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Abstract 
The article is concerned with growing academic potential of international cooperation in the sphere of 
education. It aims to review critical factors for developing a cross-cultural program between international 
academic partners such as teamwork, pedagogical content, organizational commitment. All of the 
abovementioned factors help to provide students with relevant competences in order to be active in 
school and society.  
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1 INTRODUCTION 
Universities and colleges working in an increasingly global environment, thus, internationalization is 
regarded as a critical aspect of education and a challenge to face. This fact has significant academic 
and economic implications for higher educational institutions worldwide, which need to be current with 
cultural education to adapt to change [1]. It is vitally essential for students to learn from other cultures 
as they enrich their own scopes, lives, outlooks.  

Anthropocentric paradigm in today’s science as well as cultural orientation in education both present a 
challenge that is due to be met employing a new complex and credible approach which is the case of 
intercultural education. If to call for a definition of the latter the one given by an accomplished cross-
cultural education trainer and a world-renowned authority on internationalizing post-secondary 
organizations Dr. Darla K. Deardorff proves particularly helpful [2]. She claims intercultural education is 
about forming and mastering intercultural competence, which is the ability to behave and communicate 
in appropriate and effective ways in various intercultural situations. The certain ability is based on one’s 
knowledge, expertise, attitudes, experience and skills. It goes without saying that appropriateness and 
thus effectiveness of communication can be determined and assessed only by the other person involved 
in the process. As a consequence, appropriateness stands for adequately perceived and interpreted 
information and is directly related to cultural sensitivity.  

Still, it goes without saying that intercultural competence is about first and foremost about people’s 
relationships with each other and ultimately our existence as humankind, as we need to back each other 
and work together to address the global challenges we face today.  

2 METHODOLOGY 
Conceptually, intercultural education implies promoting cultural awareness. The term intercultural is 
perceived as stressing the process of interaction competencies [3]. It has long proved a truism that 
learning a foreign language, for instance, is literally impossible without an insight into the culture of the 
language under study. Still, intercultural learning can also be seen in a larger context as a process 
needed to resolve global challenges and to build a just, inclusive society, where people with different 
backgrounds live peacefully together. In this case, it is cross-cultural education that is the key.  

If asking ourselves the question of if the certain educational paradigm is vital, the answer will be mostly 
definite. All our classrooms are multicultural, even if there are no students from minority ethnic 
backgrounds. Our students, no matter if it concerns schools, colleges or universities, come from different 
backgrounds, so they are representatives of different cultures. Their backgrounds differ in terms of 
parents education, religion, both social and economic status, household and family form. Additionally 
and that is what is crucial they differ in values and attitudes, lifestyles, abilities/disabilities, ethnicity or 
nationality. The latter is therefore only one of the factors that make our classrooms diverse and thus 
influence our students’ culture. Immigrants coming to the classroom have only accentuated the social 
and cultural pluralism which already existed. 
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In other words, intercultural education aims at developing intercultural competencies, which is the way 
other people live, think, feel and act. In its turn, cross-cultural education is not only to ensure students 
are competent to understand people from different cultures, but, what is of primary importance, are able 
to overcome differences within their own culture, to value, preserve and promote it. As a result, 
axiological potential of cross-cultural education lies in building global cultural awareness through stating 
the equal importance of each of world cultures, their interrelation and integration.  

The aims of intercultural education are to deal with this diversity in a positive way and see the 
advantages of it instead of seeing it as a problem. Teachers are not only to tolerate it but to directly take 
advantage of all the possibilities and richness that a diverse classroom offers students as learners and 
teachers.  

In general, we need to provide students with relevant competences in order to be active in school and 
society. Consequently, it is intercultural education that prepares both students and teachers for life in a 
diverse society. Thus, it is relevant to understand ourselves: through the means of intercultural education 
we can easily manage such simple though challenging questions as “who am I” together with “what 
influences me”. It is also the way to understand and value our cultural background.  

Apart from understanding ourselves, intercultural education is a perfect way to understand others and 
to answer the same questions: who they are, what is important to them, what influences them, what we 
have in common and how we differ.  

Having developed understanding skills we get to creating a dialogue and working together. The idea is 
again about cooperation and communication: we want to understand others and find a way to work 
together in order to benefit each other. As a result, we teach and learn to respect each other: we all 
have the right to be different, to have different points of view, and we deserve an opportunity to discuss 
them, express ourselves and come to a common solution. Such type of teamwork aims at looking for 
ways to share what is important to us so that each person can feel good, be successful and satisfied. In 
other words, intercultural education is an important and powerful tool for changing education systems 
around the world into a system where anyone, no matter their age, language, physical abilities, gender 
or skin colour, can fully develop one’s potential and be respected for who they are. As a result, 
intercultural education provides us with tools to support the process of discovery, comprehension and 
utilization. 

Thus, we come to what is the ultimate goal of intercultural education which “aims to go beyond passive 
coexistence, to achieve a developing and sustainable way of living together in multicultural societies 
through the creation of understanding of, respect for and dialogue between the different cultural groups” 
[4].  

Dialogue of cultures is the way to comprehend the culture of a different nation applying one’s own as a 
powerful tool while the latter is better understood within the process of cultural interpretation and 
adaptation. Contrasting cultures overlap and incorporate through the means of language which the key 
prerequisite to understanding another culture.  

The mechanism that determines the dialogue of cultures implies several stages. The first level is when 
the knowledge of local culture is broadened and actualized thus forming the bases for the acquaintance 
with the foreign culture. Later on both cultures are entwined to reveal the specific features of both. The 
deeper understanding of the local culture is the better and more thorough is its reassessment. That is 
actually the way to perceive one’s national identity. The following stage implies transferring foreign 
culture within the framework of the local one as well as correlating peculiarities of both cultures. The 
certain approach results in a new form of understanding the foreign culture, its reassessing and 
finally  forming the concept of local culture from a native speaker’s point of view.  

3 RESULTS 
Intercultural education should not rehash stereotypes or offer “folklore tourism”. Intercultural education 
is here to promote the understanding of different people and cultures. It includes teaching that accepts 
and respects the normality and preferability of diversity in all areas of life. It makes every effort to 
sensitize the student to the notion that we have naturally developed in different ways. It seeks to explore, 
examine and challenge all forms of "isms" and xenophobia, while promoting equal opportunity for all. 
Intercultural education works to transform not only the individual but the institution as a metaphor and 
mechanism for the transformation of society. It mostly stands for an education system that is open to 
diversity on all levels and fully embraces it. To deliver the teacher involved in the process of intercultural 
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education creates a space for students to express themselves, being respectful of others’ individuality 
and respected in return. Mutual respect and acceptance is the first step for intercultural education to 
develop into cross-cultural one.  

As universities and colleges face an increasingly global environment, internationalization, elimination of 
cross-cultural borders, tolerance and intercultural awareness are viewed as critical aspects of education, 
a fact that has significant academic and economic implications for higher educational institutions 
worldwide, which need to be current with cultural education to adapt to change. Learning from other 
cultures is essential and valuable for students to connect with other cultures even as they enrich their 
own lives. Practical processes for developing successful cross-cultural education programs merit 
serious attention from higher educational institutions.  

Self-expression requires one to understand their own values and preferences. Having individual 
freedom and being able to express oneself means the ability to be the person you feel you are, not the 
person you are labelled as being by those around you. Possessing the full grasp of one’s individuality 
as well as working with a range of principal categories, such as age, gender, language, appearance, 
citizenship, physical abilities and handicaps, social and economic standing, religion allows students to 
understand the wider implications of each of the categories, to tackle them and learn about their role in 
the society.  

Cross-cultural education as a prospective version of intercultural type places the student in an unfamiliar 
context through various educational settings. The latter may include academic and theological 
coursework, independent study, immersion encounters. Cross-curricular and meta-disciplinary pursuit 
of cross-cultural competencies is a primary and critical aspect of cross-cultural education, but so too is 
real-world encounter with diverse cultural locations and people who live there. 

Students are encouraged to demonstrate acquisition and continued integration of cross-cultural 
competencies (including but not limited to the knowledge, skills, attitudes and self-awareness that 
contribute to becoming effective members of society) as they complete their coursework and participate 
in contextual learning opportunities. 

The principal question that arises is actually how to face the challenges and what teaching methods to 
turn to to ensure the educational process we engage our students in is really cross-cultural. The answer 
lies in diversity of teaching methods and approaches: where students are active, where there is 
interaction and communication taking place and where there is structure that enables every student to 
get the opportunity to access the learning process. Such methods are best suited to reaching the aims 
of cross-cultural education. Cooperative learning methods, that imply teamwork, activities and games, 
as well as brainstorming of controversial issues in the classroom are all approaches that have proven 
useful to reach those aims. Cooperative learning is the most widely accepted solution for the 
instructional challenges of heterogeneous classrooms. It is true that the use of small groups engaged in 
cooperation and teamwork encourages trust and enthusiasm in students from diverse ethnic, linguistic, 
racial and social backgrounds.  

Still, group work and cooperative learning are sometimes confused. To organize and, moreover, to 
ensure cooperation in a group, activities must be very structured, thus, certain principles are to be 
applied and strictly followed. Group work alone does not establish cooperation or prevent exclusion. If 
poorly managed it can even be worse than individual work.  

It is absolutely clear that cooperative learning is efficient in order to master students’ intercultural 
competences, as well as to combat prejudices and stereotypes about certain minority groups. 
Cooperative learning also gives students the opportunity to discover that most things can be looked at 
from different perspectives and that conflict and disagreement can be solved in a peaceful way. 

Elizabeth Cohen [5], a sociologist at Stanford University, California, aims her research at determining 
which social aspects undermine progress of some students though with sufficient academic skills and 
no learning disabilities while others were rather successful. She claimed that it was the status students 
acquired in the group that had a considerable affect on their access to the learning process. She proved 
what many educationalists had already supposed, and discovered that the more active a student was, 
the more cooperation between students took place. Moreover, the more active participation was, the 
deeper and more sophisticated students’ understanding would be. E. Cohen states that progress and 
success of students’ directly depends on the opportunities to discuss the task they can embrace. Thus, 
the more they talk, the more they learn. After observing classrooms interactions and group work 
interaction for several years, she concluded that even during group work certain students did not have 
access to the task and were often kept away from it by other students in the group. Those students 
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talked less than others and if they did, what they said was ignored or even negated by other students. 
It was obvious that other students did not rely on their skills nor they trusted their competences so in the 
end they would give up even trying to seem active learners. Sometimes they would grow silent or seem 
to lose motivation or they would try to disturb the cooperation to which they did not have access to 
anyway. Such students, according to E. Cohen, are low status students. As a result, the task of primary 
importance for us teachers that correlates with the key concepts of Cohen’s theories is to create such 
environment where all students in a multicultural classroom have equal access to the learning process. 
In this case multiculturalism in education evolves into a cross-cultural approach.  

First and foremost, there are multiple ability curricula that are designed to foster the development of 
thinking skills through group work activities organized around a central concept or big idea. The principal 
difference of the assignments is their open-ended character. Thus, students are prompted to work both 
in- and interdependently to solve problems. There are no one-answer tasks, so it rests to students’ 
incentive to give the answer they find most appropriate and correct. Most importantly, the tasks require 
a wide array of intellectual abilities so that students from diverse backgrounds and different levels of 
academic proficiency can make meaningful contributions to the group task. 

Another approach is using special instructional strategies. The teacher’s ultimate goal is to train the 
students to opt for cooperative norms and specific roles managing their own groups. The teacher is free 
to observe groups carefully, to work as a mediator, to provide specific feedback. What is of paramount 
importance is that such an approach enables the teacher to deal with status problems, which cause 
unequal participation among group members. 

The latter is proven by a sociological research data, which demonstrates that the more students talk and 
work together, the more they learn. Still, students who seem isolated and whose social status is 
somewhat inferior to others mostly lack academic skills, often fail to participate in various kinds of 
teamwork and thus learn less than they would if they were more active in the groups. Consequently, it 
is teacher’s responsibility to turn to status treatments to broaden students' perceptions, to encourage 
them and even to empower them with the understanding of their own capabilities and of what it means 
to be smart. In other words, it rests with the teacher to convince students that they each have important 
intellectual contributions to make to the multiple-ability task. 

In addition to multiple-ability tasks cross-cultural approach applied to foreign language teaching 
paradigm implies communicative teaching method. The latter proves essential to develop students’ 
communicative strategies and awareness of the importance of getting informed about the basic rules of 
communication as well as behaviour patterns in relation to the different cultures they can encounter in 
their future business environment, in their academic and social life. The communicative method of 
teaching a foreign language is an element of cross-cultural education as it implies an interactive, 
cooperative learning and teaching. By encouraging the students to use English in given real-life contexts 
of communication and by developing a variety of their language skills, we enhance their ability to cope 
with the heterogeneous knowledge society abundant with embarrassing and disturbing communication 
catches unless avoided appropriately. There will be a reappraisal in both students’ and teachers’ 
attitudes towards various types of interlocutors as representatives of various cultures, thus the attitudes 
will be changed. They will finally attain deeper comprehension of foreign cultural values, will appreciate 
and respect them and as a result will respond to them in the manner that is politically correct. 

Communicative and cooperative learning within cross-cultural teaching approach is beneficial while it 
encourages independent and critical thinking in students, enabling the latter to formulate and later reveal 
their own meanings and solutions to the issues confronted, to realize the connotations of communication 
patterns and interpret the interlocutor’s attitudes, and to act accordingly and responsively in the given 
communication framework.  

Williams and Burden (1997) emphasise that “every learner will bring a different set of knowledge and 
experiences to the learning process, and will ‘construct’, in different ways, their own sense of the 
situation with which they are faced. An individual’s understanding of the world is constantly being 
reshaped as he or she adapts existing knowledge to new information. Rather than being seen as 
something that is fixed or static, knowledge is viewed as transitory, provisional and relative” [6]. Hereby, 
learning is regarded as a lifelong process of building upon existing cultural and educational background 
in order to face and get by the challenges of the present time including world outlook, mentality, 
behaviour and communication patterns. 

Cooperative learning encourages students to engage in group work performing tasks that empower 
them to ponder on both foreign as well as their own culture, to acknowledge cultural differences and to 
share their opinions. The following tasks could be useful for enhancing the students’ ability to investigate 
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cultural differences, stimulating their independent thinking and broadening their understanding of other 
cultures, for promoting and strengthening relations in a multicultural environment as well as for revising 
and boosting language skills in a certain context.  

Let us focus on examples of the tasks that might be applied while working in the cross-cultural paradigm.  

Group Work Activity. Task 1 

“What cultural tips would you give to a foreigner who will soon visit your country about: eye-contact, 
physical contact when talking to people, conversation, humour, punctuality, addressing people, silence, 
business entertaining” [7]. 

Group Work Activity. Task 2 

A team of social scientists is working out an opinion poll on cultural practices. Make up a list of questions 
for American / Russian respondents to find out most common perceptions and attitudes to Russian / 
American national character in Russians / Americans. Include questions to reveal the most common 
likes / dislikes.  

Group Work Activity. Task 3 

You are a team of spin doctors at a brainstorming session, talking through the key points of an upcoming 
TV talk for a promising American politician. He is to talk on the international image.  

The tasks which inspire and empower students to acknowledge their own cultural values, as well as 
national identity, which require students to analyse certain contexts, to predict and prevent possible 
ticklish issues and implications that may arise in the process of cross-cultural communication, boost 
general motivation to communicate and enhance cross-cultural awareness. 

4 CONCLUSIONS 
Thus, globalization and subsequent frequency and magnitude of interaction among people around the 
globe that has increased substantially are translated to increasing diversity in education and increased 
necessity of mastering cross-cultural knowledge for better communication and understanding. The main 
aim of today’s education, cross-cultural in its core is to lay foundations that ensure equal access to the 
learning process for every student, to translate values of equality and anti-prejudice, to improve 
cooperation skills enabling to work in diverse groups.  
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