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Abstract 
The issue of the education of the Roma minority is complex, as there are no Roma-language public 
education institutions in Slovakia. Pupils belonging to the Roma ethnic minority therefore have no option 
but to attend public education institutions with Slovak or Hungarian as the language of instruction 
depending on where they live and which language they speak at home. The aim of the present study is 
to pinpoint in which curricular or co-curricular activities Roma literature could be integrated in primary 
schools with Hungarian as the language of instruction. In the study, Roma literature is approached from 
a pedagogical perspective, both as a medium that has an important role in creating and raising 
awareness of Roma cultural identity and, from the point of view of the majority medium, as a corpus that 
can be used to create and promote a positive attitude towards Roma culture. In the research, three 
areas were identified, in which Roma literature could be integrated in school education and in co-
curricular activities. The first area covers activities specified by various curricula, which are actually 
activities divided into lessons by curriculum, the second area includes co-curricular activities, and the 
third area covers school ceremonies. 
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1 INTRODUCTION  
In the present study we sought to explore the opportunities for including Roma literature into school 
education to determine how Roma literature could be incorporated in school activities — curricular and 
co-curricular activities — in Hungarian in Slovakia. In the absence of public education institutions with 
Romani as the language of instruction, pupils belonging to the Roma ethnic minority have no option but 
to attend public education institutions with Slovak or Hungarian as the language of instruction. School 
selection depends greatly on the language used at home with children and the residence of the family. 
In the study, Roma literature is approached from a pedagogical perspective, both as a medium that has 
an important role in building and increasing Roma pupils’ awareness of Roma cultural identity and, from 
the point of view of the majority environment, as a construct that can be used to create and shape a 
positive attitude towards Roma culture. Three areas were identified in the research, into which Roma 
literature can be incorporated: the first area covers activities specified by the core and framework 
curricula (including activities divided into lessons by curriculum), the second area includes co-curricular 
activities, and the third area covers school ceremonies. Issues relating to Romani dialects are not 
discussed in detail in the study.  

2 METHODOLOGY 
The aim of the research was to make Roma culture assume its rightful place in public education through 
Roma literature. Its main pedagogical aspect is to empower and motivate Roma children. Two methods 
form its basis: one method aims at analysing available materials and is based on the examination of 
legal provisions (the European Charter for Regional or Minority Languages and the Slovak law on 
education), and, as a second step, it was examined whether the Roma ethnic minority is mentioned in 
the State Educational Programmes. Then, we highlighted on the basis of opportunities provided for in 
the State Educational Programmes how Roma literary works could be integrated in school education. 
The method of textual analysis — i.e. the examination of written texts — was applied, as methodological 
guidance would not have been drawn up without using this method.  

3 THE ROLE OF ROMA LITERATURE IN EDUCATION 

3.1 Why the Roma literature? 
In fact, there was no Roma literature in the European context until late in the 19th century, and Roma 
authors have entered the literary scene in large numbers only since the end of the Second World War. 
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Roma literature is therefore still young, and the books of Roma authors usually have small circulation 
and are published in a non-Romani language, i.e. in the language of the country (or of a large majority 
in the country, e.g. in Hungarian in Slovakia) in which they live [1]. Therefore, these publications mostly 
do not reach Roma communities. However, it would be important to ensure that both the Roma 
community and the majority society read the literary works written by members of such a large minority, 
since it is inevitable in a multicultural state that citizens learn about each other’s cultures in order to 
facilitate peaceful co-existence. It would be of similar importance to ensure that Roma literature retains 
its distinct identities (as a distinct literary unit) in all areas of life (e.g. in the educational sphere), which 
could be an important contribution towards its greater national acceptance. As Roma literary works (tales 
and folk poetry) were mostly originally parts of the oral tradition passed down through generations, Roma 
written literature is a relatively new development. Just as the literature of all nations, Roma literature is 
also a means for self-determination and constitutes part of collective memory.  

3.1.1 Most common subjects in Roma literature 
Although Roma literature emerged in different cultural milieus and under different (various) historical 
circumstances, its recurring topoi in terms of topics include societal impulses striking the ethnic group, 
statelessness, wandering, tensions among Roma and non-Roma people, the Roma Holocaust, and 
confrontations within the ethnic group [1].  

According to researchers, the emergence of Roma literature in Slovakia dates back to the 1950s. From 
the perspective of history of literature, it was the birth of a new ethnic literature. The first Roma authors 
were the members of the first generation of qualified Roma people and were writing their literary works 
in Slovak. They did not and could not publish Romani-language texts, because Roma people were not 
recognised as a separate ethnic group in Czechoslovakia during the Socialist regime, they were 
therefore prohibited from promoting Roma culture and using Romani language. Roma literary tales 
deriving from oral tradition, literature for children and young people, and poetry have remained dominant 
literary genres. Only a few people were engaged in Roma literature until 1989, and not only the 
professional interest in Roma literature but also the number of authors writing in Romani have increased 
due to the transition to democracy. Granting the right for the Roma people to freely declare themselves 
as members of a distinct minority in 1991, and the codification and standardisation of the Romani 
language in 2008 were significant political steps [2]. 

3.2 Education in Slovakia  
Ensuring the optimal educational development of Roma and disadvantaged pupils still shows serious 
weaknesses in the Slovak public education system. Although an increasing number of Roma pupils 
complete primary school, there are still enormous differences between Roma and non-Roma people in 
terms of further education and labour market opportunities. Particularly the schools where Roma pupils 
outnumber non-Roma pupils can be regarded as problematic. Such schools are often typical of villages 
or segregated regions outside village boundaries [3]. The present study prefers not to elaborate on 
political issues regarding Roma people, Roma history, and their precarious situation, since it would go 
beyond the framework of the study, and just seeks to address a possible solution for and propose a 
viable method of school integration and multicultural education. 

3.2.1 Opportunities offered by the core and framework curricula to integrate Roma literature 
in school education 

The learning areas of the State Educational Programme for Primary Education (ISCED level 1) include 
Language and Communication; Mathematics and Work with Information; Nature and Society; Man and 
Values; Man and the World of Work; Art and Culture; and Health and Movement. The cross-curricular 
themes at ISCED level 1 include Education on Road Safety; Personal and Social Development; 
Environmental Education; Media Education; Multicultural Education; Protection of Life and Health; 
Project Preparation and Presentation Skills; and Homeland and Regional Education, Traditional Folk 
Culture [4].  

The learning objectives at ISCED level 2 are almost identical to those at ISCED level 1. The learning 
areas of the State Educational Programme for Lower Secondary Education (ISCED level 2) include 
Health and Movement; Language and Communication; Mathematics and Work with Information; Man 
and Values; Man and Nature; Man and Society; Man and the World of Work; and Art and Culture. 
Education on Road Safety; Personal and Social Development; Environmental Education; Media 
Education; Multicultural Education; Protection of Life and Health; and Project Preparation and 
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Presentation Skills are the cross-curricular themes at ISCED level 2 [5]. The national core curriculum 
and framework curricula are elaborated in the study ‘A szlovákiai magyar romák oktatásának lehetősége 
az állami oktatási programok tükrében’ (The Analysis of Primary Education’s Curriculum in Slovakia with 
the Emphasis on Multicultural and Minority Segment), we therefore refrained from analysing them in 
detail in this study, however we built upon the results of the research. It should be noted, however, from 
the point of view of our research, that although minorities are not precisely defined in the State 
Educational Programmes, the descriptions of the Programmes clearly provide scope for integrating the 
culture of minorities in the country in school education. They set as an objective to develop the pupils’ 
value orientation and interpersonal skills that support their social inclusion and enable them to become 
active participants in social interactions. The importance of becoming familiar with, accepting and — not 
least — respecting the diversity of ethnic groups is stressed in the descriptions of almost all themes [6].  

3.2.2 Roma children in primary schools with Hungarian as the language of instruction in 
Slovakia 

Roma pupils learn about an ‘alien’ culture instead of their own culture and learn the subjects through 
the medium of a foreign language instead of their mother tongue in primary schools with Hungarian as 
the language of instruction. Despite the fact that the State Educational Programmes referred to above 
provide for the possibility to deepen knowledge of the cultures of various minorities, where the 
differences and values of individuals of different cultural origin are ignored, these objectives remain 
unachievable. It is therefore considered imperative to ensure equal treatment for Roma culture and other 
minority cultures, and, to this end, a possible strategy is to include Roma literature into school education.  

5 CURRICULAR, CO-CURRICULAR ACTIVITIES AND SCHOOL CEREMONIES 
This section concerns three areas that provide adequate scope for incorporating Roma literature in 
school education, which are activities divided into lessons, co-curricular activities, and school 
ceremonies. One of the tasks assigned to schools is to ensure pupils acquire competences for social 
cohesion and learn how they can become useful members of society. In order to ensure the successful 
integration and inclusion of Roma children, socialising education should start very early, in nursery 
schools, it is frequently the case, however, that Roma (and/or disadvantaged) children do not attend 
nursery schools for various reasons (no available nursery places, great distance between the institution 
and home, or families’ various financial problems). Thus, the socialisation of children remains a task of 
schools, community involvement programmes that prepare pupils for social co-existence therefore are 
more necessary than ever. The recent broader survey of the Atlas of Roma Communities in Slovakia 
2013 estimated the number of Roma in Slovakia four times higher than the 2011 census data, meaning 
that the proportion of Roma people in Slovakia was not around 2% but significantly higher, around 7.5% 
[7]. Since there are schools in Slovakia (Rimaszécs / Rimavská Seč, Sáró / Šarovce, Garamsalló / Šalov, 
etc.), which are solely or overwhelmingly attended by Roma pupils, it is crucial to familiarise ourselves 
with Roma culture. Since literature as part of national/community traditions instilled by the family or 
school also has a role in forging and strengthening collective and individual identity, we therefore find it 
important to integrate Roma culture in some form in school education [8]. 

5.1 Curricular activities 
The learning area Language and Communication includes Romani Language and Literature as provided 
for in the State Educational Programme for Primary Education (ISCED level 1). The present content 
standards and performance standards in connection with Romani Language and Literature apply for 
primary education in which the subject Romani Language and Literature is taught in grades 1–4. Romani 
Language and Literature teachers can adapt learning materials to the given group of pupils. The main 
objective of teaching Romani Language and Literature in grades 1–4 of primary education is 
communication orientation. The aim of the learning area is to prevent language attrition in our modern 
society, to promote the use of their mother tongue, and to learn spelling rules. Teaching Romani 
Language and Literature assumes strong emotional connection to the subject and promotes the 
involvement of pupils in the learning process, as Roma pupils are both recipients and subjects of the 
educational process, thereby it forges a positive relationship with and makes them respect their mother 
tongue as a vehicle of ethnic culture and traditions. Teaching Romani Language and Literature in 
primary school develops a positive attitude of Roma pupils towards life and learning. The standardised 
form of the Romani dialect spoken in Eastern Slovakia forms the basis of teaching Romani Language 
and Literature. The subject covers topics that reflect the pupils’ linguistic needs, taking into account the 
Roma history, traditions and lifestyle. Main topics focus on the important aspects of Roma culture, 
traditions, history and lifestyle, with particular emphasis on Roma social structure, cultural norms and 
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family values, oral traditions and history. 1st and 2nd grade pupils gain basic knowledge and acquire 
basic competences, while 3rd and 4th grade pupils broaden their knowledge gained so far. The subject 
topics include: me and my family, house/flat, activities, my community, traditional Roma crafts and 
professions, holidays and celebrations, school/class, travel and transport, cuisine and clothing, time, 
seasons and weather, nature and animals, leisure and hobbies [9].  

The learning area Language and Communication also includes Romani Language and Literature as 
provided for in the State Educational Programme for Lower Secondary Education (ISCED level 2). 
Teaching Romani Language and Literature for lower secondary pupils contributes to their personal 
development, and this is exactly why traditional Roma tale-telling, songs and riddles play an important 
part in learning Roma literature. Thus, learning about Romani language and literature becomes 
interesting to pupils. The subject can be taught to pupils at lower secondary level and grades 1–5 in 
grammar schools, is based on the content of the learning area Language and Communication and 
follows the teaching method of the Slovak language. The subject Romani Language and Literature 
covers the same topics as the learning area in primary education. The primary objective of the subject 
in lower secondary education is to help pupils acquire the Romani language (at level A2) in order to 
become competent speakers. The most important element of teaching literature is reading, which means 
understanding literary texts with multiple facets. The main objective is to improve literacy skills, which 
reach far beyond reading skills and focus on textual reception [10]. 

The objectives of the subject Romani Language and Literature suggest that the emphasis is mainly 
placed on learning the rules of Romani grammar rather than on literature, but, overall, it leaves room for 
the inclusion of Roma literature. Therefore, Language and Communication; Nature and Society; Man 
and Values; Man and the World of Work; and Art and Culture of the examined learning areas of the 
State Educational Programme for Primary Education (ISCED level 1) are the areas in which Roma 
literature can be integrated. Personal and Social Development; Multicultural Education; and Homeland 
and Regional Education, Traditional Folk Culture are the cross-curricular themes into which the literature 
of this minority can be incorporated. The learning objectives at ISCED level 2 are almost identical to 
those at ISCED level 1. Language and Communication; Man and Values; Man and Nature; Man and 
Society; and Art and Culture of the learning areas of the State Educational Programme for Lower 
Secondary Education (ISCED level 2) and Personal and Social Development; Media Education; 
Multicultural Education; and Project Preparation and Presentation Skills of the cross-curricular themes 
allow for the teaching of Roma literature through pedagogies. 

5.2 Co-curricular activities 
It would certainly be crucial to familiarise children with the culture of the given minority group (here, 
Roma culture) especially in schools where Roma pupils outnumber non-Roma pupils (but in other 
schools as well, because the members of Roma and non-Roma populations have daily interactions with 
each other). Since there are an increasing number of schools where most of the pupils are of Roma 
origin, it would be important to organise and offer co-curricular programmes that aim at developing the 
identity of Roma children and familiarising non-Roma children with Roma culture to ensure they embrace 
other cultures. There are many options for incorporating themes relating to Roma ethnology — from 
Roma traditions to current social changes — into co-curricular programmes.  It would be also important 
to ensure both Roma and non-Roma pupils are aware of the exact nature of Roma identity, reasons for 
discrimination and its social impacts. Such co-curricular activities pave a very broad way for presenting 
Roma ethnology according to local needs; such topics include origin, wandering, settlement, various 
Roma ethnic groups and their languages, peculiarities of the Roma groups living in the given region, 
folk customs, and traditional professions. Roma folk and literary tales, myths, superstitious customs, 
and literary and artworks play an important role in discovering Roma identity. It is also very important to 
discuss the reasons for discrimination, the forms of discriminatory behaviour, and how to deal with 
discrimination. Co-curricular activities develop pupils’ identity and may cover topics from the above-
listed ones to the role of the media today. Positive Roma examples should play a central role, as they 
are usually rarely heard from in the media, while negative examples are often heard. 

5.3 School ceremonies 
National holidays are ‘two-faceted’: they reflect both on the past and the present. Judit Beke said: ‘The 
always current present of holidays is interpreted as remembrance set to the future. In other words, 
holidays disrupt the conventional relations between the past, present and future and creates an intensive 
present that carries within itself both the past and the future’ [11]. National holidays also connect the 
past with the present, and the celebration of such holidays in schools has a twofold importance in 
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childhood socialisation: celebrating national holidays promotes a shared sense of belonging and 
involves children in a celebrating community, on the one hand, and school celebrations can also be 
regarded as a path leading to history and an important factor in historical identity, which plays an 
important role in building historical memory. Ceremonies of historical dimension play an important role 
in strengthening collective identity, and recurring holidays instil the values and significance of the 
common past and the importance of belonging in the rising generations [12]. It would be advisable to 
broaden the palette of school celebrations of national days with the celebrations of at least two Roma 
holidays, which would play a major role in strengthening Roma identity: one of them is International 
Roma Day (8 April) and the other one is Roma Holocaust Memorial Day (Porrajmos, 2 August). In 
addition to national holidays, Mikuláš, Christmas, Fašiangy, Easter, and Mother’s Day also allow for the 
presenting of Roma culture.  

6 CONCLUSIONS 
The clear aims of the research were to provide an overview and to promote the integration of Roma 
culture in school education through Roma tales. The overview was based on the method of textual 
analysis. Since the Roma were defined based on their socially disadvantaged situation until 1989, they 
were considered to be a socially unadaptable group that lived on the margins of society, and they also 
were subjects of forced assimilation, the effect of acculturation is therefore strong on the Roma. 
Consequently, it raised the question of to what extent the Roma identify with Roma identity and Roma 
culture. It is very likely that primarily the Roma groups that do not live in Roma camps often do not want 
to identify with Roma identity and culture, since the Roma are a highly stigmatised group. Proof of that 
are the census data from multiple years and the results of the statistics on the number of Roma citizens, 
since there is a reason that there is an enormous disparity between the estimated number of the Roma 
and the number of people who declared themselves to be Roma. It is thus of the utmost importance to 
place Roma culture at the forefront of public consciousness. In order to ensure the methodological 
examination of Roma tales, it was first necessary to analyse the legislative background, including the 
Constitution of the Slovak Republic, the European Charter for Regional or Minority Languages, the 
Slovak Act on the Use of Languages of the National Minorities, and the Act on Upbringing and Education. 
The State Educational Programmes for Primary and Lower Secondary Education were also analysed, 
with particular emphasis on the various forms of multicultural and minority elements. Roma children step 
into the world of an unknown culture, instead of their own culture, when they begin to attend primary 
school with Hungarian as the language of instruction and acquire Hungarian cultural knowledge. The 
analysed State Education Programmes set as objectives the understanding of various minority cultural 
elements and values but in a community where the values of individuals of different cultural origin are 
ignored, and these individuals are not allowed to present and determine themselves through their own 
culture; offensive efforts to assimilate them into an alien culture prejudice the achievement of such 
objectives. It is therefore important to ensure that Roma culture is treated equally with other minority 
cultures, and one possible way of achieving this is to incorporate Roma literature in school education. 
This is especially important since the estimated number of the Roma in Slovakia is about 450,000, 
however, in this connection it should be noted that the proportion of the Roma in Slovakia seems to be 
in constant increase, the integration of the Roma minority into the society needs to be addressed, as it 
seems inevitable to develop a constructive and effective dialogue between the minority group and the 
majority society to ensure less problematic and more peaceful co-existence in the near future. 
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