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Abstract  
Undergraduates often find their learning process too theoretical, so they demand a bigger amount of 
practical training to develop the competences that will be required from them once they enter the job 
market. The situation is especially clear in the BSC Degree in Education, because future teachers 
need to test their ability to deal with children before they finish their University studies. Among the 
competences that society expects them to show in their career, social responsibility plays an essential 
role. That is why, in order to work on that competence, we conceived a project based on Service-
Learning methodology. Firstly, we contacted the NGO Save the Children, and we agreed to 
collaborate with them, providing them with didactic proposals for their project “Solidary Race”. After 
that, we organized our pupils in groups of four-five people, and every group had to create a didactic 
proposal for the “Solidary Race” that the NGO could use with the schools that collaborate with it. 
Finally, the NGO’s voluntary workers came to the oral presentation of our students’ projects and 
evaluated them, too, determining whether they had worked on elements linked to social responsibility 
or not. In this paper, we present the project’s different stages and we sum up our conclusions, 
considering the results showed by the pupils’ final mark, as well as the NGO’s evaluation of the 
experience.  

Keywords: Co-evaluation, Competences, External Partners, Rubrics, Service-Learning, Social 
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1 INTRODUCTION AND LITERATURE REVIEW 
Experiential Learning is a key didactic tool for evaluating the development of competences by 
undergraduates, especially in University courses, in which students are required to show skills that 
their employers will test on them in their professional career. Teachers developing courses based on 
this methodology, need to be reassured that this does not mean rejecting what they usually did or 
adopting wholesale Kolb’s (1984) theory and its associated practical applications (Kolb and Kolb, 
2005). Conversely, this approach emphasizes the central role of experimentation and experiences in 
the individual learning process (Healy and Jenkins, 2000).  

Complementary to the above findings, during the past few decades, student participation was found to 
be of higher importance. This means that teachers should not focus on their own actions but on what 
students are doing during lectures (Marton and Booth, 1997). Such a combination gives shape to a 
unique perspective on an individuals’ development and their learning process.This is the case of the 
Bachelor’s Degree in Education: pupils are supposed to learn concepts and topics related to school 
and classroom management, but it is difficult to know whether they will be good teachers until they get 
the chance to work in a school. During University years, there should be enough practical training to 
foster those abilities, but University practices are not always a good setting for testing the 
undergraduates’ competences: sometimes there are not enough practical hours, and they need much 
more time to find out about every controversial situation that might arise when they become teachers. 
This is the main reason why we have based our research project on Experiential Learning, and within 
it, on Service-Learning.  

Working on the development of competences, together with theoretical contents, through Experiential 
Learning allows undergraduates to stay in touch with social reality. In addition, thanks to the 
competences they acquire during their university years, they will be able to answer to society’s 
challenges and demands effectively and quickly. As we can observe, there is a close link between 
Experiential Learning and Service-Learning methodology. The latter means a step further: it stresses 
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the importance of promoting socially responsible actions and experiences in educative contexts, 
making students at different educational stages not only learn by doing, but also discover the World’s 
most relevant issues, trying to solve them by means of educational actions. In Spain, Folgueiras and 
Martínez (2008) highlighted the connection between Service-Learning and competences development, 
underlining certain competences families, such as: social responsibility and citizen’s compromise, 
practical applications of theoretical knowledge, the ability to communicate results to a non-expert 
public, etc. Both authors quoted the work of other researchers, among them Einfeld and Collins (2008) 
who, in addition to that, used surveys and interviews to participant students of Experiential Learning 
and Service-Learning initiatives. The latter admitted that, thanks to Service-Learning, they had 
developed an increasing awareness of the role everyone has to play in order to fight injustice and 
inequality.  

Once we have justified the choice of Experiential Learning and Service-Learning, it is important to 
point out that we have focused the present research on the fostering of social responsibility. We are 
convinced that social reality changes quickly, and Education must answer to those changes and new 
challenges. Moreover, it needs to play a key role in the defence of children’s rights, since the 
protection of childhood is its main target. For this purpose, we decided to create a project that made it 
possible for students of the BSC Degree in Education, at the Universidad Europea de Madrid, to know 
about children’s demands and necessities all over the World. We carried out the project during the 
second term of the academic year 2016/2017, in collaboration with the NGO Save the Children, which 
undertakes several actions to assist children, especially in under-developed countries; among those 
actions, we must highlight the “Solidary Race”. Save the Children provides the Spanish schools that 
participate in the Race with all the necessary materials for organising it. The latter is conceived as the 
terminating point of a broader didactic process, in which pupils become aware of children’s situation in 
the country that they will be aiding, thanks to the money they collect.  

Undergraduates participating in the project have studied Didactics of Spanish Language and 
Literature, as well as Didactics of Geography and History, during the second term of the year 
2016/2017. Therefore, we thought that they could apply theoretical concepts to practice, working in 
groups that would design different cross-curricular didactic proposals for the “Solidary Race”. Later on, 
we asked two voluntary workers from Save the Children to come to our class to evaluate them. So our 
pupils’ assessment had three complementary parts: firstly, the teacher’s evaluation, from an academic 
point of view, considering if undergraduates had properly processed the theoretical concepts they had 
previously studied in class. In the second place, we asked our pupils to co-evaluate themselves, 
including the achievement of the competence of teamwork, too. Finally, the NGO’s assessment, from 
the scope of social responsibility, since our collaborators were to determine to what extent the 
students’ proposals matched the NGO’s goal to defend children’s rights. 

In the following lines, we present our research in deeper detail, paying attention to the project’s 
objectives and methodology, together with the work plan, and our main results. In order to conclude, 
we identify the main strengths and weaknesses of the research, pointing out the aspects that should 
be improved for future experiences of the kind.  

2 OBJECTIVES, METHODOLOGY, AND WORK PLAN 

2.1 Objectives 
We pursued three main goals with our research project, each one of them divided in certain specific 
objectives:  

1 To improve the undergraduates’ practical training, as a way to foster their social compromise, 
too.  

a) Carrying out a Service-Learning experience, as a means of reaching the aforementioned 
targets, considering that this methodology has a strong link to social responsibility and 
learning-by-doing.  

2 To broaden the impact of our pupils’ work through the evaluation of external partners.  

b) Strengthening the connection of the University with NGOs and other kind of associations 
that develop social projects and actions of international cooperation, which will show our 
students the big picture of society’s main challenges. Our collaborators may also benefit 
from undergraduates’ work in this project.  
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3 To make University undergraduates’ assessment transparent, so they previously know what we 
are asking from them, and they can undertake their different tasks to comply with our exigencies 
properly.  

c) Designing rubrics to evaluate our students’ academic and social compromise, which 
must be complemented with their self-evaluation as a work group, so their final grade 
consists of three parts: the teachers’ assessment, the NGO’s evaluation, and their 
assessment of their own work.  

2.2 Methodology 
The methodology that we have chosen is quantitative, since we wished to test the effectiveness of 
Service-Learning and of the participation of external evaluating partners in the undergraduates’ final 
results. For this purpose, we designed rubrics that were precise enough for them to know what we 
asked to be reflected on their group didactic proposals, so they could design them following our 
instructions. We are aware that incorporating the undergraduates’ scope, together with the NGO’s 
voluntary workers’ perspective, provides the whole research with richer conclusions, turning it into a 
quantitative-qualitative research. Nevertheless, we were not able to undertake the qualitative 
approach, because we designed the whole project in the first weeks of the second term, so we felt 
urged by the necessity to develop the experience before the trimester was over. In the conclusions 
section, we recognize the need to prepare things in advance in future attempts, in order to use a 
mixed methodology that will give us a broader picture of the global impact of such experiences on the 
students’ learning process, as well as on society’s members with whom we collaborate.  

2.3 Work plan 
Once we have defined the objectives and methodological scope of our research project, we present 
the different steps of the work plan, explaining in deeper details all the actions that we undertook along 
the trimester:  

2.3.1 Phase 1: social compromise as part of the evaluation 
By mid-January 2017, at the beginning of the first trimester, the teachers of Didactics of Spanish 
Language and Literature and Didactics of Geography and History, in the Department of Education at 
the Universidad Europea de Madrid, decided to design a Service-Learning project with their students. 
We both shared the same pupils, so we agreed on fostering practical training and social responsibility 
in them through collaboration with an external partner.  

In order to let the students know about our goal, we presented the Service-Learning project as a part 
of their evaluation: 15% in each subject’s didactic program. After that, we announced that further 
details would be explained within a few days, as soon as we had already closed an agreement with 
one of the organizations that we were dealing with.  

2.3.2 Phase 2: agreement with NGO Save the Children 
Save the Children was one of the possible external partners that we had identified for the undertaking 
of the Experiential Learning project. They had emailed us in the days after Christmas holidays, to let 
us know that they were interested in collaborating with the Department of Education: Save the 
Children undertakes different didactic projects with Spanish schools along the year, and they wished 
to know whether we could establish a cooperation agreement. Thanks to it, they hoped to get the 
chance to become known by several schools that have not participated still in any of their initiatives, 
and in exchange for our assistance they were ready to contribute to undergraduates’ formation on 
issues related to international cooperation and social responsibility.  

Firstly, we scheduled a meeting where both teachers were present. The NGO’s voluntary workers 
explained to us the different initiatives in which they participate, focusing on the “Solidary Race” 
project. This is an experience that they have been undertaking with several Spanish schools for more 
than a decade now, and it consists of organizing a race where all the school’s pupils can participate. 
The goal of the race is to raise money for helping children in Third World countries have access to 
basic education. The NGO does not establish a certain amount of money that must be collected: every 
school and every child contributes in the way it/he/she can. After describing the experience, they 
showed us some didactic proposals from schools around Spain that had designed either projects or 
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didactics units, in order to teach their pupils the basic features of the country, the people, and the 
cultural environment with which they collaborate every year.  

In the second place, when we read the didactic proposals, we offered them the chance to come to the 
University in order to present the NGO and explain its main initiatives to undergraduates. At the same 
time, we were convinced that asking the latter to design their own didactic proposals for Save the 
Children would be a good way of working with them in the first place. From our perspective, if the 
NGO’s voluntary workers judged the proposals feasible, they could use them with the schools that 
participate in the “Solidary Race”, which would count not only on the NGO’s didactic materials for the 
organization of the race, but also on a didactic basis to contextualize it within the classroom. People in 
Save the Children thought that was a good idea, but as they were going to benefit from the 
undergraduates’ proposals, we told them to participate in their evaluation, which they were ready to 
do. Therefore, after the first meeting we scheduled their visit to our class by mid-February.  

2.3.3 Phase 3: undergraduates’ participation and evaluation 
During the visit to the students in the BSC Degree in Education, the NGO’s voluntary workers 
highlighted the same elements that they had already explained to us in our previous meetings. When 
the class was over, we proposed our pupils the same idea we had previously presented to Save the 
Children:  

1 They were going to be divided into four groups of between three and five people. In order to 
establish communication through the Forum of the two subjects implied, each group needed to 
have a name. The groups that they finally organized were:  

a) Libertad: Silvia C., Nuria, Clara, and Laura.  

b) Marigarri: Carlota, Sonia, Alfonso, and Juan.  
c) OMG: Marina, Silvia G., Tomás, and José.  

d) Tres Mosqueteros: Lidia, Alfredo, and Pedro.  

2 Each group had to choose a topic that would be the basis on which they had to build their 
didactic proposal for the “Solidary Race”. They had to bear in mind that Ethiopia is the country 
that Save the Children is collaborating with this year (2016/2017). Since we had three classes 
per week, three hours on Mondays, and two hours on Tuesdays and Fridays, we chose 
Mondays for them to spend half the class working on their projects and asking the teachers any 
questions they may have. The final didactic proposals were:  
a) Libertad: “La solidaridad no acaba cuando das” (“Solidarity does not finish when you give”).  

b) Marigarri: “Unidos por Etiopía” (“United for Ethiopia”).  

c) OMG: “Por los derechos de la infancia” (“For Children’s Rights).  
d) Tres Mosqueteros: “Empatía” (“Empathy”).  

3 Once the didactics designs were ready, we asked Save the Children’s voluntary workers to 
come to class and to evaluate our student’s oral presentations. Undergraduates’ assessment 
consisted of three parts:  

a) Academic evaluation (33.3%): carried out by the teachers. We designed a rubric in which 
we considered four elements: activities design (30%), methodology (25%), evaluation 
(25%), and grammar and spelling mistakes (20%).  

b) The students’ co-evaluation (33.3%): they had to send us a report explaining the mark they 
gave to themselves as a group, in a 1 to 100 scale.  

c) Social evaluation (33.3%): we proposed the NGO a rubric with different elements, which 
they studied and accepted. The main items they were assessing were: the project’s social 
impact (50%), the degree in which our students answered to their questions concerning the 
every proposals’ strengths and weaknesses (30%), and communicative skills (20%).  

In the next section, we present the results of the experience, and after that we reflect on the main 
problems that our students, as well as the teachers, encountered along the process, in order to try to 
solve them in future similar initiatives.  
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3 RESULTS 
In the present section, we present the results of our students’ evaluation. We begin with the academic 
assessment by the teachers; after that, we show the grades the undergraduates gave themselves; 
finally, we point out the result of the assessment by Save the Children’s voluntary workers. To sum up 
this section, we will analyse the overall results and we will anticipate some of our main conclusions.  

3.1 Academic evaluation: the teachers’ assessment 
As we announced in the description of the work plan, the teachers used a rubric to evaluate the 
students’ academic proposals. The criteria that we took into account were: the feasibility of the 
activities they designed (30%), the choice of an appropriate methodological / pedagogical current 
(25%), the evaluation of the children that would participate in the proposal (25%), and spelling and 
grammar mistakes (20%). The results are reflected on the following table: 

Table 1.  Academic Assessment 

 
Despite the fact that we do not wish to reveal any further conclusions, we will only add that, as we can 
see, the three groups performed well in this evaluation; OMG Group was the best one, since they got 
the highest grade in the three items that we were considering.  

3.2 Students’ co-evaluation 
Although it was not our target, we also wished to know how the groups had been functioning, so we 
asked the pupils to evaluate their own work as a group. In this case, we did not provide them with any 
rubric; therefore, they just uploaded every written proposal indicating at the end of it the final mark 
they thought they deserved, in a 0-100 scale. Here are the results:  

Table 2.  Students’ co-evaluation 

 

As can be observed, the OMG Group had the highest grade, not only because they thought they had 
the best proposal, but also because the students that composed the group were the most competitive 
ones within the classroom. In the end, as far as we could tell by their daily routines, they experienced 
the same difficulties and issues as the other two groups, but they were far more reticent in 
acknowledging it. In this sense, we must mention the Libertad Group, which did actually go through 
several difficulties along the process, due to personal confrontations. Nevertheless, when the time 
came for their final assessment, not only did they overcome those difficulties (with a bit of the 
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teachers’ assistance), but they also performed well and were mature enough to recognise their main 
weaknesses.  

3.3 Evaluation by external partners and social responsibility: Save the 
Children’s assessment 

We include the results of the NGO’s assessment of our students because we are sure that it provides 
the whole research with an interesting perspective. Especially if we compare the outcome of our 
students from an academic and from a social scope, we will be able to identify the degree to which we 
teachers are actually paying attention to undergraduates’ growth, not only as experts in their 
respective field of knowledge, but also as skilled and competent citizens. Let us consider the results 
shown by the rubric that Save the Children used, in which three elements were taken into account: the 
social impact of each proposal (50%), the students’ awareness of the strengths and weaknesses of 
their designs, when asked about them (30%), and communicative skills (20%).  

Table 3.  Save the Children’s assessment 

 

We can see that the overall impression of the voluntary workers was very positive: they evaluated the 
students with high marks, and they ended up making some suggestions to all the proposals, especially 
to the one submitted by the Libertad Group, which was much more focused on the didactic rather than 
the social aspects of the project. However, the NGO’s workers were convinced that the experience 
had helped the undergraduates achieve a bigger sense of what society demands from us constantly, 
as well as of our obligation to answer to those demands.  

3.4 Final weighed evaluation 
As was also explained in the work plan, each one of the three described assessment would count up 
to one-third of the students’ final weighed evaluation. Hence, as a consequence of the combination of 
the academic assessment, the students’ co-evaluation, and finally the NGO’s assessment, the 
undergraduates’ final outcome in the project is summed up in the final table:  

Table 4.  Final Weighed Evaluation 
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We have presented in blue, red, and yellow, the academic, the students’, and the NGO’s evaluations, 
respectively, whereas the green bar corresponds to their final weighed degree, combining the three 
previous items. Therefore, it can be deduced from the table above that the experience was positive 
from the scope of the undergraduates’ final results: in two out of four groups, the NGO’s assessment 
helped them improve their final score, and in one case (OMG Group) it was the highest mark, which 
coincided with the teachers’ evaluation. Only the Libertad Group saw its final score reduced because 
of the NGO’s assessment, together with co-evaluation, since the group’s difficulties along the trimester 
ended up being reflected in their members’ academic profile.  

In the next and final section, we analyse all the aforementioned elements in detail and we sum up our 
conclusions.  

4 CONCLUSIONS 
Since the last decades of the 20th century, new educational paradigms have risen, and a shift from a 
teacher centered approach to a student centered approach has been observed. Accordingly, the 
promotion of the student’s learning process while engaging and motivating them is one of the most 
relevant topics in the field of Education (Mattera el al., 2014). In particular, lliterature has focused on 
the evaluation of different types of students co-existing in the classroom, different learning 
methodologies that are successful with each passing generation, as well as how to tackle future 
generation’s knowledge-acquisition process (see, e.g., Bellanca and Brandt, 2010; and Beetham and 
Sharpe, 2013). Scholars have also analysed whether all students learn in the same fashion or rather 
there are divergences and which activities could boost the learning process (Biggs, 2006).  

Based on the above discussion, experiential learning has been developed at all educational levels, 
including Higher Education. This is because it promotes the acquisition of theoretical knowledge in a 
significant way, and the application of theoretical concepts to real situations related to professional 
and personal life and settings. Under this scenario, students are at the very core of the learning 
process, while the teacher is not a mere spectator, but a facilitator and a guide. Teachers then create 
the conditions for the students to learn and students need to work hard to learn in an autonomous – 
even though cooperative most of the times- way.  

In order to write down our conclusions, we must take into account the information provided mainly in 
the second and the third sections of the present research. In the article’s introduction, we pointed out 
that our main goal was to improve the undergraduates’ practical training for their professional career. 
At the same time, we stressed the importance of doing so with students from the BSC Degree in 
Education, as they, because of the social responsibility attached to their future work, will be asked to 
answer to society’s challenges and demands fast and effectively. For achieving both targets we 
decided to carry out an Experiential Learning project, focused on Service-Learning methodology. In 
this research, we looked forward not only to offering our students the possibility of collaborating with 
the NGO Save the Children, in order to work on their competence of social responsibility, but also to 
incorporating the NGO’s evaluation to our students’ final assessment. Thus we thought we would be 
able to prove whether the whole experience had been positive for our pupils or not.  

Once we have analysed the results of the projects, we reach two main conclusions:  

On the one hand, it does not exist a huge difference between the score achieved by our students in 
the academic assessment, and their grade in the rubric that the voluntary workers used. This evidence 
shows that, within University classrooms, and in our case in the BSC Degree in Education, teachers 
are more or less working in the good direction, in terms of providing undergraduates with a strong 
theoretical framework, as well as with the tools to put knowledge into practice in order to solve 
society’s problems. In 75% of the cases the groups got good results both in the academic and the 
social assessment, and in OMG Group the final scores were exactly the same.  

On the other hand, practical training, as well as the chance to collaborate with NGOs and 
organisations of that kind, encourages the undergraduates to perform better in their scores. That is 
how we can explain the fact that in 75% of the cases Save the Children’s assessment helped the 
students improve their final result. Even in the group that got exactly the same degree from the 
teachers and the voluntary workers, we can conclude that the experience was positive, since they 
counted on two really high marks that made them the best working group when it came to see the 
weighed final evaluation.  
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From a quantitative point of view, this is all we can conclude after reviewing the previously mentioned 
information. In this sense, the first and principal weakness of the experience lies in the fact that it lacks 
a qualitative approach. If we had had enough time, we would have prepared open questionnaires and 
surveys, together with the evaluation rubrics that we already used. Thus, we could have combined the 
undergraduates’ final scores in their didactic proposals with their feelings about the whole experience, 
which would have allowed us to take a deeper and more detailed glance at how they regarded it. The 
information provided by such sources would have been relevant to let us know, for example, which 
were the precise problems that every group experienced, or why they had evaluated themselves the 
way they did.  

The latter aspect connects with the inaccuracy of the students’ co-evaluation, for which a rubric is 
necessary, as well as an open questionnaire of the type that we have just described. The same must 
be also done with the NGO’s voluntary workers, who need to let us know what their impression is after 
the first time the experience is undertaken. Since their scope is crucial for the project to make sense, 
we need to pay attention to their suggestions, demands, and requirements, so we can lay the 
foundations for a long-time collaboration between Save the Children and the Universidad Europea. 
That is why we must design questionnaires and surveys for them, too. Therefore, once we have 
highlighted the project’s main drawbacks, we have to get down to work in order to polish them and 
replicate the research in the future, this time making our best to get more complex and precise 
information from the different actors that participate in it.  
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