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Abstract 
Educational and psychosocial functioning of a student with dyslexia in school is riddled with difficulties. 
In the field of educational problems, those are, for example, difficulties in reading, writing, 
understanding the read commands, organization of work or performing some complicated, multi-stage 
tasks. Different quality of work of a student with dyslexia, often slower and with more errors, translates 
primarily to how the student perceives their own person. Over time, educational failures can be 
translated into psychosocial functioning. The conducted research has shown that dyslexic students 
have lower self-esteem (Gindrich, 2004), inadequate perception of their person in relation to their 
abilities (Gindrich, 2004; Bogdanowicz, 2011), they do not recognize their strengths and they 
remember mostly failures and hardships (Monteiro et al., 2018), they also have a lower assessment of 
their social competences (Kucharczyk, Dłużniewska, 2017). 

Frequent experience of educational failures, as well as the awareness that despite the large 
contribution of work, the effect will still not be satisfactory, results in the student treating dyslexia as a 
problem that hinders their life in various areas, above all, in education. To make it easier for them to 
function as a student and carry out educational tasks, they should receive adequate support, first from 
the teachers. The aim of this research is to recognize how a dyslexic student perceives dyslexia and 
support received in the school environment. To achieve this goal, 5 partially structured interviews were 
conducted with students aged 13-15. 

The analysis of interviews shows that the studied students perceive dyslexia primarily as educational 
problems (reading problems, problems with reading comprehension, problems with concentration, 
when there is noise in the classroom, problems with longer tasks). They have the feeling that their 
educational situation depends primarily on themselves, on their work, and at the same time indicate 
that due to their dyslexia, their educational opportunities are smaller compared to other students 
without this disorder. They yearn information about their successes and praise. They emphasize that 
praise is very motivating for them. Most of all, they expect teachers to understand that when handling 
many tasks, students with dyslexia feel tired faster than students without dyslexia. They also want 
acknowledgement of even small successes as the bigger ones, as they say, “often are impossible”. 
They care about the acceptance of a peer group and to be able to feel the same as others do. 
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1 INTRODUCTION 
The developmental dyslexia refers to the difficulty in reading, that may be accompanied by difficulties 
in writing. At the initial stages of school, the difficulties are primarily educational but, over time, 
problems related to psychosocial functioning appear as well. The problems in the area of education 
include difficulties in reading, writing, understanding the read commands, organization of work or 
performing some complicated, multi-stage tasks. A different quality of work of the student with 
dyslexia, characterized by a slower pace and more mistakes, primarily translates into how the 
students perceive themselves. Over time, educational failures may influence the psychosocial 
functioning [1], [2]. The research conducted so far has shown that students with dyslexia have lower 
self-esteem [3], inadequate perception of their person in relation to their abilities [2], [3] they do not 
recognize their strengths and remember above all their failures and difficulties [4] or believe they have 
a lower social competence [5]. 

Frequent experience of educational failures, as well as the awareness that despite significant work 
contribution, the effect will not be satisfactory, and will often be very poor, results in the students 
treating dyslexia as a problem that makes their life harder in many areas, especially in the area 
education. To help the students to function in the educational context and to carry out educational 
tasks, they should receive adequate support, especially from the teachers. The support may come in 
the form of teachers' consent to certain adjustment, e.g. additional time to work on a task, more time 
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during tests, being allowed to take notes in an individual manner, etc. Support is also noticing the work 
of the students and telling them that, rather than waiting on a success in the form of a very good 
grade. Support is, therefore, a very important aspect of the educational process of a student with 
dyslexia [6].  

Considering the abovementioned substantive facts on the significance of dyslexia and of social 
support in the educational process for the affected person, the aim of this research is to recognize how 
dyslexic students perceive dyslexia and the support received in the school environment (primarily from 
teachers - professional and then peer support).  

2 METHODOLOGY 
To accomplish the research objective, 5 partially structured interviews were carried out with students - 
boys aged 13-15. The questions concerned the following areas: perception of dyslexia by the student 
himself (Does he treat dyslexia as a difficulty or not?), coping with learning by a person with dyslexia 
(Is the student managing like other peers or not?; What are the learning methods employed by the 
student?), perception of support in coping with difficulties (teachers, peers). 

Because the students were underage, the interviews were carried out after obtaining the necessary 
consent from the parents. In addition, just before the interview, we have asked each respondent for 
consent to participating in the study. Everyone agreed. 

3 RESULTS 

3.1 Respondent number 1 
When asked how he perceives dyslexia, he said that "it is a problem (...) when someone thinks slowly, 
it is a problem, they do everything slower, they process the information slower, etc." In the further part 
of the statement, he pointed out that this is also "(...) a problem with concentration, a problem with 
focus."  Later, he compared dyslexia to the game "where there are different stats", according to him a 
person with dyslexia simply has some attributes at a lower level. The responded pointed out that it is 
mostly difficult to concentrate when he is distracted during some activities. As an example, he 
described the situation when he receives a message on the communicator while doing homework: 
"when I write something, I write and someone will write something to me at the time and a pop up will 
appear on the screen, then I write back, I get distracted (...) and do nothing for hours."  He added that 
at an earlier educational stage, he had somehow managed to focus, now there is more to learn, and it 
is definitely a bigger problem for him. According to the respondent, dyslexia is irrelevant with regards 
to his grades, because, as he stated, "dyslexia is not intelligence and it does not have to be linked to 
it", however, he said in the further part of the statement that if he had no dyslexia he would have better 
grades. He justified that with saying that "I would be able to do my homework, and not have to take a 
nap after 15 minutes because I could not take it anymore." According to the respondent, however, 
there are situations in which the symptoms of dyslexia are not such a significant problem. The 
respondent combines the symptoms of dyslexia and their intensity with motivation, he said: "when I 
am motivated, the dyslexia fades away." 

According to him, a person with dyslexia can be successful because "most people with successes are 
people who gets 3s and 4s, and not 5s [these are grades in the Polish educational system]." 

The support he received from teachers is according to the respondent: "a gentler approach to my 
mistakes". Then, he stated that although the teachers were "kind," he did not receive the help he 
expected, because in his opinion the teachers "do not understand dyslexia, do not understand the 
expectations." According to him, the support should be focused primarily on the processes of 
memorizing and concentrating, through as per the respondent's statement: "for example, exercises 
requiring learning something by heart and concentration." Those were the activities he found lacking at 
school. In the further part of his statement, the respondent added that "in comparison with other 
diseases, e.g. ADHD, dyslexia is nothing and that's why less attention is paid to it, that's why he tries 
not to pity himself and does not need that much help. 

At the end of the interview, he was asked if he thinks that dyslexia is a lifelong problem. He replied: 
"For the time being, dyslexia accompanies me all the time, it is not as if something is there and then 
disappears, as I said, it is a reduced level of an attribute (...) if we practice we can get the experience 
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points and it will go back to a normal level." The respondent is aware that for people who have 
dyslexia, regular practice is important, as it makes the symptoms much less visible. 

According to the respondent's opinion, dyslexia is mainly a problem of the student, focusing mainly on 
concentration and memory. He understands that a systematic and intense work effort of a student with 
dyslexia can eliminate many symptoms, otherwise they will still make it harder for him to learn. The 
severity of dyslexia is connected with motivation, the greater the motivation for a given subject, the 
less visible the dyslexia is, according to him. 

3.2 Respondent number 2 
When asked how he perceives dyslexia, he replied that now he does not see it as a problem, but "it 
used to be more difficult, when his handwriting was more illegible." Answering the question, he added 
that the problem is that "it's harder to learn things by heart." For the respondent, some symptoms of 
dyslexia are a problem, but not dyslexia as a whole. 

In the further part of the interview, the student was asked how he was coping with learning. According 
to the respondent, he must spend more time learning than the others, moreover, as he pointed out, 
"the problem is learning something by heart." In learning, he is aided by various computer applications, 
drawing diagrams (as an example he mentioned drawing diagrams for a poem that needs to be 
learned by heart) and another person speaking loudly and slowly (as he repeats). 

At the end of the interview, he was asked if he thinks dyslexia is a lifelong problem. He replied: "it 
seems to me that it will last a lifetime, although it probably can be eliminated somehow."  

From the answers given by the respondent, it can be seen that dyslexia, according to him, consists 
primarily of symptoms that make it difficult for him to learn, mainly it is a problem with legible 
handwriting, a problem with concentration and memorizing. 

3.3 Respondent number 3 
When asked how he perceives dyslexia, he said that it is the inability to write and to formulate 
statements. In addition, dyslexia is, according to the respondent, "bigger learning difficulties than the 
others have." He also added that it is difficult to define dyslexia, because "sometimes it is difficult to 
include something in dyslexia, when you have always had it and it becomes a normal life, it is difficult 
to define the boundaries (...)". 

The respondent has his own learning methods. First of all, when he begins to learn, he tries to limit all 
stimuli that distract him (e.g. he turns off his phone). In his statement, he also pointed out that it is 
easier for him to learn when he tries to understand and not learn by heart. It should be emphasized 
that in a similar way he answered the question about his strengths and difficulties. As his strength, he 
indicated logical thinking, combining facts, that is everything that he thinks helps him in learning, and 
the difficulties included: learning dates, grammar, and so-called learning by memorizing, that is 
everything that he struggles with. 

The last area of the interview concerned the feeling of support from teachers and peers. The 
respondent stated that this support is needed above all at the beginning of education. Now he does 
not see such a need. According to him, a lot depends on the student's motivation, he says: "if 
someone is an ambitious person, they will manage by themselves, and if someone is a lazy person, 
they will not want to go to extra classes anyway."  

At the end of the interview, he was asked if he thinks dyslexia is a lifelong problem. He replied, 
"dyslexia is not a problem, it is not an advantage, it is a different view of the world." 

The answers provided by the respondent shows that dyslexia is treated primarily as a problem at a 
younger age, later he links it with the characteristics of the human personality. He treats dyslexia as a 
different view of the world. At no point in the interview did he judge dyslexia negatively. 

3.4 Respondent number 4 
When asked how he perceives dyslexia, he said: "(...) at first, I thought I was mentally handicapped, 
but later I realized that it is not a limitation which would bother me ... it can be lived with... I understand 
that it is something I'm born with and I do not have any influence on it." He later stated that dyslexia is 
"slowed down learning." Dyslexia is noticeable the most during tests, because "(...) I feel that 
everything is distracting me, everything around me is bothering me and I feel that I have too little time 

6798



for everything ...." According to the respondent, "dyslexia concerns education," although he also 
pointed out that "(...) there are certain conditions under which you do not notice it at all." 

The student's way of dealing with difficulties resulting from dyslexia is "(...) finding a logical sequence." 
However, if there is no logical sequence in the analysis of the material by the teacher, the respondent 
cannot learn. As an example, he mentioned discussing historical events in class. He stated that then 
"(...) it is a disaster." For the respondent, such difficulties primarily occur when learning Polish and 
history. Difficulties in learning the Polish language according to the respondent are the analysis of 
poems, while during history - the dates "because these are numbers with no rhyme or reason." It 
should be noted that the respondent, mentioning the learning of history, pointed out that whether there 
are bigger or smaller difficulties depends on the way the teacher discusses the content (as mentioned 
above, whether the history is described in a logical manner or not). When answering the question on 
how to deal with difficulties, he also mentioned that he is aided by a well-arranged scheme, but as he 
stated, "a broken string causes something to become unsolvable for me" and "(...) when things appear 
that break this scheme for me, it all becomes unsolvable, for example in Mathematics, when 
something does not fit into the scheme, and at some point, I have to alter this scheme, for me, it is 
completely incomprehensive (impossible to be understood). "  

It is also important for the respondent to study in silence, because, as he says: "my environment 
disturbs my concentration." Later, the subject clarifies that he is primarily disturbed by "loud 
atmosphere in the classroom, a lot of things that are going on." At school, to facilitate the conditions 
for concentration, he says: "I try to cut myself off from it" (meaning from the noise). Whereas the 
organization of the conditions by the respondent at home involves turning off the watch, sound in the 
phone and learning in solitude, therefore he asks his sister to leave the room. 

The respondent does not have good memories when it comes to relationships with any colleagues. He 
pointed out that unfortunately his dyslexia is sometimes a reason for his colleagues to ridicule him and 
as he said, "I encounter scathing comments, e.g. ‘write that you have the Down syndrome’". 

Teachers, in turn, support the respondent, especially when he explains to them what he has difficulty 
with. Because the student is aware that when he writes with the group, it is very difficult for him to 
concentrate and then he receives much lower grades, he often asks to be allowed to write under 
different conditions, i.e. individually (e.g. in the morning before classes). As is clear from his 
statement, he often reminds teachers what help he needs (e.g. before a test). In addition, he 
emphasizes that an important support for him is the teacher arranging an additional individual lesson, 
because then there are no problems with concentration. In such individual conditions, he understands 
and remembers faster and more. In the further part of the statement, he said that some of his teachers 
treat his lower grades "as confirmation that I am not learning (literally: that I am being an ignorant)." 

According to the respondent, "dyslexia does not affect success, if one wants to achieve something, it 
will be achieved independently of dyslexia. Dyslexia is the smallest obstacle." 

At the end of the interview, he was asked if he thinks dyslexia is a lifelong problem. He replied: "this is 
a difficult question (...) I do not know (...) I will answer that many years from now (...) probably I will not 
know that I have it, during the course of education I only see it, because someone showed it to me 
with a finger and in the future, no one will probably point a finger at it and I will not notice it, I will know 
that I have it, but I will have to deal with it, because I will not have any excuses." 

The answers provided by the respondent show that he treats dyslexia primarily as an educational 
problem. He believes that whether dyslexia affects his life or not depends on him and his motivation. 

3.5 Respondent number 5 
For the respondent, dyslexia is the "spelling mistakes, learning difficulties, difficulties in remembering, 
difficulties in concentration, very bad handwriting, inability to draw, very poor memorizing of patterns, 
mixing letters especially in foreign languages." He then stated that dyslexia makes it very difficult to 
function at an earlier educational stage, especially in those subjects where it is necessary to draw, and 
now, at a higher level of education, writing, drawing patterns make it harder for him to function." At the 
earlier stage, according to the respondent, dyslexia had a very large impact on his grades, he added 
that "dyslexia has placed me under a lot of stress, especially when I could not pass a subject like art, 
that is something that was supposed to be pleasant." According to the respondent, "the school for a 
person with dyslexia, especially a young one, is the worst thing that can be, because that person is not 
able to cope with the simplest act, that is writing." 
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The student's way of dealing with difficulties resulting from dyslexia depends on the subject. He said: 
"it depends on the subject or what needs to be memorized, but everyone should find their own 
method." He is aided by a system that he discovers. Letter patterns, concentration, date learning, 
reading - those are the subjects for which the student could not find a method. 

According to the respondent, the support from the teachers he received is some teachers allowing him 
"to write for a bit longer." This is important to the respondent, because, as he emphasized, "I write too 
slowly, so sometimes I miss something." The researched student could not indicate more examples of 
support from the teachers at present. According to the respondent, the support was more visible at the 
earlier stage of education, then conditions during tests were always adapted to him, e.g. he always 
had more time. From colleagues on the other hand, he sometimes receives notes if his own are 
incomplete and what he emphasized as important - they remind him when he forgets something. 
Colleagues, according to him, do not understand his problem, because, as he claims, "you cannot 
understand something without having it."  

The respondent believes that "a person with dyslexia can be successful in life, of course, it can be 
overcome." According to him, the problem of dyslexia in his case will cease to be a problem after 
graduating from education: "when I finish school, I will switch to computer writing and there will be no 
stress". 

The answers provided by the respondent show that he treats dyslexia primarily as an educational 
problem, mainly in writing and memorizing. His way to deal with dyslexia is to finding a way to handle 
a given problem by yourself, though he also pointed out the difficulties that he has no way of dealing 
with.  

4 CONCLUSIONS 
The aim of this research was first to recognize how a dyslexic student perceives dyslexia, and 
secondly how he perceives support received in the school environment. The interviews show that 
dyslexia is treated by the respondents primarily as an educational problem. The most frequently 
mentioned difficulties are problems with concentration and memory, while problems with reading or 
writing are much less frequently mentioned. The respondents have the feeling that their educational 
situation depends primarily on them, their work effort and motivation. Some point out that due to their 
dyslexia, their educational opportunities are smaller compared to other students without this disorder. 
This is explained primarily by difficulties with concentration and increased fatigue. The fact that the 
respondents are adolescent might be partially responsible for their perception of dyslexia. Reading 
and writing in the Polish educational system are strongly accented and graded at an earlier 
educational stage (classes 1-3 of primary school), in older classes this is no longer subject that grades 
are received for. Education at the higher level, i.e. teaching a given subject, on the other hand, from a 
student a very good concentration and memory, which is probably why the researched students 
mentioned it so often. 

The respondents also treat dyslexia as a problem with the learning process. They point out that the 
learning method depends on the severity of individual symptoms as well as on the subject. They argue 
that there is no single universal method of learning for people with dyslexia, but each individual must 
find a way to master the material of particular subjects, taking into account their specificity. Of course, 
the important thing is also whether the subject is more liked by the student or not, because usually 
learning these "favorite" subjects is more pleasant and students are so focused on broadening their 
knowledge that they do not see the problems with learning such subjects that much, if at all.  

First of all, from teachers they expect mostly the understanding that students with dyslexia when 
performing a lot of tasks feel fatigued faster than students without dyslexia. They want teachers to 
agree to extend the time from writing tests. A considerable problem for the respondents are also all 
sorts of distracting stimuli when writing tests, which is why they appreciate teachers who allow them to 
write under individual conditions.  

To conclude, dyslexia in the perception of the respondents is not only a problem with reading and 
writing, but above all a slower pace of work and difficulties in concentrating. If the teacher adjusts the 
conditions of the exam or during grading or sometimes when presenting the content, then the student 
has a chance to show his abilities, if the teacher makes no adjustments, then the results are poor 
grades and negative emotions, e.g. reluctance towards that subject. An adequate support is an 
important aspect in the education process for a student with dyslexia, it enables the dyslexic student to 
succeed like any other student. Dyslexia will always accompany the person who has it, but the effects 
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may vary depending on the proper support. The education process of a student with dyslexia is the 
sum of student's work and support of parents and teacher. 
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