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Abstract 
Having a long experience in teaching theoretical and practical subjects in English-Russian Translation 
at university level and facing new challenges due to changing educational standards, both global and 
national, we have been adjusting the syllabi of our lessons to conform to the new requirements. These 
consist in reducing the total of academic hours allotted to Translation Studies within new Translation 
Curricula, redistributing classroom and home activities in favour of students’ self-studies to enhance a 
responsible creative approach to translation assignments. This has led us to gradually revise the 
entire approach to teaching Translation disciplines, including the lecturer-students style of 
communication, the format and contents of lessons and of written tests.  

In this article we offer for consideration a new combined approach to classroom activities, enlarging on 
the students’ ‘cooperation’ with the teacher. We conduct them as a combined three-faceted lecture-
seminar-practical Translation class carried out in a non-frontal style, still with the lecturer leading and 
guiding the conversation-like class within the key themes of the lesson and ensuring that the key 
issues are taken down and understood for further application. We have enlarged the amount of home 
translation assignments and online lecturer-students communication with the aim to provide 
consultation on the guidelines of the course, as well as timely corrections and expert suggestions on 
translation being done before it is handed in for checking.  

The new trends have also affected the format and contents of the partial and final written tests, with a 
possible extra final oral test on Translation for the students with lower performance rates. In the article 
we submit for consideration a sample of one of the tests taken from two test-books published by one 
of the authors of this contribution. The tests have been written, revisited and collected throughout the 
period of over fourteen years of teaching Translation to students aspiring to become professional 
translators.  

The tests provide for a joint theoretical and practical approach to the key translation issues studied 
during one or several semesters, monitoring both theoretical knowledge and application skills in doing 
practical tasks. Tests completion is limited to two academic hours and requires condensed and matter-
of-fact answers, along with a responsible and clear handwritten presentation. Each test may consist of 
10 to 15 assignments, the level of complexity and the number of tasks depending on the size of the 
groups and the total number of students taking the test simultaneously, as well as on the students’ 
average performance in the course of the semester.  

The test format has been worked on and modified in accordance with most of the new changes in 
curricula. Several tests have been posted on the university site for those graduating in Bachelor and 
Master Studies in Humanities and taking a second major in Translation. The work on the format of 
both lectures and tests has been under way in the current semester as well, which will hopefully result 
in a new publication. The results obtained to date have demonstrated the effectiveness of the test 
format, as well as the fruitfulness of the three-faceted form of Translation lectures. 

Keywords: Translation, new educational standards, adaptation of translation syllabi, joint theoretical 
and practical approach to class and test design. 

1 INTRODUCTION 
Responding to new trends in career-oriented foreign language teaching, we should make a few 
introductory remarks on their background within the Russian Higher Education system. Modifications 
in Translation Studies at university level in Russia have been due to broader social transformations 
still under way that could not but affect educational policies, shifting priorities to internationalization, 
focus on students’ creative thinking and self-studies and resulting in considerable curricula redrafting. 
By adopting the Bachelor-Master system of education, some Russian universities formerly providing 
two Majors within five or six years of studies, one of them being Translation from a number of modern 
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languages, had to abide by new standards and to revise many vital elements of the previous curricula. 
Thus, Translation studies either changed their status from Major to Minor, still with a university degree 
awarded, or were lowered in status becoming part of extension activities ending in translation or 
foreign language certificates. This change in status was due to a shortened length of studies and, 
consequently, to a reduction in theory and practical training. Reduced possibilities of direct teacher-
student interaction in class have in part been compensated for by increased amount of home 
translation assignments and Internet communication with the lecturer to provide virtual expert 
guidance. Although we have witnessed Translation curricula changes in our University since the early 
1990s, this contribution limits our analysis to the new approach to theoretical disciplines in English-
Russian Translation within a Minor curriculum for Humanities and Philology under way for the last 
fifteen years. In the 2000s, a combined discipline called Theory and Practice of Translation was 
usually taught in the seventh semester, summing up several years of practical foreign language 
classes and professional career-oriented translation. The eighth semester ended with a State 
Qualification Exam leading to a professional title in Translation. Currently, two theoretical disciplines 
on Translation – Introduction to Translation Theory and Translation Theory – are taught in the second 
and third semesters of the Translation Module (Minor), along with other practical and theoretical 
classes devoted to language theory and some practical translation issues. Practical training extends 
throughout the four-year course of studies. The Translation Module in question is an optional part of 
the studies available at the Philological Faculty. 

2 METHODOLOGY 
The methodology we have applied to adapting Translation disciplines to new requirements is first and 
foremost based on the fundamental pedagogical and didactical principles of linguistic curricula taught 
to future university graduates. It is also based on our direct observation of educational practices of 
which we have been an active part and on our professional analysis of the results and effects of the 
modifications. The themes essential for a Translation studies curriculum, as well as types of practical 
tasks ensuring a solid theoretical basis and ingrained translation skills and abilities, have been well 
known for decades in educational community. In the Russian educational context, both national and 
foreign theoretical conceptions are studied, with a focus on local achievements. Thus, V.N. 
Komissarov’s linguistic conception of translation thoroughly investigating the key notion of equivalency 
belongs to the fundamentals of translators’ training in Russian universities [1].  

Our own personal experience of students at first and then lecturers going through several stages of 
curricula adaptation and actively involved in the process has enabled us to conduct an included ‘life-
long’ observation of all the stages and to compare their effectiveness. Every time new educational 
standards were introduced, we revised our Translation syllabus restructuring term working plans to 
conform to a new academic load, to reconsider the lesson format in order to include as many key 
themes as possible, to decide whether a theoretical or a practical aspect of a particular theme should 
prevail, to balance the teaching and controlling sides of the learning process. The experience of at 
least two semesters was usually sufficient to provide reliable results and introduce changes in the 
Translation syllabi involving the format of the lessons and assessment materials. As a result, several 
study guides and books of assessment materials for English-Russian Translation students have been 
published based on various educational standards, thus being flexible and open to any new syllabi 
version [2], [3]. On the whole, work on the teaching materials and study guides has led to a certain 
simplification of assignments and an overall reduction of the number of topics, as part of the topics 
and assignments has fallen out of the current curricula.  

Thus, our own involved observation of the transformation process, our professional analysis of the key 
changes and ensuing reaction in the form of modifying the syllabi and adapting our teaching practices 
to new requirements have been at the base of our methodological approach. 

3 RESULTS 

3.1 Three-faceted format of classroom activities 
The older Translation curricula setting strict requirements for theoretical and applied aspects of 
education allowed distinguishing clearly between several formats of classroom activities, providing for 
such formats as 1) a lecture focused on theoretical issues as set by the syllabus, 2) a seminar focused 
on assessing and assisting in students’ acquisition of the theoretical issues and helping in their 
acquisition of application skills, 3) practical Translation classes focused on developing practical skills. 
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The lecture-format class was commonly based on a lecturer-centered, ‘frontal’ teaching style, partly 
owing to a greater number of students attending a lecture when several seminar groups were 
scheduled for one lecture. A seminar involved a smaller student group directly communicating with a 
teacher. The focus was still on theoretical issues and the teacher’s role was to check the students’ 
progress and to clarify the aspects somehow left out of focus at a lecture. The style combined both 
frontal and personal, less formal elements of communication, providing for a friendlier conversation-
type class. Still, the teacher’s leading role prevailed due to the theoretical bias of a seminar, but the 
style of interaction was less formal. Practical classes were conducted in smaller groups of 8 to 10 
students, actively engaged in developing both oral and written translation skills and abilities, with the 
most possibilities of direct interaction with the teacher. The older curricula formats provided for an 
overwhelming and thorough development of a highly competent translator, equipped with a deep 
knowledge of Language and Translation theories and able to apply it in professional areas.  

Integration processes in education have led to a significant modification of Minor Translation 
curriculum, curtailing the academic hours allotted for Translation studies. In these circumstances we 
replaced the former three-type lesson system with a combined format of a class which embraces the 
three in one shortened version. The combined approach to classroom activities provides for a greater 
students’ interaction with the teacher. The class is carried out in a non-frontal style, still with the 
lecturer leading and guiding the conversation-like class within the key themes of the lesson and 
ensuring that the key issues are taken down and understood for further application. Besides, we have 
enlarged the amount of home translation assignments and online lecturer-students communication 
with the aim to provide consultation on the guidelines of the course, as well as timely corrections and 
expert suggestions on translation being done before it is handed in for checking. 

We call the new type of Translation class a combined three-faceted lecture-seminar-practical class. 
We apply interplay of the three educational approaches within one lesson addressing a range of 
issues lying between pure theory, on the one end, and specific practical translation problems, on the 
other. Thus, methodologically, they become aspects, or facets of one whole unit, each one coming to 
the foreground whenever the educational situation calls for it in the course of the lesson. The facets 
are inseparable from one another highlighting the same theme from different angles, complement and 
lead to each other and ensure a harmonious student-lecturer interaction. They bring the issues studied 
into a systemic, comprehensive view and teach students how to make a proper translation choice 
being aware of every stage of decision-making and of its character.  

Let us consider a three-faceted class on Translation methods, or techniques. The lesson has two 
aims: 1) to introduce the linguistic classification of translation techniques and 2) to highlight the fact 
that in certain cases the target language may lack ready-made translation equivalents or may reject 
those existing from certain contexts. In this way we guide future professionals in their search for 
proper translation. The previous lesson dealt with three themes: the notions of translation strategies 
and translation techniques, a correct delimitation of the units of translation and translation at different 
linguistic levels. This lesson starts with the theoretical facet, when students take down and grasp the 
main topics of the class as dictated by the teacher who immediately passes to a joint discussion-
recollection of the English and Russian language illustrations analyzed previously (a seminar facet) 
and then expands the list of illustrations writing on the blackboard new examples with the aim to go 
further with the topic (a theory facet). At this stage the teacher’s aim is to develop students’ awareness 
of various possible translation choices to be made from a range of methods and to have students 
deduce these methods by contrasting examples for translation like ‘Greenwich’, ‘the Norwich Bulletin’, 
‘the Wall Street Journal’, ‘Google’, ‘Apple’, ‘North Carolina’, etc., ‘brain drain’, ‘risk analysis’, ‘world 
web’, ‘Кощей Бессмертный’, ‘non-taxable income’, etc., on the one hand, and examples like 
‘landslide victory’, ‘attitude’, ‘abolitionist’, ‘exposure’, ‘a relaxation of the well-earned rest’, etc., on the 
other. While encouraging the students to provide their equivalents and suggest translation methods (a 
practical facet), the teacher arranges the examples being translated in three columns thus graphically 
introducing the core of the linguistic classification of translation techniques (a theoretical facet). The 
teacher, followed by the students, gathers in the first column the Transcription/Transliteration 
instances, in the second – Calque translation, and leaves the third column for instances of Lexical 
Substitution. The notions and terms of the professional translation language are properly introduced 
and highlighted at this stage. The students are to understand the principles of choice and mechanisms 
of each translation method, as well as to provide their own examples.  

Addressing the students’ life experience helps in guiding them within this subject. The teacher should 
provide examples as close and familiar to the young people’s life as possible. Thus, ‘Subway’ as a 
proper noun and ‘subway’ as a common noun require different translation approaches. Translating the 
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international snack-bar brand-name by means of a calque as ‘underground’ produces laughter and 
jokes enabling the students to distinguish between these two different notions and draw a line 
between the contexts where Translation/Transliteration or Calque translation can or cannot be applied. 
Similarly, the names of several underground stations in Moscow are analyzed from this point of view 
encouraging the students to imagine what might happen to foreign tourists if the station names were 
translated into English literally. By contrasting Translation/Transliteration and Calque in the issue of 
underground station names, e.g. Yugo-Zapadnaya (Southwestern), Krasniye Vorota (Red/Beautiful 
Gates), Rechnoy Vokzal (River Boat Station) we reinforce the students’ knowledge of this part of 
translation theory.  

The 90-minute lesson limits the theme presentation to a distribution of the instances studied into two 
major groups – one where the students ‘make’, ‘invent’, ‘construct’ a language unit of the target 
language in two different ways simply because it does not exist there (Translation/Transliteration, 
Calque) and one where for some particular reason (several particular instances are explained) they 
cannot use the existing target language unit and have to substitute a contextual one for it. Usually, 
both types of translation arouse enthusiasm among the students, who actively engage in choosing the 
best equivalent. Schematic rules are then jointly derived from the two typical translation cases (a 
theoretical facet). The first type is characterized as translation with a ‘Zero’ Target Language 
Equivalent and this gap is filled in by a professional translator who introduces a new unit by applying 
one of the two proper methods. The second type is described as having Target Language Equivalent 
1, left out in a particular translation instance and substituted for with Target Language Equivalent 2 
based on a particular substitution technique. This latter theme is not dealt with thoroughly at this 
lesson, being the main topic of the following classes. So, at the end of the class the theoretical facet in 
the form of summing-up the themes analyzed during the lesson comes to the foreground again and 
logically concludes the lesson. 

3.2 Partial and final test format and contents 
The new trends have also affected the format and contents of the partial and final written tests, with a 
possible extra final oral test on Translation for the students with lower performance rates. The tests 
have been written, revisited and collected throughout the period of over fifteen years of teaching 
Translation to students aspiring to become professional translators within a Minor educational 
curriculum.  

The tests provide for a joint theoretical and practical approach to the key translation issues studied 
during one or several semesters, monitoring both theoretical knowledge and application skills in doing 
practical tasks. Tests completion is limited to two academic hours and requires condensed and matter-
of-fact answers, along with a responsible and clear handwritten presentation. Each test may consist of 
10 to 15 assignments, the level of complexity and the number of tasks depending on the size of the 
groups and the total number of students taking the test simultaneously, as well as on the students’ 
average performance in the course of the semester.  

Let us analyze a sample test from [3, 13-14]. The test consists of 10 assignments in Russian, 
translated into English for this contribution. The test includes various types of tasks and formulates 
them accordingly. Some theoretical questions need completing in blank spaces in a concise way 
keeping to a relatively standard form of answers based on the professional translator’s language 
introduced and acquired at the lessons. Others require a creative practical approach when students 
are to write their answers in a relatively free form within a sufficient space. The source/target language 
utterances to be analyzed are printed in italics to separate them from the text of the assignments. The 
original test is laid out on both sides of A4 sheet and contains all the necessary spaces for the 
different types of tasks to be done. The test in this contribution does not show the original layout. 

Test 

1 The translation of the phrase brain drain as утечка мозгов is based on the translation technique 
called … . Give another example of this translation technique. 

This translation technique consists in replacing …, at the same time keeping … . 

2 Complete the following theoretical statements. 
Grammar translation techniques include the following ones: … . 

They consist in transforming … . 

For example: 
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3 Give the definition of the translation technique called syntactic parallelism. 

Syntactical similarity of texts is typical of the … type of translation equivalence (according to 
V.N. Komissarov’s conception of translation equivalence).  

4 Segmentation of utterances is a translation technique consisting in … . 
Apply this technique in translating the following utterance: 

Alfred Nobel spent much time and money working for this cause, until his death in Italy in 1896.  

5 Define the technique called meaning extension. Indicate its place in the translation techniques 
classification.  

Translate the following utterance into English applying this technique. 
Но жизнь все равно бьется, ее остановить нельзя. [Direct translation for the contribution: But 
life goes on beating, there is no stopping it]. 

6 Define the technique of stylistic emphasis/neutralization. Exemplify the use of neutralization 
technique. 

7 Compare the following source language and target language utterances and identify translation 
methods. 

You are a one-in-a-million bird. – Такие птицы, как ты, - редчайшее исключение. [Direct 
translation for the contribution: Such birds as you are the rarest exception]. 

8 Apply the techniques you know to translate the following sentence into Russian. Identify the 
translation techniques you use. 

There was general agreement that it was time to start. 

9 The following English utterance is based on the principle of … . It consists in … . 
The Treaty of Tordesillas (1494) divided South America between Portugal and Spain. 

Translate it into Russian applying proper translation techniques. 

10 Supply definitions and examples of the following translation techniques. 
Transcription: 

Transliteration: 

Identify their position in the translation techniques classification. 

As we can see, the whole test is devoted to the theme of translation methods as part of the term 
syllabus. Some tasks focus on the theory, like tasks 2, 3, 6, 10, though tasks 2 and 6 include a 
practical part requiring students’ examples. Tasks 1, 4, 5, 7, 8, 9 are mostly practical, though also 
based on theoretical knowledge but to a lesser degree. Task 5 seeks to assess students’ knowledge 
of a particular lexical substitution technique and their ability to apply it in the given context. Its direct 
translation into English is provided in this contribution to make the starting point of the assignment 
clear for the international audience. Task 7 checks the ability to identify translation methods by 
conducting a comparative linguistic analysis of the original and translated utterances. Its translation 
from Russian is also provided in the article for the foreign audience. Some of the examples for 
practical tasks are taken from our lesson discussions (tasks 1, 9), so they aim to monitor the students’ 
awareness of what we have been doing in class throughout the semester rather than their ability to 
solve a translation problem on their own. Others (tasks 4, 5, 7, 8) contain new examples and assess 
their practical skills within the given theme. In task 6, after defining the technique, the students are free 
to give an example from those discussed in class or to provide their own example.  

On the whole, this kind of tests has proved to be efficient in assessing the acquisition of theoretical 
fundamentals and in developing application skills. It has become an effective tool in enhancing the 
students’ responsible attitude to their studies and to translation in particular, in developing their skills 
of concentration and expression and in encouraging both their learning capacities and a creative 
approach. 

4 CONCLUSIONS 
In this article we have tried to attract attention to the processes going on in a section of the Higher 
Educational system in Russia amid global transformations in education. The sphere of Professional 
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Foreign Language Training and, particularly, that of Translation Studies, has been involved in these 
processes, especially the Minor curricula. The whole system of Professional Linguistic Training is 
being modified seeking to adjust to international standards as its final goal. While many new trends will 
no doubt yield positive results being included in the new national curricula, it will be noted, that 
Russian Linguistics has reached remarkable results in Foreign Language Studies in the national 
environment. The local expert community is keen on preserving national achievements while fitting to 
international standards, combining relevant national and foreign conceptions and approaches. The 
authors witnessed one of such attempts while attending the 3rd International Conference on 
ESP/EAP/EMI in the Context of Higher Education Internationalization held in Moscow on 25-26th of 
November, 2016 [4]. The participants focused on the leading role of the English language in 
globalizing higher education and pointed out some specifics of the local educational environment. In 
our teaching activities we have also been trying to make our own contribution to the modifications in 
educational programmes by introducing changes in our syllabi according to new requirements while 
keeping to the best of Russian academia in Foreign Language Teaching and Translation. 

Our results obtained to date have demonstrated the fruitfulness of the three-faceted form of 
Translation lessons, as well as the effectiveness of the test format in providing translation training 
within new curricula. The lessons are conducted in a concise and varied style, provide for immediate 
feedback and help clarify the issues by working in a lecturer-student team. They allow for a direct 
contact with a professional and for immediate personal practical experience. In turn, the new test 
format enables to check the acquisition of all the aspects of the Translation themes included in the 
syllabus in an exhaustive way. It also makes the assessment process easy as the questions and 
expected answers are carefully formulated in a standardized way designed to avoid possible 
redundancy. 

In this article we have tried to provide an example of working on a reduced English-Russian 
Translation curriculum aimed at educational globalization, of a balanced combination of theoretical 
and practical aspects of studies and of a reasonable level of difficulty at each stage of studies. We 
hope that the approach to professional translation studies and the teaching materials described in this 
article will be of use for other educators working in their national contexts and seeking to keep pace 
with new global trends. 

REFERENCES 
[1] В.Н. Комиссаров. Лингвистика перевода. М.: ЛИБРОКОМ, 2009. [V.N. Komissarov. (2009). 

Lingvistika perevoda. (Linguistics of Translation). Moscow: LIBROKOM. (In Russ.)] 

[2] С.Е. Боброва. Английский язык – Русский язык. Основы теории перевода. Общая 
теория перевода. Частная теория перевода. Ч.1., М.: РУДН, 2013. [S.E. Bobrova. (2013). 
Angliiskii yazyk – Russkii yazyk. Osnovy teorii perevoda. Obshchaya teoriya perevoda. 
Chactnaya teoriya perevoda. Ch.1. (English – Russian. Fundamentals of Translation Theory. 
General Theory of Translation. Special Theory of Translation. Part 1). Moscow: RUDN. (In 
Russ.)] 

[3] С.Е. Боброва. Английский язык – Русский язык: теория и практика перевода: 
проверочные работы и материалы для семинарских занятий. М.:РУДН, 2015. [S.E. 
Bobrova. (2015). Angliiskii yazyk – Russkii yazyk: teoriya i praktika perevoda: proverochnye 
raboty i materialy dlya seminarskikh zanyatii. (English – Russian: theory and practice of 
translation: tests and materials for seminars). Moscow: RUDN. (In Russ.)] 

[4] Available at: http://eapconference.misis.ru 

10248




