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Abstract 
The main purpose of education consists on enhancing human capabilities by empowering young citizens 
with the necessary tools to improve life conditions between their communities. Thus, education impact is 
reflected beyond the educative institution or the educational acts developed at the classroom. 
This poster shows the actions designed by La Salle University at Bogotá, Colombia, on response to the 
results of the "Longitudinal Study of University Life, 2015-2020, La Salle University, Stage I", which 
establishes links between the motivations, daily activities and behavior of students in relation to their 
university experiences. 

1 INTRODUCTION 
Educational institutions must offer an appropriate educational environment in which students may reinforce 
its human, social and cultural capital. This is, an adequate habitus on both institutional equipment and the 
establishment of democratic relationships with each actor of the educational community. It is only though 
the close knowledge of student's experiences that education may be constituted as a vehicle of inclusion 
and social justice, on a broader sense of what the social function of university education should be. 
That is why understanding students from their point of view becomes a requirement for educational 
institutions to create an habitus in which students are willing to enhance their human capabilities, not only 
by solving particular difficulties, but also by allowing interaction between students, teachers and directives 
to build a real academic community and bring to its full potential students capabilities. 

2 METHODOLOGY 
The longitudinal study of university life: La Salle University, 2015-2020, included a multimethod 
methodology, with a sample 330 students from 21 different careers of the 2015-1 cohort, proportional to 
the number of students in each undergraduate program. Each student answered twice a specific test with 
47 questions, which includes dichotomous options, rating scales and others with open quantitative 
questions. Additionally, 23 focus groups were held, each with students from the same program, in two 
different moments, with the participation of 90 students; in this aspect through conversations guided by 
open questions participants were led to a constructive debate and then to a consensus on various 
problematic situations present on their university life. To promote adequate information triangulation, 23 
semi-structured interviews were conducted, which included 22 questions applied to directives of the 
different undergraduate programs of the University. In the analysis of the information quantitative and 
qualitative descriptive techniques are used (fig.1). 

 
Figure 1. Methodology. 
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Quantitative analysis was performed through descriptive multivariate analysis, using statistical 
techniques that allow to show patterns by frequencies and establish correlations between different 
variables, in addition to other statistical methods such as the model of two parameters, the item 
response theory and the Analysis of Principal Components (ACP); such techniques were used with the 
purpose of show the level of perception towards the contribution of the university in the personal and 
academic life of the students. The qualitative analysis was carried out from the perspective of the critical 
discourse analysis, of focus groups towards particular interest themes that emerged, while 
complementing the conceptual categories privileging the emergent ones (Van Dijk, 2008) when 
approaching the narratives of the students and inquiring about their daily practices, needs and 
expectations. The understanding of discourse as a system of meaning proper to daily life allowed an 
approach to the stories provided by the interviewees about their experiences and social practices, thus 
revealing categories that are significant in their university life. 

3 RESULTS 
Results show students difficulties on aspects such as the existence of a communication lack between 
the educational institution and their students, a high desertion rate on freshman students, a harsh 
adaptation to the city dynamics, inappropriate vertical relations between students and teachers and staff, 
a difficult time planning to fulfill academic, personal and familiar goals, scarce socialization and 
recreation activities, and an evident negative impact on economic resources availability due to the high 
tuitions of students. 

Among several aspects that influence university life, one that resulted significant to students is the 
displacement from their homes to the university, and inside the city. In general it is noted that a high 
percentage of students feels a negative impact of the displacement to the university and even greater 
is the impact of life in the city. It should be noted that for those who come from other cities, especially 
from the rural side, adapting to public transport also limits their options and spaces for socialization. 

On the other hand, a positive aspect was found in the contribution that the university makes in the 
development of competences, (oral communication skills, written, critical, analytical, proactive, 
argumentative, creative, innovative and entrepreneurial); in general students recognize that the 
university has had a contribution in the development of their skills, although it was found that even when 
they began with a positive perception, they have been advancing in their professional training, they 
begin to find  weakness in the development of these skills. 

At the focus groups, it was found that entry to the University meant crucial changes on student’s routines 
as well as the risk represented by gaps inherited from the school. This were concrete difficulties in the 
proper management of freedom and autonomy at the University, as well as on the adequate 
understanding of rules (percentages and grading, inscription of subjects, etc.). Also there were several 
discourses about adaptation to the city (living and moving inside the city) even for those who did not 
change their place of residence on aspects such as the lack of knowledge of places that have as an 
option of amusement or that on the other hand, represent a risk for their security. 

Finally it was found a determinant issue toward the enhancement of students’ human capabilities, which 
is related with time management. In this aspect, as they have progressed in the undergraduate studies, 
all the students have decreased their study time outside of class.  

The time management category emerged strongly in the first focus groups as a difficulty, however, the 
perception of young people seems to have changed when they asked directly about the activities they 
do in their free time. The perception continues that they do not have enough free time, and the idea that 
they need more time to sleep, rest or perform alternative activities predominates. It is striking that the 
participants in the focus groups do not spend significant time in socialization activities. Academic 
activities and in some occasions of sports outside the University prevail. The conception of amusement 
gets closer to the idea of a distraction factor which is only possible in moments of lower academic 
demand. 

This facts imply that students are focusing mainly on their academical activities, in opposition to what 
evidence show about the impact of habitus or environment and its impact on students life and 
capabilities, this are the main results which have lead to the identification of critical issues to this 
generation of young students and the proposal of some institutional responses. 
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4 CONCLUSIONS 
Institutional responses to students needs must be coherent with their social and historical context and 
require the articulation of different strategies to provide a solid and systematic response in the 
generation of a favorable habitus to the promotion of capabilities of professionals committed to the social 
environment for which they are responsible. 

At La Salle University, at Bogotá, Colombia, actions have focused in four main aspects: 

a) Arrival to University Life: An adequate orientation process is determinant for students success; 
this process begins with choosing an undergraduate program to major in, and continues through 
the freshman year with their adjustment to the city, access to housing, transportation cost and 
time to university, time management and financial education. Some actions on this sense have 
included a “safe route” proposed by the national police department for students to mobilize near 
university, the search of transportation alternatives as bicycling, and financial advice provided on 
periodic conferences on financial education issues. 

b) Mentoring Companion System: An institutional system was design to identify students with 
particular difficulties as weakness on a knowledge filed (math, writing, foreign language, etc.) 
specific conditions of learning, special needs on handling personal and emotional circumstances, 
social risk characteristics (victims of violence, domestic violence, students from rural 
communities) or economic risk (high economic dependence within the family). Those are aspects 
that need to be identify and attended prior to refer of students to a psychological advice.  

c) University Life: This action focus on the generation of a greater interaction spaces for students, 
teachers and directives as an strategy to develop a democratic environment in which mutual 
recognition is possible; spaces that can not be limited to academics, but, as in the case of 
extracurricular activities, dialogue and the exchange of ideas, anecdotes, concerns, from the 
experience itself. Research students teams have shown to be the most efficient groups since 
logistic and academic activities are oriented mainly by students developing autonomy and 
decision making abilities. 

d) Economic Grants: This aspect turns to be determinant for students that come from a poor 
environment on both rural and urban communities. Poverty does not only imply economic aspects 
but also the lack of social capital required to support an individual through its University Life. Many 
of the sample students will become on the first professional person of their families, and many of 
them need to work and study to support their families, for that reason, economic situation is a 
determinant aspect for students to remain in the university. Most of the grants have been offered 
by public instances, but also the university has established a private sponsoring system, and in 
other cases the university offers part-time jobs to outstanding students. 

Managers and teachers become catalysts of the process, they are the ones who have the possibility to 
identify those students that require more support. However, this requires special skills in dealing with 
students; it is therefore necessary to train such actors in the identification and management of particular 
difficulties of the students, as well as to develop a monitoring system to have proper information to focus 
actions on those issues that turn out to be more relevant to current university students, it is a permanent 
research programme in which the knowledge of university life is included. 

Results have showed that a convenient habitus is determinant to enhance human capabilities on young 
students, in that sense, there are a set of prior resources and capabilities that need to be reinforced of 
developed through the time students are members of university community. Still, what actions should 
be taken depends on the educative institution itself as much as on the specific generation of students.  

Common aspects between multiple generations of students includes the fact that education happens 
both inside and outside of classrooms an also, inside and outside of educational institutions, hence, the 
seven dimensions proposed include aspects related not only with the person itself but mainly with the 
environment surrounding students. 
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