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Abstract 
Extracurricular activities have long been recognized as an important tool in foreign language teaching. 
Language acquisition is not only related to teaching language as a means of communication, but even 
more importantly, emphasizes the importance of knowing other culture, values, ideology, etc. 
Therefore it becomes vitally important to improve the quality of foreign language teaching. There are 
well known factors that negatively affect students’ self-esteem and demotivate them learning foreign 
language, it could be high course requirements, lack of time, low proficiency, personal anxiety, to 
name a few. Extracurricular activities could help students motivation, increase cultural awareness and 
expand foreign language skills. Several classifications of ECA were introduced in various theoretical 
works by Reva 2012, Clegg, Stevenson and Willot, 2009; Fujita, 2006 etc. Extracurricular activities 
include the study trips, educational walks, community based learning, experiential and work-based 
learning outside the university, working in a local children’s home, Church activities, drama, faith and 
cultural activities, sporting activities, debate, hobby clubs, publications etc.  

It is important to note that ECA focuses rather on students's autonomy and independence and being 
free, they are also available not only for students from a particular group, but to everyone who want to 
participate. The paper aims at presenting the results of the survey on how extracurricular activities 
facilitate Lithuanian language teaching and learning process. This thesis discusses the role of 
extracurricular activities in foreign language learning and presents the opinions of students and 
language instructors regarding the perceived impact of these activities on students’ language 
acquisition, cultural acquaintance and language learning motivation. The presentation explores the 
benefits of these activities and states research questions. First part of the presentation describes the 
research methodology. Further in the study, the results of data analysis are presented and findings of 
the results are discussed. The results show significant benefit of the involvement of students in 
extracurricular work. 
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1 INTRODUCTION  
Extracurricular (ECA) or Extra Academic Activity (EAA) are those that fall outside the realm of the 
normal curriculum of school or university education, performed by students. Such activities are 
generally voluntary (as opposed to mandatory), social, philanthropic, and often involve other students 
of the same age. Students and direct these activities under faculty sponsorship, although student-led 
initiatives, such as independent newspapers, are very common. Extracurricular activities (ECA) are 
usually defined as learners’ activities that fall outside the normal curriculum of educational institution, 
they supplement the regular course of classroom instruction and are sometimes organized or 
conducted with some participation of instructors [1]. ,,In the field of applied linguistics and education, 
there is a general agreement to encourage extracurricular activities in university programs for students 
of different programmes, because ECA help them to develop important skills, such as leadership, 
socializing, character training, and Others” [7]. 

The purpose of this research project is to describe and compare the attitudes to and expectations from 
extracurricular activities held by university students and professors in Kaunas University of Health 
Sciences. 

The findings on the ECA note that the extra-curricular activities are just as necessary for building 
academic and social skills as the regular classes [3, 4, 2, 6].  
As Reva claims, the role of ECA very strongly depend on the method employed in language teaching. 
In the last decades, many language teaching methods sprung to life, such as the Direct Method, 
audiolingual method lexical approach, neurolinguistics, programming, competency-based language 
teaching community language teaching [7] and others. According to Reva [7],Classifications of ECA 
introduced in Russian literature divided ECA into 4 types: competitions, mass media (school 
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newspapers, radio, etc.), cultural (holiday celebrations and any other cultural events, trips to museums 
and galleries, etc.) and political (debates, focus groups, discussions).”. 

It is important to note, that extracurricular activities are basically voluntary based, as opposed to 
mandatory classes. Extracurricular activities can be planned any time outside cocurricular, convenient 
for students and instructors. ,,This freedom to choose provides students with an excellent opportunity 
to find their own path in life, to understand what they really want to do, open up their talents and 
abilities” [7] As it was noticed by Tyabina [9], this accounts for another specific feature of ECAs – a 
focus on students’ autonomy and independence. Students can choose the activity they think most 
interesting and useful for their particular group. They can choose topics to discuss, videos to watch, 
books to read and holidays to celebrate. It offers them a chance to practice and develop their 
organizational and management skills [7]. ECA accessibility to all university students is also a very 
important factor of extracurricular activities. Since they are organized outside the class, those free 
activities do not require registration and are also available to everyone who is interested to attend. The 
last important feature of ECA is the involvement of language materials related to the current interest 
and contemporary media (new books, videos, internet facilities and music can significantly increase 
students’ motivation toward participating in language-oriented ECA and studying languages altogether 
[7]. 

2 METHODOLOGY 
In order to investigate the views of the students toward ECA, a questionnaire survey was selected as 
a method. The questionnaire was supposed to reveal the findings of the research. The questionaires 
were based on some previous studies [7]. The respondents were students two Universities, based in 
Kaunas, one, Kaunas University of Technology (KTU), another, University of Health Sciences (LSMU). 
KTU students were mostly Erasmus students and students from the countries of Pakistan and India. 
Those representing LSMU were full time odontology students, representing variety of European 
countries.  

The questionnaire was aimed at student respondents Format: the questionnaires consisted of close-
ended questions about Lithuanian language learning experiences. The demographic related questions 
about age and gender were presented in order to investigate for possible correlations dependent on 
this factor and students attitudes to ECAs. In the questionnaire, the multiple-choice questions were 
used to gather information on students’ experience with language-oriented extracurricular activities as 
well as to learn the impact of those activities on students’ Lithuanian language learning and 
motivation.  

3 RESULTS 
The total of 30 students participated in the questionnaire study. The sample distribution by age and 
gender is represented in the Table 1 below. 

Table 1.  Students’ sample distribution by gender and age. 

 Gender Age (years) 

 F M Average Range 

KTU 5.4 4.6 22.0 20 - 25 

LSMU 5.5 4.5 22.5 20 - 25 

Students’ representation by gender is more or less similar at both universities. The total number of 
students participating in the study from KTU was 15 students from the Faculties of Humanities, Social 
Sciences and Arts, Faculty of Economics. Another group of 15 students were representing LSMU 
faculty of Odontology studies. At the time the questionnaire was conducted, the students completed 
approximately 2 years of university studies.  

3.1 Students language learning background 
The questionnaire was based on the formulations used by Reva [7]. There were three questions 
related to the students’ background knowledge: 1) ‘Are you exposed to the foreign language outside 
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classroom?’ 2) Are you thinking about taking language courses in the University in the future?’ 3) ‘Are 
you trying to learn/improve the Lithuanian Language outside classroom/beyond your homework?’ 
Positive responses to these questions by subject group are represented below in Table III.1. Students 
from KTU subject group displays higher percentage of affirmative answers to these questions as 
compared to the students group from LSMU. Students from KTU more often learn language outside 
the classroom, they more often like to work on their foreign language outside the classroom. They are 
more willing to take language courses in future. 

Table 2.  Subjects’ responses to language learning background questions.  

Percent 
responses Exposure More language 

classes 
Trying to improve 

on their own 

KTU 80,4% 76,5% 74,5% 

LSMU 91,2% 80,9% 88,2% 

3.2 Students experience with ECA  
Four questions addressed the students participation in ECA and their awareness of ECA: ‘Have you 
ever participated in any language oriented extra curriculum activity?’, ‘Would you like to participate in 
any language-oriented extracurriculars in the future?‘, ‘Would you like to keep attending different 
language oriented extracurricular activities at the University?’, and ‘Do you know any language 
oriented extra curriculum activities being organized at the University?’ [7]. 

The students’ affirmative responses to these questions are represented in Table 3.  

Table 3.  Subjects’ responses to questions about participation in the ECA.  

Responses  ECA participation Future interest Continue with ECA Information of ECA 

LSMU 30.1 80.0 62.8 60.8 

KTU 29.4 84.3 23.5 33.3 

In both universities, less, than half of respondents participated in the ECA. The frequency of 
participation is slightly higher for the KTU case, but the difference is not significant. More KTU than 
LSMU respondents express interest in participation in ECA in future; the difference is not significant 
for the given sample.  

Those students who have participated in the ECA, most KTU respondents want to continue their 
involvement (61.8%), whereas only 23.5% of KTU respondents are interested in continuing with ECA. 
Twice as many LSMU students are aware of ECA activities conducted in their universities as 
compared to KTU.  

3.3 Evaluation of various types of ECA  
The rankings of different types of ECAs by the two students groups are represented below in Table 4. 
The topics for the ECA were taken from Reeva [7]. 

As it is shown, all ECAs were evaluated by both KTU and LSMU students as being useful and 
necessary. As it is shown LSMU students tend to rank some of the ECA activities higher than KTU 
students. Students from both universities agree that trips are the most important kind of ECAs. For 
KTU students, another most effective ECAs are movie nights and language retreats, whereas for the 
LSMU students, Skype & videoconferencing, theme parties and movie nights are the next most 
favored activities.  
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Table 4.  Students’ ratings of different types of ECA. 

Activity type KTU ranking LSMU ranking 

Language retreats 3.8 3.6 

Magazines and newspapers 4.0 4.6 

Competitions and games 4.3 4.5 

Skype and videoconferences 4.6 4.8 

Trips 4.7 4.2 

Theme parties 4.4 4.7 

Movie nights 4.6 4.8 

Language lunch 3.9 3.5 

Book club 3.0 3.2 

4 CONCLUSIONS 
As the results of the questionnaire reveal, Lithuanian language learning related extracurricular 
activities are an important part of foreign language teaching and learning and also are important 
experience in students life. The observations based on KTU and LSMU case study encourage 
conclusion, that wide range of ECA, offered to students, positively affect better language learning 
results. In most cases ECA demonstrate a positive impact on student’s language learning processes. 
Very important issue seems to be making an inspiration on student’s motivation to participate in ECA 
while studying foreign language. It is very important that ECA need to be based on students’ current 
interests and everyday life preferences, and be supported by some other basic principles, for instance 
voluntary activities and students’ initiatives. 
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