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Abstract 
The article presents the results of the research of which aim was to verify the hypotheses concerning 
cooperation between a teacher of the pre-educational group with the child’s family. In the research 
took part 264 people, 252 of them admitted cooperation between a teacher and family. To do the 
research, there was the survey carried out including both open and close questions addressed to the 
parents. The results of the research reveal that the teachers undertake some activities initiating 
cooperation with the children’s parents. They offer a wide range of cooperation forms performing their 
classification into individual, group and collective meetings. According to the people responding, 
communication and the atmosphere performed in the pre-school group was assessed on the 
satisfactory level. The people showing different point of view justified their answers. Most parents 
stated that they are engaged in the pre-school life more or less , some of them even to a large extend. 
The most frequent factor marked, which has a great influence on parents’ activeness at kindergarten, 
was Experience in the cooperation and the Atmosphere. Apart from quantitative analysis of the 
surveyed answers the relation between the responds and variables were also examined. As he result, 
the survey shows that the most frequent aspects having influence on the responds were the place of 
living and the number of years attending to kindergarten by a child. 

Keywords: Child, cooperation, kindergarten, family, research. 

1 INTRODUCTION 
Who is a teacher? Most of all, this is a well-educated person equipped with suitable competencies and 
constantly improving the knowledge [14]. A teacher is an agent passing on the knowledge and skills, 
this is also a creator of a child’s educational area. Moreover, a teacher is a mentor preparing a child to 
the adult life. In the pedagogical literature there are numerous roles attributed to teachers. A teacher is 
a person strictly connected with education, the most important factor in pre-school and school 
education. Due to personality of the teacher, kindergarten is possible to be kindergarten, school can 
be school. Children and pupils own a professional teacher good kindergarten and school. 
Undoubtedly, every teacher has a different personality, there is not an ideal educator because 
everybody makes mistakes at work. We can say about a teacher, who comes closer to children and 
pupils in a human and professional way, applies suitable teaching methods, forms and devices and 
their work brings progress [22].There are also some researchers done, the aim of which is to establish 
the certain features typical for the teacher [13] [15] [20]. A teacher is weighted down with a great 
responsibility for stimulation a child’s development. Not to fall down under such responsibility, an 
educator must be equipped with such features as: courage, empathy, friendliness, creativity [21], 
flexibility in reacting to situations and challenges, assertiveness, communication, dignity, opening to 
critics and ability to admit making mistakes, a sense of humour and joy, as well as cooperation skills. 
Those all components in fact mean a high self- assessment. Empathy and sympathy, not at the less 
level as friendliness and cooperation, are the features which more often can be met among people 
with a high self – assessment – my relations with people reflect my relations with myself [1]. In the 
characteristics of a contemporary teacher appears an element ability of cooperation, which is the topic 
of discussion in the scientific literature [6] [9] [10] [12] [17] [23] [24]. Mikołaj Winiarski defines 
cooperation between family and teachers as a specific form of interpersonal relations, multifunctional 
and organized activity, sui generis educational process, a form of interpersonal help (social support), 
an essential factor of education for democracy and its indicator [25]. Cooperation is nothing more than 
trying to achieve the certain goal, through realization of the determined tasks. In the casual style the 
word cooperation is substituted with such words as collaboration, cooperation, partnership and 
alliance. Getting deeper into the matter of the definition of this concept [4] [19] [26] [27], allows to 
define the conclusion, that it is not possible to use them simultaneously. The attempt to put them in 
order led to place them in the following order of hierarchy: collaboration , cooperation, partnership, 
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alliance [2] [7] [16] [17]. Contemporary researchers carry out observations of relations between 
teachers of pre-school education and the bringing up environment in the different areas and make 
their assessment concerning the quality and quantity. A good example can be the project realized by 
the personnel of Pen Green, whose aim was to develop the dialogue with parents, strengthening the 
competences of parents, getting known the ways of motivating children to learn at home and 
kindergarten, informing parents about a child’s development [24]. The researchers done by 
Małgorzata Karwowska-Struczyk in 1994 among the parents of 4-year – old children were aimed to 
answer the following questions: Do parents and teachers of the kindergarten want to cooperate? What 
helps? What disturbs in the mutual activities? [9] W. Prokopiuk in his survey concerning self-
development of teachers showed that the responders want to improve their qualifications in the area of 
parents’ teaching, forming and realization of plans concerning the development of the kindergarten [3]. 
Wilfried Griebel and Renate Niesel did the survey among the teachers regarding the process of 
adaptation [5]. Elżbieta Jaszczyszyn concentrated the researches on the frequency and quality of 
parents’ contacts with teachers [6]. The following article undertakes the problem of cooperation 
between kindergarten and family of a child and presents the results of the researches concerning 
partnership activeness, the level of satisfaction with the cooperation, cooperative forms, assessment 
of the communication between the participants of the dialogue, assessment of the atmosphere created 
during the mutual contacts, parents’ engagement in the kindergarten’s life and selecting the factors 
which directly or indirectly influence the relations parents – teacher. The conducted analysis examined 
also the correlation between the responds’ answers and the variables: the parent’s sex, age, 
education, the place of living, the sex of the child, the time of attending to kindergarten (this is the 
number of years the parents’ and teachers’ contacts). 

2 METHODOLOGY 
A pilot study was conducted in the Mazovian Province. The research test group was represented by 
the parents of children at the pre- school age, the division into the country, a town up to 100 thousand 
of citizens, a city over 100 thousand. For the clearness of the text, in the further part of the article, the 
expression a town up to 100 thousand of citizens will be replaced with the term a small town”, but a 
town with the population over 100 thousand of the citizens will be defined as “a big city’’. There were 
28 kindergartens included, within 11 in the country, 12 in the towns up to 100 thousand citizens, 5 in 
the city over 100 thousand citizens in the Mazovian Province. In the article there will be presented the 
data received from the analysis of the survey directed to the parents. There were included 300 
questionnaires delivered to the all institutions, the detailed information is presented in the table 1.  

Table 1.  The number of respondents. 

 Questionnaires delivered Questionnaires sent % 

Country. 100 86 86,0 

Town under 100 thousand citizens.  100 87 87,0 

City over 100 thousand citizens. 100 91 91,0 

Total. 300 264 88,0 

Performing the analysis of the data , it is possible to state that the number of filled questionnaires sent 
was satisfactory (about 90%). The surveyed lived all the three determined places, different in size and 
various population, what enables to compare an interesting surveyed problem in not identical 
environment. The respondents were subjected to not similar stimuli. 

3 RESULTS 
The surveyed group was chosen intentionally, there were the parents of the children attending to 
kindergarten, in the different period of time. The surveyed group of parents consisted from both 
women and men (Table 2).  
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Table 2.  . The sex of the parents. 

 W % M % L % Total 

Country. 68 79,1 16 18,6 2 2,3 86 

Town under 100 thousand citizens. 59 67,8 27 31,0 1 1,1 87 

City over 100 thousand citizens. 55 60,4 36 39,6 0 0,0 91 

Total. 182 68,9 79 29,9 3 1,1 264 
Key: W – woman; M – man; L – lack of answer 

There was a diversity of the respondents in terms of the sex, much more women (about 70%) than 
men (about 30%) participated in the research. Such situation took place both in the country and in a 
small town, as well as in a big city.  

The next question involved in the survey concerned the age of the respondents. 

Table 3.  The age of the parents. 

 Under 21 % 21-30 % 31-40 % Over 40 % Lack of 
answer % Total 

Country. 10 11,6 39 45,3 32 37,2 4 4,6 1 1,2 86 

Town under 100 
thousands of citizens. 6 6,9 28 32,2 46 52,9 7 8,0 0 0,0 87 

City over 100 thousands 
of citizens. 7 7,7 40 44,o 42 46,2 2 2,2 0 0,0 91 

Total. 23 8,7 107 40,5 120 45,5 13 4,9 1 0,4 264 

Among the local parents most of them (over 45%) were at the age of 31–40 years old. This group was 
represented in a “small town”. 

To define the group characteristics, the question about the education of the surveyed parents 
appeared (Table 4).  

Table 4.  Education of the parents. 

 A % B % C % D % E % Total 

Country. 3 3,5 43 50,0 29 33,7 5 5,8 6 7,0 86 

Town under 100 thousand of citizens. 0 0,0 15 17,2 27 31,0 3 3,4 42 48,3 87 

City over 100 thousand of citizens. 0 0,0 9 9,9 21 23,1 18 19,8 43 47,3 91 

Total. 3 1,1 67 25,4 77 29,2 26 9,8 91 34,3 264 
Key: A – Primary; B – Vocational; C – Secondary; D – Secondary vocational; C – High 

According to the data included in the chart, it is possible to state that the biggest group comprised the 
parents with high education, the smallest group consisted of the parents with primary education.  

An essential aspect which influences the cooperation is the time of its duration. In case of relations 
between the parents and teachers in kindergarten, the dimension represents the number of years 
attending to kindergarten by the child (Table 5).  

Table 5.  The time of the parents’ contact with kindergarten. 

 1 year % 2 years % 3 years % 4 years % Total 

Country. 19 22,1 21 24,4 22 25,6 24 27,9 86 

Town under 100 thousand citizens. 24 27,6 20 23,0 18 20,7 25 28,7 87 

City over 100 thousand citizens. 20 22,0 22 24,2 21 23,1 28 30,8 91 

Total. 63 23,9 63 23,9 61 23,1 77 29,2 264 
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A detailed analysis showed that in every “time category” there was almost the same number of the 
surveyed parents, what means there was not a dominant group. A bit more parents surveyed were in 
the group which admitted having 4-year contact with the kindergarten, but the difference is not 
considerable (over 5%).  

In the survey the sex of the child was taken into consideration (Table 6). 

Table 6.  The sex of the child. 

 B % G % Total 

Country 56 65,1 30 34,9 86 

Town under 100 thousand of citizens 40 46,0 47 54,0 87 

City over 100 thousand of citizens 35 38,5 56 61,5 91 

Total 131 49,6 133 50,4 264 
Key: B. – boy; G. – girl. 

According to the data it is possible to state that the difference between the number of the boy’s 
parents surveyed and the parents ’ of a girl is slight. Only 2 people (0,8%) more admitted to be the 
parent of the girl.  

The next question in the survey concerned cooperation with the teacher of the child. In the received 
questionnaires not all answers were positive, what is presented in the table 7.  

Table 7.  Cooperation in the pre-school group. 

 Yes % No % Don’t know %  

Country 81 94,2 3 3,5 2 2,3 86 
Town under 100 thousand citizens 83 95,4 1 1,1 3 3,5 87 

City over 100 thousand citizens 88 96,7 2 2,2 1 1,1 91 

Total 252 95,4 6 2,3 6 2,3 264 

The results of the survey present that over 90% of the respondents claim to realize cooperation 
between the teacher of pre-school education and the parents. Only a slight number the surveyed 
parents say that the teacher of pre-school education does not cooperate with the parents. The same 
number of people do not know if the teacher cooperates with the parents. In the analysis of the data 
concerning an active participation in the life of the pre-school group, there was lack of essential 
correlation between activeness and the sex of the parent, the age of the parent, the parent’s 
education, the place of living, the child’s sex or the time the child’s attending to kindergarten. 

The level of satisfaction among the people responsible for the child’s development describe the data 
placed in the table 8.  

Table 8.  The level of the parents‘ satisfaction with cooperation. 

 Yes % Rather 
yes % Rather 

not % No % Difficult 
to say % Total 

Country. 44 54,3 23 28,4 4 4.9 3 3,7 7 8,6 81 

Town under 100 thousand citizens. 61 73,5 13 15,7 2 2,4 3 3,6 4 4,8 83 

City over 100 thousand citizens. 72 81,8 11 12,5 3 3,4 1 1,1 1 1,1 88 

Total. 177 70,2 47 18,7 9 3,6 7 2,8 12 4,8 252 

After analyzing the answer to the question concerning satisfaction with cooperation with the teacher, it 
is possible to say that almost 90% of the parents evaluated (Yes, Rather yes) the relations with the 
teacher. The level of satisfaction is high both in the country and in the city. Over 6,0 % of the surveyed 
parents is not satisfied with the cooperation with the child’s teacher, the rest of them cannot estimate 
the state of contentment. The analysis of the results reveals that there is not statistically essential 
correlation between the level of satisfaction with cooperation and the parent’s sex, age, education and 
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the child’s sex. There is a considerable correlation with the level of the parents’ satisfaction and the 
place of living, and the time of the child’s attendance to kindergarten. More propotion of the parents 
living in the “small town” and “big city” was bias in favour of communication with the teacher. The 
parents, whose child attended the kindergarten for a longer period of time, represented more open 
attitude towards cooperation.  

The respondents, who answered that they do not start cooperating with the teacher of their child, were 
asked to give the reasons of lack of their activeness in this area.  

Table 9.  Aspects of starting communication between the partners of cooperation. 

 A % B % C % D % E % F % I % Total 

Country. 1 33,3 0 0,0 0 0,0 1 33,3 1 33,3 0 0,0 0 0,0 3 

Town under 100 thousand of citizens. 1 100,0 0 0,0 0 0,0 0 0,0 0 0,0 0 0,0 0 0,0 1 
City over 100 thousand of citizens. 2 100,0 0 0,0 0 0,0 0 0,0 0 0,0 0 0,0 0 0,0 2 

Total. 4 66,7 - 0,0 0 0,0 1 16,7 1 16,7 0 0,0 0 0,0 6 
Key: A – Lack of time; B – Excessive parents’ engagement; C – Unwillingness to involve in the kindergarten life;  
D – Unpleasant atmosphere in the kindergarten; E – Not satisfactory communication with the teacher; F – Unreliability of 
the teacher; I – Other. 

The surveyed parents confessed that the fundamental reason not initiating communication with their 
child’s teacher in the kindergarten was lack of time because of duties at work and in the house. Part of 
the respondents mentioned “ Not satisfactory communication with the teacher”, only one person living 
in the country complained at the unpleasant atmosphere in the kindergarten.  

Kindergartens offer a wide range forms of contact, which can be classified into three types: individual, 
group and collective. 

 
Key: A – An open day; B – E-mail contact; C – Individual conversation with the child’s parents; D – Telephone 
conversation; E – Correspondence by letter; F – Arranged consultation; G – Visit at the child’s home; H – Other. 

Figure 1. Individual forms offered by the teachers in kindegarten. 

According to the survey, most parent were aware that the teacher offered the following ways of 
cooperation: Individual conversation with child’s parents (96%) and an Open day (87%). There were 
considerably less marked answers in the case: Arranged consultation (41,7%) and E–mail contact 
(32,5%). Only a few people knew about a Telephone conversation (6,3%) and Correspondence by 
letter (4,8%). Nobody pointed the form: Visit at the child’s home. In the answer Other (0,8%) the 
parents living in the country did not give any examples, whereas the parents from the city mentioned: 
sponsoring essential didactic tools , purchase of materials to renovate the class-room, help with tiding 
up, assistance in redecorating, reading of fairy tales, participation in the parents’ committee, taking 
part in the classes as an expert in the profession. 

In this case the place of living and the sex of the child became the essential factors for individual forms 
of contact. In the case of other variables and choosing individual form of contact there was lack of 
statistically essential correlation.  
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The next category create the group forms of contact, what means meetings with all parents of the 
certain group (Figure 2). 

 
Key: A – Thematic course; B – Thematic training; C – Open class; D – Relaxing class; E – Group meeting;  
F – Meeting with assistance of the specialists; G – Occasional meeting; H – Excursion; I – Other. 

Figure 2. Group forms of contact offered by the teachers in kindergarten. 

According to the collected data, all parents (100%) knew about Occasional meetings organized by the 
child’s teacher. Moreover, the considerable part of the responders marked the forms: Occasional 
meeting (75%) and Open class (67,5%).A bit less parents knew about the forms: Excursion 
45,2%),Thematic course (39,7%) and Meeting with assistance of the specialists (29,2%). Not many 
surveyed people confessed that their child’s teacher of the pre – school education offer such forms as 
Thematic training (10,3%) and Relaxing class (2,8%). In the category of Other (14,7%) the responders 
mentioned: group sports competition, contests, costumes and props prepared by the parents, amateur 
dramatics. In this case, the place of living, the parent’s sex, as well as the time of attending to 
kindergarten became the essential factors for group choosing contact. In the case of other variables 
and choosing group forms of contact there was lack of statistically essential correlation. 

Collective forms of cooperation are a different way of parents’ contact with the teacher. At this type of 
meeting come the parents of all children or the representatives from every pre-school group. The 
types of collective forms offered by the teacher of pre- school education presents the Figure 3. 

 
Key: A – General meeting; B – Festival; C – Fete; D – Website; E – Newspaper; F – Occasional meeting;  
G – Noticeboard; H – Exhibition; I – Other. 

Figure 3. Collective forms of contact offered by the teachers in kindergarten. 
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According to the received data, it is possible to state that most parents know about the collective forms 
of contact such as: Newspaper – (84,1%), Occasional meeting (84,3%), Exhibition (66,7%), Festival 
(65,%), Noticeboard (59,6%).A bit less the surveyed parents marked: Website (52%), General meeting 
(50,8%) and Fete (44,8%). In the response Other (13,9%) were given: Family’s day, contest, 
competition, barbeque, grilling sausages, meeting with a specialist, training with the attendance of an 
expert, assembly, concert, club for parents, open day for all parents, blog, charity action, picnic. The 
analysis of the data allowed to determine that the factors essential for pointing the collective forms of 
contact were the place of living and the parent’s sex. In the case of other variables and choosing 
collective forms of contact was lack of statistically essential correlation.  

Furthermore, the responders were asked to about the assessment of communication between the 
parents and the kindergarten group teacher (Figure 4) and the atmosphere in the kindergarten (Figure 
5). 

 
Key: The responds are given in the scale from 1 – “very bad” to 5 – “very good”. 

Figure 4. Assessment of communication between the parents and the teacher of the kindergarten group. 

The surveyed parents estimated the verbal relation with the teacher positively. Most responders 
(58%)evaluated communication at a very good level(5), almost half of them (31%) at a good level (4), 
only 8,3% gave the mark 3; the rest of the surveyed parents did not give any answer. The surveyed 
parents who assessed the communication for 4 and 5, stated: the teacher does not dominate, I do not 
feel stress before the conversation with them, the teacher can advise, the teacher has a good attitude 
towards the children and parents, and the teacher understands the parents.  

The responders, who communication between the parents and the teacher of kindergarten group 
marked 3, their decision justified: an impolite form tutor, not understanding teacher, the teacher does 
not have time to talk, it is not possible to talk individually. In the analysis of the data concerning 
communication between the parents and the teacher of kindergarten group and the place of living, the 
received “p” value was less than 0,050, what means statistically essential correlation between 
communication and the respondents’ place of living. The situation was similar in the case of the 
variable: the time of cooperation and the parents’ education. As far as the correlation between the 
cooperation partners and the other variables, there was not any essential statistic correlation. 

 
Key: The answers are given in the scale from 1 – ‘’very bad’’ to 5 -‘’very good’’. 

Figure 5. Assessment of the atmosphere in the kindergarten group. 
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Most respondents evaluated the atmosphere in the group at a good and very good level 4, (48,8%) or 
5 (43.3%) claiming: a nice teacher, the parents made friends with the teacher, the teacher is able to 
solve problems, the teacher is fair, the teacher is smiling. A small percentage of the surveyed 
parents(3,6%) marked 3, justifying the answer as following: the teacher is unfair, not all parents 
engaged in work in aid of the children, claiming parents, aggressive children, not fair rules of 
cooperation. According to the test Chi-2 it is possible to state that, in the case of marking the 
atmosphere in the kindergarten group there was the statistically essential correlation between the 
mark and the parents’ education. As for the correlation between the assessment of the atmosphere in 
the kindergarten and the other variables, it was not essential.  

The level of communication, as well as the atmosphere in the kindergarten group, does not depend 
only on one partner of cooperation. The rule of harmony is obligatory, a bridge based on two pillars will 
break if one pillar is damaged or pulled down. To arrange the space for the child’s development not 
only a teacher is necessary, but also a parent. The way, in which the parents engage in the activities 
in aid of kindergarten, is presented in the Figure 6. 

 
Figure 6. The parents’ engagement in the kindergarten’s life. 

21,8% of the surveyed parents said they engage in the kindergarten’s life, 40,1% occasionally, 18,3% 
- rarely. However, 15,5% the responders admitted not using any forms of cooperation, as the most 
common reason they mentioned “lack of time”, 4,4% the surveyed parents did not give any answer. 
The satisfactory number of the parents undertakes (Yes) or partly (Rather yes) cooperation with the 
kindergarten group teacher. This means that the parents accept the cooperation offers suggested by 
the teachers, and they undertake some additional forms of communication. The respondents 
mentioned the forms which they activate on their own: individual meetings, group meetings, collective 
meetings, drama with the parents’ participation, financial help in aid of the kindergarten, taking part in 
charity actions carried out at the kindergarten, participating in preparation of celebrations, sharing the 
knowledge and experience – expert, excursions. Justification of the surveyed people who confessed 
that they are Rather not or Not engaged in the activities in aid of the children’s development is 
following: I do not have time, I work a lot, nobody tells me, the teacher does not ask for help. 
According to the Chi-2 test it was estimated that there is the statistic correlation between the parents’ 
engagement in the life of the kindergarten and the place of living, the parents’ engagement in the 
activities in aid of the kindergarten group of the child and the number of years the child’s attendance 
the kindergarten. In the case of the rest variables, there was not observed any statistically essential 
correlation.  

The final question concerns the factors having influence the course of the cooperation, the 
responders’ answers presents the Figure 7. 
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Key: A – Systematic contacts; B – The partners’ communicative competences; C – The atmosphere; D – The time of 
cooperation; E – The teacher’s age; F – The parent’s age; G – The teacher’s education; H – The parents’ education; I – 
The length of the teacher’s work; J – The partners’ experience in cooperation, K – Other. 

Figure 7. Factors affecting the course of communication between the parents and the teacher of the child. 

The analysis of the data allows to state that the most frequent factors influencing cooperation between 
the teacher of kindergarten education and the parents are: The partners’ experience in cooperation 
(93,3%), The atmosphere (84,4%), Systematic contacts (58,3%), The partners’ communicative 
competences (44,4%), The length of the teacher’s work (38,9%). According to the parents, the rest of 
the aspects do not have too high influence the cooperation, for example: The time of cooperation 
(14,7%), The age of the parent (1,6%), The age of the teacher (0,4%), The parents’ education (0,4%). 

Others (6%) category involved the following aspects: the teacher’s assertiveness, the parents’ 
assertiveness, the teacher’s managing skills, the parents’ engagement in the cooperation, mutual 
acceptance, the interest of the both sides, the teacher’s competence, the teacher’s knowledge, 
willingness, concern about the child’s welfare. The analysis of the results with using the Chi-2 test 
allowed to state that there is the relation between the respondents’ answers and the parents’ place of 
living, the age of the parent, the parent’s education, and the number of years of the child’s attendance 
the kindergarten. In the case of the other variables, there was not statistically essential correlation. 

4 DISCUSSION 
Most parents are aware that the teacher cooperates with the parents, and they know what forms of 
contact are offered by the teacher. A significant number of the responders, both from the country and 
a small town or a big city, marked An individual conversation with the parents as the most popular 
individual form of contacts used by the teachers. The least number of the parents stated that the 
teacher contacts with the parents in a form of writing letters or by telephone. Moreover, the analysis of 
the data placed in the bar chart defines that none of the teachers visits their pupils at home. The 
dominant group form of contact between the parents and the teachers in kindergarten occurred to be 
Group meeting. A bit less popular forms were: Occasional meeting and Open class. The higher 
percentage of the surveyed people asked about the collective forms of cooperation marked: 
Noticeboard, Newspaper, Occasional meeting. A slight proportion of the people living in the country 
accentuated Website, a bit less Fete. In the case of the other surveyed, living in the towns and the 
cities, the percentage distribution was almost steady. Similar results in the researches received 
Elżbieta Jaszczyszyn. After analyzing the surveys she claimed that the parents classed the individual 
conversations, parent’s meetings, celebrations, open lessons and the corner for the parents as the 
forms giving a great chance to improve interpersonal contacts in kindergarten [6]. Małgorzata 
Karwowska-Struczyk also tried to find the answer to the question what forms of cooperation are 
carried out in kindergarten. According to the curried out survey, it turned out that the dominant forms 
offered by kindergarten are: meetings (56%), the teacher’s direct conversations with the parents 
(41%), open classes organized for all group of parents (36%), 64% of the responders did not 
undertake any activities in aid of the kindergarten. The rest 36% declared: material support (19%), 
giving fruits, vegetables, stationary and toilet things; additional financial help(11%); help with different 
events or excursions(9,5%) [9]. As for the researches described in the following article, the conclusion 
was given that the surveyed parents are rather contented with the ways of cooperation and the 
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strategies of its implementation by the child’s teacher. The surveyed parents assessing the relations 
with the child’s teacher most often circled the value 5, it means that the communication between them 
is at a high level. The highest percentage fells to the country and a big city, a bit less to a small town. 
Some people in every surveyed group (the country, a small town and a big town) gave the mark 3 for 
the communication between the parents and the teacher of the kindergarten group. A bit different 
opinion concerning satisfaction with the relations the teachers with the children’s family had the 
responders surveyed within the project N.E.T.Work. About 11% the surveyed attributed the highest 
value in the number scale, about 3% mentioned the lowest value in the number scale, and almost 
86,5% assessed the relations as proper, but not fully satisfactory [28]. The next issue brought up in 
the researches was the atmosphere in the relations the parents with the child’s teacher. The 
responders assessed the atmosphere in the kindergarten group for 4 and 5. The parents in the 
country most often marked the value 5, in the town under 100 thousand of citizens, they said that it is 
“good” (4), in the big cities with over 100 thousand citizens almost the same number of people 
considered it to be “good” or “very good”. In the repots summarizing the projects concerning 
cooperation of the kindergarten with the family, the significance of the positive atmosphere in the 
child’s development is emphasized [18]. Over 80% of the responders more or less uses different forms 
of cooperation, as well as they initiate the activities on their own. Therefore, the interest of the parents 
what happens in the kindergarten is observed. The received results are optimistic, because the 
research conducted in the 90s of the 20th century showed not high participation in co – management in 
the kindergarten. A great deal of the parents (23,3%)did not contact with the kindergarten at all, the 
reason was lack of initiative from the kindergarten side, and 13,3% did not want to undertake any 
activeness in order to start communication with the child’s teacher [8]. According to the surveyed 
parents, the essential factors having influence the communication process between the parents and 
the child’s teacher are: Experience in cooperation and The atmosphere. According to the least number 
of the responders, the stimuli which can have an impact on the interpersonal relations between the 
parents and the teacher are: The teacher’s education, The parents’ education, The age of the teacher 
and also The age of the parents. The aspects which can influence the relations family with the teacher 
were analyzed during conducting the previously mentioned project N.E.T.WORK. In this case the 
surveyed answered only the open questions, what resulted in appearing various factors, depending on 
the country, for example engagement in the kindergarten’s life, getting known the problems of the 
family, the ability to elaborate the dialogue with the certain family, the family’s financial situation, social 
and emotional problems [28]. 

5 CONCLUSIONS 
According to the research, cooperation between the teacher and the family is an essential aspect of 
daily routine of kindergarten. Therefore, every teacher should gain the ability to create a cooperation 
plan. Realization of well elaborated strategies is based on communication, communicative 
competences are the essential tool for the teacher. Extension of the knowledge and skills in this area 
should be a duty for all adult participants of the kindergarten life. The complement of the needs, 
mentioned so far and necessary in the teacher’s cooperation with the child’s family, is an element of 
creativeness in arranging the atmosphere encouraging to exchanging the thoughts, opinions and 
offers. According to the research, the number of suggested forms of communication does not 
influence on the partners’ active attitude, but the ways of motivating to activities. Exchange of the 
experiences in the examined area is also an important part of improving the teacher’ s work. In this 
case an essential role play both the teachers and parents with long experience concerning 
cooperation. Mutual dialogue filled with examples from a daily life is a worthless source of information 
about strong and weak sides of cooperation philosophy.  
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