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Abstract 
In the presented paper, the authors deal with the issues of academic procrastination in working adults, 
which, in certain contexts, can be considered an ineffective coping strategy. 

Lifelong learning is a tool for individuals’ personal and professional growth – it leads to improving their 
knowledge, skills and competences at any stage of their lives [1]. In the case of working adults, it is also 
an effective way of finding or keeping their place in the labour market. So, nowadays, it can be 
considered a necessity. 

Working adults involved in any form of lifelong learning must cope with a range of specific problems and 
overcome various barriers during their studies. Many of them are related to the fact that, for working 
persons, it is difficult to split their time between family, work, and study. As a consequence, they opt for 
a form of escape – academic procrastination. While general procrastination is a needless delay of 
performing activities which can lead to difficulties in accomplishing tasks within the desired time in any 
sphere of life, academic procrastination occurs specifically in the context of learning and may have a 
significant impact on the efficiency of the educational process and the academic achievement of the 
adult learners.  

The authors carried out a research on general and academic procrastination on a sample including 
working adults taking part in tertiary education. Their key findings relevant to the topic are presented in 
the paper. 
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1 INTRODUCTION 
In the current dynamic society, an increasing number of human activities is based on knowledge [2], 
and an appropriate and efficient use of information. It comes to radical changes in the labour market, 
new requirements are placed on the working population, and new expectations – both from the employer 
and employees – occur. Some job and job positions are waning and others are being created, therefore, 
individuals’ personal and professional development, as well as lifelong learning can be considered a 
necessity [3]. From the aspect of maintaining competitiveness, employability and securing their place in 
the labour market, individuals must work on the development of their professional skills, deepen and 
widen their knowledge or even requalify. The working population is expected to possess specific skills, 
abilities, and knowledge about the current trends in their field. So, currently, both formal and informal 
adult education have a big role to play in individuals’ professional lives. 

On one hand, the working population find themselves under pressure to take part in educational 
programmes, but on the other hand, they must face a wide range of problems, including difficulty to 
synchronize their work, family life, and leisure time activities and to find time for learning. So, 
unsurprisingly, they use various more or less effective coping strategies [4, 5, 6], including academic 
procrastination. 

2 WORKING ADULTS AND LIFELONG LEARNING 
Lifelong learning and applying a holistic approach within it are among the priorities of the European 
Union. In line with the Europe 2020 growth strategy and building on the previous work programme 
ET2010, ET2020 defines the long-term strategic objectives of EU education and training policies: 
making lifelong learning and mobility a reality; improving the quality and efficiency of education and 
training; promoting equity, social cohesion and active citizenship; enhancing creativity and innovation, 
including entrepreneurship, at all levels of education and training [7]. The main goal of EU is to make 
lifelong learning and high-quality information accessible as easily as possible, and provide opportunities 
for learning throughout whole life.  

Proceedings of EDULEARN19 Conference 
1st-3rd July 2019, Palma, Mallorca, Spain

ISBN: 978-84-09-12031-4
7146



Lifelong learning activities can be carried out in the framework of formal and non-formal education, as 
well as informal learning [8]. The mission of formal education within lifelong learning is to provide 
everyone with an opportunity to supplement, widen and deepen their education in an organized and 
structured context, while non-formal activities are organized outside formal educational institutions [9]. 

In comparison with the younger generation, working adults – due to their job-related duties – must 
overcome more barriers when being involved in any form of education. These are mainly related to a 
lack of time, accessibility of education, and its cost. Professionals from the fields of pedagogy, 
psychology and sociology have drawn attention to the fact that the needs of people are changing. In 
accordance with the changing requirements, a need for replacing the traditional methods and practices 
by those which correspond with the needs of the employed individuals has arisen. Especially in the field 
of adult education, there are new factors which have a significant impact on the participation rate of the 
working population in traditional educational programmes. Some of the occurring problems can be 
eliminated by means of non-formal and informal education, which can be characterized as open, flexible, 
and accessible, and which provide space for highly individualized practices, but there are also other 
barriers which can lead to a loss of motivation to study or a decrease in the quality of the learning 
outcomes. 

3 ACADEMIC PROCRASTINATION AS A COPING STRATEGY 
Solomon and Rothblum [10] define procrastination as an act of needlessly delaying important tasks to 
the point of experiencing subjective discomfort. They consider it a complex phenomenon – a 
combination of behavioural, cognitive and affective components. Jones [11] defines procrastination 
similarly – as an intended but unnecessary delay of performing an activity, shifting a task into later, even 
though it is clear that it will cause inconvenience for the individual in the future, e.g. negative emotions 
in the form of feeling guilt and shame [12]. In other words, it is an emotional coping mechanism, a kind 
of escape from negative emotions thanks to which the procrastinating individual currently feels better 
[11].  

Although procrastination is generally considered a waste of time, its frequent occurrence has been 
proven by the results of a research carried out by Day, Mensink and O’Sullivan [13]. They found out that 
procrastination is an issue in the whole population. Only as much as 1% of their research sample 
indicated that they never procrastinate. As for academic procrastination, Solomon and Rothblum’s 
research results – they were among the first researchers dealing with the issues of academic 
procrastination – showed that procrastination related to learning tasks and activities is a frequent 
phenomenon – as much as  46% of the participants almost always postpone working on their written 
assignments till the last moment, 27.6% procrastinate when studying for an exam and 30.1% of 
respondents indicated that they read materials just before the next class [10]. These findings were 
confirmed by other research as well [e.g. 14]. Another proof of the frequency of this phenomenon is the 
number of learners who do not sleep the night before an exam because they study. 

Steel and Klingsieck [15] point out that academic procrastination has a negative impact on learners’ 
academic achievement, but it also increases the risk of stress-related health problems. Due to the 
negative emotions following procrastination, problems in their private lives can occur as well [16]. 

In this context, it must be emphasized that it is always an individual’s decision to procrastinate and to 
prefer one activity to another [17]. Students are usually aware that they should – and sometimes they 
even really want to – complete a task, but they are not able to do so within the desired time [18]. In some 
individuals, procrastination is a coping strategy applied in a range of contexts (chronic procrastinators), 
while in others, it is used only in some specific situations (occasional procrastinators) – e.g. in relation 
to academic tasks. Chronic procrastinators tend to opt for shorter activities followed by an immediate 
reward – they are more interested in the presence than the future. 

Even though procrastination is usually caused by a lack of will, motivation (when the reward is too 
distant) or perfectionism, it is often wrongly explained by the procrastinator’s environment as laziness, 
lack of self-regulation or bad time-management. Solomon and Rothblum [10] see the cause of 
procrastination leading to failure in a fear from failure (not fulfilling the requirements placed on the 
individual, the individual’s expectations, or a lack of self-confidence), aversion to a task or laziness. The 
results of a research conducted by Ferrari et al. [19] showed that a link between procrastination and 
looking for excitement can be found as well. 
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4 METHODS 
The authors of the paper carried out a research on general and academic procrastination. For the 
purposes of the research, the questionnaire method was applied. The research sample consisted of 354 
respondents – 211 females and 143 males. The participants were currently employed university 
students which were currently employed – 273 of them studied in the external form while 81 of them 
were internal students. Among them, 89 students studied in the bachelors programme and 265 in the 
masters programme. The age average of respondents was 34 years – 173 of them were 33 years old 
or younger and 181 respondents were 34 years old or older. 

5 RESULTS 
In the presented paper, the authors focus on gender differences in the field of academic procrastination. 

The overall results show that there are no significant differences between genders, but as for delaying 
the fulfilment of academic requirements and performing activities after the deadline, females 
procrastinate significantly less than males.  

The findings regarding students’ preparation for oral presentations showed that males procrastinate in 
this context significantly more than females (Figure 1), too, and they shift this activity till the last moment. 

 
Figure 1. Delaying preparation for oral presentation till the last moment. 

Another part of the research focused on students’ preparation for exams. The authors were interested 
in three factors – finding out information about the requirements for exams, gathering materials for 
exams, and involvement in other activities instead of studying for exams. 

The results showed that in the first two factors – finding out information about the requirements for 
exams and gathering materials for exams – males procrastinate significantly more than females (Figure 
2 and Figure 3). 
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Figure 2. Delaying finding out information about the requirements for exams. 

 
Figure 3. Delaying gathering materials for exams. 

There are several factors by which such differences between males and females can be explained. The 
authors of the study assume that, in the current Slovak society, in general, women must hold several 
roles concurrently and therefore, they are better at multitasking and are capable to respond to several 
requirements placed on them simultaneously better than males. In order to avoid being under time 
pressure, women must synchronize a range of activities, so their time-management is better. From the 
point of view of developmental psychology, the authors suppose, that women are more organized and 
disciplined in their lives, they rebel less, and respect authorities more than men.  

Surprisingly, the results concerning involvement in other activities instead of studying for exams (Figure 
4) differ from the findings above. The findings show that, in this context, females procrastinate 
significantly more than males.   
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Figure 4. Involvement in other activities instead of studying for exams. 

Although this finding is surprising, it can be explained by a lack of time caused by the fact that, in 
Slovakia, women in general are busy in their households and, for them, it can be difficult to study at 
home as there are always many things to do.   

6 CONCLUSIONS 
Based on the above, it can be assumed that procrastination is a frequently occurring phenomenon in 
working adults being involved in any form of lifelong learning. It has a negative impact on their 
productivity and can result in a decrease in the quality of their lives, not only their learning. The findings 
of the research presented in the paper, in accordance with the results of other research [e.g. 10, 13, 
14], show, that academic procrastination is a serious issue in the adult working population. In order to 
avoid such an ineffective coping strategy, learners must realize that procrastination is a habit, it is only 
a learned form of behaviour [20]. It can be learned to deal with tasks immediately and so, prevent 
frustration as a result of negative thoughts and attitudes. By solving tasks immediately, the time for 
applying avoiding practices is minimalized or completely eliminated, and so, involvement in more 
pleasant and more attractive activities is made possible. For overcoming procrastination, the authors of 
the paper suggest three basic steps, which procrastinators should do:  

a) Realize that they procrastinate. 
b) Find out why they procrastinate. 
c) Adopt appropriate strategies for eliminating procrastination.  

It is important to motivate working adults to take part in educational activities, to tailor suitable and highly 
individualized forms and methods of education, which are open and accessible for everyone, but adult 
learners should also be provided with support in overcoming specific inner and outer barriers in the 
process of learning of a working individual, not excluding academic procrastination. Everyone should 
have in mind that it is not easy to overcome it, but it is still possible. 
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