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Abstract 
The relevance of applying the technology of Assessment Centre in teaching foreign languages is 
responding to the transition of the Russian system of higher education to a competence-based 
learning model aimed at the internationalization of educational processes within the Bologna process. 
An inherent element of the learning process is control over the acquisition of knowledge, skills and 
abilities, which includes information on the training progress, the quality and effectiveness of the 
implementation of curricula, and the assessment of the professional level of educators and students. 
The purpose of the article is to establish the peculiarities of the application of assessment technology 
of the Assessment Centre and its constituents to verify the degree of formation of foreign competence 
among students learning a foreign language in their future professional activities. 

The leading approach to the study of this problem is performed through comparative and descriptive 
methods. The study identifies control strategies that are used to test learning strategies in professional 
activities. Of particular importance in the examination of control is the unity of its own monitoring and 
teaching functions, which are clearly manifested in applying the technology of the assessment centre. 
Assessment Centre differs from traditional diagnostic methods by the possibility to combine the 
collective analysis of information obtained in the course of observation and evaluation of students and 
the individual approach to a degree of competence formation taking into consideration the specified 
behaviour parameters. Specific features of this technology are the following: the multiplicity of the 
application of different techniques, the collective nature of the final decision, the approbation of the 
components of the preparatory exercises, the connection of exercises with the competence model of a 
future specialist. The research allows discovering a number of advantages and disadvantages of using 
this method in the field of diagnosing the formation of foreign professional capacity among students. 
The advantages contain the accuracy and reliability of assessments through the participation of 
several experts; the effect of competition and cohesion; comparative analysis with the achievements 
of other group members; creation of conditions that imitate professional activity. The shortcomings of 
the technology of the Assessment Centre include: labour intensity, complexity and time costs, the 
need to attract several trained experts, lack of motivation with low personal achievements of students. 
The materials of the article can be taken to create and improve the monitoring system for quality 
control of teaching foreign languages for occupational goals. Assessment Centre is the technology for 
creating an integrated valuation, comprising of several separate types of exercises. It focuses on the 
real behaviour of students in working conditions, and it considers the specifics of performing job 
descriptions. 

Keywords: Language education, Linguistics, Student, competence approach, assessment centre, 
Educational Technology. 

1 INTRODUCTION 

1.1 The relevance of the problem 
At the 61st annual Comparative and International Education Society (CIES) conference [1], one of the 
year’s biggest education events, it was stated that five of ten Sustainable Development Goals (SDG) 4 
– Education 2030 targets in education focus on learning yet there is currently no agreed upon 
approach to produce internationally comparable measures. In response, the UIS presented pragmatic 
steps to move forward on measures of learning outcomes needed to monitor these targets. By working 
with partners, the UIS is also finding innovative ways of using existing sources of information to better 
track the education situation of children in crisis while developing a wider set of measurement tools 
and practices to ensure that no child or young person is left behind [2]. 
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The relevance of the study can be considered in respect to the Russian education system. 

1.2 Explore Importance of the problem 
The growth of intercultural contacts and the dominance of the principles of the competence approach 
in the Russian Education system promote the study of this problem. “The two big themes of today’s 
education goals are equity and learning - we need to continually think about whether our programs 
and our interventions are advancing those goals,” IIEP-UNESCO Director Suzanne Grant Lewis 
remarked at the opening ceremony of the 2017 Comparative and International Education Society 
(CIES) conference. She urged attendees to continually renew a personal commitment to developing 
high-quality education systems for all [2]. 

1.3 Status of a problem 
Today the main task of the quality management of education is to ensure the successful vocational 
activity of graduates, which implies systematic tackling the whole complex of problems related to the 
organization of control, training, evaluation and incentives for students. This interpretation of the 
organization of monitoring and evaluation of learning outcomes owes to the transition of the Russian 
educational system to a competence approach in the training of future specialists [3, 4]. The 
competences are the main characteristics under which Russia develops its current educational 
process of higher school [5, 6, 7]. 

The concept of competence as a set of certain knowledge, professional skills and personal qualities of 
a person necessary for successful work in the profession is an integral quality and has its own 
hierarchy (White RW, 1959; Collin, Audrey 1989; Dreyfus, Stuart E.; Dreyfus, Hubert L. 1980). This is 
a kind of behaviour model that is significant to achieve the desired results. To achieve certain success 
of the learning process, it is essential to simulate these qualities and ensure their formation to the level 
required in professional activity. 

In the era of globalization in education, there is upward trend requiring those specialists who are 
striving for continuous improvement of their activities, choosing the best training programs and 
advanced educational technologies. In this regard, the role of English as a language of international 
communication is growing. As pedagogical studies show [8], many universities around the world are 
steadily increasing the number of the English-language educational programs, where the learning 
processes require a sufficient high level of professional foreign language knowledge, namely the 
English language. Therefore, the actual pedagogical problem is the measurement of foreign 
professional competence. In this regard it is necessary to mention the development work 
developments of Oxford University Centre for Educational Assessment, mention should be made of 
the development of the University [10].  

The concept "competence", which replaced the previous measures of professionalism, presumes new 
evaluation procedures and technologies. Assessment-Centres currently applied in the Russian 
business sphere can already become such a new assessment technology. 

1.4 Hypothesis of the study 
The Assessment Centre differs from traditional diagnostic methods by the possibility of combining the 
collective analysis of information obtained in the course of observation and evaluation of students and 
the individual approach to the degree of competence formation regarding the specified behaviour 
parameters. Therefore, the application of this methodology is relevant for assessing foreign language 
competence in the Russian higher education system. 

2 METHODOLOGY 

2.1 Objectives of the study 
The study establishes the features of monitoring used to check the level of foreign language 
knowledge (learning strategies) in professional activity. While applying the technology of the 
Assessment Centre it is essential to note that the control is characterized by the unity of the controlling 
and teaching function. The paper also analyzes the features of the use of this technology in the 
Russian educational system by comparing and describing the existing methods of assessing the 
competencies formed during the training. 
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2.2 Theoretical and empirical methods 
To test the hypothesis, the study is based on the fundamental works of W.C. Byham (1978), F.J. 
McDonald 1973, D.M Medley 1978, J Millman 1981, M. Priestley 1982, Bachman 1990; Nunan and 
Lamb 1996, Caldwell, C., Thornton, G. C., & Gruys, M. (2003). M. Devlin, G. Samarawickrema (2010), 
В. Baidenko 2004, R.P. Milrud 2004, N.A. Kobzeva 2011, E.V.Asafova,  and I.I. Golovanova (2016). 

The additional sources included methodological guidelines on Assessment Centre Technology in the 
Russian and Foreign business sphere. [11, 12, 13]. 

2.3 Historical review 
One of the central problems of teaching foreign languages is to determine and evaluate the quality of 
foreign language teaching, which leads to identifying the level of knowledge of different types of 
speech activity. Nowadays the levels of language of the main types of speech activity conform to the 
recommendations of the European system for foreign language teaching. 

The Russian education system presupposes control as the key concept and term. In the wide sense 
the term implies the functions as "determining the level of knowledge, skills and abilities of a student ... 
and formulating on this basis assessment for a certain section of the program, course or period of 
study" [14, p. 100]. In the narrow sense, the concept of control is used as a part of the lesson, during 
which the teacher checks the task or exercises. The term control is also used in the case of the 
educational process management, monitoring learning activity of students. 

The term "control" in its broad interpretation, including verification, evaluation, measurement, 
management of training activities correlates with the English terms evaluation, assessment and 
testing. 

Considering the fact that the Russian pedagogical practice does not separate the functions of control, 
but perceives it as the unity of testing and teaching [15, p. 6], then any control implies learning nature, 
helping to generalize the previously learned material and developing acquired skills on the repetitive 
and consolidating basis [16, p. 24]. 

Within foreign language teaching control must correspond to the conditions of learning process and 
modern linguistic and didactic principles. It should be systematic and consistent with certain qualitative 
characteristics, such as objectivity, representativeness, adequacy, reliability, effectivity, and availability 
to identify and evaluate the results. Modern language tests commonly contain these parameters. 

The Interest in the elaboration of tests and the practice of their use arose in Russia at the end of 
1920s of the XX century. Many prominent Russian psychologists and educators studied this issue, 
among them were SG. Gellerstein, P.P. Blonsky, A.P. Boltunov, M.S. Bernshteyn, S.M.Vasileysky, 
L.S. Vygotsky, G.I. Zalkind. The researchers of Leningrad Scientific Pedagogical Institute named after 
A.I. Herzen and the Children's Research Institute named after A.S. Griboyedov developed aptitude 
tests and tests of school success for mass surveys of children in ordinary schools. In the 1970-1980s 
due the criticism of the traditional system of knowledge control the former Soviet Union began the 
development of didactic testology, closely connected with the works of programmed learning by N.F. 
Talyzina and work on the problems of pedagogical technology by V.P. Bespalko. 

In the second half of the XX century, there was the development of a more sophisticated model for 
evaluating the obtained results on the basis of P.F. Lazersfeld's methodology of latent and structural 
analysis. During this period, the theory of tests from descriptive science, engaged in the collection and 
systematization of factual material, began to turn into a science of relations, the laws of functioning 
and assessment of the students’ behaviour. 

At that particular time testing acted as the most objective method of assessing of students' 
achievements in the process of foreign language teaching. Linguistic and didactic testing is, on the 
one hand, a field of methodology for foreign language teaching, which deals with the development and 
use of language and speech tests; on the other hand, it is pedagogical testing, which correlates with 
the general test (testology) [17]. At the same time, it should be noted that the mark given on the basis 
of the results of testing is more objective than the evaluation of the test work based on the personal 
judgment of the examiner (Davies 1990; Weir 1990, 1993; Hughes 1993; Heaton 1994; Alderson et al. 
1995; 1986, Rapoport et al 1987, Polyakov 1994, Simkin 1996). 

The use of competences as measures of evaluation has begun since the mid-1990s. At first it was a 
technique for assessing the results of professional activity in the business sphere. The domestic 
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practice used the concepts of the element of qualification and professionally important quality [5, 6. 7]. 
These units helped to assess the ability of a person to perform certain work. The result of this 
assessment was the determination of the level of qualifications, the degree of professional conformity, 
competence. Therefore, in the 1990s, they began to explore more actively other aspects such as 
motivation, emotional intelligence, personal qualities, for example corporate loyalty, result orientation. 
Due to the expansion of the range of evaluated professionally important qualities and personality 
characteristics a new introduced term professional competence acts a broadest concept, oriented to 
determine a person's ability to perform certain effective work. 

In the process of foreign language teaching a competent approach replaced the emphasis with the 
knowledge of a foreign language as an object for practical application in professional activities. This 
brought changes in the evaluating procedure of the result of training [19]. The assessment process 
cannot be reduced to a simple marking. Evaluation can represent the form of a detailed motivated 
statement on the answer or activity. It can be in the form of a mark as a particular case. 

In the practice of foreign language teaching assessment and marking are often used together, so to 
determine the formation of foreign-language professionally-oriented competence, it is required to 
choose a method that can combine an assessment of the level of language training with professionally 
important qualities [20]. Assessment Centre technology possesses similar properties. Training centres 
often use such a way of assessing the general and professional qualities of personnel in the business 
sphere [11, 12]. 

2.4 Course and description 
Technology Assessment Centre was developed in the mid-1970s. The term Assessment and 
Development Centre - the Centre for Evaluation and Development - appeared in 1987, but the use of 
the capabilities of the Assessment Centre for the purposes of diagnosing and motivating staff began 
with its introduction [13]. Dealing with such type of application, it is possible to determine the strengths 
and weaknesses of the participants, their development needs. This implementation inherently has the 
technology of assessment in simulated situations according to predetermined criteria directly related to 
professional activity. Satisfaction of these needs increases the effectiveness of the work performed, 
accelerates the assimilation of the material, which in turn affects the success of learning process in 
general. 

In Russia the term Assessment Centre is used as a designation for a certain assessment technology 
with some difficulties due to the semantics of the word centre. The word centre has an established 
associative relationship with an official institution, financially and administratively designed in the form 
of a business centre, a press centre or a fitness centre. However, taking the original language the 
Assessment Centre is an established assessment technology. The authors of some English language 
methodical publications use the term assessment synonymously and in parallel with the terms 
evaluation and testing in the broad sense of "control". The evidence of the equivalence of these terms 
is the derived doublet terms: self-assessment-self-evaluation, peer evaluation-peer evaluation, oral 
testing-oral assessment. There is also a widespread point that the concept of evaluation is broader 
than assessment. At the same time, assessment is understood as a measurement, definition, 
assessment of the level of foreign speech competence that is an evaluation control function is at the 
first place [17]. Conclusions about the quality, effectiveness of the educational process, made as a 
result of such an assessment, are subject to analysis and interpretation followed by decisions. The 
totality of all stages is reflected in the concept of evaluation [Bachman 1990; Nunan and Lamb 1996). 
During this technology, there is a modelled process of real activity, so people demonstrate behaviour 
that is very close to the natural one. 

The essence of the method lies in the fact that the subject is asked to perform a series of actions 
simulating key moments of activity where he manifests his knowledge, skills and professionally 
important qualities. The trained experts assess the degree of intensity of these qualities according to 
specially developed evaluation criteria obtained as a result of preliminary analysis of the parameters 
determined in advance. The experts state an opinion about the professional suitability of the person, 
his professional growth and the need for additional training or individual consultations. The number of 
participants in the Assessment Centre is limited. Duration of the procedure is one to three days. 

The first purpose of the Assessment Centre from a historical point of view was to identify potential 
leaders from among employees who had successful management experience. During the evaluation, 
the specialists revealed candidates’ capabilities and prospects, what roles in the organization the 
candidates were suitable. Participation in such procedures is useful for professional advance, since it 
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provides an opportunity to significantly expand the range of professional tasks encountered in 
everyday professional activities [11, 12]. Provided that this activity is performed in a foreign language 
(one of the specified parameters of the work), the technology can be applied to assess foreign 
professional competence, which combines the conditions of professional activity and the use of a 
foreign language. 

2.5 Model of establishing and its stages 
The establishment of the Assessment Centre, described in the methodological literature [11], includes 
five steps. With regard to the peculiarities of studying in higher education, the model of the 
organization of the assessment centre will be as follows: 

• At the first stage, the boundaries of the simulation are established in accordance with the 
analysis of professional activity, interviewing and observation; 

• At the second stage, there is substantiation of rating, which is important to determine the level 
of foreign language knowledge in these conditions. They should have clear marks and conform 
fully to the purpose the applied assessment. These may be indicators that are stable over time, 
relatively resistant to changes (for example, the ability to interact in a foreign language - the 
expressions of requests, motivation for action and other verbal intentions); 

• At the third stage, development of monitoring and evaluation scales is elaborated. There should 
be supervisory lists or so-called behaviourally anchored rating scales (BARS). They outperform 
the usual scales for assessing the manifestation of observed behaviour through 
multidimensionality; 

• At the fourth stage, participants perform tasks, created in the framework of the activities of the 
Assessment Centre. The results of this phase are recorded in the matrix of tasks or criteria 
(Anforderungs-Aufgaben-Matrix); 

• At the fifth stage, managers select and invite participants, compose observers, determine 
premises and all consumables beforehand. 

The observers-testers do the training course before the actual training. They improve the quality of 
evaluation during and after the assessment centre. Training of specialists-testers (testoligists) involves 
the work of special methodological centres. The testing itself occurs mainly in a group of 6 to 12 
participants, with the participation of about half of the observers. In this case several observers assess 
each participant in accordance with separate indicators after each exercise. Observation of behaviour 
is performed using situational exercises, which simulate critical professional situations. The object of 
observation is the solution of these tasks by the participants [21-25]. 

Regardless of the purposes and types of exercises, all of them must meet a certain set of 
requirements, which the authors of the methodology define by in a number of relevant publications. 
What is common, for example, is that they should include elements of future professional activity; do 
not require special knowledge that would give advantages to any of the participants. Exercises should 
be designed to monitor behaviour that is relevant to the given indicators; and the specialists should 
observe this behaviour during one exercise several times [22, 24]. 

If the assessment technology is used to diagnose or determine the level of foreign competencies, it is 
an additional requirement to select relevant assignments. Observers should strictly follow the 
implementation of communication (in written or oral form) in a foreign language. Otherwise, the 
technology does not make sense. 

The main forms of performing such exercises are group discussion, presentation, role games, case-
method, organizational tests or other types, correlated with the rules for the formation of relevant 
tasks. 

All observers assess foreign language activities through the collegial judgment. Individual assessment 
of each participant for each exercise is discussed with a unified decision followed. It is essential to 
consider both shortcomings and highlighting the participants' strengths. 

In accordance with the needs of the organization and the objectives of the assessment centre, its 
results can be presented in the form of individual conclusions for each participant or a summary 
analytical report with recommendations for individual participants in addition to a database. 
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3 RESULTS 
Thus, the noted features of the Assessment Centre give it a number of advantages with respect to 
other methods of evaluation. The involvement of several expert observers enhances the accuracy and 
reliability of such assessments. Forming a collegiate assessment, experts more carefully analyze the 
results of observation; compare the participants with each other. Participants of this form of control 
have also a number of advantages: in group work, the additional factors affecting the effectiveness of 
the exercises are the effects of competition, mutual assistance, which allows everyone to fully reveal 
their potential. The presence of several types of exercises, parameters and evaluation criteria provides 
greater credibility of results and objectivity. A modelling of professional activity increases the value of 
the final result for the prediction and correction of the graduate's competence model. 

The shortcomings of the assessment-centre technology include the complexity, labour intensity and 
time-consuming process of the development of criteria and exercises; the need to involve or train 
experts in the evaluation of activities during the procedure itself, which is associated with significant 
time costs and the creation of special for observer-experts invited as professionals with basic training. 
Therefore, this technology has a high cost in comparison with other methods. An additional negative 
factor is the release of participants and experts on full-time or a few days from their daily duties. As a 
result of the given evaluation procedure, individual participants may lose the incentives to develop due 
to low grade, which will also have to be considered. 

4 DISCUSSIONS 
Since comprehensive evaluation using the Assessment Centre technology is a fairly complex and 
time-consuming process, the choice of how to conduct it is in itself an issue. The reproduction of 
individual elements and limitations of some types of exercises can help to reduce the complexity of its 
implementation. It will possibly decrease the quality of the results, though. Another way is to involve 
appropriate test specialists, who do the training courses, in order to increase the quality of the results. 
In case of their absence it is necessary to invite consultants. Both approaches have their positive and 
negative sides and entail some changes in the overall cost of using the technology. 

The practice shows that large successful companies prefer to create a permanently operating 
specialized unit with its main task to evaluate various categories of personnel. It seems advisable to 
create such centers in higher educational institutions. In this case, the company can start a large 
consulting project, which will result not only in a one-time personnel rating, but also transfer 
technology, develop a corporate model of competencies and methodological support, train employees 
of the future corporate assessment centre. 

5 CONCLUSIONS 
The Assessment Centre differs from traditional diagnostic methods by the possibility of combining the 
collective analysis of information obtained in the course of observation and evaluation of students and 
the individual approach to the degree of competence formation with regard to the specified behaviour 
parameters. The specific features of this technology are the multiplicity of the application of different 
techniques, the collegiality of the final decision, the approbation of the components of the preparatory 
exercises, the connection of exercises with the competence model of the future specialist. The given 
study allows establishing a number of advantages and disadvantages of using this method in the field 
of diagnosing the formation of foreign professional competence among students. The advantages 
include the accuracy and reliability of assessments through the participation of several experts and the 
multidimensional evaluation; the competitive effect and a sense of cohesion in the performance of 
tasks; light comparative analysis with the achievements of other participants; creation of conditions 
that imitate professional activity. The shortcomings of the Assessment Centre technology include 
labour intensity, complexity and time-consuming procedure, the need to attract several trained 
experts, lack of motivation with low personal achievements of students; lack of development of 
professional interaction in time; static nature of professional functions being evaluated. 

Further development of this technology in the field of foreign language teaching can also be useful for 
strengthening the theory's links with practice in addition to attracting the representatives of the 
business sphere as the experts and observers, which would also improve the content of education 
towards its practical application and increase the chances of employing graduates in successful 
companies. 
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6 RECOMMENDATIONS 
The materials of the article can be applied to create and improve the system for monitoring the quality 
control of foreign language teaching for professional purposes. The Assessment Centre is a 
technology for creating an integrated assessment that consists of several separate types of exercises. 
It focuses on the real students’ behaviour in working conditions and accounts the specifics of 
performing job duties. Such technologies can be successfully used as a form of final control at the end 
of educational programs created on the basis of a graduate's competence model in Russian higher 
school. 
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