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Abstract 
This paper presents an in-progress research project, carried out as a design based research, which 
aims to introduce and evaluate a process of joint assessment between mentor teachers and university 
tutors in the field experience periods of initial teacher training. The project is now developing its first 
academic course. Along this course, 16 student teachers, 11 mentor teachers from three schools, and 
four university tutors participate in the project. Assessment focuses on the student teachers’ reflection 
on practice, on the practical knowledge that the students use when reflecting, and on how academic 
knowledge informs students’ reflection. Different spaces have been designed in which mentor 
teachers and university tutors meet periodically in order to jointly elaborate and share assessment 
criteria, and to jointly give feedback to the students based on these criteria. Several instruments of 
data gathering are being used: recording the teachers/tutors meetings, recording the 
teachers/tutors/students sessions, and in-depth interviews with the different participants at different 
moments of the process. Provisional data analyses point to three main results: (i) the different 
participants —teachers, tutors, students— are highly satisfied with the innovation; (ii) mentor teachers 
and university tutors do improve collaboration; (iii) other aspects of the students’ field experience, 
beyond assessment issues, are worth revising from the same collaborative, reflection-focused, 
perspective. 
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1 INTRODUCTION 
Linking theory and practice is a key problem in initial teacher training. Several studies show that, when 
student teachers become professional teachers, they do not keep using the theoretical knowledge that 
they have learned along their initial training. On the contrary, they tend to abandon this knowledge and 
to adopt a different kind of approach to the situations they face in the school, the “practical” approach 
that is used by veteran teachers [1]. One of the reasons that explain this phenomenon is the difference 
between practical or professional knowledge —the kind of knowledge that professionals use to frame 
and understand the situations of teaching practice— and scientific, academic knowledge —the kind of 
knowledge that, usually, universities present to student teachers along their initial training [1] [2]. 

One possible solution to this problem is to reinforce communication and collaboration between schools 
and universities while initial teacher training. Through communication and collaboration between 
schools and universities, both kinds of knowledge may contact and interact, and establishing 
relationships and mutual links between practical and academic knowledge may be possible [3].  

In this communication and collaboration process, field experience —practicum— periods play a key 
role. On the one hand, because field experience is a part of the initial training for which a shared 
responsibility between school and university is commonly acknowledged. On the other hand, because 
during field experience it is possible for schoolteachers and university professors —mentor teachers 
and university tutors— to be involved in a direct, genuine dialogue, in which the student teacher can 
also participate. In order to attain this, however, the design of the field experience period should 
promote and require this shared responsibility, and should explicitly establish times, spaces and tasks 
aimed to construct this kind of responsibility and this kind of dialogue [4]. 

Within this design of field experience, a particularly important element is student’s assessment. This is 
so because, very probably, the diversity of viewpoints and approaches to practice between mentor 
teachers and university tutors would be reflected in the assessment criteria that each of them would 
propose. So, negotiating shared assessment criteria and using them jointly can contribute, in a 

Proceedings of EDULEARN17 Conference 
3rd-5th July 2017, Barcelona, Spain

ISBN: 978-84-697-3777-4
9882



decisive manner, to bring school and university —and the kind of knowledge that is prioritized by each 
of them— closer [5] [6].  

In this framework, this paper presents an in-progress research project, carried out as a design based 
research [7], which aims to introduce and evaluate a process of joint assessment between mentor 
teachers and university tutors in the field experience periods of initial teacher training. The project will 
last two academic courses and it is led by a mixed team of university staff and school teachers. 

2 METHODOLOGY 
The project is now developing its first academic course. Along this course, 16 student teachers, 11 
mentor teachers and four university tutors participate in the project. The mentor teachers belong to 
three primary schools, which volunteer to participate in the project. The project extends for the three 
field experience periods that are included in the primary teaching degree at the University of 
Barcelona (Spain). 

For each field experience period, the project involves putting into practice two different joint spaces 
between mentor teachers and university tutors, which are addressed to the shared assessment of the 
student teachers taking the field experience period.   

The first one of these spaces is called the “Tutors Space”. This space is carried out at the school. In 
this space, the mentor teachers of all the students taking the field experience period in the school 
meet with the students’ university tutor. The number of sessions for this space depends on the 
extension of the field experience period. In these sessions, the mentor teachers and the university 
tutor dialog about the formative goals of the field experience period, and agree on the assessment 
criteria that should be used to assess the student teachers. 

The second joint space is called the “Shared Space”. It is also carried out at the school, with the 
participation of the mentor teachers of all the students taking the field experience period in the school, 
the students themselves, and the students’ university tutor. The number of sessions for this space also 
depends on the extension of the field experience period. Before each session, the students elaborate 
a draft of some sections of the portfolio that they have to prepare all along the field experience period. 
In the sessions, the mentor teachers and the university tutor give feedback to the students and offer 
some proposals on how the improve the draft. So, these sessions involve joint formative assessment 
from the mentor teachers and the university tutor to the student. Moreover, in these sessions the 
mentor teachers and the university tutor can exchange views about what the students have 
elaborated, and can contrast judgements and valuations in the framework of a joint educational 
conversation with the student. 

The portfolio is mainly focused in tasks that request the students to reflect on practical situations that 
have surprised them while being at the school —situations that the students consider that are worth of 
better understanding or deserve a deeper explanation. The students discuss these situations before 
writing about them in the portfolio, both with their mentor teacher and with their university tutor [8] [9]. 
These discussions are carried out in two additional spaces designed and developed in the project: the 
“School Space”, and the “University Space”. So, the student can contrast how the mentor teacher and 
the university tutor approach the situations, he/she can elaborate an integrate analysis in the portfolio, 
and he/she can jointly discuss this analysis with the mentor teachers and the university tutor in the 
“Shared Space”. This way, relationships between the contributions and viewpoints of mentor teachers 
and university tutors can be established and discussed through joint reflection on practice by all the 
participants. 

In order to assess the students’ portfolio, the mentor teachers and the university tutors use a series of 
rubrics. These rubrics, which are discussed and agreed in the “Tutors Space”, assess different 
dimensions of the students’ competence to reflect productively on practical situations of teaching 
practice. The rubrics are discussed with the students before they write the drafts of the different 
sections of the portfolio. Therefore, a common view of productive reflection —and of how reflection is 
supported both by practical and academic knowledge— can be constructed between the mentor 
teachers and the university tutor, and can be shared with the student.  

All along the process, different kind of data are gathered. On the one hand, in-depth interviews with all 
the participants are conducted before and after each field experience period. On the other hand, the 
sessions of the “Tutors Space” and the “Shared Space” are audio recorded. Finally, all the materials 
elaborated by the participants —the assessment tools, the students’ portfolios…— are also collected. 
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3 RESULTS AND CONCLUSIONS 
As we said before, the project is still in process —in their first year. At this moment, data collection is 
completed for the first of the three periods of field experience that are designed and developed along 
this academic year, and only an exploratory analysis of the interviews to the participants for this first 
period has been conducted. Therefore, results are provisional and preliminary, and must be 
considered with due caution. 

In this framework, two provisional and preliminary conclusions seem to emerge from the analysis. The 
first one is that the different participants show a high degree of satisfaction with the project, and they 
consider that the project improves the quality and coherence of field experience for the students. 
Students say that they are satisfied with this kind of assessment, and that they were willing to be 
involved again in such an experience. They also said that the spaces designed and developed in the 
project have been useful for them to learn how to be a teacher. Both the mentor teachers and the 
university tutor are also willing to participate in such an experience again, and they consider that they 
have learnt from the experience. 

The second conclusion is that mentor teachers and university tutors did improve collaboration and 
advance in the construction of common criteria focused on the student teachers’ reflection on practice, 
on the practical knowledge that the student uses when reflecting, and on how academic knowledge 
informs student’s reflection. Mentor teachers underline the differences between how assessment was 
conducted in the project and the usual way of assessing in typical field experience processes, in which 
contact with the university tutor is much scarcer. They also remark the rubrics as an interesting tool to 
concrete the assessment criteria, and to share them with the university tutor.  

Within this overall positive valuation, some difficulties and issues to be improved also appear. In 
particular, both mentor teachers and university tutor point to the need of having time in order to 
discuss and construct shared criteria, and in order to build a trust relationship between one another. 

Moreover, the project opens questions on other aspects of the design and development of the 
students’ field experience, beyond assessment issues, that are worth revising from the same 
collaborative, reflection-focused, perspective. First, the project points to a global revision of the 
formative goals of the field experience periods. Reflection on practice emerges as a main concern for 
field experience from the project’s background and results. Therefore, it seems that a core goal of the 
field experience periods should be to improve the students’ competence of reflecting on practice. 
Second, the project points to the revision of some aspects of how field experience periods are 
organized. For instance, it can be argued from the project that establishing long-term, stable teams of 
mentor teachers and university tutors would be of great importance to favour a more collaborative, 
shared approach to field experience between schools and university. 
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