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Abstract  
Just like many other countries, the Czech Republic is involved in international research studies PISA 
and PIRLS focusing on the area of literacy. Especially in the area of reading literacy the results are 
slightly improving, but overall, the Czech Republic does not match developed countries in the area of 
education. For these reasons, Czech teachers try to engage children and students in various projects 
to support literacy in the Czech Republic, and thus strengthen their reading literacy and pre-literacy. 
The paper not only introduces a nationwide project entitled Every Czech Reads to Kids, but also 
interprets the results of a questionnaire survey carried out in 2016 across the whole of the Czech 
Republic, which monitored reading aspects among children in pre-primary education and students in 
primary education from the perspective of their teachers. The results will be compared with a similar 
research study conducted in 2013 among the same group of respondents, again from the perspective 
of teachers. 
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1 INTRODUCTION  
There have been efforts in the Czech Republic to support children’s reading competence by means of 
various projects implemented across the whole educational spectrum. Schools are involved in some 
projects and support reading in their students. Some projects also involve parents and support reading 
in parents, teachers and children. These efforts are pursued by a charitable organization called ‘Every 
Czech Reads to Kids’. The ‘Every Czech Reads to Kids’ project is not an original Czech project; it was 
inspired not only in Poland through Irena Koźmińska, who worked in the USA and in 2001 launched a 
campaign in Poland called ‘Cala Polska czyta dzieciom’, but especially by the founder of the project 
Jim Trelease, an American promoter of reading aloud to children. A teacher and author, who 
emphasizes that reading aloud encourages children’s love for literature, born in 1941 in Oregon, USA. 
From 1979 to 2008 he gave lectures to school groups at educational events across the United States. 
First, he was interested in books for young people, later he appreciated the importance of a young 
reader throughout the educational process, eventually he became involved in children’s literature. J. 
Trelease (1993) explains the principles of reading aloud: 

− Why read aloud, 
− When read aloud, 
− Stages of reading aloud, 
− How to do it. 

Trelease encourages parents to read aloud to children irrespective of the amount of workload they 
have. He is convinced that through joint reading aloud parents show children their love and prepare 
them for future life. 

These assumptions became the basis of the above mentioned project implemented in the Czech 
Republic, whose founder and promoter has been Eva Katrušáková since 2006. The main reason why 
Czech elementary schools are involved in the project and support their students’ reading skills is to 
achieve better results in international comparisons performed by PIRLS and PISA studies.  

In the United States, students in primary school have, in line with the national curriculum (English and 
mathematics standard), one lesson in their schedule in each grade assigned for library. In the library, 
students select books of their choice and interest. Then they read stories together with their parents, 
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teachers and friends. The introduction of this library lesson increased reading among children in the 
USA, as evidenced by the results of the PIRLS and PISA international comparisons.  

Similarly, the Czech Republic searches for ways of improving the quality of teaching Czech language 
and literature in elementary schools. The development of reading should begin already in 
kindergartens, in a natural and playful form, appropriate to the age of the child. Reading is supported 
in pre-primary education by creating a positive attitude to literature. In children and students, a need 
for reading should be built and especially a positive attitude to reading (Fasnerová, Petrová, Šmelová, 
2013). One of the ways of accomplishing this task is joint reading aloud of children, parents and 
teachers. 

What to expect from regular reading aloud to children:  

− Strengthening and development of family relationships; 
− Development of vocabulary, development of communication skills; 
− Satisfaction of emotional needs; 
− Development of cognitive thinking; 
− Strengthening and development of writing and reading competence; 
− Independent thinking, promotion of creativity; 
− Prevention of pathological phenomena; 
− Shaping of positive human values; 
− Reading experience used in everyday life. 

The main motto of the campaign is ‘Read to kids for 20 minutes a day. Every day!’ The project is 
promoted by charitable organizations and celebrities in the Czech Republic from the field of culture, 
politics and public life. The project is also supported by other organizations such as the Ministry of 
Education of the Czech Republic, National Library of the Czech Republic or UNICEF, the UN 
Children’s Fund. 

Many of the results of educational research studies suggest that the situation concerning the initial 
development of reading and pre-reading literacy in the Czech Republic is not at all bad or hopeless, as 
is often reported. Pre-primary and primary education plays a significant role in the development of 
lifelong learning of an individual. “If the foundations of a house are well-built, the house will never 
collapse, but can be rebuilt in any way and at any time.” This metaphor is used to explain the basis of 
pre-primary and primary education also in the context of students’ reading and writing literacy. 

2 METHODOLOGY 
For the charitable organization mentioned above, the Department of Primary and Pre-primary 
Education, Faculty of Education, Palacký University carried out a research study between 2011 and 
2013. The results of the study were submitted to the organization and are published on the web portal 
of the Department. The research study was conducted in two stages. The principal objective of the 
study was to identify the degree to which parents are involved in the development of a positive attitude 
of their children to reading. One of the partial objectives was to determine the extent to which the 
development of reading literacy and especially the attitude to reading is supported by teacher 
activities. 

The research sample consisted of a random group of respondents and included parents of children in 
kindergartens and elementary schools across the Czech Republic (recruited by students of the Faculty 
of Education on their teaching practice) and their teachers. The research involved 1,031 parents and 
63 teachers. The research method applied was a non-standardized questionnaire for parents and 
teachers, and interviews with teachers and children. 

The results of the research study have already been mentioned in the recommendations for teachers 
in the previous chapter. In principle, kindergarten teachers as well as parents read aloud to children on 
a regular basis, but as soon as children learn to read (grade 2 to 3 of elementary school), both parents 
and teachers ask children to read in order to practice reading and improve their reading technique. 
Children are also asked to read aloud to younger siblings or younger classmates. As has already been 
mentioned, the authors of the present study consider this parents’ and teachers’ approach incorrect 
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because the attitude to reading develops for a much longer period than is provided by adults in 
schools or at home. 

Also for these reasons, another research study was conducted in this area and some interesting 
findings were revealed. 

2.1 Results of the research survey  
In 2016, a research study was conducted at the Faculty of Education, Palacký University in Olomouc 
as part of the teaching practice of students enrolled in Kindergarten teacher training and Teacher 
training for 1st stage of elementary schools. This study was a follow-up of a study carried out in 2013. 

The objective of the research study was to determine whether there was a significant change in the 
promotion of reading and reading literacy in children and students by their teachers. 

1 A partial objective of the research study was to identify the ways teachers support children’s 
and students’ positive attitudes to reading and reading literacy.  

2 A partial objective of the research study was to identify the genres of reading that children and 
students prefer. 

For the purposes of a clear comparison of the results, the research method used was a non-
standardized questionnaire, which the authors had already applied in 2012 and 2013. 

2.2 Risks of the research study  
There are certain risks associated with the research study, particularly with the questionnaire. These 
risks were also mentioned in the previous research study. What might frequently happen is over-
reporting by teachers, because the questionnaire survey is anonymous and the researchers process 
anonymous data. For these reasons, the authors emphasise the objectivity of the results, but at the 
same time the authors are convinced about a professional and reliable approach of the teachers. 
Therefore, the risk is believed to be of a marginal importance. 

2.3 Description of the research sample 
A total of 165 elementary school and kindergarten teachers across the Czech Republic were asked to 
participate in the study. The teachers were chosen deliberately in schools where the students were 
placed on their teaching practice. However, many questionnaires had to be excluded due to incorrect 
completion. The resulting number of questionnaires for the final analysis was 110. 

The research involved 35 kindergarten teachers and 65 elementary school teachers from the Czech 
Republic. 

2.4 Results analysis and data interpretation  
In the questionnaire survey the teachers answered 12 questions relating to reading in children and 
students in kindergartens and elementary schools. The questions focused on libraries, favourite 
reading, favourite genres, etc.  

Question 1 Do you read with children or read aloud to children on a usual day in your school?  

It is clearly suggested that most of the teachers read aloud to children/students (95%). This result is 
comparable with the previous research study carried out between 2011 and 2013. The result is not 
surprising. In kindergartens, most children are unable to read; therefore, reading aloud is exclusively 
the teacher’s competence. In elementary schools, the respondents were teachers in the first stage of 
elementary schools. Similarly, teachers in grades 1 to 3 help students read and read aloud to a large 
extent. During this period, students gain their first reading skills, learn proper reading techniques and 
gain reading experience. However, during this period the attitude to reading is formed and developed, 
and the teacher’s role is crucial for successful acquisition of reading competences. 

Question 2 What is your inspiration for the selection of reading for your children in your 
school? 

Compared with the 2011 – 2013 results, the responses in this item changed considerably. In the 
previous research study, most inspiration was received from librarians, but now the results suggest 
that most information is received from the Internet (42 cases). 15 respondents receive information 

8998



from librarians, a large number of the respondents turn to booksellers in renowned bookshops 
(23.6%). This confirms the effect of the Internet not only on children and students but the entire human 
population. The authors of the present study believe that the influence of technologies on education is 
far-reaching. This is probably due to the increasing availability and decreasing costs of operating 
these technologies, as well as the increasing literacy of teachers in this field. 

Question 3 Do you have a library in your school building?  

The responses to this question did not change at all compared with the previous research study. 
Almost every school has a teachers’ as well as students’ library. This is probably due to the 
requirements of the curricular document (FEP PE and FEP EE), which defines the communicative 
competence as an educational objective.  

Question 4 Do you visit a school or public library with your children?  

The results of the study suggest that both libraries (school and public) are visited by 56% of children 
and students. This result is again comparable with the previous research study, which suggested 49% 
of positive responses. Reading literacy is an aspect increasingly emphasised by the Czech School 
Inspectorate as well as the Ministry of Education of the Czech Republic, following the results of 
comparison studies that the Czech Republic is involved in. However, the curriculum does not mention 
any visits to libraries, unlike the US curriculum, where visits to libraries are specified in learning plans 
at all levels of education. For these reasons, the number of visits to libraries significantly increased; 
this also supports a more positive attitude to reading.  

Question 5 How often do you visit one of the libraries mentioned above with your children?  

Although, as mentioned before, the curriculum mentions reading literacy only marginally, teachers are 
aware of the importance of visiting a library. A large number of them visit public as well as school 
libraries on a regular basis (51%). The situation slightly improved compared with the research study 
conducted between 2011 and 2013. It should be mentioned however that these visits are regular but 
not very frequent. Mostly, teachers arrange a visit to a library once a month, e.g. a talk about a book or 
another important event (Night with Andersen, etc.) 

Question 6 How much time on a usual day do children in your school spend joint reading or 
reading aloud?  

Both groups of teachers (kindergarten and elementary school) gave identical answers. 49% of the 
respondents reported 30 minutes of reading as part of educational activities. Up to 60 minutes a day 
was indicated by 17% of the respondents. Compared with the previous research study, reading aloud 
up to 30 minutes considerably increased. This time is added up for the whole day. The teachers 
obviously adapt the time of reading aloud not only to school activities but also the age of their children 
and students. The increase in the amount of reading aloud is considered a very good achievement on 
the part of the teachers, because reading aloud also affects other reading habits in children and 
students. The more time the teacher spends with the child reading, the more the child searches for a 
book in later life. This also increases vocabulary and improves verbal skills. 

Question 7 Which part of the day do you usually use for reading or reading aloud?  

The results of the research study conducted in 2016 suggest different responses compared with the 
research carried out between 2011 and 2013. An interesting fact is that only 30% of the teachers read 
aloud to children in the morning hours; most reading aloud (59%) now takes place in the afternoon. 
This is contrary to 2011-2013, when most reading aloud to children and students (84%) took place in 
the morning hours. This can be explained by the fact that the teachers focus more on reading fiction to 
children and students in the afternoon. 

From a general psychological perspective, appropriate time for reading aloud and reading with 
children is both morning and afternoon. In the morning children are less tired and tend to focus more 
on the educational aspect of the text, while fiction is usually left for the afternoon. In the afternoon, a 
positive relationship to literature is developed, which should be one of the objectives of the educational 
activities of the teacher. 

Question 8 How often do you read with children or read aloud to children?  

Also in this question the authors observed a significant change compared with the previous research 
study. In 2016, 42% of the teachers pursue daily reading or reading aloud; at the same time, 55% 
suggest that they read or read aloud several times a day. Compared with the 2011-2013 results, the 
teachers increased the intensity of reading and reading aloud to several times a day. The authors 
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consider this a very positive approach of the teachers to the development of reading in pre-primary 
and primary education. School activities are cannot replace family upbringing, but can raise children’s 
and students’ motivation for reading; then they will require reading in the home environment and will 
actively engage their parents in reading and reading aloud. 

Question 9 Do you inform parents about the latest books?  

This item depends on each school. The answers were almost identical. One school does not inform 
about the latest books (47%), another school does inform about the latest books (53%). This very 
much depends on the cooperation between parents and teachers. The authors of the present study 
are convinced that if parents are involved also in other than material ways, but particularly through 
their personal involvement in events organized by the school, they receive information of any kind very 
quickly. This also applies to a selection of new books, or additions of new books to the students’ 
library. 

Question 10 Do you think that parents read aloud to their children sufficiently?  

The teachers believe that parents read aloud to their children rarely (50%) and occasionally (41%). 
According to the teachers, only 6% of parents read aloud to their children on a regular basis. It is 
interesting to note that similar results were observed in the first research carried out between 2011 
and 2013. The teachers are of a similar opinion on the frequency that parents read aloud to their 
children. This is probably caused by a lack of time, workload of both parents and children, who join 
various clubs in the afternoon and have little time for joint reading. A significant role is apparently 
played by new technologies and their availability, both technical and material.  

Another partial objective of the research study defined for the questionnaire survey was to identify the 
genres or books that children and students like. For clarity reasons, the results will not be presented in 
tables but will be described. 

One of the most popular literary genres for joint reading and reading aloud as seen by the teachers is 
the fairy tale (indicated by 31% of the respondents). The second place is occupied by books on nature 
(18% of responses), the third position is adventure literature (13% of responses). The least popular 
literary genre as seen by the teachers is biographies and travel books (0.5% of responses). It is 
obvious that the popularity of literary genres is closely associated with developmental peculiarities of 
each child in various ontogenetic stages (Toman, 1992). The current system of literary genres for 
children and youth is a result of historical development; from a general perspective, genres for children 
can be understood as ‘sets of specific structural features, artistic practices and means corresponding 
with specific types of the children’s reading and understanding reality, and therefore implying a 
possibility to affect and influence children’ (Toman, 1992, p. 53). These arguments also support the 
results of the last research item, which monitored the popularity of specific books. 

In the previous research study, teachers suggested increased popularity of J. K. Rowling’s Harry 
Potter, A. Kutinová’s Gabra and Málinka, J. Karafiát’s Broučci, M. Macourek’s Mach a Šebestová, and 
B. Říha’s Honzíkova cesta. In 2016, the teachers indicated the following popular books: R. Goscinni’s 
Little Nicholas, A. Lindgren’s Pippi Longstocking, J. Žáček’s Ať žije Pepan, or J. Žáček’s Haló Jácíčku.  

The preference of certain books is influenced by the current situation on the book market; the titles 
indicated by the teachers are the most popular books of today. In most cases, book popularity is 
influenced by film versions of the stories. However, the authors of the present study are convinced that 
the selection of proper books is crucial as it affects the attitude to reading for the whole life of an 
individual.  

3 CONCLUSIONS 
The objective of the repeated research was to identify the change in the teachers’ attitudes to the 
development of reading in pre-primary and primary education. The results were compared with a 
previous research carried out between 2011 and 2013 for a charitable organization entitled ‘Every 
Czech Reads to Kids’. Although the previous research study was aimed at more areas, in 2016 the 
researchers focused exclusively on the attitudes of teachers to reading in children and students.  

A questionnaire survey was used to address teachers across the Czech Republic by means of 
students of the Faculty of Education, Palacký University in Olomouc. The final number of valid 
responses was 110, although the research had included many more teachers. The researchers are 
aware of the fact that these results cannot be generalized to include all teachers in the whole Czech 
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Republic. For these purposes the research sample was too small and the research instrument was not 
standardized. Nevertheless, the authors believe the results have a solid response value concerning 
the current state and the development of reading literacy in pre-primary and primary education.  

The conclusion of the research study is that the teachers do everything in educating children and 
students to develop the basics of their reading literacy, although the current curricular documents 
(FEP PE and FEP EE) almost do not mention these terms.  

The teachers were observed to use modern technologies more to find out information about new 
books. The use of the Internet is a result of the teachers’ increased qualification and expertise, but 
also increased availability in terms of coverage and material aspects. The authors also observed more 
frequent visits of teachers together with children and students to libraries, which might serve as 
positive motivation for further learning, as for example defined in foreign curricular documents. In the 
context of institutional education, it was observed that the teachers focus more on reading aloud and 
reading fiction in the afternoon. This raises an issue of developing an urge to read in the context of 
leisure activities. The teachers’ opinion about reading aloud in the family did not change. A relatively 
large number of the teachers are convinced that parents read aloud to their children very little or 
occasionally. Only 6% of the teachers are convinced that parents read aloud to their children on a 
regular basis.  

It is interesting to note that in two years, favourite books among children and students changed. This 
fact was explained by the authors by book popularity and especially filming the stories. 

In terms of modern technologies used in the development of reading, it is absolutely necessary to 
regulate the use of mass media and modern information technologies, on the other hand, it is 
desirable to use multimedia means to promote children’s reading and children’s interest in information 
technologies, and to use them to expand those forms of reading that combine traditional reading and 
modern tools, such as e-books. The authors believe that audiobooks are also of great importance, as 
they complement reading and support the development of erudition. 

A significant role in the development of reading competences is played by teachers in schools but also 
the family. In beginning readers, this particularly includes the aesthetic component and aesthetic 
experience that a reader has in the course of reading. As reported by Lepilová (2014, p. 15): ‘The 
development of the ability to perceive and observe aesthetic qualities is, from an ontogenetic 
perspective, the first stage of aesthetic consciousness of a reader. Only after that, joy can lead to a 
desire for a repeated experience – pre-reading interest.’  

These words suggest that the path to reading is a complex one. The child has to become a reader. 
This must be fully supported by both teachers and parents. Therefore, the authors of the present study 
believe that reading aloud fiction but also scientific texts and texts of interest to children is 
irreplaceable.  
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