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Abstract  
According to the Organization for Economic Co-operation and Development (OECD, 2012)[1], in 
Mexico 58% of young people between 25 and 34 years of age dropped out of school before finishing 
high school, ranking first among school dropouts of the 34 countries of the organization. In addition, 
the study of the organization revealed that the low socioeconomic environment, personal or social 
circumstances of injustice provoke school failure, whose most visible manifestation is school dropout. 

Therefore, the objective of this study was to reduce the risk of school dropout in high school students 
through a group intervention with the parents of these students, whose purpose was to develop the 
potential of the participants to improve their climate or family environment. The specific objectives 
were to identify students at risk of dropping out of school, to know the family climate from the 
perspective of the parents before and after the intervention, as well as to assess the risk of dropping 
out before and after the intervention. 

The Family Environment Questionnaire was administered before and after the group, intervention to 
assess its effects and a quantitative assessment of the risk of dropping out before and after the 
intervention was made. We worked with six parents of a School of Bachelors of the State of Yucatán 
located in a rural area. The intervention consisted of eight sessions of two and a half hours, two 
sessions per week, using techniques such as drawing and modeling, reflection of videos and audios, 
as well as relaxation exercises, in order to favor the maintenance and growth of family cohesion. 

The school counseling department reported a 50% drop in reprobation on students whose parents 
participated in the group council, as well as a 50% drop in the number of failed subjects in the 
semester after the intervention. 

It was also observed that the family climate of the participants before the intervention presented an 
optimal level in one of the six factors that comprise the family climate or environment, after the 
intervention progress was observed in four factors, leaving these at optimal levels of the Climate or 
family environment, which concludes that the group intervention implemented contributed to reducing 
the risk of dropping out of school. 
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1 INTRODUCTION  
Families should be involved in order to promote students’ development so they can respond effectively 
to school and societal demands (Valdés, 2007) [2]. 

Family counseling is a fundamental task of school counselors. School counselors may employ models 
and techniques developed by schools focused on working with families that present clinical symptoms. 
Thus, school counselors assist families where behavior or relationships between family members 
make children’s school adjustment difficult. (Valdés, 2007) [2].  

There a numerous programs assisting families, commonly known as family counseling programs. 
Classifications vary according to different criteria such as content, methodology, needs or family-
school-community relations. In general terms, two models or referential cores can be distinguished: 
the family centered, and family-school-community relations centered (Martínez, Quintanal y Téllez, 
2002) [3]. 

The family model centered pursue the following aims in relation to parenting education: responsible 
parenting, problems prevention, assistance to diversity, career development, children’ teaching-
learning process; acquisition of abilities for satisfactory family relations; development of a sense of 
control, and competencies for management of material and human resources within the family group.  
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Family factor or ambits  

According to Moos & Moos (as cited in, Esquivel & Valdés, 2005) [4], family climate or environment 
consist of six factors: a) Cohesion, measures the degree of commitment, help and support provided 
between family members; b) Independence, reflects the extent to which family members are assertive, 
self-sufficient and make their own decisions; c) Intellectual-cultural orientation, refers to the interest 
shown in political, intellectual and cultural activities; d) Moral-religious emphasis, assess how 
important ethics and religious values are for the family; e) Organization, evaluates the extent to which 
structure and organization are important for planning activities and responsibilities within the family; 
and finally, f) Control, that refers to the number of rules and procedures employed to run the family. 

The factors above, at the same time, are contained within three dimensions. The first factor is related 
to the family relations dimension, the following three factors are linked to the personal growth 
dimension, and the last two factors to the system maintenance dimension. 

The techniques and methods used for contributing to the development of the formulated factors are 
diverse.  Group counseling is one of these techniques that can be employed to satisfy specific 
population needs with children, adolescent, students and elderly. According to some authors, group 
counseling is only limited by the imagination (Corey, 2004) [5].  Thus, because of the versatility of this 
technique, the present research used group counseling for the development of families in a rural area.  

Group counseling 

Generally, group counseling has specific interests such as educational, vocational, social, and 
personal. Group counseling involves an interpersonal process where groups are focus on the problem, 
thoughts, sentiments, and aware behaviors are enhanced. The content and center of attention are 
determined by the members, who normally are individuals with an optimal functioning, that do not 
require an intensive reconstruction of personality and whose problems are related to the development 
of living space, growth, and the insight about internal resources. Counseling groups, commonly take 
place at institutions such as schools, universities, psychological centers, mental health centers and 
other permanent social services (Corey, 2004). 

Group work has advantages and opportunities for personal and group learning. Jacobs, Masson & 
Harvill (2006) [6], state the following: a good investment of time since the group counseling allows 
multiple impacts, mutual feedback between participants and commitments and agreements with 
mutual support.  

From this approach, the purpose of the present research was to know the effects of a group 
counseling on parents with children at risk of dropout. The study took place in a high school located in 
a rural area in the state of Yucatan, Mexico. The aims of the study are described below.   

General objective 

Implement a group counseling for parents with children at risk of school dropout  

Specific Objectives 

− Identify students at risk of dropout 
− Know parents’ perspectives about the family environment before the group counseling 
− Design a group counseling for parents with children at risk of dropout 
− Implement a group counseling for parents with children at risk of dropout 
− Know parents’ perspective about the family environment after the group counseling 

2 METHOD 

2.1 Participants 
Participants were six parents from a high school located in a rural area in the state of Yucatan, 
Mexico. Participants met the following criteria: students presented regular to inadequate performance 
in at least two from three factors related to school dropout; and they failed from one to five classes the 
previous semester.  
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2.2 Instrument 
Family Environment Scale 

Family environment was assess with the Family Environment Scale (FES) developed by Moos & Moos 
(as cited in Canto, Esquivel & Valdés, 2005) [4]. The FES was adapted from the original version of the 
Family Environment Scale, Real Form, developed by Moos & Moos in 1981 and translated in Mexico 
by Korban in 1984 (as cited in Canto, Esquivel y Valdés, 2005) [4]. 

The instrument consists of 29 items that assess three family environment dimensions: 

a) System maintenance 

b) Personal growth 

c) Relationships 

Every dimension is divided in subscales: Control and organization for system maintenance; 
independence, intellectual orientation, and moral emphasis for personal growth, and cohesion for 
relationships.  

Participants are supposed to indicate with an X in case the statement is T (true) or F (false). Scores 
are calculated adding up the numbers of X, and results reflect six family types.  

2.2 Family Intervention  
According to Campbell & Stanley, (1976) [8], the intervention with the parents was implemented using 
a quasi-experimental design of pretest-posttest form. A control group with eight participants was 
included.  

Based on the results obtained from the first measurement, a group counseling was implemented 
taking into account the dimensions and subscales proposed in the family environment scale by Moos 
& Moos (As cited in Canto, Esquivel y Valdés, 2005) [4]. The exercises designed for every session 
were adapted according to needs presented by the group. The group counseling sessions were 
provided within the school facilities mentioned. The aim of the exercises was to promote behaviors 
and sentiments with the parents in order to improve the family climate or environment.  

The group counseling was implemented twice a week. The time estimated was two hours and a half 
depending on the time needed for the parents for certain activities.  

Sessions were designed base on Gestalt sensibilization techniques that aim to promote awareness 
and responsibility so individuals can be in touch with themselves and their world, and as result 
develop their potential (Muñoz, 2008) [9]. 

Exercises were conducted in the first session to promote trust within the group. Sessions two to seven 
were focused on self-knowledge as well as personal and parental role. Finally, in session eight, 
integration and self-evaluation of achievements during group counseling were conducted.  

Diverse exercises were used during sessions such as drawing, molding playdough, and reflective 
work with videos, audios and ludic approaches.  

In the last session, parents were asked to reflect on the question: what are you aware of from the 
sessions in the group counseling? The family environment test was administered again, and 
statements of participation were provided to participants.  

The posttest was conducted at the end of the sessions, with the instrument described above.  

3 RESULTS 
Table 1 shows the comparison with respect to the family environment between the parents who did 
not receive the intervention and the parents that participated in the counseling group.  
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Table 1.  Pretest and posttest of attendants and no attendants 

                Pretest Posttest 

Group 
counseling N Mean Standard 

Deviation Mean Standard 
Deviation Sig. 

No 8 20.87 3.87 17.22 3.69 .035 

Yes 6 14.66 4.22 19.00 2.36 0.89 

As can be noted, the group without intervention showed a decrease from pretest to posttest in terms of 
family environment. This difference was statistically significant towards the drop (p. = .035). Although 
this drop was not observed in the experimental group since there was no statistically significant 
difference for the pretest-posttest (p. = .089), a rise can be observed.  

In addition to the above, the counseling department at the school, reported that previous the 
intervention, six students (100%) whose parents attended the group counseling, failed between one to 
four classes the last term. Three students (50 %) failed fours classes. After the intervention, three 
students (50%) failed from one to two classes. Thus, it can be noted that after the intervention with the 
parents, the percentage of failure within the students at risk of dropout was reduced to 50%; similarly, 
a drop of 50% was reported with respect to the number of classes outstanding per semester in this 
group.  

Table 2 shows the results obtained for the factors of the family environment scale  

Table 2.  Pretest and posttest for the family environment scale 

Subscales Pretest Posttest Difference 

Control  .54 .71 +.17 

Organization .39 .78 +.39 

Independence .23 .42 +.19 

Intellectual orientation  .48 .48 0 

Moral emphasis .68 .62 -.6 

Cohesion  .59 .78 +.19 

Higher scores in the pretest show the prevalent climate within families according to participants’ 
perspective. As it can be observed in the table, prior to the intervention (group counseling) the 
prevalent climate within families was the moral emphasis and control. That is, families considered 
important ethics and religious values, as well as the number of rules and procedures used to run the 
family.  

Furthermore, the least important factors appeared to be aspects related to assertiveness, self-
sufficiency, decision making as well as structure for planning activities and family responsibilities. 

After the intervention, the prevalent family climate was cohesion, organization and control; that is, an 
environment where commitment, help, and support between family members exists. Likewise, 
organization, and structure were found important for planning activities and family responsibilities. 
Moreover, the number of rules and procedures used to run the family were also considered important 
at this time. 

Factors considered less important after the intervention were assertiveness, self-sufficiency, and 
decision making. However, this aspect had a positive adjustment after the intervention.  

Overall, after the intervention, a positive influence was observed in four subscales, one had a negative 
adjustment and one remains the same. 

As it can be seen, the group counseling indicates a contribution in sustaining or increasing the factors 
in relation to an effective family environment. Furthermore, students whose parents did not attend the 
group counseling showed a decline with respect to the same factors. In addition, students whose 
parents participated in the group counseling showed a decrease in the percentage of failure and the 
number of classes failed.  
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4 CONCLUSIONS AND RECOMMENDATIONS  
Overall, the intervention showed positive results with respect to the improvement of participants’ family 
climate, resulting in an effective support for children’ education and the prevention of dropout.  

From the data presented above, it can be observed that the intervention improved four of the family 
environment factors proposed by Moos & Moos (as cited in Canto, Esquivel y Valdés 2005). Hence, 
commitment, help, and support (cohesion) are the prevalent family climate after the intervention;  
organization and structure for planning activities and responsibilities was another aspect increased; 
likewise, the number of rules and procedures employed to run the family (control) improved; finally, 
assertiveness, self-sufficiency and decision making (independence) were shown prevalent within the 
family environment. The factors that showed the greatest improvement were independence and 
cohesion for the personal growth and family relationships dimensions, respectively.  

Considering that in order for a factor to reach an optimal level within the family environment is needed 
a mean equal or greater than .60.  In the present study, it is observed that prior to the intervention, 
only the moral emphasis factor showed an optimal level whilst after the intervention, four factors 
reached the optimal level: control, organization, moral emphasis, and cohesion.  

Based on the results obtained with the parents who attended the group counseling, it is considered 
advisable to invite participants to share their experience as a motivational invitation for other parents 
to attend the group counseling, especially for those parents with children at risk of school dropout.  

Furthermore, an important recommendation is to implement a group counseling with all students at 
risk of dropout, including all grades. Thus, achievements obtained with the parents can be reinforced 
by assisting students. Similarly, it is advisable to create permanent counseling groups so parents can 
maintain or improve positive relations within the family for the benefit of academic success.  

An important aspect to consider for the present research is to conduct a follow up with both, parents 
and students so further information can be collected about the long-term effects on participants. The 
above will allow the educational institutions to have a solid basis for integrating group counseling as a 
strategy to reduce dropout rates as well as to link family and school.  

At the school level, it is recommended to share the results with academic authorities, students and 
parents in order to create awareness among all parties about the importance of participating in 
academic education to obtain better results. 
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