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Abstract  
The present paper offers an opinion on intercultural dialogue in higher education from the perspective 
of teacher’s attitude and beliefs regarding intercultural dialogue in classrooms. The paper mainly 
regards the vocation of teachers and their competencies when discussing multicultural spaces in 
higher education. Culture is both learned and inherited but in the same time, culture changes, so 
teaching in intercultural spaces has to follow the dynamics of culture. The study represents the starting 
point for a further investigation supported by University Politehnica of Bucharest on intercultural 
dialogue in academia. The findings of several studies demonstrate that teachers who perform their job 
enthusiastically invest greater effort and perseverance in their work, perform higher quality instruction, 
find ways to reach out to and motivate their students, and achieve better results in terms of students’ 
learning outcomes (e.g., Kunter, 2013; Kunter, Frenzel, Nagy, Baumert, & Pekrun, 2011; Kunter et al., 
2008; Moè, Pazzaglia, & Ronconi, 2010; Roth, Assor). The design methodology will consist of the 
application of Motivational Orientation Scales (MOS) proposed by Petrovic, Jokic and Leutwyler 
(2016). The methodology comprises three scales for the assessment of motivational aspects of 
teachers’ intercultural competence – Teacher Cultural Diversity Enthusiasm Scale, Teacher Cultural 
Diversity Self-Efficacy Scale and Teacher Commitment to Social Justice Scale. 

The methodology was tested on Serbian students from Teacher Education Faculties and proved to a 
valuable instrument with consistency and validity. The novelty of such an instrument is that it uses a 
combination of methodologies used until now, combination of multiple assessment scales for teacher’s 
intercultural competence. The MOS instrument will be applied to Faculty of Engineering in Foreign 
Language at University “Politehnica” of Bucharest. Qualitative and quantitative interpretation will be 
provided in a context of intercultural interactions among national and foreign teachers and national 
and foreign students. The originality of our research regards multiple aspects: focuses mostly on 
topics such as intercultural sensitivity and communication in a Faculty that has 25 years of experience 
in a multicultural learning environment; offers the possibility of testing the instrument on intercultural 
learning environments with teachers that benefit of actual experience regarding diversity of 
classrooms; provides a different perspective on intercultural competencies, perspective, related to 
professional background of teachers-mostly engineers. 

Keywords: Intercultural education, teacher's competences, motivational orientation scales, engineering 
in foreign languages.  

“Teachers should raise their awareness and capacity to analyze and see the world 
from different perspectives, learning to listen and to negotiate in diverse and 
complex environments, and connecting to the worlds of their students in order 
to challenge and expand their boundaries” (p. 10). [1] 

1 TEACHERS IN INTERCULTURAL LEARNINGS ENVIROMENTS  
The paper provides an inquiry on intercultural education from the perspective of the teacher. The 
paper stresses the challenges and the benefits of such a profession in a context of cultural diversity. 
We consider our profession as one of the most valuable ones because we are privileged to work and 
grow the knowledge in our students in the most beautiful way.  

The beauty of this profession highlights the opportunity to learn from your students and with your 
students. 

Being a teacher presumes assuming the role of a mentor and adventuring into a journey that brings 
your students in the position of understanding and applying knowledge that you transmitted. Because 
of the complex character of such a profession the teacher has to calibrate the personal, professional 
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and life experience in order to achieve at the end of the day, the supreme task of passionately 
transmitting the knowledge to students.  

Students evaluate the teacher depending on certain characteristics: their professional knowledge, their 
ability to transmit information’s, their patience, objectivity and fairness. For the passionate teacher the 
primary goal is to instil personal positive experiences into the hard of their apprentices along with the 
knowledge and love for the subject. Sometimes the mismatch between the objectives of the teacher 
and the evaluation of the student creates confusion.  

Teacher’s charisma depends on their ability to assume the role of an actor. The actor (as the teacher) 
has to exchange roles with the students and assume the position of teaching and being thought. Only 
through those situations a good teacher can evaluate is own performance. 

 Being one of the complex professions, the presence of the teacher in a multicultural context in 
classes rather complicates is mission and objectives. In a multicultural context teachers have to see 
the educational process from multiple facets or from multiple angles. It is far much complicated than in 
monoculture experiences.  

Intercultural competence should not be seen as an additional or separate part of teachers’ 
professionalism, but more as a holistic perspective that affects all the choices that teachers make in 
the classrooms, society and the world. In multicultural classrooms, it is essential that teachers 
constantly reflect on whose knowledge, whose culture and whose ideas they are transmitting to their 
students. [2] 

The challenge is even higher than reflecting on own values and beliefs because we talk about culture 
and the culture is both learned and inherited. The learned component brings along a dynamic process 
that changes perspective, ideas and opinions.  Culture changes, intercultural competences change we 
should never consider ourselves as completely interculturally competent but rather as interculturally 
apprentices.  

The experiences in multicultural environments are enriching but at the same time challenging. 
Teachers have to face multiple conflicts starting with personal values and beliefs, adaptation of 
curricula, behaviour in courses, attitude and probably finishing with a philosophic understanding about 
life, culture, religion, or in one word sad- diversity. 

The main advantages are related to the challenge of permanently upgrading their knowledge and 
experience with valuable information and examples, the positive attitude, the rehearsal of the foreign 
language and the permanent challenge of searching for the best ways to teach the courses.  

Along with those mentioned above we could add the direct relationship with foreign students, the 
openness to communication and the permanent connection with international experiences. Such an 
experience could be considered as enriching the knowledge of the teacher and also the experience of 
the student.  

1.1 Faculty of Engineering in Foreign Languages (FEFL) and the intercultural 
educational enviroment  

Among the Faculties from University Politehnica of Bucharest is the Faculty of Engineering in Foreign 
Languages, (FEFL) being the only Faculty in the University who provides educational engineering 
programs in three different languages, English, French and German. The Faculty benefits of a 
multicultural learning environment provided by foreign students and teachers.  

The studies conducted in FEFL address bachelor and Master level on different areas of engineering 
like business administration and engineering, software engineering, bioinformatics or entrepreneurship 
and sustainability.  

The Faculty benefits of a multicultural educational environment coming from students but also from 
teachers. We benefit from the presence of multiple collaborations with Agence Universitaire de 
Francophonie and DAAAD Lektorat whom are both represented by lectures in our Faculty.  The 
French and German lecturers participate in the educational process covering language proficiency 
courses for students enrolled in the Faculty. Their mission is to acknowledge and assess the correct 
language acquisition and to promote values, ideas and culture from their own countries. In the case of 
FEFL we do not speak only about cultural diversity when it comes to students we speak also about 
intercultural interactions also among teachers.  
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The knowing how-aspect of intercultural competence engages both intrapersonal and interpersonal 
competencies. Intrapersonal competencies involve cognitive and emotional skills of individuals. 
Interpersonal competencies refer to interactive skills being aware of owner’s own interaction style 
(communication competence) and adequately responding to contextual meanings (situational 
sensitivity). Intercultural communication education should enhance students and teachers 
understanding of intercultural interactions dynamics.[4] 

The educational environment in our Faculty is characterized by multiple aspects that bring along the 
multicultural component and the multidisciplinary approach.  

In one study undertaken in our Faculty we asked students to rate the degree at which teachers 
encourage intercultural collaborations among students. There were 50% of students whom considered 
that intercultural collaborations in the faculty are encouraged in some extent.(Fig.1)  

 
Fig 1. Do teachers and university management encourage intercultural collaboration in order to ensure 

equal treatment in homework’s, projects or other activities? 

Survey results show that intercultural collaborations among students are promoted only to some 
extent. The Faculty encourages such collaborations but it does not consider them as the primary 
mission. Unfortunately for such a Faculty the encouragement/acknowledgement component should be 
highly important. Another question in the survey followed the equality climate in the university.(Fig.2) 

 
Fig. 2: In which of the situations do you consider that Romanian and foreign students are equally treated?  

Most of them consider that equal treatment happened in the teaching methods, teacher attitude in 
seminars and laboratories and exams. The results of the survey undertaken state the level of 
appreciation regarding the educational process in our Faculty as a positive one.  

It seems that we respect the diversity climate and watch on the good development of intercultural 
equal opportunities in education. Less equal treatment happened in the universities facilities, so we 
need technical solutions, let’s say like instructing the administrative personnel in the area of interaction 
with foreign students.  
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An explanation for the short presentation of the survey could be: teachers in the Faculty put much 
emphasis on the knowledge acquisition part and insufficient commitment to the intercultural part. As 
being only one Faculty in the University with such a specific environment teachers are much more 
committed to monoculture and less preoccupied of the intercultural environment.  

In order to better determine the implication and special attention that intercultural dialogue has to have 
in our Faculty we decided to test the sensitivity degree of teachers, results are presented in the next 
section of the paper. 

2 MOTIVATIONAL ORIENTATIONAL SCALE TO ASSESS TEACHERS’ 
SENSITIVITY  

The Motivational Orientation Scales (MOS) proposed by [3] is a new instrument that combines parts of 
previous methodologies in the area of intercultural sensitivity. The methodology comprises three 
scales for the assessment of motivational aspects of teachers’ intercultural competences – Teacher 
Cultural Diversity Enthusiasm Scale, Teacher Cultural Diversity Self-Efficacy Scale and Teacher 
Commitment to Social Justice Scale. 

About the Teacher Cultural Diversity Enthusiasm Scale [5] several studies demonstrate that teachers 
who perform their job enthusiastically invest greater effort and perseverance in their work, perform 
higher quality instruction, find ways to reach out to and motivate their students, and achieve better 
results in terms of students’ learning outcomes [3].  

Teachers’ enthusiasm to deal with cultural diversity is defined as a combination between the 
willingness and the enjoyment to teach in multicultural classroom. 

The Teacher Cultural Diversity Self-Efficacy Scale [6] is seen as the self-efficacy of the teacher in 
dealing with cultural diversity in the classroom as their own perceived competence in supporting 
learning and achievement of students from minority cultures [3]. 

The Teacher Commitment to Social Justice Scale [6] is the readiness to act in favor of students facing 
social injustice in the classroom or school based on their cultural background.[3] 

The methodology was tested on Serbian students from Teacher Education Faculties and proved to a 
valuable instrument with consistency and validity. The novelty of such an instrument is that it uses a 
combination of methodologies used until now; combination of multiple assessment scales for teacher’s 
intercultural competence. 

All items comprise a different number of declarative statements ranked on 5 point Likert scale that 
indicates the level of agreement or disagreement.   

3 RESULTS AND FINDINGS  
The MOS was applied for the teachers in Department in Foreign Languages. The survey was lunched 
online via an electronic form. 15 teachers out of 18 decided to join the survey and provided their 
opinion regarding the intercultural sensitivity in classrooms. As for demographic data teachers are 
between 25 and 60 years old, with at least 2 years of experience in teaching at FEFL and with the 
average teaching experience of 6 years.  

The instruction language is German, French and English or a combination between them. Half of our 
colleagues teach in two languages (English and French/ English and German) and the other half in 
only one language.   

The internal consistency of the scales was tested through Cronbach’s alpha values for all the three 
directions.(see Table 1).   

Table 1.   MOS constructs internal consistency 

Construct  Number 
of items 

Internal consistency 
Cronbach’s α 

Teacher Cultural Diversity Enthusiasm Scale 6 0.695 
Teacher Cultural Diversity Self-Efficacy 5 0.802 
Teacher Commitment to Social Justice Scale 6 0.644 
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For the Teacher Cultural Diversity Enthusiasm Scale the number of affirmations comprised in the MOS 
was six, the Teacher Cultural Diversity Enthusiasm Scale comprised five affirmations and Teacher 
Commitment to Social Justice Scale six affirmations. All three alpha coefficients were in the 0.60 – 
0.80 range proving internal consistency.  

Besides the Cronbach’s coefficient, we decided to compute the means and standard deviations of all 
scales of the instrument. The standard deviations are more important than the means as the standard 
deviation indicates the consensus around the item according to the respondent’s opinion .The results 
for all the scale are presented in the table below (Table2).  

Table 2.  MOS, mean, mode, standard deviation  

Mean Median Mode Standard 
Dev Min Max Count 

Teacher Cultural Diversity Enthusiasm Scale 4.19 4 5 0.81 3 5 15 

Teacher Cultural Diversity Self-Efficacy Scale 4.26 4 5 0.79 3 5 15 

Teacher Commitment to Social Justice Scale 4.54 5 5 0.65 3 5 15 

Closely looking at MOS components the scale with the best results is dedicated to social justice, mean 
4.54 and standard deviation 0.65. Among all the data recorded seems that teachers are far much 
preoccupied of ensuring an equality climate in the classroom. Teachers react to possible prejudices, 
conflicts or exclusion meanwhile focusing on assignments that don’t discriminate. 

Regarding diversity self-efficacy- teachers’ preoccupation in dealing with cultural diversity in the 
classroom- results reflect a sufficient level of trust and efficiency. The affirmations in the scale refer 
mainly to the teachers’ adaptability to multiple dimensions like the curricula content, the level of 
knowledge on different subjects, the teaching traits, the complexity of the subject and different 
educational needs. Unfortunately answers show a non-homogeneous series of values with a 
substantial standard deviation.  

Due to a complex multicultural environment that comprises all diversity components (religion, 
language, norms and beliefs) and a multitude of differences regarding professional knowledge, 
teachers are far from reaching a consensus.  

For the last scale-cultural diversity enthusiasm- the mean has the lowest value among all and the 
highest standard deviation. The enthusiasm component is the willingness to teach in a multicultural 
classroom and the enjoyment of interacting with divers students.[3] Data shows a certain degree of 
enthusiasm around teachers but not a fully commitment for such an experience.  

The explanation could rely on the fact that teachers already have the experience of an instructional 
multicultural environment which is not easy. They acknowledge the willingness to work in such an 
environment but at the same time are rather reserved when it comes to enthusiasm.  The intercultural 
education is acknowledged as a beautiful but challenging experience.  

4 CONCLUSIONS 
A teacher’s intercultural perspective was provided through the present paper. The main advantage of 
the study undertaken is the application of the methodology on a Faculty with a certain experience in 
the intercultural education; compared to the original study that comprised only respondents enrolled in 
Teacher Education Faculties. 

The MOS instrument proved to be a viable one, although the consistency of the scales is lower than in 
the original methodological article.  

While these results are highly positive they reflect certain particularities of the multicultural learning 
environment. Those particularities have to be taken into consideration by each and every Faculty that 
faces a mix of local and foreign students. Teachers’ acknowledgement on the complexity of the 
learning space along with the results on students survey on intercultural interactions show a 
substantial requirement on focusing the educational process to the diversity component.  

The empathy, flexibility, focus and openness are present but just their presence is not enough. Data 
presented states a substantial level of preoccupation towards multicultural educational environments.  
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Teachers whom are motivated to teach in the spirit of diversity are more likely to enhance in students 
learning opportunities that respect the principal of social justice.  The openness and empathy of our 
respondents has been proved but those two components are not enough. Students and teachers 
might want to reflect more and find common solutions with benefits on both parties. 
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