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Abstract 
The purpose of this study has been to analyze the strategies of the self-regulation of the learning of 
the students of first year of formation in the degree of Sciences of the Physical Activity and the Sport 
of the University of Alicante. This research has an exploratory character with a quantitative design. 
The instrument used was the Self-Regulation Learning Strategy Inventory -Self-Report (SRSI-SR) 
adapted. From the results we extract that the students of the last year refer, have adequate habits of 
regulation of learning, in terms of asking the teacher if they do not understand some topic or not ignor-
ing the topics that are difficult for them. Regarding the dimension of organization of the environment 
and organization of the task, it is appreciated that students avoid distractions and interruptions in their 
personal study. The dimension least acquired by the students refers to the search for bibliographic 
information and complementary material. Finally, this study is of interest to be able to implement spe-
cific intervention strategies that encourage the development of autonomous study techniques. 
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1 INTRODUCTION 
From the socio-constructivist vision of teaching and learning comes the competence to learn to learn, 
from this thinking, learning is understood as a process of meaning construction and attribution of 
meaning [1]. These aim to develop a professional profile different from the traditional where learning 
becomes active, constructivist, seeking to provide students with greater autonomy in their learning 
process [2], the student, goes from being a passive agent to being the protagonist of their learning 
process and the constructor of their personal learning environment [3], so that participatory strategies 
should be introduced to facilitate this objective. Among the basic professional and personal compe-
tences that university students must acquire during their initial training, is the learning ability that will 
allow them to continue studying autonomously. 

The competence to learn to learn is considered fundamental in the process of lifelong learning that 
occurs throughout life. It is thought that a key component to develop the competence of learning to 
learn is the self-regulation of learning [4], since it is one of the cross-cutting elements found in all sub-
jects in the university context [5]. This is conceived as a process by which students, autonomously and 
motivated, organize their environment, organize their activity in order to achieve the objectives that are 
imposed or proposed [6]. The self-regulation of learning is based on the active collaboration of the 
student in the personal process of their learning from the motivational, metacognitive and behavioral 
point of view [7] [8]. Specifically, self-regulated students use specific processes that transform their 
pre-existing skills into behavior related to different areas of functioning [8]. 

Socio-cognitive theory refers to self-regulated learning as a process where a student proposes their 
learning goals, supervises, regulates and controls the acquisition of knowledge [9] Bandura. In this 
same sense, Bandura [10], requires three sub processes of regulation: self-observation (focus, check), 
self-evaluation and self-reaction, that is: observe, evaluate and react to the task. 

To achieve self-regulation, students must discern deficiencies in their initial focus, find ways to strate-
gically correct them, and make the effort necessary to succeed in the future [8]. In this way, self-
regulation of learning becomes an important part of the teaching-learning process, since it basically 
consists of organizing behavioral and environmental cognitive activities by students and leading to 
success 

The purpose of this study has been to know and analyze the strategies of self-regulation of the learn-
ing of first-year students of training in the degree of Physical Activity and Sports Sciences (PASS). 
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2 METHODOLOGY 
The design of this research is exploratory in nature, using a quantitative, non-experimental methodol-
ogy with descriptive statistics. 

The sample consisted of 76 students belonging to the first year of the PASS degree (19 women, 57 
men), of the academic year 2018-2019. 

The instrument to collect the quantitative data was the Self-Regulation Learning Strategy Inventory -
Self-Report (SRSI-SR) adapted and validated by Hernández & Camacho [6], which consists of 18 
items of Likert scale of four points (1 = never, 2 = almost never, 3 = almost always, 4 = always). Like-
wise, the aforementioned questionnaire contemplates four factors to be assessed: inadequate regula-
tion habits, organization of the environment, search of information and organization of the task. 

The procedure followed was firstly, to select a questionnaire that evaluated the self-regulation of uni-
versity student learning. In the second place, the questionnaire was provided for this research, using 
the Google Drive form to be completed online by the students of the first PASS course. In this pro-
cess, students were informed of the confidentiality and anonymity of the answers. 

The quantitative data were structured and analyzed using the statistical package SPSS version 23 for 
Windows, using descriptive statistics, means, standard deviation and cross tables. For the comparison 
of means, the t statistic was used. 

3 RESULTS 
Next we will expose the most relevant results obtained after the analysis, in this section the quantita-
tive results expressed by percentages and means are collected. 

3.1 Factor I. Inadequate habits 
Regarding the results obtained from research related to the inappropriate habits factor of regulation, 
we observed in a first descriptive analysis that in general terms they have an adequate habit of regu-
lating their learning. In Table 1, the mean scores of the items are summarized based on the Likert 
scale used by the selected instrument. The items that obtain a higher score refer to asking the teacher 
when they do not understand some topic (M = 2.56), avoid asking in class when they do not under-
stand the topic (M = 2.25) and easily distracted when they are studying ( M = 2.67). On the other 
hand, the lowest score is related to not surrendering easily when they do not understand the subject 
(M = 1.52) and ignore the topics that are difficult to understand, (M = 1.75). When segregating the 
sample by gender, no significant differences are found in the comparison of means. 

Table 1.  Inadequate regulation habits 

 
Items 

 
Mean 

 
sd 

Men Women 
mean sd mean sd 

1. When I do not understand a topic, I ask the teacher 2.56 0.616 2.61 0.645 2.42 0.515 
2. I avoid asking in class when I do not understand the 
subject 

2.25 0.601 2.28 0.615 2.17 0.577 

3. I give up easily when I do not understand something 1.52 0.583 1.50 0.609 1.58 0.515 
4. When I am studying I ignore the topics that are difficult 
to understand 

1.73 0.494 1.69 0.467 1.83 0.577 

5. I am easily distracted when I am studying 2.67 0.834 2.67 0.828 2.67 0.888 

3.2 Factor II. Organization of the environment 
When analyzing the factor on the organization of the environment, which refers to studying in quiet 
places without distractions or interruptions, we observe that students in general terms create a favora-
ble environment for their learning as shown by the means of items six (M = 3.6), seven (M = 3.46) and 
eight (M = 3.02). The same is not true for items nine (M = 2.27) and ten (M = 2.52), which refers to 
finishing one activity before starting another (Table 2). There is no significant difference between gen-
der. 
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Table 2. Organization of the environment 

 
Items 

 
Mean 

 
sd 

Men Women 

Mean sd Mean sd 
6. I try to study in a quiet place 3.6 0.616 3.56 0.652 3.75 0.452 
7. I try to study in a place without distractions (noise, 
people talking) 

3.46 0.651 3.39 0.688 3.67 0.492 

8. I make sure no one distracts me when I'm studying 3.02 0.729 3.00 0.793 3.08 0.515 
9. I allow people to interrupt me when I'm studying 2.27 0.893 2.28 0.849 2.25 1.055 
10. I finish all my academic activities before starting 
another type of activity 

2.52 0.825 2.47 0.878 2.67 0.651 

3.3 Factor III. Search for information 
When examining the factor that refers to the search for information, we make sure that the students do 
not perform it in general terms, as the means of the items that describe the additional bibliographic 
search and search for complementary material (M = 2,19; M= 2.23). The same does not occur with the 
item that refers to research when an assigned task is not understood (M = 2.85), (Table 3). When ana-
lyzing the means of the sample by gender, no significant difference was observed. 

Table 3. Search for information 

 
Items 

 
Mean 

 
sd 

Men Women 

Mean sd Mean sd 

11. I carry out additional bibliographical searches that 
help me understand class topics 

2.19 0.762 2.08 0.732 2.50 0.798 

12. I look for complementary material of the topics seen 
in classes 

2.23 0.627 2.22 0.591 2.25 0.754 

13. I investigate when I do not understand something 
about the areas that leave me 

2.85 0.714 2.92 0.649 2.67 0.888 

3.4 Factor IV. Organization of the task 
Regarding the factor of organization of the task, Table 4, points out that students in general terms 
have a habit of adequate organization, as expressed by the means of the items that allude to order the 
sequencing of tasks (M = 3, 21), coordinate the study time (M = 3.15), organize a study schedule (M = 
2.63), use a method to organize the study material (M = 3.06) and finally think about the best way to 
study (M = 3.17). There is no significant difference between gender. 

Table 4. Organization of the task 

 
Items 

 
Mean 

 
sd 

Men Women 

Mean sd Mean sd 

14. I plan in what order I will conduct my academic activities 3.21 0.683 3.22 0.681 3.17 0.718 
15. I coordinate my time according to the academic activities 
assigned 

3.15 0.652 3.14 0.683 3.17 0.577 

16. I make a schedule to organize my study time 2.63 0.834 2.61 1.128 2.67 0.985 
17. I use some method to maintain the material of my classes in order 3.06 0.697 3.06 0.715 3.08 0.669 
18. Before I start studying, I think about the best way to do it 3.17 0.753 3.11 0.785 3.33 0.651 

4 CONCLUSIONS 
The purpose of this research has been to know and analyse the self-regulation of the learning of stu-
dents in the first year of the PASS degree.  
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From the results we extract that the students of the PASS degree, have an adequate self-regulation, in 
the factors referring to inadequate habits of regulation, organization of the environment and organiza-
tion of the tasks, the same thing does not happen with the search for information factor, where it is 
appreciated less competition acquired. As Salmerón and Gutiérrez [4] mention, students still come 
from an educational system, characterized by the hierarchy where the student keeps reproducing the 
academic discourse, this fact does not adapt to the new current curricular or social demands. In this 
line, García, Castañeda & Mansilla [11], mention that the lack of preparation of teachers to address 
strategies that stimulate the learner to make decisions about their learning may be behind the low 
acquisition of self-regulation of learning. Likewise, Lluch and Portillo [1], refer that nowadays, learning 
is constructivist rather than reproductive. The student has an active role in learning.  

Finally, this study gives us a detailed view of the strategies used by university students in their self-
regulation of learning, this is of interest to be able to implement specific intervention strategies that 
encourage the development of study techniques and autonomous learning. 
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