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Abstract  
The internationalization has become one of the top priorities of Higher Education Institutions (HEIs) 
worldwide as a consequence of the globalization process. This paper aims to present the most 
important concepts which instigate this discussion: globalization, internationalization, and mobility in 
light of its interpretation by the Brazilian Higher Education System, to visualize the scenery of the 
internationalization among the HEIs, their students and professors and its evolution through the 2014-
2015 period. Based on the Census of the Higher Education, the findings demonstrate that, from a total 
of 2,364 HEIs, in 2015, around 280 (11.8%) were involved in academic mobility. Most of the 
professors participating in the mobility had a Ph.D. degree. The number of male teachers are slightly 
superior than the female. Their ages ranged from 34-43 while the female teachers ranged from 23-33 
years. Most of the students engaged in academic mobility were enrolled in the Science without 
Borders (SwB) Program, financed by the Brazilian government; were from male sex, depart to 54 
different countries and were mostly from 18 to 24 years old. 
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1 INTRODUCTION 
Internationalization has become one of the top priorities of universities worldwide [1, 2]. It is a process 
that high number of HEIs have experienced in the first decade of this century as the world is becoming 
more interconnected due to globalization [3]. It is also described as an essential part of Higher 
Education [4]. Internationalization is the hallmark of relations between universities [5].    

“Governments fund large numbers of international students; universities recruit foreign 
students, build alliances to enhance their global reach, build offshore campuses with the 
purpose of reaching foreign markets and expand their global brand name recognition” [6].   

So, the process involving higher education is a social phenomenon that builds relationships among a 
different community of learners [6] and stakeholders. As a consequence, a new epistemology of 
Higher Education emerges in the XXI century. It underpins the reasons why universities should 
traverse global and international paths, redraw their profile toward markets, and develop modes of 
academic capitalism [7]. It also justifies the arguments used for the evaluation, accreditation, 
classification, rankings and typologies of university institutions. 

Despite the importance of the subject and its impact on the HEIs strategy and sustainability, there is a 
great misunderstanding related to the word meaning, its interpretation, and utilization in the Higher 
Education [8, 9] and also due to the activity-oriented or instrumental (effective) approach adopted by 
the HEIs [9].  

Also, due to the fierce competition amongst HEIs, the relevance of the subject can be depicted as, 
according to previous studies [3, 10], in the last decade, one of the most important reasons for HEIs 
changes in strategy and their learning process [4];  playing a significant role for the attractiveness of 
foreign staff, professors, and students for higher education systems [1, 3]. It is also believed that there 
will be, in the following decade, an increase of 100% in the number of students which are partly or 
wholly completing their undergraduate or graduate studies abroad [11]. 

This study adopts an inductive process as a research strategy and an exploratory and temporal 
methodological approach. It uses descriptive statistics analysis as dynamics which have been 
summarized and graphically presented. 
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The remainder is organized as follows. The next section presents the Reseach Method. Session 
Three presents the Literature Review on Globalization, Internationalization, and Academic Mobility; 
Session Four presents the Brazilian Higher Education Systems and the data analysis. The discussions 
are in Section Five and recommendations for future research in Section Six.  

2 RESEARCH METHOD 
This paper is motivated by the desire to review the concepts regarding globalization, 
internationalization, and mobility and to map the actual status of internationalization of Higher 
Education Institutions (HEIs) in Brazil. It is based on the consultation of literature and journals articles 
containing previous studies on the subject in the country and worldwide. Thus besides, it compares 
the variables related to the subject adopted by the  Brazilian Censo da Educação Superior1, an annual 
survey, conducted by the National Institute of Educational Studies Anísio Teixeira (INEP), for the 
2014-2015 period. It intends to map the scenery related to the internationalization concerning the 
HEIs, students and visiting professors for all the HEIs in the country. It adopts an inductive process as 
a research strategy and an exploratory and descriptive temporal methodological approach. 

3 GLOBALIZATION, INTERNATIONALIZATION AND ACADEMIC MOBILITY 
Many documents treat the theoretical conceptions of internationalization, considering academic and 
non-academic activities as the “development of curricula, scholar and student exchange, technological 
assistance, intercultural teaching, and joint research activities” [12]. Some of them approach the 
relationship between the University and Knowledge while others discuss specific points of view as 
globalization, internationalization, and mobility just to mention some examples [5, 13].  
Internationalization of Higher Education is a very complex concept. It includes a diversity of related 
terms with different stages of development like a) International Dimension which was used in the XX 
century and represented an incidental phase of internationalization; b) International Education, which 
was an organized activity prevalent in the United States between the Second World War and the end 
of the Cold War; and c) Higher Education Internationalization, which started after the Cold War and 
was related to the globalization and regionalization process of the society and their impact in the 
Higher Education [5].  

3.1 Globalization 
Globalization, in general, is defined as the integration of countries into world economy or the global 
market. Such integration involves removal of all trade barriers between countries. It is the process of 
internationalization of products, markets, technologies, capital, human resources, information, and 
cultures. Globalization refers to the free flow of goods and services, capital, technology, and labor 
among different countries [14]. Globalization is also defined as the integration of countries along 
political, economic, technological, socio-cultural and ecological lines [6].  

It differs from localization which is the process of responding to country-specific political, regulatory 
and cultural conditions. It manifests itself in a limited regional integration comprising neighboring 
countries or countries with a common geographic domain. Regions, on the other hand, are defined by 
national agreements, celebrated to regulate neighboring countries or to reduce conflicts.  

Bartell (2003) apud [5] conceptualizes globalization as an advanced stage in the process involving 
internationalization. Therefore, the Globalization has a different effect when it comes to Higher 
Education [6, 15]. According to Altbach (2002) apud [5] the world is moving in the direction of the 
internationalization of the Higher Education using the academic structure to respond to market 
conditions.  

3.2 Internationalization 
The basis of internationalization, according to [3], is the global economic processes, but the activities 
that have been developed by the institutions have led to a wider understanding of the term. In 
economics is understood as an increasing involvement of enterprises in international markets 
(Susman, 2007; Welch & Luostarinen, 1988) apud [3]. In the scientific literature, it is used since 1776, 
with the Adam Smith theory of “Absolute cost advantage.” An absolute cost advantage existed when 

                                                        
1 The Brazilian Census of Higher Education 
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the country could produce a commodity with fewer costs per unit produced than could its trading 
partner, so landing to the basics of Internationalization of the enterprises (Ingham, 2004) apud [3]. For 
the authors, the term internationalization is related to the HEIs process to become more international 
externally and internally.  Externally when there is a collaboration with other international partners, 
projects and recruitment of international students; and internally when the changes are related to 
structural and cultural factors. 

Scholars describe it as the process of integrating an international, intercultural and global dimension 
into the purpose, function, and delivery of higher education at the institutional and national level, as 
[4], aimed both domestic and international students through internationalization at home and 
internationalization abroad. Internationalization at home helps students to develop their international 
role and acquire necessary intercultural communication skills. Also, in this condition, the majority of 
students and staff are not mobile, and thus the opportunities for developing cultural capability will not 
be obtained through travel to other countries for studying or working. The internationalization abroad 
takes the forms of education across the borders and mobility [4, 10]. 

For [8, 9], the internationalization is a process aimed at introducing intercultural, international and 
global dimensions to improve goals, functions, and delivery of higher education [8], thus improving its 
quality and its research. It is also an integrating process of international, intercultural and global 
dimensions, with the teaching, research and service functions’ integration process of the institution [8].  

Bartell (2003) apud [5] considers internationalization as international exchanges related to education. 
He points out some examples of the realization of internationalization: “presence of foreigners and 
student-covenants on a particular campus; number and magnitude of international research grants; 
cooperative international research projects; international associations involving consultors for foreign 
universities and other institutions; sectors of private universities with international goals; international 
cooperation and collaboration among schools, councils and colleges at the university, and the degree 
of international immersion in the curriculum”, among others. 

Marginson e Rhoades (2002) apud [5] consider internationalization as a globalization process of the 
higher education, the development of increased integrated educational systems and the university 
relations beyond the nation. They also mention what is called the academic capitalism, which identifies 
an overall trend of privatization in higher education, with several characteristics inherent to the 
process, including profit. 

There are different kinds of internationalization, depending on the sector, occurrence, organizational or 
individual level [3].  The most important modalities which compose the higher education 
internationalization, considered by [16], are individual internationalization; institutional 
internationalization; regional, sub-regional or among regional internationalization; and external 
providers of higher education. 

The internationalization gives a real opening towards the exchange of best practices and leads to 
opportunities for both teaching and research process. The most common internationalization 
modalities, according to [10], used in higher education institutions are mobility (both for students and 
academic staff); international cooperation in teaching and research through international consortia; 
cooperative programs; and joint universities. 

“Internationalization transformed the world of higher education, and globalization changed the world of 
internationalization” [17].  

3.3 Mobility 
The mobility is a subject with defined limits [16]. It takes part in the internationalization of the higher 
education process in the individual and regional modalities [16]. Mobility plays a significant role in 
complementing the training of students, as it urges the development of a particular regional identity; 
facilitates labor and cultural integration; makes it possible to contact different and enriching forms of 
academic work and cultural expression; fosters the exchange of ideas and knowledge; makes it 
possible to carry out joint projects that can result in the formulation of solutions to common problems 
of citizens in different countries, thereby promoting the formation of more tolerant and supportive 
people [16]. Besides that, the academic mobility programs allow students to explore new areas of 
personal development and broaden their perspectives on academic, work, and personal development 
[16].  
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National and international academic mobility is also a direct exponent of educational cooperation that 
combines efforts and resources from diverse sources and is an opportunity for current educational 
systems. 

4 THE HIGHER EDUCATION SYSTEMS  
As already stated, the internationalization of higher education has become a priority in many 
worldwide countries [2]. The national educational policies have given place to numerous initiatives, 
ranging from the funding for undergraduate and graduate students and professors to stay abroad and 
to cooperation among universities in different countries. The information and communication 
technology made knowledge all over the world more accessible, and people are embedded inevitably 
into these new global trends. Even so, the regulatory and funding systems of the Higher Education are 
national as a rule [18]. Despite the tendencies, there is a conflict between the internationalization of 
learning and the nationalization of its purposes, cause each country is a single case [18]. 

4.1 The Brazilian Higher Education System 
Based on the subject, this paper presents the data related to the status of Brazilian internationalization 
and academic mobility, considering the 2014-2015 period, based on the 22 selected variables (Table 
1) of the Brazilian Census of Higher Education: 

Table 1.  Brazilian Census of Higher Education, 2014-2015. 

Selected Variables 
Professors x1 = CO_IES 

x2= DS_CATEGORIA_ADMINISTRATIVA 
x3 = DS_ESCOLARIDADE_DOCENTE 
x4 = IN_SEXO_DOCENTE 
x5 = NU_IDADE_DOCENTE 
x6 = CO_PAIS_DOCENTE 
x7 = CO_NACIONALIDADE_DOCENTE 
x8 = DS_NACIONALIDADE_DOCENTE 
x9 = IN_VISITANTE 
x10 = IN_VISITANTE_IFES_VINCULO 

Higher Education Institution code. 
Administrative category code. 
Teacher level of education. 
Professors Genre. 
Professors Age. 
Teacher country of birth or naturalization. 
Teacher's nationality code. 
Teacher's nationality country. 
Teacher work as a visiting professor. 
Visiting faculty link in the HEIs. 

Students x11 = CO_IES 
x12 = DS_CATEGORIA_ADMINISTRATIVA 
x13 = CO_NACIONALIDADE_ALUNO 
x14 = DS_NACIONALIDADE_ALUNO 
x15 = DS_SEXO_ALUNO 
x16 = NU_IDADE_ALUNO 
x17 = CO_PAIS_ORIGEM_ALUNO 
x18 = IN_ING_CONVENIO_PECG 
 
x19 = IN_MOBILIDADE_ACADEMICA 
 
x20 = CO_MOBILIDADE_ACADEMICA 
 
x21 = CO_MOBILIDADE_ACADEMICA_INTERN 
 
 
 
x22 = CO_PAIS_DESTINO 
 

Higher Education Institution. 
Administrative category code. 
The nationality of the student code. 
The nationality of the student. 
Students Genre. 
Students Age. 
Country of birth or naturalization of the international student. 
If the student joined the Foreign Agreement Program - PEC-
G. 
If the student is enrolled in an undergraduate course that is 
temporarily linked to another institution. 
Type of academic mobility to which the student participates.  
 
If the student is regularly enrolled in an undergraduate 
course, in a national HEI, with a temporary link in an 
international institution: 1. Exchange or 2. Sciences without 
Frontiers (SwB) Program. 
Country of the receiving Institution of the student in academic 
mobility, in which his / her bond is temporary. 

Source: MEC/INEP, 2014-2015.  

For this analysis, it was considered the registers of the in-service professors and students as 
described in Table 2. 
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Table 2.   Total number of HEIs professors, 2014-2015. 

  2014 2015 

Professors 
All 396,595  401,299 
In-service 383,386 

(96.66%) 
388,004 
(96.68%) 

Students  10,808,686 10,260,627 

Source: MEC/INEP, 2014-2015.  

4.1.1 Data concerning the Brazilian professors 
In 2014, the HEIs received 1,440 visiting teachers, and this number dropped to 994 in 2015. In 2014, 
701 were female and in 2015, only 490 were from the feminine genre. Most of all visiting professors 
were working in public HEIs (Table 3).  

Table 3.  Visiting professors by HEIs administrative category, 2014-2015. 

 2014 2015 

Public 1,189 82.57% 626 62.97% 

Private 238 16.52% 357 35.91% 

Special (others) 13 0.9% 11 1.10% 

TOTAL 1440 100% 994 100% 
Source: MEC/INEP, 2014-2015.  

Concerning their qualification, in the last two years, the visiting professors are mostly Ph.D. (Fig. 2). 
Only in 2014, it was observed a considerable number of undergraduate (36%) teachers under this 
condition. In the same year, 1,373 were Brazilian’s, and 67 were foreigners acting as visiting 
professors. The professors came from 23 different countries. From this contingency, 82.57% were 
concentrated in Public HEIs while only 16.52% were in the Private HEIs (Table 3). Besides that, 
72.36% were in the great Universities, 11.60% in the faculties and 17.78% in all other categories of 
institutions. 

In 2015, 929 professors were Brazilian’s and 65 were foreigners acting as visiting professors. They 
came from 24 different countries. From this contingency, 62.97% were concentrated in Public HEIs, 
while 35,91% were in the Private HEIs (Table 3). Added to this, 53.22% were in the great Universities. 
Besides that, 30,18% were in the faculties and 16.60% in all other categories of institutions.  

The graphics below illustrate the distribution of visiting professors by genre (Fig. 1), degree (Fig. 2) 
and age (Fig. 3).  

 
Fig. 1 Genre distribution among visiting professors, 2014-2015. Source: MEC-INEP, 2014-2015. 

8731



 
Fig. 2 Degree and genre of visiting professors, 2014-2015. Source. MEC-INEP, 2014-2015. 

 
Fig. 3 Genre and age of visiting professors, 2014-2015. Source: MEC-INEP, 2014-2015. 

4.1.2 Data concerning the Brazilian undergraduate students 
The HEIs students’ official figures include the international and national mobility, but the information 
about national mobility are restricted to the public institutions (Federal and State Public HEIs). The 
students engaged in national mobility in 2014 were from 34 public HEIs (33 public Universities). The 
students engagend in the international mobility were from 305 HEIs (163 private and 142 public 
institutions). The private institutions involved in the international mobility, there were 51 Universities, 
49 Academic Centers and 63 Faculties. 

 
Fig. 4 Students’ Mobility, 2014-2015. Source: MEC-INEP, 2014-2015. 
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In 2015, the students engaged in national mobility were from 34 public HEIs (31 public Universities). 
The students engagend in the international mobility were from 246 HEIs (138 private and 108 public 
institutions). The private institutions involved in the international mobility, there were 50 Universities, 
34 Academic Centers and 53 Faculties. 

In 2014, there were 230 students in national mobility and 31,495 students in international mobility. 
From the international mobility, 7,584 students were in HEIs`exchange program and 23,868 students 
in the Science without Borders (SwB) Government Program.  

In 2015, there were 205 students in national mobility and 22,886 students in international mobility. 
From the international mobility, 7,665 were in HEIs’ exchange program and 15,221 students in the 
Science without Borders (SwB) Program. The vast majority of students are engaged in international 
mobility to 54 different countries in 2014 and 51 different countries in 2015.  

Considering the student's profile, in the last two years, there is a slight prevalence of male over female 
students traveling abroad (Table 4), and their ages distribution concentrates in the range from 18 to 24 
years old.  

Table 4.  Distribution of students by genre, 2014-2015. 

 2014 2015 

Male  17,047 12,241 

Female 14,676 10,850 

Source: MEC/INEP, 2014-2015. 

5 DISCUSSION  
The concept of internationalization varies from an increasing involvement of enterprises in 
international markets to a more complicated relationship, involving a process to improve goals, 
functions, and delivery of higher education concerning teaching and research, but their quality. 
Scholars agree that there are different kinds of internationalization, depending on the sector, 
occurrence, organizational level and modalities.  

Despite the differences in concept, most of them agree that internationalization is an important subject 
for Higher Education Institutions and that the most common modalities are mobility; international 
cooperation in teaching and research through international consortia; cooperative programs; and joint 
universities. 

From the data analyzed,  through the Brazilian Higher Education Census, it can be inferred that the 
Brazilian internationalization or academic mobility have specific characteristics.  Through the analyzed 
dataset and its variables (Table 1), the process of internationalization is focused on the nationality and 
the visiting status of professors, and the national or international mobility of students which was also 
marked by a reduction in the number of HEIs (Table 5), visiting professors and students in the Science 
without Borders (SwB) international mobility. There is no information about teaching or research 
activities among HEIs and other stakeholders which are also good drivers for the internationalization 
process. 

Table 5.  HEIs involved in Academic Mobility, 2014-2015. 

HEIs Public Private 

 National International National2 International 

2014 34 142 -o- 163 

2015 34 108 -o- 138 

As the Brazilian Higher Education Institutions have different administrative (public versus private) and 
academic (universities, faculties, academic centers, national institutes, e.g.) categories, it was 
observed that, in 2014,  163 private HEIs had students in academic mobility and this number dropped 

                                                        
2 No data available. 
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to 138 private HEIs in 2015. The number of private institutions was significant when compared to the 
actual number of public establishments in the country, despite the reduction from one year to the other 
and the fact that their information was restricted to the international mobility.  

Most of the visiting professors were concentrated in the public and great universities. On the other 
hand, most of the students enrolled in academic mobility came from private institutions. It is important 
to state that, in Brazil, the undergraduate courses are mostly offered by the private HEIs, and most of 
them are classified as  “faculties” (which are smaller institutions) which, also engage a vast majority of 
enrolled students.  

Concerning the professors, the information was restricted to their nationality and status as ‘visiting 
professor”. Thus apart, the reduction in the number of visiting professors of 68.6% from 2014 to 2015 
was significant and was eminently among Brazilian visiting professors, as the number of foreign 
visiting professors remained almost the same (from 67 to 65 respectively).  

These findings also pointed out the number of students engaged in international mobility in public and 
private institutions and national mobility restricted to the public institutions. A reduction in the number 
of students around 64% in the SwB Program was also observed in the period studied, despite the fact 
that the number of students enrolled in exchange programs increased slightly (from 7,584 to 7,665) in 
the same period. These results do not take into account their socio-economic level evaluation, which 
would contribute to a better assessment of their profile.   

It was also observed that vast majority of students involved in the academic mobility came from the 
Science without Bourders (SwB) Program. Thus, the Brazilian Government was responsible for 
funding a significant number of students studying abroad in the recent years. This reduction in the 
number of participants was due to its restrictive budgetary policy adopted recently because of its 
economic-political crisis. 

As a result, and according to the Brazilian Higher Education Public Policy, it concludes that, 
considering that only universities are required to develop research, which is a driver of 
internationalization processes among educational institutions and other stakeholders; and for the other 
categories of institutions, the research is optional, the internationalization process could be classified 
as a kind of individual internationalization, as proposed by Palma [16], and is limited to students and 
professors personal and particular interests other than institutional guidelines. 

6 FUTURE RESEARCH  
Internationalization is a subject that matters to global educational institutions. In the last years, the 
interest to look across countries increased in the domain of higher education research to find out the 
areas in which common or convergent trends occur or where variety persists or even grows [18]. The 
comparison can also be used as a benchmarking or reference as best practices. The discovery of 
similarities or dichotomies across countries can turn out to be valuable for the development of new 
theories for comparison [18]. We encourage a comparative study with other higher education systems 
in different countries to expand the discussion. Also, the comparison of the HEIs current status of 
internationalization, in the various countries, may signal opportunities for the development of 
international cooperation for teaching and researching and the increment of public policies in the 
political spheres.  
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