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Abstract 
The professional skills that are deemed necessary in the field of Social Communication have shifted 
due to digital technologies acting as an intermediary for the communicational process. For example, 
concepts such as Globalization; and Internet Access as a basic standard, were initially thought to 
automatically bring about progress to developing countries. Today, after more than two decades have 
passed since the emergence of Digital Communication as a medium that permeates many social and 
cultural practices of the population -undergraduate students in the case of this study- it has come to 
light, that just securing Internet Access does not automatically bring progress. Just preaching the 
technical and infrastructural standards required for advancing towards a ‘Knowledge-based society’ 
will not immediately grant access to validated scientific knowledge that will facilitate a social 
appropriation of science. In Latin America, the ‘Digital Divide’, linked to technological consumption (or 
lack of thereof due to insufficient resources), allows us inquire about the level of connectivity (or 
disconnection) the undergraduate students have, since they are users of technological devices, and 
part of a global digital culture. In this technologically mediated context, we inquire about what kind of 
Digital Competences (as defined by the European Commission's Science and Knowledge Service) 
young Latin American undergraduate students possess. This empirical study, surveys the cultural 
practices, technological consumption, and traits of Digital Identity, these Social Communication 
students possess. The case study focuses on two undergraduate careers belonging to two Latin 
American universities: 1) Communication, from ‘Universidad San Ignacio de Loyola’ (Peru), and 2) 
Social Communication and Digital Media, from ‘Universidad de la Costa’ (Colombia). 

Using mixed methods research (integrating both qualitative and quantitative data and methodologies), 
we analyze the perceptions and expectations these students have, regarding their own technological 
access and digital knowledge; and whether these traits or skills are useful (or not) in their chosen field 
of study, Social Communication. Based on previously defined categories: Technological consumption, 
Digital Identity, and Internet Access; we designed several research instruments to approach these 
students, in three distinct stages of their undergraduate life: Freshmen, juniors, and seniors. The 
instruments are: 1) a structured survey, 2) focus groups, and 3) in-depth interviews, respectively. This 
data allows us to analyze the practices, consumptions, and competences that Social Communication 
students in these Latin American Universities have. Likewise, during data triangulation, we expect to 
find to find a link between the degrees of Technological Consumption of students, and their Digital 
Competences. We hope this case study can present a challenge to Latin American universities, 
regarding the design and implementation of pedagogical strategies that try to close the knowledge gap 
some students may have, from the moment they enter the university life. 

Keywords: Digital Identity, Internet Access, Digital Competences, Technological Consumption, Digital 
Divide, Latin America. 

1 INTRODUCTION 
While communication researchers debate about the big ontological issues, came the irruption of digital 
technologies, and modified the questions, debates, and, above all, the theoretical approximation 
processes to the field of human mediated communication. This changes how we approach 
Communication, as a discipline, and now, we have new discussions; for example, of whether 
Communication is a field of Study, or if the classical Communication theories can be adapted to these 
new techno-cultural realities. 
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Having this new mediated context in mind, we ask ourselves, from the perspective of two different 
countries of Latin America, with similar (but not equal) realities, which are the habits of technological 
consumption and what kind of skills do Communication students have, when they become freshmen. 
This is not a minor question, since digital culture has permeated all spheres of knowledge and all 
service and product production processes; and it’s precisely the Communication students who should 
handle the dissemination of current digital content. That’s why, we investigate which are the digital 
cultural characteristics that students bring with them at the beginning of their college life, and what are 
the changes in attitude that they experiment, when acquiring new digital competences, while they 
advance move forward to become professionals. In addition, we also want to inquire about how the 
students about to graduate have evolved. 

The importance of this research lies in the fact that, once data is collected, analyzed and compared, 
we’ll be able to suggest modifications on some formation processes that Communication students in 
countries such as Peru and Colombia have to go through, since they have to deal with high income 
and social inequalities, but are simultaneously inserted in a dynamic of globalization, which does not 
necessarily mean continuous progress, but it does facilitate the access to high end and low cost 
technologies, which, if used properly, can help in closing the Digital Divide between the first world and 
developing countries. 

1.1 Internet Access 
On the report presented by Rojas et al. [1], we can appreciate that, while much progress has been 
made regarding Internet Access in Latin America, there are still issues, not in coverage, but rather in 
quality of access, Internet speed and social inclusion levels. No country in the region has reached a 
level higher than 5% of the population with connections faster than 15Mbps, which is a stark contrast 
of the 50% population with high speed connections, found in first world countries. Will we ever be able 
to reach their levels of connectivity? 

While local governments have heavily invested on technological infrastructure, we cannot yet see a 
future where we can directly compete with developed countries. According to Chong [2], we’d need 
close to 80 years for Latin America to reach the standards which OECD (Organisation for Economic 
Co-operation and Development) countries have regarding Internet subscriptions, and 50 years to 
reach that level of stable connections. 

We also wonder: Does Internet Access generate significant impact in society? Gainous et al. [3] 
suggest that the flow of information via Internet has a substantial effect on citizens perceptions about 
their government, since Internet Access offers them a plural feed of political information about their 
country. If the living conditions are not favorable for the common citizen, general discomfort is 
manifested, and this sentiment, if organized in political movements in opposition to political regimes, is 
what generates civil actions that seek to improve life conditions. Merlino and Vargas [4] also suggest 
that there may be a correlation between having a computer with internet Access and finding more 
social and economic opportunities. 

Education is another key factor to finding better opportunities. Following this logic, Grazzi & Vergara 
[5] conclude that characteristics such as level of income, education, place of residence (rural or urban) 
are all highly related with Internet Access. It’s actually easy, they say, to verify that on homes where 
students reside, there is a high chance of having an Internet subscription. 

These findings indicate that there are variables clearly linked to Internet Access, be it on local, national 
or international contexts. This confirms the importance of Internet Access on modern society. In fact, 
its advancement has been quite significant in Latin America, including both countries studied on this 
research. According to statistic compiled by IMS Corporate[6], in 2016, 56.1% of all Latin American 
population was connected to the Internet. Particularly, Colombia and Peru, both have a 57.8% and 
51.1% connectivity levels respectively. This coverage is unprecedented in Latin America, and is an 
enormous achievement in closing the economic and social gaps on these countries.  

1.2 Technological consumption 
It is undeniable that we are immersed in a society where Internet Access could be considered as an 
absolute necessity for some, and although this notion could be perceived as superficial for some, it’s 
rather a profound subject, if we take into account the unequal contexts of Latin America, where many 
social, political and economic divisions exist. In spite of those, connectivity and technological 
consumption levels have skyrocketed in the last few years, as evidenced in the fact that in 2016, 9 out 
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of 10 Internet users in Latin America were connected through a Smartphone, reaching percentages as 
high as 93 both in Peru and Colombia. These citizens were connected on average 37.6 hours a week 
(regardless of device), meaning, more than 5 hours daily [6]. Nevertheless, the statistics also highlight 
an enormous level of disconnection, since almost half the population in both countries has no Internet 
Access, and thus, cannot receive the technological and social advantages of being connected. 

This asymmetry on digital connection levels is the most recurring factor of the Digital Divide pertaining 
Latin America, and shows a deep division of society, from ownership of devices to Internet Access, 
although there are others, that are less evident. An example of that disconnection can be seen from a 
gender equality perspective. Collado [7], on her book ‘The second Digital Divide’ highlights different 
kinds of divides, which are harder to measure, because the notion of  technological access is seen as 
neutral, when in reality, it has deep divisions regarding gender. Women Rights movements elaborate 
that the Internet in general is not without bias, and has continued the legacy of western patriarchy. 

A key aspect to understand this asymmetries of technological access on developing countries is 
illustrated by Sunkel et al. [8], when they express their concern regarding the studies of Internet 
connections throughout Latin America. Many of them do not include important factors such as quality 
in both devices and access; hours spent connected to stable networks, and which segments of the 
population actually have Internet. Most of the time, the available statistics are presented by local 
governments, which tend to reflect a generalized view of the recipients of technological services, but 
do not qualitatively analyze the cultural practices that begin to shift due to the massive usage of these 
resources. 

An example of this situation is evidenced in the little available information regarding technological 
consumptions on regional universities. Paragarino & Barujel [9] illustrate the impact that recent 
technological innovations had, since repositories of academic material and local scientific production 
have gone through a revolution that facilitated access to this type of specialized information. 
Nonetheless, we cannot state with confidence that there is a real interest in raising new social 
scientists that can dedicate themselves to transform the deep social contradictions of our region. On 
that regard, Orozco[10] states that the scientific perspective is privileged, because it is assumed that 
Science defines Society’s values, and not the other way around: Society defines the limits and 
possibilities of Science. 

Following that train of thought we could argue that focusing only on improving access to information 
does not necessarily improve technological skills of students interested in science, nor automatically 
guarantee they will make an efficient use of these resources. We agree with Cantillo et al. [11], who 
state that Information and Communication Technologies (ICT) have the capacity to improve citizens 
lives on developing countries, but acknowledge existing barriers that impede a meaningful usage of 
the Internet, such as lacking digital competences and confidence to participate on digital 
environments, besides other characteristics such as gender, profession, income level, and age. 
Regional access to internet and technological consumption are mediated by multiple, interconnected 
variables, which is worrying, since many Latin American citizens live in a social context where they 
face multiple inequalities, and, at the same time, have accommodate to the current Zeitgeist, which 
demands the acquisition and mastery of a series of technologies and digital competences that 
permeate all spheres of life spheres: social, political, academic and civil. 

1.3 Digital identity 
The term Digital Identity references the traces we leave behind when interacting on the web and any 
mention, as well as any content or reference to our identity that anyone on the Internet may post. This 
means that we are not always able to control how we get represented online. As we’ve mentioned, in 
order to understand the Latin American context, we need to recognize the existence of multiple factors 
that influence the usage and attitudes the population has – especially young citizens – regarding the 
use of technology and access to Internet. We can borrow Area’s [12] work, since he concisely  
describes 4 identity traits of digital culture on the Latin American context: 1. We’ve transitioned from 
the hegemony of mass media to personalized communicational processes on the Internet. 2. We need 
to assume Culture is now experienced through multiple media, and forces citizens to enter a constant 
improvement cycle, in order not to get left behind. 3. Culture is now liquid due to its immediacy, 
ethereal nature, and its state in constant change. 4. This new digital logic is not for all, since it 
excludes those who do not have the socioeconomic, cultural and educational resources to access it.  

This contrasts with a widespread notion that young citizens are all skilled in the ways of digital media, 
and that they quickly learn to use any new technology, as if it were natural. Even when Prensky [13] 
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described the characteristics of Digital Immigrants back in 2001, we were already seeing this notion of 
young people being naturals at using technology, since integrating digital skills organically to their 
cultural identity is a trait that differentiates them from their parents and others members of their shared 
social environment. In contrast, Bullen & Morgan[14] argue that we should reconsider this notion, and 
that these youngsters should be treated more like Digital Students, since they operate within a cycle of 
access, skill and comfort; that constantly integrates new academic and social visions to their daily 
lives. Based on their work, Gallardo[15] agrees with the fact that being born on this Digital Era does 
not necessarily imply higher competence regarding technology, and finds that there’s not enough 
evidence to support this idea of the Digital Natives. 

Besides, a term such as Digital Natives does not bode well in developing countries. We can interpret 
that these natives are supposed to be children born in the Era of the Internet, but, in Latin America, up 
until recently, only a selected elite had access to the great technological achievements of our time, so 
only they could’ve fallen within that category. Even now, the fact that access to technology does not 
necessarily equate with digital competences hasn’t been widely researched. While it is evident that 
there have been many efforts from both the public and private sector to improve technological 
infrastructure and to guarantee Internet access for more people whilst promoting technological 
consumption; these feats do not automatically increase the technological skills of new generations nor 
improve the access to quality information on the web. If we, as citizens of developing countries want to 
fully integrate these technologies to our societies, perhaps we require public policies that focus on 
strengthening the development of such skills, rather than simply increasing connectivity. 

Concerned by this contradictory state of affairs, we wonder: How can we promote the acquisition of 
these digital competences? Some researchers seem to agree with this notion, that is necessary to 
develop digital skills. Marin-Gonzáles et al. [16] state that ICT greatly contribute to the learning 
experience of students, and that we need to integrate these new tools to pedagogical strategies. 
Scolari [17] warns us that young generations are experimenting with new informal learning techniques, 
mediated by technology, and that we should be studying them. Trucco[18] concludes that we cannot 
assume the Information Society to be sustainable without a mass appropriation of ICT by the general 
public. In light of this, we see that is imperative for the general public to learn these competences, but 
in order to achieve that, we first need to understand the characteristics of each population, and, in the 
particular case of this study, it’s the Communication students of these Latin American universities. 

2 METHODOLOGY 
Our object of study are students belonging to two Communication faculties, in two Latin American 
countries: students of the Communications career of the Universidad San Ignacio de Loyola (USIL), in 
Lima, Peru; and students of the Social Communication and Digital Media career of the Universidad de 
la Costa (CUC), in Barranquilla, Colombia. Both countries share similar cultural and economic 
characteristics, which allowed us to compare both realities. 

This is both a qualitative and quantitative study, with higher emphasis on the qualitative aspect. To 
operationalize the quantitative aspect we based our work on the premises of Denzin & Lincoln [19], 
incorporating their triangulation practices as an alternative to validate the information during data 
analysis. We used Lindlof & Taylor’s [20] work as guidelines in order to define the research subject 
and designing the instruments in such a way it wouldn’t saturate the recipients with unnecessary 
information. To design the surveys and interpret the quantitative data we followed the work of 
Dillman[21]. Finally, Kaplan’s [22] work was key in order to link the categories defined in the focus 
groups and interviews, with the variables found in the survey. 

The population sample was divided into three (3) categories: Freshmen, juniors and seniors, all in 
order to see what kind of change or evolution the students had, regarding their digital habits and 
competences. The sample size was defined, taking into account the number of students of each 
institution. 

Whilst taking into account the particular cultural contexts of these universities, we limited the topics of 
research of the study to Internet Access, Technological Consumption and Digital Identity. Once we 
defined these topics, we designed the questions in a way they were coherent throughout each 
instrument. 

We implemented three (3) types of instrument: survey, focus group and semi-structured interview. The 
survey was ideal to approach the freshmen, since it has every option listed, in case they don’t 
remember some of them. Because they’re the youngest group, it is possible that they don’t have a 
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deep understanding of the digital terminologies they will indubitably come across during their formation 
process. The survey also serves the purpose of registering individual and collective tendencies, which 
is the baseline of comparison to their seniors. 

For juniors, we chose the focus group, in order to identify the diversity of opinions regarding each 
subject, and, by not having the options stated in front of them, we could verify whether or not they had 
actually learned the digital terminology. Finally, to get information from the seniors, which were close 
to graduation, we chose a semi-structured interview, since the students are supposed to have built 
stronger criteria due to age and experience, and are able to eloquently state how they’ve experienced 
their own cultural changes during their time at the university. These students had the potential to bring 
us valuable information about the key differences between theirs, and the current freshmen’s 
experience, regarding the first contact students have with technological consumption at the start of 
college life. 

3 RESULTS 
Results are divided by instrument type and population. First, Freshmen Survey, then Focus Group for 
juniors, and finally semi-structured interview for seniors. Each section has a table that compares 
results found on both institutions. 

3.1 Freshmen 

Table 1.  Freshmen Survey comparison between Universities. 

Variable CUC USIL 
1st Semester population 37 45 

Population surveyed 33 41 

Gender 67.7% Female / 32.3% Male 71.4% Female / 28.6% Male 

Average Age 18 Years 16 Years 

Internet Acess 93.5% have Internet at Home 100% have Internet at home 

Device Ownership 83.9% Computer / 96.8% Smartphone 100% Computer/ 77.1% Smartphone 

Most Used Device  74.2% Smartphone/19.4% Computer/ 
3.2% Tablet 74.3% Smartphone/ 25.7% Computer 

Avg Hours Connected 41.9% Over 5 Hours / 35.5% 3-5 Hours / 
22.6% 1-3 Hours 

37.1% Over 5 Hours / 37.1% 3-5 Hour / 
22.9% 1-3 Hours 

Two most frequent activities 
on Internet 

22.58% Social Media & Video 
Consumption / 19.35% Social Media & 

Information Search / 16.13% Social Media 
and News or Article Reading  

22.86% Social Media & Video 
Consumption / 14.13% Social Media & 
Studying / 14.29% Social Media and 

Information Search 

Most Frequently used Apps 
or Services 

71% Facebook / 64.5% Whatsapp / 67.7% 
Instagram 7 

71.4% Facebook /48.6% Second /57.1% 
Instagram  

Least Frequently used Apps 
or Services 

25.8% LINE / 29% Twitter /16.1% 
Snapchat 

20% Tumblr / 17.1 % LINE / 14.3% 
Skype 

Which 2 would you choose if 
they were free 

45.16% Whatsapp & Instagram /16.13% 
Facebook & Whatsapp 

20% Youtube & Whatsapp /14.43% 
Facebook & Youtube 

Time spent sharing content 
on social media 

32.23% 1-3 hours daily / 29% 3-5 Hours 
daily / 22.6% Not daily 

28.6% Not daily / 17.1% Less than 1 
hour daily/ 20% Over 5 hours daily 

Creates content and shares 
them 58.1% Yes 54.3% No 

Type of conent created and 
shared 

39.13% Images / 21.74% Written / 13.04% 
Audiovisual 

14.3% Images / 8.6% Videos / 2.9% 
Audio 

Search Engines usage for 
Academic Purposes 

67.74% Google / 19.35% both Google & 
Google Scholar 

60% Google / 5,71% uses both Google 
& Google Scholar 

Science Repository usage 
for Academic Purposes 

25.81% SciELO / 22.58% Redalyc / 
22.58% N/A 77.1% N/A  / 5.7% Scopus 

Frequency of Internet usage 
for Research / Problem 

Solving 

45.2% Always / 45.2% Frequently / 9.7% 
Ocasionally 

51.4% Frequenly / 28.6%  Always / 20% 
Ocasionally 
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3.2 Juniors 

Table 2.  Junior Focus Groups’ comparison between Universities. 

Category CUC USIL 
Focus Group Size 12 15 

Gender 66.66% Female / 34.44% Male 73.33% Female / 27.77% Male 

Average Age 20 23 
Internet Access 91.66% have Internet 100% have Internet 

Device Ownership 50% PC & Smartphone, 50% 
Smartphone 93.33% have PC and Smartphone 

Most Used Device Smartphone Smartphone 

Avg. Hours Connected More than 5 Hours daily Between 3-5 Hours Daily 

Two most frequent activities on 
Internet 

Social Media & Information 
Search Social Media & Video Consumption 

Most Frequently used Apps or 
Services Facebook, Whatsapp, Instagram Facebook, Whatsapp, Instagram 

Least Frequently used Apps or 
Services Twitter, Google+, Tumblr Skype, Twitter, Snapchat 

Which 2 would you choose if they 
were free 

Youtube & Instagram (*Youtube 
uses a lot of data and they would 

save money) 
Facebook e Instagram 

Time spent sharing content on 
social media More than 5 Hours daily Between 3-5 Hours Daily 

Creates content and shares them 60%  Share 25%  Share 

Type of content created and 
shared 

55% Images, 35% Written, 10% 
Videos. Videos 

Search Engines usage for 
Academic Purposes Google Google 

Science Repository usage for 
Academic Purposes Do not know any Confused Google with a Repository 

Frequency of Internet usage for 
Research / Problem Solving Frequent use Occasional Use 

Evolution of Internet usage 
throughout their career 

Some never had Internet Access 
until they began college. Their 
Internet usage has increased 

significantly, especially on 
Smartphones 

It has increased drastically, and they 
switched from Blackberry to Android 

Phones 

Perceived Relationship between 
Job performance and Digital 

Competences 

They feel capable of working 
independently or being valuable 
to any company if they possess 

such skills 

They feel the need to learn how to 
handle different social networks, 
since it will be important for their  

chosen professional field 

Perceived differences between 
them and Freshmen 

Most of them perceive they have 
gotten more skilled regarding 

information search and they've 
become more critical of their 

media consumption. At the same 
time they recognize the freshmen 

are more used to technology 
than they are, and could surpass 

them. 

‘Freshmen seem like Zombies, 
they're always connected, they use 
the Internet more Frequently, and 

they seem from another time period’. 
That sums their perception of 

freshmen, whereas they feel the 
need to catch up to technology. 
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3.3 Seniors 

Table 3.  Seniors’ Interviews comparison between Universities. 

Category CUC USIL 
Number of 
Interviews 5 5 

Gender 4 Males / 1 Female 3 Females / 1 Male 

Average Age 21 23 

Internet 
Acess 100% have Internet 100% have Internet 

Device 
Ownership 

‘The family I live in lets me use their 
computer with time restrictions. They have 

WiFi so I mostly use my smartphone’ 

4 have PC 
and 

Smartphone 

All have PC and Smartphone, 1 has 
a Tablet. 

Most Used 
Device Smartphone Smartphone 

Avg Hours 
Connected 

‘I'm constantly connected, mostly on the 
phone’ 

All are 
connected 

more than 5 
Hours daily. 

All over 5 hours daily 

Two most 
frequent 

activities on 
Internet 

‘I work in photography, and use Instagram 
all the time. I  watch photography tutorials 

on Youtube and also listen to music’ 

All report 
social media 

usage 

‘Social Media, 
Listening to Music’ x 

2 

All report 
social media 

usage 

Category CUC USIL 
Most 

Frequently 
used Apps 
or Services 

All of them report Facebook, Instagram & Whatsapp. While all of them use Facebook, 
they also report Linkedin usage. 

Least 
Frequently 
used Apps 
or Services 

‘Twitter, Gmail & SMS’ 

None them 
use Twitter, 
and 3 never 
use SMS. 

Twitter, ISSU, 
Hotmail. *ISSU is a 
service for reading 
magazines, as we 

found out later* 

None of 
them use 
Twitter. 

Which 2 
would you 
choose if 
they were 

free 

‘Sometimes I need to use SMS for a 
reverse charge message, so that my family 

can call me back. I would pick SMS & 
Instagram. 

The rest 
responded 

with different 
combinations 
of Whatsapp, 
Facebook or 
Instagram. 

‘Whatsapp & 
Facebook’ 

All of them 
reported 

wanting free 
Facebook 

usage. 

Time spent 
sharing 

content on 
social media 

‘I share content depending on what I find. 
Some weeks I only share 3 or 4 times, and 

others I share nothing at all. I just share 
light content on my social media, I don't 
like sharing my private life or opinions, 
since it could get negative reactions. I 

sometimes make memes, but I only share 
them with my friends over Whatsapp’ 

All of them 
share 

content. 

All report sharing occasionally 
during the week. 

Creates 
content and 
shares them 

‘Yes, I make content regarding popular 
topics’ 

Only 1 does 
not create 
content. 

3 do create content. 

Type of 
content 

created and 
shared 

‘I share my content, mostly videos, and 
usually Quotes from the Bible’ 

‘I write 
poetry, 

romantic 
content or 

dark humor’ 

‘I make posts about 
Corporate 

Communication 
through my Blog’ 

‘I take 
photos, and 
write news 

posts’ 
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Table 4.  Seniors’ Interviews comparison between Universities part 2. 

Category CUC USIL 

Search 
Engines 

usage for 
Academic 
Purposes 

‘I use Wikipedia, 
Wikimedia, El Rincón del 

Vago. I use Yahoo!. I 
recently learned to use 

Scholar Google and why 
it's so important’ 

All use Scholar 
Google Scholar. 

All report using Google. Only 1 uses 
Scholar Google. 

Science 
Databases 
usage for 
Academic 
Purposes 

‘We're just recently 
learning about 

repositories in class’ 

‘We're all just 
recently starting our 
Research Seminar, 

and are learning 
about this’ 

Only 1 knows of SCOPUS. The rest do not 
know any 

Frequency of 
Internet usage 
for Research / 

Problem 
Solving 

‘Internet has helped me 
greatly, for example when 
I don't know much about 

a subject or I don't 
undersand an article I'm 

reading. I do this 
frequently during the 

week’ 

‘I always use the 
Internet to do 
research. For 

example, I'm doing 
my thesis, and I 

double check 
orthography, and 

look up author 
names or quotes’ 

All report using Internet frequently for 
research or problem solving. 1 reports 

watching YouTube Tutorials. 

Evolution of 
Internet usage 

throughout 
their career 

‘It is noticeable. I come 
from a small town with 
limited Internet Access, 
and when I reached the 
city I was not up to date 
with a lot of practices, so 

I had to start from 
scratch. At the beginning 
I did not spend much time 
on it, but now, due to my 

work and class 
assignments, or even 

hobbies, I've increased 
my usage’ 

‘I've learned what 
kind of content I 
should share on 

Social Media, and 
how to make it 

reach a broader 
audience, according 

the time of 
publication and 
other factors’ 

‘Internet has become 
part of our lives. The 
fact that we live in a 

globalized world, 
demands us that we 

be informed at all 
times, we need to be 
a 2.0 Person. Having 

information to fact 
check news is 

important, as well as 
meeting the 

demands the digital 
media brings’ 

‘I have changed, 
because at the 

beginning, I had time 
to just browse posts 
on Social Media, but 

now that time is 
spent searching for 

information’ 

Perceived 
Relationship 
between Job 
performance 
and Digital 

Competences 

‘I wish to have my own 
company, and the 

University teaches me 
knowledge on digital 

media that are essential 
for knowing how to 

promote my brand, and 
how this will help me in 

my future’ 

‘Internet and Digital 
Media have made 

life easier, and while 
some are not used 
appropriately, in the 

end, they're very 
important, since 

today, all is 
connected to 
technology’ 

‘Digital 
communication is the 
new channel for us 
professionals. We 
have 100% take 

advantage of this, 
since it will increase 
our productivity, or it 

will make our 
services or products 

better’ 

‘I think digital 
communication is a 
big part of our world 
but the percentage 

of time we spend on 
the Internet will 

increase. There's 
still Physical contact 

now, but it will 
decrease along with 
the advancement of 

technology, 
everything will end 

up being virtual’ 
Category CUC USIL 

Perceived 
differences 

between them 
and Freshmen 

‘It seems freshmen have 
more experience with 
digital media, and they 
seem to create more 

content than us’ 

‘They have better 
equipment than we 
did when we were 

their age, but 
regarding 

knowledge, I think 
we may be similar’ 

‘They're a whole 
different generation 
that was born with 

the Internet and are 
adapted to it. They 

are much more 
informed than we 
are, and ready to 

challenge new things 
as they come’ 

‘They use 
smartphones a lot 
more than we do, 
and now there are 
so many apps to 

choose from. Back 
in my day, we used 
the Blackberry, now 
they're getting into 

technology way 
younger’ 
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4 CONCLUSIONS 

4.1 Connectivity 
The overwhelming majority of students have either a computer, a smartphone or both, but they access 
the internet primarily through their phones. This difference between mobile and standard connection 
could be due to the fact that fixed broadband has not been accessible for most of the Latin American 
population. If we look at it from another angle, we realize that today, these youngsters with a 
smartphone, no longer have the need to go to a cyber café. And, as Rojas et al. [1] state, ‘not all the 
countries that have higher percentage of internet users have the higher percentage of connected 
homes’. This dynamic must be taken into account when designing pedagogical and evaluation 
strategies, so that they include those devices most familiar to the students. 

4.2 Digital Consumption 
The rate at which the data consumption and production habits change in the digital age has been 
fiercely experienced by the college students. The cyber café used to be an integral part of Latin 
American culture, and is now a faraway reference. That business model made sense when technology 
was only required for very specific tasks, which didn’t demand constant connection to the internet. But 
we live in a hyper connected reality, where one must constantly use the Internet to research, write, 
design, produce and connect with peers. It is not viable to invest money to surf the web in a cyber 
café, when it’s cheaper to have internet for one day on one’s smartphone, which is not only portable, 
but sometimes more technologically advanced that some old computers found in some businesses. It 
is also important to note that these young, aspiring communicators, spend more than 5 hours a day 
interacting with screens. A future study could look to compare these findings with those of the first 
world, to see how these Latin American students fare when compared to developed countries. 

4.3 Social media trends among students 
For these students, Facebook is the most used social network, followed by Whatsapp and Instagram. 
It is curious to find that, as communication students, they do not extensively use Twitter, which is the 
most common online social network for public and political for debate, and would have allowed them 
to incorporate the practice to constantly monitor the political agendas of their local context to their daily 
lives. This is relevant if we take into account that most Communication faculties in Latin American 
were born from journalism faculties, and most of them still include key components of that discipline. 
This should be noted by the directors of these faculties, since that low percentage of Twitter usage 
could be interpreted as apathy or refusal to participate in their local political sphere. The only students 
that reported usage of LinkedIn were the seniors at USIL, which shows they understand the 
importance of networking in the job market. 

4.4 Content sharing and creation 
The students of both universities stated that they mostly shared audiovisual content, which are 
generally news or entertainment videos, followed by images (usually memes) and lastly, written news. 
Regarding content creation, the students at CUC create approximately three more times the amount of 
digital content, which could be due to the Transmedia focus of their curriculum. Regardless of the 
career focus, these content creation and sharing routines point towards a rising trend in 
Communication careers: the students need to make themselves visible on the Internet, and are trying 
to promote themselves, taking advantage of the possibilities social media offers them. 

4.5 Information & repository search 
These students do not escape the Google hegemony, with the overwhelming majority admitting they 
use Google for most of their information search needs. It is curious that Internet Explorer was still 
used, but that was only reported by seniors, so this could mean that digital migrations are not as fast 
as we might think. It is also important to mention that state services still require this browser to 
complete forms or run specific software.  

It is also noticeable that in both universities, students could not accurately describe which repositories 
they use, which shows they haven’t incorporated the acquisition of scientifically verified information to 
their search habits, and are content with just using Google or Wikipedia, which could mean that they’re 
not used to citing sources when preparing assignments. This is a matter of concern for professors, 
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since it can lead to poorly referenced assignments, or even worse, could translate to cases of 
plagiarism due to omitting where the information was found. 

4.6 Final considerations 
The leivmotiv of this study was to contrast our perceptions on how the students of both of these 
universities were incorporating technology to their academic, professional and daily life. While we’re 
not immersed in the old dilemma proposed by Umberto Eco[22], where we perceive the word as being 
between ‘Apocalyptic and Integrated’, we are interested in finding these students characteristics, 
regarding their digital consumption. In doing so, we can better understand the cultural processes of 
the students, and how they are immersing themselves in the new digital culture. This would allow us to 
contrast the kind of seminars we’re offering to these students and see if it’s relevant to modern 
society’s trends, in order to avoid generational and technological conflicts between educators and 
students. 

This research was born due to the fact that we, as educators from a different generation are facing a 
Digital Divide that’s only getting broader as technologies advance, and we must take note of the 
cultural shifts in technologies that are happening in today’s society. Our biggest challenge yet is to 
acknowledge and overcome our technological limitations, to avoid getting in the way of students who 
want to incorporate the new media to their knowledge appropriation processes. We have to commit 
ourselves, as educators, to accompany students throughout their academic journey, but we cannot 
ignore the fact that technological tools are required for their personal and professional development, 
and that they must learn, among many things, to adapt to this technologically mediated world, and 
must be able to separate the wheat from the chaff. 
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