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Abstract 
Socio-educational services, which are provided at day centres, are one of empowerment tools, which 
encourage active engagement in community-based activities. The purpose of this article is to reveal 
the role of socio-educational services, which are provided at day centres, when empowering young 
people with intellectual disability. The problematic questions of the study: What socio-educational 
activities do social workers organise when empowering young people with intellectual disability at day 
centres and how do they do that? What benefit do social workers working with young people with 
intellectual disability see in socio-educational activities?  

The study revealed that social workers, when empowering the young people with intellectual disability  
at day centres, organise the following socio-educational activities: domestic skills training (cooking, 
domestic work, shopping at a store), self-care skills training (personal hygiene, style), labour skills 
training (occupational guidance, handicrafts, ceramics, environment tidying, cultural events, music, art, 
theatre lessons, festival organising, various games, tourism familiarisation hiking, excursions, theatre, 
museums and other cultural objects visiting), social skills training (communication and cooperation 
skills training at day centres, communication and cooperation skills training outside day centre and 
activity organising skills training).  

Social workers, when empowering young people with intellectual disability, organise various socio-
educational activities based on the principles of individual access, systematicity, continuity and 
transferability and by applying the folowing methods: individual and group counseling, a practical 
activity, the formation of a proper behaviour by setting a personal example, the solution to practical 
real life situations by analysing and addressing situations, which have emerged, or creating 
educational situations, the methods of encouragement and motivation. 

Social workers working with young people with intellectual disability see the following threefold benefit 
of socio-educational activities: benefit to young people (their social, labour skills improve, they acquire 
new skills and apply the acquired skills at home, the number of their emotional and behavioural 
problems decreases, their sense of security increases, their self-worth increases, their self-confidence 
rises, positive adolescent socialisation occurs), utility to parents/guardians/carers (anxiety over their 
child decreases, their approach towards him changes in a positive direction, they have free time to 
realize their needs), utility to a community (approach towards  a person with a disability and his family 
changes in a positive direction, tolerance increases, the inclusion of young people and their families 
into their community increases).  

Keywords: social worker, young people, intellectual disability, empowerment, day centre, socio-
educational services. 

1 INTRODUCTION 
The social field and that of the education of people with disability opened up to a new experience of 
the social integration of people with a disability. In the process of the social integration of people with a 
disability, there has occurred a paradigm shift from the focus on problems, shortcomings and 
pathologies to a strengths-based approach towards the disclosure of skills of people with a disability, 
their self-expression, participation and inclusion into society (Johansson et al., 2008 [1]). Faith in 
man‘s, even if he has one or other developmental disorder, potential possibilities open new horizons of 
his existence and opportunities for personal development (Ruškus, Mažeikis, 2007 [2]).  

In the context of the inclusion of people with a disability into society, social participation of a person 
with a disability and development orientations for his empowerment become of significant importance. 
According to J. Ruškus, G. Mažeikis (2007 [2]), social participation is possible when a person with a 
disability and his family are given powers to be partners while assisting them in finding resources, 
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allowing the family and a person with a disability to develop their potential possibilities, to implement 
them in social participation situations. The concept of social participation states that the success of 
social integration of people with a disability does not depend on the severity or type of an individual‘s 
disability, but on the interaction between a person with a disability and his environment. The idea of 
empowerment sets forth the pooling of a person‘s inner and outer environment resources, in order to 
achieve the autonomy of the individual. Empowerment has to be based on the acknowledgement that 
all persons have potential, whereas social context and environment result how that that potential is 
realised.  

The provision of socio-educational services to people with disability at day centres is one of the modes 
of assistance to empower them to function in society as autonomous as possible according to their 
respective capabilities. Not only do day centres provide daytime engagement services, but also 
encourage people with a disability to actively participate in the life of society and assists society in 
getting a better understanding of people with a disability and receiving them. As J. Ruškus, G. 
Mažeikis (2007 [2]) maintain, day centres for people with disability have to focus their activities in such 
a way that people with a disability would be able to be active in all types of communities, would have 
possibilities to build relationships with other people, to develop interpersonal and inter-institutional 
relations. In the opinion of the authors, only an open institution is able to assist people with a disability 
in developing personal social networks and feeling safe with a specialist assistance. The role of a 
social worker, when providing socio-educational services, is to empower individuals while assisting in 
expressing their strengths and suspending their weaknesses. J. Ruškus et al. (2013 [3]) contend that 
a social worker has to believe in an individual's ability to learn and change, to work jointly together with 
him. Socio-educational activities are based on the idea of empowerment, which disseminates faith that 
an individual’s skills can be developed while working actively in everyday situations and 
circumstances, but not through artificial control of professional experts. When specific skills of people 
with a disability are discerned and their internal resources are developed they can become fully 
fledged, participating members of society. Thereby a person with disability becomes not the object of 
assistance, but the subject of his development. The conceptualization of empowering socio-
educational services in social work practice actualised in the studies of many scientists. According to 
J. Edler-Woodward (2002 [4], if a society believes in and emphasizes equal opportunities for all 
people, social workers, politicians and legislators have to create such a system of socio-educational 
services, which would liberate a vulnerable person from their dependence on others. T. Tuncay, E. 
Erbay (2008 [5]), when analysing the empowerment paradigm, identified the main characteristics of 
the empowerment paradigm: clients have to be active and become engaged in the process of their 
own change, whereas a social worker becomes the moderator of the process of their empowerment; 
empowerment expands a person's personal control, assists in perceiving the client not as an object, 
but as an entity, who is able to change the reality of his life. B. Pease (2002 [6]) notes that 
empowerment has to be a central characteristic of social work theory and practice. Sadan (2004 [7]) 
points out that a social worker, when planning assistance, has to seek that the recipients of the 
service, who are in a state of powerlessness, would open up to new opportunities. Empowering 
practice is possible only having created a social assistance network and relationships with the 
community. 

In Lithuania, the scientists (Ruškus, 2002 [8], Ruškus, Mažeikis, 2007 [2]), who analyse empowerment 
themes in the context of the provision of socio-educational services to people with a disability, focus 
their main attention on the concept of empowerment and its practical application. In Lithuania, the 
theoretical model of social services, which is based on empowerment strategies, is presented by D. 
Dvarionas et al. (2014 [9]). The model reveals the essential characteristics of empowering services: 
service management oriented towards the recipients, an empowered organisation, respect for human 
dignity, recipient's decisions and civil rights, the availability of services, the accessibility of services, 
the priorities and continuity of services. The importance of empowerment-oriented practice, when 
providing people with a disability with more opportunities, is underlined by D. Gerulaitis et al. (2011 
[10]), M. Jurevičienė, O. Šapelytė (2011[11]). Hence, scientific studies note the creation of 
empowering educational environment for persons with a disability, however, there is a lack of studies 
that analyse the empowerment of young people with an intellectual disability when providing socio-
educational services at day centres. The purpose of the study is to reveal the role of socio-educational 
services, which are provided at day centres, when empowering young people with an intellectual 
disability. 
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2 RESEARCH METHODOLOGY 

2.1 Research methods 
Qualitative research type was chosen for the study. According to J.W. Creswell (2009 [12]), the 
purpose of a qualitative study is to research complex phenomena with the properties that are 
characteristic of them and present the meanings and approaches, that were expressed by the 
participants of a study, on a researched phenomenon. In the study, the method of a semi-structured 
interview, which enables to come close to the understanding of human experiences, designation of 
meanings, the definition of meanings and the construction (explanation) of reality, was used. This 
article overviews the interview questions covering these problematic questions: What socio-
educational activities do social workers organise when empowering young people with intellectual 
disability at day centres and how do they do that? What usefulness of socio-educational activities do 
social workers, who work with young people with intellectual disability, perceive? 

The obtained data were analyzed by the content analysis method. Qualitative content analysis was 
carried out in accordance with the inductive, study data based and categories composed logic. 
According to J.W. Creswell (2009 [12]), content analysis is a technique which, having examined the 
specificities of the text, allows, objectively and systematically, to draw reliable conclusions. The 
qualitative content analysis was performed regarding the following sequence (Creswell, 2009 [12]): 
repeated reading of the content of transcript interview texts, distinction of meaning elements in the text 
analysed, grouping of the distinguished meaningful elements into categories and sub-categories, 
integration of the categories/sub-categories into the context of the phenomenon analysed and 
description of their analysis. 

2.2 The sample of the research 
Criteria-based sample was used in the study. The informants were chosen according to the following 
criteria: 1) the social workers who have a degree in social work, 2) the social workers who work in day 
care centers with young people with intellectual disability; 3) the social workers who have been 
working at day care centers for at least 3 years. The study was conducted in the October-November of 
2016. 10 social workers participated in the study. 

2.3 Ethics of the research 
Personal permission of the informants to take part in the research was sought. The researchers 
obliged themselves to the research participants not to divulge the information related to the 
organisation and the informant. The principles of anonymity, volunteerism and benevolence were 
followed. The social workers were acquainted with the goal of the research, the interview questions, 
and the importance of argumentated reflection on their experience. 

3 ANALYSIS OF RESEARCH RESULTS 

3.1 Socio-educational activities organised at day centres when empowering 
young people with intellectual disability 

A socio-educational activity is complex, encompassing the education of an individual, taking care of 
him, the assistance to a person during socialisation process, in order that the person himself would be 
able to adapt in society easier or to solve his problems properly (Šereivienė, Žydžiūnaitė, 2005 [13]). 
This activity assists specialists in empowering a person to adapt to changing developments in society. 
In a socio-educational activity, education plays a very important role, which encourages not only 
individual improvement of a personality, but also to a certain extent, affects his adaptation in various 
social groups in society. During the study interest was taken what socio-educational activities are 
organised at day centres when empowering young people with an intellectual disability. Having 
analysed the findings of the study, a wide range of socio-educational activities, which are organised by 
social workers, became apparent: the development of domestic, self-care, labour, social skills, the 
organisation of cultural events (Table 1). 
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Table 1.  Socio-educational activities organised at day centres when empowering young people  
with intellectual disability 

Category Subcategory Proving Statements  

Activities to 
develop  
domestic skills 
 

Cooking „we also cook here“(A), „there is also a small kitchen, where young 
people learn to cook twice a week“(D), „a few of our new activities  in 
recent years is..., bread baking“(G), „they learn to cook safely and to keep 
it safely“ (H), „they learn to cook and to serve food, to lay the table“ (C). 

Domestic work „young people develop dusting, floor cleaning, carpet vacuuming skills 
“(B),“they develop understanding of sanitation, hygiene rules and get 
used to comply with them“ (I); „they learn to perform simple clothes 
mending tasks“ (F) 

Shopping „we go to shopping centres with young people, we make a shopping list 
before going there, they learn to shop“ (J), „they learn where, in what 
parts of a shop they can find certain goods“(E) 

Activities to 
develop  self-
care skills 
 

Personal 
hygiene 

 „they get accustomed to wash hands before cooking, before eating, after 
going to the toilet“ (D), „they learn to take care of their nails, to cover their 
mouth when coughing or sneezing“ (B), „they learn to dress orderly and 
cleanly“ (C), “we organise workshops for boys and girls on self-care“ (I) 

Style „We learn to combine clothes, colours, footwear and clothes“ (F), “how it 
is appropriate to clothe or dress hair for different occasions“ (G) “we have 
a beauty club, in which they learn to beautify themselves, we talk about a 
clothing style, make-up, manicure“(E)  

Activities to 
develop labour 
skills 
 

Tidying up the 
environment 

 „we learn to tidy up the environment: to rake leaves, to plant flowers, to 
remove snow“(E), „in addition, we have a kitchen garden, in which young 
people start working in spring“(H)  

Handicrafts they learn to knit, to sew buttons“ (A), „there is a small envelope making 
workshop“(E) 
“there is a small woodwork workshop“(D), „we make postcards“(H) 

Ceramics 
training 

„ceramics workshops, where various stoneware is produced, are 
organised“(H) 

Vocational 
guidance 

“discussions to encourage to learn a trade” (A), “We go to vocational 
training institutions” (B) 

Cultural events 
 

Musical training „we organise musical training: we sing and dance“(F), „we go to musical 
evenings, we organise performances in the community, we go to other 
institutions“ (C)  

Art training   „there is an art worshop twice a week“(J), „we have got an art studio, if 
somebody likes drawing“(I), „we organise the exhibitions of artworks at 
the centre and outside the centre“ (F)  

Theatre 
workshops  

 „we hane got a theatre troupe, which prepares performances“(E), „there 
is a theatre studio: we produce plays, we prepare performances to each 
other and the community “(A) 

The organisation 
of festivities 

„we organise birthday parties, public holidays“ (B), „we contribute to the 
festivals organised in the community (D) 

Cognitive tourist 
hikes and 
excursions  

„different visits are organised“(A), „we organise cognitive, educational 
visits once a month“(H)  

Visiting theatres, 
museums and 
other cultural  
objects  

„we go to the theatre, museum or cinema at least once a month“ (J), „We 
visit exhibitions, concerts“ (F) 
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Activities to 
develop social  
skills 

The 
development of 
communication  
and cooperation 
skills  

 „they learn to communicate courteously“ (A), „during conversations and 
during workshops, we learn how they need to behave, we model various 
situations“ (J), „The learning of communication and cooperation skills and 
their consolidatation occur through various activities“ (G), „they learn to 
communicate properly in various social environments“ (I), „having gone to 
other institutions, we consolidate proper behaviour skills“ (C)  

 

The 
development of 
activity 
organisation  
skills 

 „young people learn to plan and to properly organise their activities 
during various workshops“ (H), „ we structurise  activities clearly, we 
create agendas“(B) 

Activities, which are organised by social workers at day centres, are oriented towards personal 
empowerment.  Considerable attention is given to the development of everyday life skills  – cooking, 
domestic work, shopping. Young people develop cooking skills by cooking their dinner every day, 
simple snacks for lunch and tea. Young people are also taught „to cook safely and to keep food safely“ 
(H), „to serve food, to lay the table“ (C). At day centres, young people develop sanitation, hygiene 
skills and get used to comply with them in the daily activity: they dust, clean the floor, maintain 
cleanliness and tidy up the centre's environment. Young people learn to buy in a shop: to create a 
shopping lists, find goods, to choose goods according to their needs and their financial possibilities.  

Young people develop self-care skills by adhering to personal hygiene. Social workers teach young  
peole to clothe orderly and properly both in everyday life and for various occasions. Some informants 
noted that they have got a beauty club, in which young people learn etiquette; a clothing style, make-
up, manicure and the like are discussed.  

At day centres, young people develop labour skills by tidying up the day centre's environment, making 
various handicrafts, participating in the activity of those workshops that evelop labour skills (ceramics, 
woodwork, candle making). Social workers devotes considerable attention to vocational guidance of 
young people: they organise discussions, go to vocational training centres. 

At day centres, various musical pursuits and events (musical workshops, musical evenings, concerts 
at a day centre and in the community), in which young people play, dance and sing, are organised. 
The integration of music and movement is an important tool of self-expression, well-being and 
communication, assisting in revealing and expanding the abilities a person with a disability. On the 
basis of emotional and communicational relationships, the sense of self-confidence and assurance is 
acquired, a higher level of mutual trust and positive emotional dependence occurs. Art and theatre 
workshops, the presentation of exhibitions and performances to the community also contribute to the 
self-expression and self-realisation of a person with a disability and his inclusion into society. Social 
workers organise visitations of theatres, museums, and other cultural objects, cognitive tourist hikes, 
excursions and various festivities. During cultural pursuits, when merging cognitive, emotional and 
communication components, prerequisites are created for a person with a disability to reveal his 
abilities, to acquire self-respect, self-confidence by offering the possibility of experience that he can do 
something.  

The social workers noted that young people with intellectual disability lack social skills. For these 
reasons, at day centres, considerable attention is given to the development of social skills in young 
people, especially communication, cooperation and activity organisation. At day centres, social 
workers organise discussions on corteous, respectful communication, they model various social 
situations, show through their personal example how to properly communicate and behave. Activity 
organisation skills are developed in young people by structurisinng an activity clearly and creating 
agendas. It has to be noted that communication, cooperation and activity organisation skills are 
developed during all the socio-educational activities organised at a day centre. The mentioned skills 
are expanded and consolidated through the participation of young people in socio-educational 
activities outside the day centre.  

The social workers pointed out that when developing social skills it is important to create meaningful 
social relationships, to base communication with young people on sincere communication, dialogue, 
partnership, respect, tolerance, discipline and responsibility. It must be stressed that those are one of 
the main factors of empowerment and aspiration when creating optimal social relationships, when 
encouraging people with a disability to be socially active and to function in social environment as 
effectively as possible.  
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Social workers, when empowering young people with an intellectual disability organise various socio-
educational activities on the basis of the principles of individual approach, systematicity, continuity and 
transferability and while applying the following methods: individual and group counseling, a practical 
activity, the formation of appropriate behaviour, the showing of a personal example, a solution to 
practical real-life situations by analysing and addressing the situations that have arisen or creating 
educational situations. When organising socio-educational activities it is important that young people 
with an intellectual disability would experience success, would be motivated and encouraged for an 
activity. 

3.2 The usefulness of socio-educational activities organised at day centres to 
young people with an intellectual disability 

The purpose of day centres is to provide empowering socio-educational services, which contribute to 
the improvement of quality of life of young people with an intellectual disability and their family 
members, the expansion of their public relations and inclusion into society. When analysing the 
findings of the study threefold usefulness of socio-educational activities, which are organised for 
young people with an intellectual disability at day centres, was disclosed: usefulness for young people 
with an intellectual disability, their family members and society society (Table 2). 

Table 2.  The usefulness of socio-educational activities organised at day centres 

Category Subcategory Proving Statements  

Usefulness for 
young people  

Labour skills are 
improved 

„after some time, we notice that they are more often able to carry out 
everyday tasks autonomously“(H), „they can do more, achieve better 
results, their labour skills improve“(J), „young people acquire new 
labour skills“(G) 

Social skills 
improve 

„they communicate more, they are not afraid to go out or travel 
somewhere“(A), „having acquired more communication skills at the 
centre, they are not afraid to communicate“(C), „another one started to 
talk more, possibly to express his thoughts better“(E), „they learn to be 
with others in the group, to perform activities together“(B), , „they learn 
new... social skills, find friends“(G), „during communication changes 
occur, they participate in activities with greater courage“(D) 

Acquired skills are 
Applied at home 
and in other 
environments 

„parents parents said that she used to be reluctant to perform the work 
she was entrusted to, now she assists in tidying home gladly“(F), „it is 
really amusing that they carry away what they have learned here and 
show it in another environment, at home“(F) 

Self-realisation   „While being at the centre they can realise themselves in various 
areas, to communicate, to learn new things.“ (E), „while participating in 
various activities young people have an opportunity to express and 
realise themselves“ (F) 

Self-esteem 
increases  

„They realise themselves and confirm their value by being able to 
perform some work autonomously“ (B) „While being at the centre they 
are able to realise themselves in various srityse, to communicate, to 
learn new things and to gain a feeling of personal value through that“ 
(D) 

Self-confidence 
increases  

„they began to be more self-confident“(I), „they begin to receive 
themselves, they are no longer afraid to take the initiative, get involved 
in activities willingly“(E)  

Decrease in 
emotional and 
behavioural 
problems 

„they start to behave, to communicate in the course of time differently, 
not necessarily through aggression“(F), „they express their emotions in 
a more positive way, become calmer“(J),„aggressive acts are on the 
decrease“ (G) 

A sense of 
loneliness 
decreases, 
whereas that of 
safety increases 

„During engagement tasks a result is not the most important thing, but a 
process, during which a person can be in the community, not to feel 
lonely“ (C) „they have found a safe and suitable to them environment, 
which they like“(F), „they feel safer, freer“ (A) 
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Usefulness for 
parents/ 
guardians 
/carers 

Anxiety regarding 
their child 
decreases 

„parents feel calm about their child, they know that, here, he feels as if 
he were at home.“(B), „parents feel calmer and safer while receiving the 
assistance of specialists“ (D), „parental anxiety regarding the future of 
their child decreases, because they see that he is becoming more 
empowered“ (C)  

Attitude towards 
their child 
changes in a 
positive direction 

„parents start to perceive the abilities their child has got, his inner 
resources“(E), „When their attitude has changed they begin to 
communicate with their child on a more equal basis and with more 
respect“ (H), „while feeling the assistance of specialists they are able to 
empower their child“ (A), „They start to focus not on what their child is 
not able to do, but what he can“ (J)  

They have got 
some spare time 
to realise their 
own needs 

„parents have got more spare time and opportunities to travel or rest at 
weekends“(C), „parents can realise themselves, because children are at 
the centre all day long - from morning to evening“(I), „The loved ones 
are confident when they know that a person, who is important to them, 
is properly taken care of.“ (B), „Parents are confident that their 
offsprings are looked after, educated, receive quality services, they can 
work calmly“ (G)  

Usefulness for 
society 

Attitude towards a 
person with a 
disability and his 
family changes in 
a positive 
direction 

 „the more we go public, the more people learn about people with 
disabilities and stop being afraid of them‘‘(F), „people looked at us in a 
very strange way, whereas now all have already become accustomed 
and receive us quite 
normally“(B), „the stigmatisation, rejection of a family,  which is rearing 
a child with an  intellectual disability,  is becoming less“ (D)  

Tolerance is 
increased  

 „"different ones" are more acceptable, people talk with us more“ (G), 
„people want to hear our voice more often, they take into consideration 
the needs of people with disability more“ (A) 

Greater inclusion 
in the community 

„We prepare festivities together with the community“ (H), „we get 
involved in the organising of actions, cultural events, festivities“ (E) 

The social workers notice that when young people with intellectual disability participate in a socio-
educational activity their labour, social skills improve. It has to be noted that young people apply the 
skills acquired at their centre not only at home, but in other environments as well. The informants 
emphasised the changes in the socialisation of young people in a positive direction. Socio-educational 
activity contributes to the strenthening of self-confidence in young people, the increase of the sense 
self-esteem and safety. The social workers noted that not only do young people participate in various 
activities more willingly, but they take the initiative when organising activities themselves. By 
participating in various socio-educational activities organised at a day centre and in their community, 
young people with an intellectual disability develop an ability to control themselves and their emotions, 
for these reasons, emotional and behavioural problems decrease. The study revealed that socio-
educational activities contribute to the expansion of the social network of young people, the building-
up of closer ties with other persons and the decreasing a sense of loneliness. The social workers 
maintain that the activity of day centres positively affect not only people with disability themselves, but 
their family members as well. The services, which are provided to parents/foster parents reduce their 
anxiety regarding their child, his future. They feel calmer and safer when receiving the assistance of 
specialists, observing that their child is becoming more empowered and more autonomous. It has to 
be noted that the attitude of parents toward their child and his disability changes in a positive direction. 
Parents become more aware of their child's abilities, his inner resourcus, communicate with their child 
on a more equal basis and with more respect, emphasise what their child can do, but not what he 
cannot more and more frequently. Parents also, when receiving the assistance of specialists, are able 
and want to empower their child more. The methodology of participatory education assists persons 
with a disability and their family to open up to a more meaningful life, to overcome discriminatory 
barriers, to discover their advantages, to strengthen educational environment at home, to overcome 
isolation in the community (Ruškus, Mažeikis, 2007 [2]). 

When young people with an intellectual disability are provided with socio-educational services at day 
centres their parents find time to realise their needs: they can work, are able to have some rest, get 
some breathing space to relax from everyday problems.  
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Consequently, socio-educational, which are provided to people with a disability, improve quality of life 
both of people with disability themselves and their loved ones. The social workers emphasised that the 
participation of young people with intellectual disability in various socio-educational activities outside a 
day centre increase their inclusion into society. The more frequently people with a disability go public, 
the more society begins to know them, to hear their voice and recognise, starts to change their attitude 
towards a person with a disability and his family in a positive direction. 

4 CONCLUSIONS 
Socio-educational services, which are provided at day centres, are one of empowerment tools, which 
encourage people with a disability to become actively involved in the communal activity. 
Empowerment process is an effective mode of assistance to persons with disabilities, because a 
person, while participating in various activities according to their respective capabilities, gain more 
autonomy, begin to trust themselves more. Activated inner human powers assist in achieving positive 
changes in a personal and social life. 

The study revealed that social workers, when empowering young people with intellectual disability at 
day centres, organise various socio-educational activities. The development of cooking, domestic 
work, shopping and personal hygiene skills empowers young people to manage their domestic life and 
take care of themselves more independently. The development of labour skills and vocational 
guidance empowers young people to participate in the labour market. The development of social skills 
and participation in cultural events at a day centre and outside it empowers young people to integrate 
into society. 

Social workers, when  organising various socio-educational activities, follow the principles of individual 
approach, systematicity, continuity and transferability. To empower young people with intellectual 
disability,when organising socio-educational activities, the following methods are employed: individual 
and group counseling, a practical activity, the formation of appropriate behaviour, the showing of a 
personal example, a solution to practical real-life situations by analysing and addressing the situations 
that have arisen or creating educational situations. When organising socio-educational activities for 
young people with a intellectual disability it is important to create conditions to experience success, to 
encourage and motivate them for an activity. 

Social workers, who work with young people with an intellectual disability, perceive threefold 
usefulness of socio-educational activities organised at day centres: usefulness to young people with 
an intellectual disability, their family members and society. Socio-educational activities improve labour 
and social skills in young people. During the attendance of a day centre, positive socialisation in young 
people with an intellectual disability occurs, their self-esteem, self-confidence and a sense of safety 
increase, psychological, emotional and behavioural problems decrease. The empowerment of young 
people with an intellectual disability by engaging them socio-educational activities at a day centre, 
reduces the anxiety of parents/guardians regarding a young man's future, changes their attitude 
towards their child and his disability in a positive direction, they discover more time to realise their 
needs and interests. Socio-educational activities increase the inclusion of young people with an 
intellectual disability into society, society's attitude towards a person with a disability and his family 
changes in a positive direction. 
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