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Abstract 
Since the flourishing of progressive education in the late 19th century, educators have been called 
upon to link learning to life and to students’ experience. With time, educational philosophy changed 
towards emphasizing achievements and standardization of evaluation. Today, in the era of 
information, progressive principles are enjoying a revival and receiving new meaning, as project-based 
study has returned to the forefront, accompanied by educational practices that center on the human 
spirit. Contemplative Education encompasses those educational approaches that integrate 
introspection into education, focusing on the human soul and spirit. 

This mixed-methods study was designed to examine the process that students underwent in preparing 
a video project, and their perception of the personal significance of their work. The project was carried 
out by students of education who created personal video clips based on the soundtrack of their lives. 
Alongside the video project, students presented written assignment in which they elaborated on their 
selection of the musical compositions, inquired about them, and explained the personal significance of 
each selection. The project combined creative artistic activity and the use of technological tools, 
allowing for new possibilities for personal creation with reference to the studied contents. 

The research tools were questionnaires and interviews. The research population included 95 students 
at a college of education. This is a phenomenological study focusing on studying the person’s 
individual experience. 

The findings reveal that the project constituted a very meaningful learning experience for the students. 
The content categories derived were: self-acceptance, self-esteem, meaningful learning, 
strengthening the intergenerational connection, pleasure, creativity, and coping with the technological 
aspect. The students noted that the most significant part of preparing the project was collecting 
materials, sorting them, and exercising discretion in their selection. Compared to other tasks the 
students performed as part of their academic training, most of the participants rated these projects as 
more meaningful both as a personal experience and a learning experience. 

Keywords: Aesthetic Learning Experiences, Contemplative Education, Creativity, Music, Soundtrack, 
Video clip. 

1 INTRODUCTION  
Contemplative Education encompasses educational approaches that integrate introspection into 
education, focusing on the human soul and spirit. Rooted in a humanistic conception of human nature, 
Contemplative Education emphasizes the promotion of individuals’ personal development and 
realization of their high human potential [1]. Contemplative practices help learners to learn who they 
are and to find meaning in their lives [2]. 

Underlying Contemplative Education is the concept that humans are multidimensional in nature. Each 
of us, has a body, a soul, and a spirit, and each is unique in essence and potential [3]. This 
educational approach supports the idea of introducing and integrating aspects of the educational 
world, other than the cognitive ones. Mayseless [3] called this "The Soul of Education" – the space in 
action and the educational essence that is the core of education beyond content, practices, 
knowledge, and pedagogical knowledge; a space that relates to the inner life of a person.   

John Dewey [4] believed that students grow in environments in which they are involved in creating the 
curriculum. He believed that the purpose of education should not be skill acquisition, but rather should 
aim for individuals’ understanding of their inherent potential. Dewey argued that for education to be 
more effective, the content learned must be presented in a way that allows students to link the 
information with previous experiences, thus deepening the connection with the new information. 
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Uhrmacher [5] relied on Dewey's ideas and suggested ways to provide opportunities for students to 
have aesthetically engaged learning experiences. He suggests six themes that teachers can draw 
upon to help students attain engaged learning experiences: connections, active engagement, sensory 
experience, perceptivity, risk taking, and imagination. Uhrmacher believed that aesthetic learning 
experiences also lead to student satisfaction, an increase in perceptual knowledge, episodic memory 
retention, meaning making, and creativity and innovation.  
Refaeli [6] noted that aesthetic experiences are very different from everyday experiences. She noted 
their prominent characteristics, among them high concentration on an object, an experience of 
discovery of a broad meaning beyond the object’s use and daily meanings, a powerful emotional 
response, and an experience that is not instrumental. 

The present article describes a project carried out by students of education who created personal 
video clips based on the soundtrack of their lives. This project was the final assignment in an online 
course, where there were no face-to-face meetings. My goal as a lecturer was to create a personal, 
"touching," and meaningful task for the learners, despite the distant and impersonal format of the 
course’s learning form.  Additionally, I wanted to examine how significant this task was to the students 
in terms of learning. 

2 METHODOLOGY 
This is a mixed-methods study built on qualitative and quantitative methodology. The research 
population consisted of 95 students of education taking a one-semester online course at a teacher 
education college. After completing the project, all students who had taken the course filled a Google 
form questionnaire in which they answered seven multiple-choice questions and three open questions 
regarding the process of creating "The Soundtrack of My Life." The open questions referred to such 
items as the actions that the project entailed (e.g., conversations with parents, searching for photo 
albums), description of project creation, and student satisfaction with the project. The multiple-choice 
questions addressed the total experience and rating it against other projects and assignments. 
Following this stage, seven respondents were invited to participate in an open interview. The 
questionnaires and interviews were conducted in Hebrew and were translated to English for this 
article. 

The questionnaires and interviewed were analyzed and data obtained. The multiple-choice questions 
were analyzed statistically and content analysis performed for responses to the open questions and 
the interviews.  

3 RESULTS 
The content analysis of the students’ statements yielded the following categories: self-acceptance, 
self-esteem, meaningful learning, strengthening the intergenerational connection, pleasure, creativity, 
and coping with the technological aspects of the project. 

Following are some statements by students describing the process they went through (each separate 
comment represents a different person):  

Self-acceptance and self-esteem  

It should be noted that the work made me not hate myself as a child…. When I was a child, I 
was not socially popular in elementary school ... and I always had a bad memory from that 
period, and what I remember most is my great lack of self-confidence. When you first told us to 
do this project, I was a bit upset that I’d have to show my photos again (and I hate them). ... But 
during the process of putting the project together, I looked at them again and I thought to myself 
that actually I was a cute girl… and it was worth it all! 
I thank you from the bottom of my heart for giving me back to myself, and for the opportunity to 
open my heart and share the good things and the bad things. You gave me hope and strength 
to continue. 

Meaningful learning 

I learned a lot about myself during the preparation of the video. I had the opportunity to look 
back on my life and see everything I went through and watch how I slowly managed to become 
the person I am today. 
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I was really drawn to the project: looking for pictures, exploring my life history, and recalling 
distant memories, searching and thinking about what music is meaningful to me for every 
period. I had the privilege to take two steps back and look at my life. I examined my life and 
came to insights about what I wanted and achieved, what I did not achieve yet and what I would 
like to see in my future film. I felt ‘rich’ about what I have achieved in my life so far. 

Strengthening the intergenerational connection 

The enquiry work was perfect for me because I learned a lot and went out to spend time with 
my family, both near and far. Apart from the music and the songs, we got to talk about other 
things, and I learned more about my family. 
Thanks to the video I asked my extended family many questions so I could enjoy and laugh at 
things I had forgotten 
After completing the project, I presented it to my family with great pride and excitement. The 
discourse with the family was an experiential process. They were enthusiastic about the nature 
of the project and its results. 
Without a doubt the project brought me closer to my relatives.   

Pleasure 
I really enjoyed preparing the project. The very thought ‘What are the songs that characterize 
me at different periods of my life?’ made me realize how much music is an inseparable part of 
my life. Preparing the written work was a bit difficult, but in the end, I was happy that it was part 
of the project because without it the video could not be understood.  
Thank you for the opportunity, the little moments of happiness, the experience and the learning! 
This is the only work that I felt had contributed to me personally and emotionally. 
I certainly had a gift for life, and I am so happy for the time I dedicated to the work, because its 
fruits are amazing. 
A tremendous project that made a tremendous experience for me! 
I enjoyed creating the project, and now I have a video clip to show everyone! 

Creativity 
In preparing the video I connected with the creative and artistic side of me (which is my least 
powerful part), and I discovered that I also enjoyed this part very much. 

The technical part was somewhat challenging but also enjoyable and developing creativity. 

Coping with the technological aspects of the project 
At first, I had technical difficulties editing the songs and choosing suitable software. I do not 
understand these things so much, but slowly after searching for explanations, I managed to 
assemble the video clip. The integration of the songs along with the pictures in the video took 
me a long time. I could not get the songs to fit exactly in the sequence of pictures I wanted and 
this frustrated me a bit, but finally, after a great number of attempts I succeeded. 
I admit that at first I was very frightened by how I was going to carry out this ‘heavy task' and at 
the end of the project I felt that I was proud of myself both technically and personally. It filled me 
for a few good days. 
I made a film myself and managed to overcome a huge obstacle that I have with technology. 

The quantitative findings are presented in Figures 1, 2 and 3.  

Fig. 1 shows the results relating to the question: In comparison to other assignments in your studies, 
how meaningful was preparation of this project to you in terms of personal experience? As seen, 
89.5% of the respondents indicated that creating the project was much more meaningful to them than 
other assignments during their studies, 8.4% said that preparing the project was as meaningful as 
other academic assignments, and 2.2% found it less meaningful. 
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Figure 1. How meaningful was preparation of the project in terms of personal experience? 

Fig. 2 shows the results relating to the question: In comparison to other assignments in your studies, 
how meaningful was creating this project for you, learning-wise? As shown, 70.5% of the respondents 
indicated that creating the project was much more meaningful to them than other assignments during 
their studies learning-wise, 26.3% indicated that preparing the project was as meaningful as other 
academic assignments, and 2.1% that it was less meaningful than other assignments in their studies. 

 
Figure 2. How meaningful was creating the project learning-wise 

Fig. 3 shows the results relating to the question: How satisfied are you with the process you went 
through creating this project? Here, 44% indicated huge satisfaction, 47% indicated a great degree of 
satisfaction with the preparation of the project, 8% indicated a moderate degree, and 1.1% indicated a 
low degree of satisfaction. None of the respondents indicated no satisfaction with the project 
preparation. 

 
Figure 3. Degree of satisfaction from the project creation process 
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4 CONCLUSIONS 
The findings reveal that the project constituted a meaningful learning experience for the students. 
Creating the video clips contributed to several aspects of the students’ personal growth and 
development, such as personal expression, introspection, tracing their roots, and looking from a 
different perspective on the course of life. It addressed their emotional inner world and provided them 
with an opportunity for active involvement in learning through creativity. 
Some students stated that creating the projects had allowed them to pause and observe their life-
journey from a broader perspective, and gave them a chance to realize and connect to the good in 
their lives. Others stated that making the project gave them an intimate connection to themselves and 
empowerment of personal voice.  
As was described, the project "The soundtrack of my life" was a final assignment in an online course, 
where there were no face-to-face meetings. Based on the findings of the study it can be concluded 
that the goal of creating a personal, "touching," and meaningful task for the students, despite the 
distant and impersonal format of the course’s learning form, has been achieved.   
Creating the project enriched the students with knowledge about themselves, their culture, and their 
roots; it contributed to strengthening the connection between generations, and increased their 
involvement in meaningful relevant authentic learning. As described by a student, "It was a significant 
learning experience, full of wonder and excitement." 

REFERENCES 
[1] Conference site. “Contemplative Education: Spirit, Awareness, and Magic in Education.” Retrieved 

from: http://www.mofet.macam.ac.il/amitim/iun/Pages/studydays/27-3-2018.aspx 

[2] H. R. Lewis, Excellence Without a Soul: How a Great University Forgot Education. New York: 
PublicAffairs, 2006. 

[3] O. Mayseless, “Contemplative Education: Spirit, Awareness and Magic in Education.” Tel Aviv 
2018. Lecture. Retrieved 
from:https://www.youtube.com/watch?v=RPwjnNIQ5gw&feature=youtu.be 

[4] J. Dewey, Democracy and Education: Introduction to Philosophy of Education. Trans: Helman. 
Jerusalem: Mosad Bialik, 1960 (Hebrew). 

[5] P. B. Uhrmacher, “Toward a Theory of Aesthetic Learning Experiences.” Curriculum Inquiry, vol. 
39, no. 5, 613-636, 2009. 

[6] V. Refaeli,“Origin of Research – Wonder: On Beauty and Wonder and Their Place in Education”, 
2014 (Hebrew). Retrieved from https://www.hebpsy.net/articles.asp?id=3108 

4778




