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Abstract 
As teaching strategies innovate, so too does the student investment in performing well. Students truly 
desire to have meaningful feedback on their work. One of the challenges across programs is to create 
feedback mechanisms which are consistent in language and terms as well as marking value. 
Increased student numbers mean that there are often multiple markers across several disciplines. In 
order for assessment to maintain a fluid state as well as a solid base, rubrics have a role to play. 
Rubrics should have identifiers which reflect not only the University standards, but also the lexicon of 
the discipline. At the Adelaide Nursing School of The University of Adelaide, a system for rubric 
creation, as well as accepted terms and identifiers has been formulated. The system is one of building 
blocks, written in Microsoft Excel format, so that tailored yet consistent rubrics can be imported into 
different marking programs such as Turnitin. The identifiers are generic, consistent and serve to 
scaffold the specific content requirements of each format of assignment. 

In Excel, ‘bookends’ of a rubric have been formulated, such as the ‘structure’ and ‘referencing’ 
modules. The modules utilise the following approved identifiers: High Distinction – Skilful, Distinction – 
Proficient, Credit – Competent, Pass – Adequate, Fail – Inadequate. The student then has a useful 
category which applies to the quality of their work. The marker is able to place the students work in a 
more meaningful category than by a number alone. A statement of proficiency with identifiers gives a 
better indication to students about strengths and improvement strategies for their work than a score 
alone. 

Not all assignments have the same content requirements. Standard ‘content’ modules were written 
after the ‘bookend’ modules, as requirements for a poster presentation are different to an essay or a 
portfolio. By writing the content modules, then adding the ‘bookend’ modules, many tailored rubrics 
were able to be formulated. Each rubric has consistent language, format and identifiers for standards 
of work. Because the rubrics have been written in Excel, they can be edited easily and uploaded to a 
client program such as Turnitin. 

Rubric consistency is important when providing feedback not only to students who can then 
conceptualise requirements as well as strengths and improvement potential for their work across their 
program, but also for Course Coordinators and markers to achieve consistency in feedback value 
through shared language and terms as well as sophisticated response sets. 
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1 INTRODUCTION 
Rubric development in the Adelaide Nursing School was first conceptualised in 2016, with the 
understanding that common identifiers and terms are the key to cross-school consistency in 
assessment. The resultant rubrics reference each course coordinator for content integrity, and work 
has been done with each academic to ensure that the content portion of the rubric reflects their 
assessment outcomes. However, some modules such as referencing are common to many 
assignments. A ‘modular’ rubric system has been designed, which complies with the ANS guidelines 
for consistent assessment feedback. There is a dearth of literature on developing content of rubrics, 
however, there are few which explore specific design considerations of the rubrics, encompassing 
elements of transferability between assessments and portability to different clients such as	Turnitin. 
This abstract explores how there is an emerging dialogue on the actual rubric design issues [1], and 
where our work at the ANS fits into that conversation.  

Traditionally, students have value for rubrics to guide their assessment, but one of the biggest issues 
is buy-in by academics to use rubrics which they have not specifically formulated themselves [2]. The 
creation of consistent identifiers and provision of the ‘modular’ system has reduced many of these 
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implementation issues at the ANS, however, it would be beneficial to confer with others in an 
international forum in order to gain strategies to address these concerns. 

2 METHODOLOGY 
The identified problem was a lack of consistency in rubric assessment criteria across the school. Jo 
Perry was approached to lead a group on reviewing and reforming the way in which rubrics were 
designed and utilised within the school. At the first meeting in 2017, the group of 8 academic staff met 
and reviewed the goals and terms of rubric development. It was decided that the current ‘Marking 
Guides’ which were general use tables contained within each study guide did not necessarily align 
with the University identifiers.  

There was a review by the group of the overarching University identifiers, then standard statements 
were aligned with the grade levels. A decision was made to design the rubrics qualitatively. There 
were several reasons for this, including that rich meaningful feedback was felt to be more valuable 
than a point score alone. Members of the group reported how students often compared scores and 
appealed based on their perception of unfair grading by inconsistent point allocation. The concern was 
that students were focussing on scores rather than feedback. One of the decisions was to use 
consistent skill level language which would delineate between grades yet be a shared language 
across the school. 

Table 1. Grades and Descriptors 

Grade Skill descriptors 

High Distinction Skilful 

Distinction Proficient 

Credit Competent 

Pass  Adequate 

Fail Inadequate 

The descriptors were analysed for consistency with the University identifiers, and mock-up text was 
generated. Once the descriptors had been finalised, it was decided that the group would tackle 3 
different types of assessment, essay, oral presentation and portfolio. To get started, it was recognised 
that although point allocation may differ between assessment type, the identifiers and descriptors 
could be static for the sections of Structure and Writing Style and Referencing across many of the 
assessments. Some assessments would require a tailored part, but then could use the “common” 
referencing module. 

As work continued, the “common” modules were devised, and the initial content modules were written. 
A method for writing rubric content using Microsoft Excel was used, as this could be directly imported 
into the Turnitin program. Another advantage of using Excel is that the modules can be edited in Excel 
and imported by academic staff into their course. This is a more difficult process when altering rubrics 
in Turnitin, and the rubrics are not available outside the course. Excel is also a familiar. 

The rubrics were placed on the shared drive, and academic staff were invited to us them. They were 
also provided with a step by step instruction process on how to import the rubric into their course. I 
gave “at elbow” assistance for staff members who needed unique content modules written for their 
assessments.  

The rubrics have been moderately adopted in the School, with uptake being stinted by academic staff 
who wish to use scoring. A strategy for addressing this issue is yet to be developed. It is hoped that 
through conversations and advice from this conference some ideas for engagement can be devised.  

3 RESULTS 
Consistent modular rubrics have been implemented within the Adelaide Nursing School. The rubrics 
have been developed in a form which is easily made into a table for placement into study guides, as 
well as import into Turnitin.  
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The first module for inclusion was the Structure/Writing Style Rubric (Table 3.). The grades are the 
column headings and the descriptions for each grade run in the columns. The percentage allocation 
for this module is on the far left. Percentages within each grade are set as a range. At the University of 
Adelaide, points for grades are consistent (Table 2.) 

Table 2. Grading Allocation 

Grade Score range 

High Distinction 85-100% 

Distinction 75-84.9% 

Credit 65-74.9% 

Pass  50-64.9% 

Fail Less than 50% 

Table 3. Structure/Writing Style Rubric 

 High Distinction Distinction Credit Pass Fail 

Structure 
and Writing 
Style (25%) 

Highly developed 
skills in 
expression and 
presentation. 

Well developed 
skills in 
expression and 
presentation. 

Good skills in 
expression and 
presentation. 
Accurate and 
consistent 
acknowledgemen
t of sources.  

Adequate skills in 
expression and 
presentation. 

Rudimentary skills in 
expression and 
presentation. 
Inaccurate and 
inconsistent 
acknowledgement of 
sources. 

 Skilfully 
introduces/outline
s/situates the 
topic of the 
essay.  Skilfully 
describes the 
way in which the 
essay will 
proceed. 
The essay is 
structured in a 
logical sequence 
so that the 
content flows 
skilfully. 
The essay ends 
with a cogent, 
defendable 
conclusion that 
expertly 
summarises the 
discussion within 
the body of the 
paper. 
There are no 
spelling or 
grammatical 
errors noted 
throughout. 

Proficiently 
introduces/outlin
es/situates the 
topic of the 
essay.  
Competently 
describes the 
way in which 
the essay will 
proceed. 
The essay is 
structured in a 
logical 
sequence so 
that the content 
flows 
proficiently. 
The essay ends 
with a cogent, 
defendable 
conclusion that 
competently 
summarises the 
discussion 
within the body 
of the paper. 
Very few to nil 
spelling or 
grammatical 
errors. 

Competently 
introduces/outline
s/situates the 
topic of the 
essay.  
Competently 
describes the 
way in which the 
essay will 
proceed. 
The essay is 
basically 
structured in a 
logical sequence 
so that the 
content flows. 
The essay 
basically ends 
with a cogent, 
defendable 
conclusion that 
competently 
summarises the 
discussion within 
the body of the 
paper. 
Very few spelling 
and/or 
grammatical 
errors. 

Adequately 
introduces/outline
s/situates the 
topic of the essay.  
Adequately 
describes the way 
in which the essay 
will proceed. 
The essay is 
adequately 
structured in a 
logical sequence 
and the content 
flows 
inadequately. 
The essay ends 
with a cogent, 
defendable 
conclusion that 
adequately 
summarises the 
discussion within 
the body of the 
paper. 
There are some 
spelling and 
grammatical 
errors 

Inadequately 
introduces/outlines/sit
uates the topic of the 
essay.  Inadequately 
describes the way in 
which the essay will 
proceed. 
The essay is 
inadequately 
structured in a logical 
sequence so that the 
content does not flow  
The essay does not 
end with a cogent, 
defendable 
conclusion that 
summarises the 
discussion within the 
body of the paper. 
There are frequent 
spelling or 
grammatical errors. 

The second module to be written was the referencing module (Table 4). The referencing module is 
common across all written work, and has been written to apply to many different assessment forms. 
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Table 4. Referencing Module 
 

 High Distinction Distinction Credit Pass Fail 

Referencing 
(15%) 

Strong evidence 
of independent 
reading beyond 
core texts and 
materials. 

Evidence of 
reading beyond 
core texts and 
materials. 

Evidence of 
thorough 
understanding of 
core texts and 
materials. 

Evidence of 
having read core 
texts and 
materials. 

Very little evidence 
of having read any 
of the core texts and 
materials. 

 The referencing 
style is congruent 
with the Adelaide 
Nursing School 
Style and 
Referencing 
Manual. 
The reference list 
is accurate and 
complete and 
consistent with 
the School Style 
and Referencing 
Guide. 
The references 
cited are 
contemporary.  
Only primary 
references are 
used.  
There is clear 
evidence the 
student has 
comprehensively 
searched the 
peer reviewed 
literature. 
The student has 
acknowledged all 
sources of 
information.  
Direct quotations 
are only used to 
make crucial 
points or to 
support the 
discussion/ 
argument. 

The referencing 
style is mostly 
congruent with 
the Adelaide 
Nursing School 
Style and 
Referencing 
Manual. 
The reference list 
is mostly 
accurate and 
complete and 
consistent with 
the School Style 
and Referencing 
Guide. 
The references 
cited are mostly 
contemporary.  
Primary 
references are 
used 
predominantly. 
There is evidence 
the student has 
widely searched 
the peer reviewed 
literature. 
The student has 
acknowledged all 
sources of 
information.  
Direct quotations 
are only used to 
make crucial 
points or to 
support the 
discussion/ 
argument. 

The referencing 
style is usually 
congruent with 
the Adelaide 
Nursing School 
Style and 
Referencing 
Manual.  
The reference list 
is at times 
accurate and 
complete and 
consistent with 
the School Style 
and Referencing 
Guide. 
The references 
cited are usually 
contemporary.  
Primary 
references are 
usually used  
There is some 
evidence the 
student has 
searched the 
peer reviewed 
literature. 
The student has 
acknowledged all 
sources of 
information.  
Direct quotations 
are only used to 
make crucial 
points or to 
support the 
discussion/ 
argument. 

The referencing 
style is rarely 
congruent with 
the Adelaide 
Nursing School 
Style and 
Referencing 
Manual. 
The reference list 
is rarely accurate 
and complete 
and consistent 
with the School 
Style and 
Referencing 
Guide. 
The references 
cited are not 
contemporary.   
Primary 
references are 
rarely used  
There is little 
evidence the 
student has 
searched the 
peer reviewed 
literature. 
The student has 
rarely 
acknowledged all 
sources of 
information.  
Direct quotations 
are overused to 
make crucial 
points or to 
support the 
discussion/ 
argument. 

The referencing style 
is not congruent with 
the Adelaide Nursing 
School Style and 
Referencing Manual. 
The reference list is 
not accurate and 
complete and 
consistent with the 
School Style and 
Referencing Guide. 
The references cited 
are not 
contemporary.   
Primary references 
have not been used  
There is hardly any 
or no evidence the 
student has 
searched the peer 
reviewed literature. 
The student has not 
acknowledged all 
sources of 
information.  Direct 
quotations are 
clearly overused to 
make crucial points 
or to support the 
discussion/ 
argument. 

The next modules to be written were the content modules. The essay content module was created first 
(Table 5), with the Oral Presentation and Portfolio content modules being subsequently produced. 
Once the content modules had been approved by the group, there was a blueprint for further content 
module development. As the main resource for rubrics, Jo developed 35 rubrics for the Adelaide 
Nursing School which were consistent with the design and format of the modular rubrics first 
developed as the group. By sitting with each academic and being receptive to the needs of their 
assessment piece, rubrics were developed with consistency. This helped to increase stakeholder 
engagement.  

Assessments which had modular rubrics developed in this way included: 

- Case Study 
- Portfolio Short Answer 
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- Portfolio Whole 
- Worksheet 
- Literature Review 
- Strategy Paper 
- Concept Map 
- Wiki 
- Oral Presentation 
- Essay 

Table 5. Essay Content Module 

 High Distinction Distinction Credit Pass Fail 

Content 
(60%) 

Information clearly 
relates to the topic 

Information mostly 
relates to the 
topic.   

Information at 
times relates to 
the topic.   

Information rarely 
relates to the topic 

Information does not 
relate to the main 
topic.    

The essay content has 
been skilfully linked to 
contemporary nursing 
practice. 
The student’s paper 
demonstrates in-depth 
of understanding of the 
topic and significant 
issues. 
Based on peer-
reviewed literature, the 
essay demonstrates a 
skilful degree of critical 
thought and insight by: 
§ providing a 

justification/ rationale 
for the discussion 

§ demonstrating they 
have reflected on the 
complex issues 
surrounding the 
topic/question 

§ discussing the topic 
from differing 
perspectives, 
thereby providing a 
balanced 
argument/discussion
. 

The essay content 
has been 
proficiently linked 
to contemporary 
nursing practice. 
The student’s 
paper 
demonstrates a 
good depth of 
understanding of 
the topic and 
significant issues. 
Based on peer-
reviewed 
literature, the 
essay 
demonstrates a 
proficient degree 
of critical thought 
and insight by: 
§ providing a 

justification/ratio
nale for the 
discussion 

§ demonstrating 
they have 
reflected on the 
complex issues 
surrounding the 
topic/question 

§ discussing the 
topic from 
differing 
perspectives, 
thereby 
providing a 
mostly balanced 
argument/ 
discussion. 

The essay content 
has been 
competently linked 
to contemporary 
nursing practice. 
The student’s 
paper 
demonstrates a 
reasonable depth 
of understanding 
of the topic and 
significant issues. 
Based on peer-
reviewed 
literature, the 
essay 
demonstrates a 
competent degree 
of critical thought 
and insight by: 
§ providing a 

justification/ratio
nale for the 
discussion 

§ demonstrating 
they have 
reflected on the 
complex issues 
surrounding the 
topic/question 

§ discussing the 
topic from 
differing 
perspectives, 
thereby 
providing an 
adequately 
balanced 
argument/ 
discussion. 

 
The essay content 
has been 
adequately linked 
to contemporary 
nursing practice. 
The student’s 
paper 
demonstrates a 
basic depth of 
understanding of 
the topic and 
significant issues. 
Based on peer-
reviewed 
literature, the 
essay 
demonstrates an 
adequate degree 
of critical thought 
and insight by: 
§ providing a 

justification/ratio
nale for the 
discussion 

§ demonstrating 
they have barely 
reflected on the 
complex issues 
surrounding the 
topic/question 

§ discussing the 
topic from 
differing 
perspectives, 
thereby 
providing a 
barely balanced 
argument/ 
discussion. 

The essay content 
has been 
inadequately linked to 
contemporary nursing 
practice. 
The student’s paper 
demonstrates an 
inadequate depth of 
understanding of the 
topic and significant 
issues. 
The essay 
demonstrates an 
inadequate degree of 
critical thought and 
insight by: 
§ providing no 

justification/rational
e for the discussion 

§ demonstrating they 
have not reflected 
on the complex 
issues surrounding 
the topic/question 

§ discussing the topic 
from single 
perspective, thereby 
providing an 
unbalanced 
argument/ 
discussion. 
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3.1 Supporting the use of the modular rubrics  

3.1.1 Supporting implementation 
Resources for the rubrics were provided to staff, including instructions on how to upload a rubric into 
Turnitin, as well as at-elbow support for content module development. Content modules were 
designed with course coordinators and uploaded into a shared folder. When a course coordinator 
required a new rubric, they were asked to look at the current rubric modules for fit, then if there was an 
appropriate rubric, they would use that. If their needs were similar, yet not exact, then I would help 
them to adapt it to their needs, keeping consistency with the format, design and identifiers of the 
Adelaide Nursing School. The modular rubric system was endorsed by the Head of School for 
adoption with all assessment pieces.  

3.1.2 Supporting external markers 
Marking creates a workload volume, especially in larger courses. External markers are frequently 
used. One of the questions raised about maintaining consistency in marking came from the 
perspective that allocated scoring can be better defined for markers. Given that this is a model which 
focusses on rich feedback, a developing part of the rubric system is that of providing markers with 
congruent comments (Table 6). Through provision of feedback comments which are aligned with the 
rubric, external markers can be guided in the process of marking in accordance with the learning 
outcomes and grading allocations. A range of scores is allocated to each grade. The marker selects 
the criteria within each grade that the student has met, then comments accordingly. Although Table 6 
offers one example of each comment, for brevity, the actual list of comments within each grade 
numbers approximately 10, so comments can be tailored. The final grade can be considered for 
alteration as well.  

Table 6. Comments to support the rubric grade 

HD This assignment was skilfully produced; you have identified the missing points in the patients history 
and identified why this information if necessary. You have provided rationales of your interventions and 
assessments, and provided a concise and well considered care plan.  

D This was a proficient exploration of the major risks facing Jane for her surgery. You were able to 
explore the main issues which would contribute to the surgical outcome.  

C Overall a competent level of risk identification, however it is very important to realise that risks do not 
occur in isolation, rather that preoperative identification of risks comes from seeing that those risks act 
together to increase risk of complications, and so the interventions you choose to do in preop directly 
affect the outcomes of the surgery.  

P The base structure was adequate, but you tended to get off track and cover points which were not 
always relevant, yet, missed some factors which were.  

F This was a inadequate level of paper, with regurgitation of information you had. Where information was 
missing, you did not explain why you wanted the information, nor did you seat rationale for care within 
current evidence based literature.  

3.1.3 Implementation Challenges 
There has been engagement and uptake of the modular rubric system by many staff members across 
the programs. However, there have been some issues of stakeholder engagement and utilisation of 
this system. Successful implementation would mean consistency for markers and students. It is 
important for a student to know in their first year of study that referencing expectations will be the 
same in every assessment throughout their program. That way, they can develop skills which are in 
accordance with a defined School standard. Transparency in assessment is an important part of 
supporting student development and providing effective and useful feedback. 

4 CONCLUSIONS 
Although the original aim was to redesign marking rubrics for consistent application across the 
Adelaide Nursing School, in a broad sense, the result was a product with a well-defined focus. 
Traditionally, each course coordinator had written their own rubric within the Turnitin program, based 
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on the School marking criteria tables. This resulted in inconsistent feedback to students, and unequal 
weighting of activities across the program.  

A design of modular rubrics as a collaborative effort was important, as it helped to address a wide 
range of concerns about the individual requirements of rubrics across a program, as students move 
forward in expertise. The rubrics had to be rigid enough to hold up to marking variations, yet flexible 
enough to allow for different programs and year levels.  

Once designed, the modular rubric system was employed for school-wide use. This had advantages in 
consistency for students as well as external markers. Provision of support tools was provided, with 
strategies to streamline the marking process to provide a narrow deviation in marking style. Many 
rubrics were developed since the first modules, and there has been strong uptake. However, there is 
still an issue of engagement for which strategies need to be developed.   
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