To 
compare the ways in which male and female teachers are involved in the innovation processes.  3. To 
analyze the impact on the educational or social community of the innovations made in the E.I. 

The method was hypothetical-deductive, mainly quantitative by the handling of the data from which the 
frequency analysis was done and the correlation of the different answers by each one of the questions 
was made. Subsequently the results were grouped by each variable to correlate the independent 
variables with the dependent variables.  

The Mexican states considered in this study were at the beginning Sonora, Chihuahua, Tamaulipas, 
San Luis Potosí, Guadalajara, Mexico State, Mexico City, Morelos, Guerrero and Chiapas. At the end, 
the sample was composed of Mexico City with Instituto Politecnico Nacional , State of Mexico with 
Escuela Normal Amecameca, Instituto Tecnologico de Toluca con su Departamento de Ciencias 
Sociales y Administrativas; Chihuahua with Instituto de Ciencias Sociales y Administrativas de la 
Universiad Autonoma de Ciudad Juarez ; In Ciudad Victoria Tamaulipas with the Universidad Nacional 
Pedagogica ; Leon Guanajuato with Universidad Nacional Pedagogica; In Puebla participated the 
Universidad Popular Autonoma del Estado de Puebla con su escuala de negocios.; La Universidad de 
Nayarit, and finally the Instituto Politécnico Nacional with several academic units.  

A total of 208 questionnaires were applied, however, in the tabulated results it can be different 
depending on the question. The research management processes were carried out in different working 
sessions. The support of the members of the research network for educational research was 
requested, which is at the national level, for the application of research instrument.  

3 ANALYSIS AND DISCUSSION OF RESULTS  
The research instrument was applied to 208 people distributed in eight institutions, which are 
presented in Figure 1. The number of participants can be seen in the same chart. 

 
Figure1. Participation by Institution. Source: results of the questionnaire applied. 
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The highest percentage of participation was at the IPN (84.13%), the remaining 13.87% was 
apportioned among the remaining 7 institutions, including the National Pedagogical University 281 of 
Tampico Tamps (0.0625%). 

The largest participation in this case was male teachers with 55.76%, compared to the participation of 
women. In the institutions where the women participated more was in: the normal school of 
Amecameca, the institute superior of Sciences of the Education of the State of Mexico, Technological 
Institute of Toluca and the Popular University of the State of Mexico.  

The average response was 3.7, which means that the rating given to each of the answers is above the 
average of 2.5. Meanwhile the standard deviation of response was 6.2, which means that the answers 
are grouped and their deviation from the mean is 1.2, so the answers are considered to be 
homogeneous in all institutions. 

3.1 Analysis of Variables 

3.1.1 Teaching variable 
The research instrument was applied considered 5 alternatives to answer, which are in the horizontal 
plane, in each of them, had to give a value between one to five, being the five the greatest value and 
the one the smallest value. It can be observed that on average 190 people did not answer in any 
alternative related to the educational model, which means that they may not know what the 
educational model of their institution is, or if the model has been modified. Nevertheless 28 people 
indicated that the model was based on competences, giving the highest value to this option, being on 
average 5.6 the assigned value. The item with the lowest value corresponds to the traditional model 
type. It is drawn that there is not enough knowledge of the modification of the curricular model, 
because either it has not been developed or because the teachers are not involved in the process.  

On average, 27.4 of the teachers answered that the changes that have taken place in the program of 
study where they participated were in the modification of plans and programs of study, even though 
the highest value assigned was 3, that is to say they consider it regular. Another aspect that was 
considered modified was the organizational structure of his institution, but the assigned qualification 
was very low, this means that although the greater proportion of teachers , assume that innovations 
have been made in the plan of development of the academic unit, in the organizational structure and 
the plans and programs, the value they give is low. It could be that it has not been significant. On the 
other hand, a lower proportion of teachers who determine that innovations have been made in the 
infrastructure as well as in the improvement of the professional trajectories of the programs, have 
assigned better values, four and five respectively, corresponding to a vision of greater quality. 

Although it seems that, the modifications to the curricular structure are not known, according to the 
previous answers. Teachers indicate that the theoretical contents have been modified, even though 
the assigned value is the lowest. They have also inserted their own competences of the profession 
with a value of 2, but on average the values to these two options were the highest. In the case of 
changing attitudes, the average was 11, but the overall efficiency of the race is not generally known, or 
if the percentage of approval has been increased, not only in their subjects, but also in the race. 

It seems that the curricula in the different educational institutions have changed by becoming more 
flexible, this according to the average that was the highest in structuring their own curriculum. In 
addition, moving from a school system to an open system was the second highest average, which 
allows us to infer the processes of flexibility. 

The teachers considered that the modifications to the curricular structure have changed the teachers 
teaching performance. In a normal curve, it would be in the middle part, because the averages are in 
10.53 (average of average), they are in the percentages 15-25; 26-50; 51-75%, which means that 
even when what is happening in their curricular structure regarding changes is unknown, the effects of 
this are involving them and participating. 
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Figure 2. Average values of the teaching variable. 

In figure 2, the value 2 had an increase and moved in the last alternatives in the same way, it 
increased substantially in the last answers. In the value 3 the options tended to be lower, so that the 
teachers did not agree with this option. The option of variable value 4 was moved in a horizontal 
range, but within the same limits. In the case of value 5, this was selected in a similar way in each of 
the options, the different teachers. It is important to clarify that no response or value to them, is 
radically triggered. It could be said that the only value, which is also the lowest value, presented 
differences in its selection. 

3.1.2 Reserach Variable 
The best strategies implemented in the higher education programs, where the teachers who answered 
are located mainly in working meetings with professors who do research, however the highest 
qualification given to this alternative is two. The recognition of research work, the latter with a value of 
4, was identified as an effort by the authorities to boost research. It is important to note that the 
benefits of research are unknown, and that scholarships are not allocated for postgraduate studies for 
teachers, as indicated by the teachers. The highest scores, in the least qualified items, are in the 
lowest values. 

Most felt that they were given time to attend or participate in research-related events or research 
update processes, even though the value awarded was the lowest, as were the material resources 
allocated. However, a smaller number of teachers believe that there is support with human resources 
and was rated 3, the institution also favors the academic discharge for these events, and this was 
rated at a higher level ie 4. They committed to assign a higher value, since the next value is zero. A 
minority of respondents indicated that no option corresponds to what happens in their institution. 

45% of teachers agree that researching activities is a way of keeping updated and was rated at five, 
the highest. A 25% indicated that they also agree with the statement in a percentage of 51 to 75% and 
gave a rating of 4. There are people who think it is not important, and considered it between 0 and 
50%, assigning values of 1, 2 and 3. In general, everyone agrees that research is a form of being 
updated, even though some of them think abou it in a greater and lesser degree. 

No teacher, from any institution, answered or mentioned three innovative actions implemented in his 
academic unit to include research processes in the training of teachers and students, at this request, 
the response area was left blank. This means they either did not know it, or did not want to 
compromise by mentioning something they were not sure. 

Something similar happened in the case of mentioning the research lines; there was no response from 
an institution, which allows inferring that they are professors, who do not carry out research in a formal 
and institutional or scientific way. 
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Figure 3. Average of the research variable. 

As mentioned in the analysis of each of the alternatives, it can be seen how the value 3 is the one that 
predominates and is maintained, but the other two values tend to decrease, which means a 
consistency in the appreciation of the teachers in the Importance of research as a means of updating 

3.1.3 Infrastructure Variable  
It is interesting to observe how the opinion of the teachers is centered on whether it improved the 
class assignment for teachers and students as well as everything remains the same, both options with 
values of 1 and 2, respectively, which means that the values are low. Teachers may not be sure of 
their answers. But with respect to the other alternatives, there is a greater homogeneity in the answers 
that agree with the unknown option. 

The greater average of teachers who responded, indicating that the use of laboratories is regular, with 
a value of 2, this means that one is actually of average time, and planning would be needed to give 
greater use of this infrastructure, however a significant percentage mentioned that it is very intense 
even though the value they allocate is the lowest. But the greater percentage of this item agrees that 
they do not know. 

In general, the greater percentage of teachers indicated that they increased the volumes and titles in 
the library of the establishment, nevertheless the qualification that they granted was of the lowest 
level, a significant percentage, also and with a qualification of two, that is considered similarly low, but 
consider that the number of loan volumes increased. To a lesser degree, teachers do not know the 
movement in the library, which would mean little participation in the recommendations of books for the 
library, and request of works for consultation requested from their students. Although most considered 
that there was an increase. 

On average, 10.25% of the respondents said that there was indeed an increase and improved both 
the provision of the collection (1) and the number (3), the service (2) and the attention is the library (4), 
even when the assigned values were not the same, there was consensus in the services. What is 
observed is that even the management of the databases in the different libraries from which the 
teachers come is still incipient or the teachers are not aware of it. 

The movement generated in the dimensions of the infrastructure variable, was due to the similar 
variation of values of each item, it began with high frequencies but with minimum values at the end the 
opinion of teachers were few teachers opined in the alternatives of 3, 4 and 5 but with high values.  It 
is observed that there is a similar vision of the institutional situations, independently of the institution or 
state of the republic from which they come. 

3.1.4 Administration Variable 
Regarding the change of the organizational structure and / or the curricular structure, it was felt that 
there were modifications of academic departments (1), the names of the departments were modified 
(2), the latter with the greatest number of responses, structure change and work dynamics (3), with a 
lower percentage of responses but with a higher value. It was mentioned that ICTs were integrated to 
manage administrative aspects. The important thing is that a high number of people indicated that 
there were no changes and qualify with the highest value. Nevertheless, it is considered that in fact 
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there were changes and that only occurred in some institutions, and only some teachers were aware 
of what happened in their field of work. 

The 12.2% have an organizational climate but most of them qualify in level one. Most appear to 
believe that there are no changes. But a percentage considered that there are antagonistic groups 
even when the assigned value is low. The interesting thing is that they were given individual 
behaviors; this is relevant since the assigned value was 4. Few people indicate that there is tension in 
the environment, which could confirm the individual processes. 

In relation to the changes in the regulations, the greatest change occurred in the course of the 
students and in the contents, the assigned values are means 2 and 3, respectively, notwithstanding an 
important average percentage of 14.6, indicated with value four that in effect there were changes in 
the regulations of students, teachers and contents. Not many teachers mentioned that there were no 
changes and the value they assign is five, the highest value. 

The highest percentage of teachers indicated that there were indeed changes in both class 
assignments and schedules, the value is average (3), but significant by the number of people who 
answered. Few indicated that there were no changes or that they did not know. This means that finally 
there were applied innovation strategies in the administrative field in educational institutions, but 
teachers are not involved or aware of these processes 

The answers to this item, integrates the various alternatives, where through the tutorial work of the 
teachers several actions were achieved for the academic improvement of the students. Some give 
greater weight to the school retention or the satisfaction of their academic trajectory, even when the 
qualification granted is lowered. But a significant percentage of teachers indicated better academic 
achievement as well as greater use by the students of the support services provided by the institution. 

 
Figure 4. Values of the variable administration. 

The dynamics of the responses to the assigment of values in the variable administration is ver even, it 
is observed that at the beginning was assigned a value of one by a significant number to relevant 
answers, and as they went to the following ítems, the general standard desviation of the responses to 
the different ítems in this variable was 15.50, which means that they are grouped around the mean. 
However all teachers concluded in the similar number of answers to the last ítems, but with high 
values. 

3.2 Results of Variable Correlation 
In relation to the correlation of the answers to the various alternatives proposed in each item, the 
following were observed: 

The correlation between the variable teachings with respect to the variable administration was 
observed a relation of -0.377382541, which means a ratio average to higher teaching less impact on 
the administration processes, this means an inverse relationship is observed. 

The relationship between research and administration is higher, 0.468308065, situation of positive 
relation because between the degrees of research greater impact is observed between administrative 
processes. This should be assessed in order to determine if the concept used by teachers refers to 
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greater control, which would explain a similar situation in the different educational institutions, 
especially in those of public court, and innovations in the processes of management of research. 

Regarding infrastructure innovation and its correspondence with the administration, a low ratio of 
0.084986379 can be observed, this can be translated as follows: a) that there is no reciprocity 
between these two variables, b) innovations in infrastructure are totally disconnected from the 
administrative processes, c) There is a wide ignorance on the part of the teachers 

In the case of teachers, the relationship between teaching and administration is high, since it reached 
0.742307003, while the relationship between infrastructure and administration is inversely proportional 
at a low level of -0.211820382. 

4 CONCLUSIONS 
The conclusions with respect to the specific objective, "to identify the best practices of management of 
the educational innovation in different institutions", in general the professors interviewed have difficulty 
to identify the innovations that are realized in its institutions and in the corresponding curriculum. For 
this reason it was difficult to determine the best practices. However some innovative aspects were 
located in each institution, but above all the lack of information on the part of the institutions to the 
teachers of what is being carried out besides the lack of involvement of larger groups of teachers in 
the dynamics of improvement both academic and administrative. 

Due to the fact that, the teachers are much more involved in academic aspects rather than 
administrative activities, or they are little informed on the way in which those activities are carried out. 
In the case of the second variable, the same thing happens; we could only have opinions regarding 
the aspects that in practice teachers are determining. 

The general conclusion was that innovations in teaching, research and infrastructure have nothing to 
do with administrative innovations, which means that each area modifies, innovates to improve but in 
isolation, with no relation to the other areas. 

Teachers (males) show a greater relationship between teaching and administration, reaching a 
correlation of 0.892862909, compared to the teachers who obtained 0.742307003. In addition, the 
teachers relate very well the innovations between research and administration to reach 0.471514429 
since in the case of women, a regular relationship between these variables was observed since its 
result was 0.323523576. 

Precisely the innovations of greater relevance that are related to their teaching practice or 
organizational aspects involve the teachers to change their work dynamics, which allows to determine 
impact on the behavior of teachers. Teachers are more involved than teachers in aspects of 
innovation 

The innovations that have been made in the institutions were identified by the teachers, even though 
the evaluation they made of them was low, this indicates the little participation and information that 
they have in this respect. 

The most significant impact was that the most used strategies were change of plans and programs, 
changes in academic organization, new rules especially for students, training for teachers, and 
implementation of tutorials to improve academic quality and increase terminal efficiency. With all of the 
above, it was possible to evaluate the processes of innovation management implemented in some 
educational institutions, even though the impact on the social community close to the institutions is 
unknown, however, what was important was the impact obtained mainly in the change of learning. 

REFERENCES 
[1] Bolívar, A (1999), “Los agentes de la innovación en los centros educativos: profesores, agentes 

de la innovación en los centros educativos, directivos y asesores” Revista Aula de Innovación 
Educativa, 079. Versión electrónica. Revista de Innovación Educativa, recuperado de: 
http://www.grao.com/revistas/aula/079-valores-en-la-escuela-infantil--musica-y-juegos/libros-
los-agentes-de-la-innnovacion-en-los-centros-educativos-profesores-directivos-y-asesores  

[2] Calero, M. (2012). La creatividad reto de la innovación. México. Alfaomega Grupo Editor. 

[3] Cañal de L.P, y oros (2002) La innovación educativa. Madrid, España, Akal. 

7485



[4] Daft, R. (2000). Teoría y diseño organizacional. México. Thomson. 

[5] Fidalgo, A. (2007) Innovación Educativa, México. Recuperado de: 
http://innovacioneeducativa.wordpress.com/2007/01/09/%C2%BFque-es-innoacion-educativa/ 

[6] Ibar. M. (2002). Manual general de evaluación. Barcelona, Octaedro.  

[7] Instituto Internacional de Planeamiento de la Educación de la UNESCO, (IIPE/UNESCO, 2000), 
México. 

[8] Martínez F. (2007) La integración escolar de las nuevas tecnologías. En nuevas tecnologías 
aplicadas a la educación. Madrid, McGraw-Hill. 

[9] Parra M. y Pilar L. (2009),   La estructura organizacional y el diseño organizacional, una 
revisión bibliográfica. Revista Gestión y Sociedad, 2 (1). Ediciones Unilasalle, México D.F.  

[10] Organización de las Naciones Unidas para la Educación, la Ciencia y la Cultura (UNESCO, 
2013). Las tics en la educación. Rescatado el 18 de febrero de 2013 de: http:// www.unesco.org 
new/es/UNESCO/themes/icts/ 

[11] Pozner P. (2001) Diez módulos destinados a la transformación en la gestión educativa. Buenos 
Aires, Argentina. IIPE/UNESCO. 

[12] Rimari. W. (2009) La innovación educativa un instrumento de desarrollo. Lima, Perú. 
Rescatado de: 
www.uaa.mx/direcciones/dgdp/defaa/descargas/innovacion_educativa_octubre.pdf 

[13] Rivas. M. (2000) Innovación educativa (teoría, procesos y estrategias. Letras universitarias. 
Madrid, España. Síntesis. 

7486




