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Abstract 
The objective of this study to compare the impact of three teaching approaches towards English 
language teaching in a multicultural environment of a prestigious college of Pakistan. There are 
problems perceived by institutions while teaching English as a subject in an environment where 
students from different cultural ethnic background join every year. Teachers face a lot of problems 
relating to students’ adjustment, homesickness and language barriers. The research has been 
concentrated on students from Federally Administrative Tribal Area (FATA), Baluchistan and remote 
areas of Khyber Pakhtunkhwa of Pakistan.  A survey method of quantitative research was used in 
which questionnaires were used to explore the responses from the respondents’. 

Study comparatively analyses three different approaches of teaching to students of various 
background. In first approach, teaching as assimilation in which environment is provided them to mix 
up with the local students/environment and encouraged them to expose in different activities. In 
another approach, alien student technologies are used to accommodate in normal teaching like 
speaking slowly, less colloquially, backing up verbal with non verbal content. As Ballard and Clanchy 
(1997) say, ‘Address the problems presented the multicultural students and you will teach them 
better’. The third approach of teaching suggests that teach better with the perception of educating 
active methods in the tactics of implementation not in the strategy of teaching.  

The outcome of the result was that first and second approach lead to deficit of teaching, however third 
approach lead to constructive approach. It also suggested that persistent problem of English teaching 
in multi cultural students environment prevail not with students but in the teaching. Study suggests, 
learning in a multicultural environmentmust find out similarities not difference among students.  

Keywords: Multicultural environment, Assimilation Teaching, teaching as accommodation, teaching as 
educating. 

1 INTRODUCTION 
Cultural diversity in Khyber Pakhtunkhwa, Pakistan is a fact, where, students with different academic 
background, experiences, culture, knowledge, perspective and insight of learning, once join in a class 
for study provide an exemplary multicultural environment. Pakistani teaching in the classroom revolves 
around classroom lectures, oral discussion and traditional assessment system. A set of curricula is 
provided to the faculty to complete it within the stipulated period. The classes are formed with student 
having different cultural background with English not their mother tongue. Mostly teachers are worried 
to complete their course; however, students look their syllabus from examination point of view. There 
are increasing numbers of students every year join intermediate stream (twelve year of study) in 
Pakistan and these students come from different regions of the country. Over 95% of these students 
native language is not English. Their experience of native teaching/language is mostly different than 
what they experience in their colleges at intermediate level. This provides a great challenge to these 
institutions to handle them in a classroom of 40 or more with combination of students joins from 
various cultural/academic back grounds. The challenge is not only in Pakistan but even western 
countries including English speaking countries also encounter with similar situation when they receive 
students from around the world. Dalglish (2002) explains that these students come with their own 
expectations arising from the educational practices of their communities. However, their shyness to 
participate in classroom activities make more complex. 

Edwardes College Peshawar, a premium institute of higher education in Khyber Pakhtunkhwa faced 
the same challenge every year where more than 3000 are enrolled. Around 1000 students from 
different backgrounds join every year in intermediate, A levels and other degree programs. In a 
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classroom with students from Khyber Pakhtunkhwa, Federally Administrative Tribal Area (FATA), 
Baluchistan, Punjab, Sindh and other remote areas the potential for intercultural understanding and 
skill development is enormous. Besides that students also join from the foreign countries ie 
Afghanistan and others. Edwardes College admissions is designed to ensure a diverse student body 
in ethnicity, religion, economic status and nationality and accepts both men and women students in its 
all programmes. In the college, students are groomed not only to become good academicians but 
responsible citizens. Mostly students are experienced moving in the college premises within their own 
ethnic or cultural group.  Sharmin (2011) believes in three dimensions of English language cross 
cultural context such as: 

a) Bilingual Teachers but students from different cultures. 
b) Native English Speaking Teachers but students from another culture, 

c) Teachers and students from the same culture but the culture content of English Lesson is from 
different culture. 

In this paper, emphasis is given on English teaching in a multi cultural environment, barriers and 
suggested measures to improve the English language learning. 

2 BARRIERS  
Both culture and education have a profound impact on each other as the education system is greatly 
affected by it. Thus, culture includes everything that makes one group or community within a society 
distinctive from another: language, values, literature, worldview, food, religion, clothing, holidays, 
beliefs, and behavior that construct a specific group’s lifestyle (Perso, 2012). Multicultural education 
encompasses practices and theories that support equitable opportunities and academic achievement 
for all students (Barndt, 2007). 

As classrooms become multicultural, it brings with itself more challenges for the teachers. Students 
bring in diverse cultures and backgrounds in the classroom. Especially in the very beginning of the 
session when students are completely unaware of the new cultural environment, the teachers, the 
fellow students, the norms, and the rules and regulations, they face difficulty in adjusting to the new 
environment. They are hesitant in communicating with their peers. A new, unfamiliar environment is an 
issue for some students that badly affect the students' achievement because this educational 
environment differs culturally (Cooper, Helmes& Ho, 2004). Teaching such students becomes a 
challenge. Teachers too are unfamiliar of the student’s backgrounds and their cultures. Both the 
teachers and the students take time in adjusting with each other. 

The prejudices that exist in the outside world also exist in classrooms. Students belonging to the same 
culture form ethno/cultural or linguistic groups. Marginalized students are associated with groups 
perceived as having little or no value by other groups (Ghosh and Abdi 2004). Students coming from 
totally different cultures like FATA and tribal areas are vulnerable to marginalization. They try to be 
accepted by their peers, learn their language and the norms of the new culture. Thus, teaching these 
students is demanding. Teachers make more effort to integrate such students in class by involving 
them in group discussions and build their confidence. Breaking the ethno/cultural groups and forming 
groups with fellow students is a hefty task. Since these students form biases and prejudices, it 
becomes difficult for the teachers to learn about their intelligence and abilities.  Both teachers and 
students need to break down the typical stereotypes build in their minds about each other’s cultures. 
Feelings of apprehension, threat or nervousness creates barriers in learning. 

As the classroom is made up of many students coming from different cultures, it is important to use 
visuals, have discussions and at times use translated keywords. Teachers need to modify their 
teaching materials and teaching approaches to meet the needs of these students. Both equality and 
equity should be applied in classrooms. Therefore, students will feel respected and safe with their 
teachers and classmates (Multicultural education & curriculum, 2012). Witsel (2003) noted that 
teaching and learning are not easy work, even if students and teachers are of the same societal, 
economic, and cultural background. The negative affects on academics is due to the different cultural 
backgrounds of both teachers and students. Students coming from tribal areas do not know Urdu and 
English. While on the other hand, few teachers do not have grip over Pushto . Therefore, these 
students and teachers both face difficulty in learning and teaching. There is a communication gap 
between the teacher and students. Students are hesitant in communicating with their teachers.   
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3 SUGGESTED MEASURES  
Polanyi (1962: 71-77) stated ‘Knowledge is most visible as conceptual knowledge in language, but 
knowledge and knowing is also non-verbal, intuitive and formless. In second language learning, the 
learners gain two types of knowledge; declarative and procedural. The former one relates to ‘knowing 
about’ and later one to ‘knowing how to’ in foreign language learning (Johnson 2013: 101). Johnson 
grades that having declarative knowledge of a language is quite different from actually knowing how to 
speak it. Therefore, procedural knowledge is as much important as declarative and sometimes even 
more than the later one (ibid). Though it is important to know the significance of declarative and 
procedural knowledge, there is a need to concentrate on how this knowledge can be implied in ELT 
language classrooms. In order to understand the methods and approaches of teaching have to be 
discussed.  

The ‘Grammar translation method’ depicts the use of translation for the learners in L1 and then they 
produce grammatical structures in L2 (Johnson 2013: 9-10). According to Wedell and Malderez 
(2013), this method focuses on the written forms as Latin and Greek had become dead languages as 
they were not used in Europe. The proficiency is often tested by taking written tests from the learners. 
This method assumes that all learners require same knowledge and can be taught in exactly in the 
same way. Ellis (2006: 84) defines grammar teaching as ‘any instructional technique that draws 
learners’ attention to some specific grammatical form…’ Similarly, the ‘Audio-lingual Method’ is used in 
ELT classrooms which represents the linguistic capability and psychology and reinforcement is a 
major part of this practice (83-87). Both methods that are mentioned above relate to the teaching of 
grammatical structures and can be related to form-based declarative learning.  

The above discussion leads to another opposite approach discussed by Savignon (2002), known as 
Communicative language teaching (CLT), which basically emphasizes on both processes and goals in 
language classrooms. Communicative competence is given much more importance while using this 
approach in the language classrooms. Meaning is given more potential significance rather than the 
form and situational context was emphasized in the classrooms. The communicative needs of the 
learners are kept in mind in order to design syllabus and materials. But communicative competence 
also requires the understanding of socio-cultural differences (1-6). Markee (1997: 8-9) provides some 
principles of CLT and one of them is quoted below, 

Language teaching is based on a view of language as communication. That is, language is seen as a 
social tool that speakers use to make meaning; speakers communicate about something to someone 
for some purpose, either orally or in writing. Therefore, the Communicative language teaching 
approach is supportive of the procedural knowledge of the learners and help creating autonomy 
among the learners (Savignon 2002: 174). 

Language teacher must make all efforts to avoid using slang language, Jargan, idiomatic expression, 
complicated vocabulary. It is always better to explain key vocabulary words in the beginning of 
lectures, may define difficult words even during the lecture. Repeating lecture in easy communicative 
ways, summing up at the conclusion and asking any question make the lecture valuable. Volume of 
the voice during the lecture should be audible to all students specially sitting at the back. 

Teacher must avoid using words, images, situation or ethnic stereotype that pose negative reflect to 
the students culture i.e. students from FATA have slow learning skill. Students must be given 
maximum English exposure in the classroom, facilitated with teaching aids like computers, 
headphone, internet, different software. Using mother tongue should be avoided and medium of 
instruction should remain throughout English. Focus must be given on all skills ie reading, writing, 
hearing and speaking along with grammar and vocabulary. Method of instruction should be diverged, 
may not be relied only lectures, however, interactive method of teaching should be encouraged. 
Puzzled may be developed to make students learn. Speaking English outside classroom be 
encouraged. 

The discussion above outlines the different methods and approaches that can be implied in ELT 
language classrooms. Let us observe now that how different theories support these methods. One of 
the most famous theories is ‘Behaviourism’ which was presented by Skinner. The three general 
principles of behaviourist theory were derived by Skinner, which related to response and stimuli, 
reinforcement of learners’ response, and claiming that learning will proceed smoothly even if 
behaviours are broken (Ellis 1994: 299-300). Hence, this theory can be related to the Grammar 
translation and Audio-lingual method. Criado (2009: 104) relates the psychological factors of 
behavioural nature to specially the audio-lingual method where results were transferred from animals 
to humans through empirical studies. Hence, after the above discussion, it can be said that 
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behaviourist theory can be related to the declarative knowledge as it focuses on the form oriented 
learning and teaching both. 

Another factor that affects the learners is Fossilization. Fossilization can affect learners in a negative 
way. It might lead to de motivation as there is no further progress taking place and the learning is 
somewhat stabilized at that certain point. When a learner feels that they have learned the target 
language up to an extent where their needs are met, they stop trying to learn more. This way the 
language of the learner is affected as there would be no more vocabulary and even the grammatical 
structures. When this kind of learners will use the language in daily life situations, they will definitely 
make random grammatical errors and never correct them because meaning- oriented learning is 
taking place in that case. If the meaning is clear then there is no point of learning the forms. This is the 
main reason why learners do not concentrate on the declarative knowledge which is the form oriented 
learning (Johnson 2013: 93). Schumann (1978) converses about fossilization that language serves on 
these basic functions: communicative and integrative. In his opinion, early fossilization starts occurring 
when the l2 learners are communicating/integrating in a simple communicative process in target 
language country. This usually happens when the learners try to emerge with the native speakers and 
try to be one of them (cited in Johnson 2013:95). 

Therefore, fossilization can be a very harmful process for the learners as it halts their learning of 
declarative knowledge.  It does have a positive side that it keeps on enhancing the procedural 
knowledge but declarative knowledge is equally important as quoted by Eisenstein and Montgomery 
(1985:329). Declarative knowledge is form oriented and procedural is meaning oriented as discussed 
earlier, so, if one needs to learn a language properly, they have to be taught both the structures and 
meaning.  

4 CONCLUSIONS 
Teaching English in a multi-cultural environment is a global issue. World has become global village 
and students from all region move around the globe to enhance their knowledge which is mostly 
available in English Language. English has become so common that even non speaking English 
countries initiated program in English, therefore global understanding of English language has become 
necessity of the day.  As stated by Sharmin Sultana (2011) Cross-cultural matters in language 
teaching is a symptom of wider social, political and technological development. The concept of earlier 
days that English is only spoken in United Kingdom and America has diminished rather being 
emphasized inmulticultural and multilingual environment. Currently there is a growing realization of the 
importance of English within multiple cultures. Today everyone has to deal with the people of different 
communities. The need is to create an atmosphere of learning by the teachers in their multicultural 
students’ environment. Teachers must come out from their own cultural background and teach the 
students in the global context. Small groups or individual students must be encouraged to participate 
in the discussions. They must not be offended or discouraged due to their weak or wrong usage of 
language, pronunciation or wrong grammar rather classroom must provide them safe environment for 
developing their skills. 
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