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Abstract 
Higher education in Latin America is also one of the main factors for the development of the countries 
that make up, in its place, the present investigation emerges, which lies mainly in identifying those 
academic programs that manage to involve future candidates for access to education with a view to 
professionalization. From several perspectives: the first one has to do with the alliances and student 
mobility, curricular and teaching programs in Latin America, the second includes the organisms that 
control the quality of higher education and the third part to identify the items and costs that a student 
must budget for this educational access according to each university category. 
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1 INTRODUCTION  
The university education system in the countries that make up the Southern Cone, through their 
governments have sought various mechanisms to include students and do not leave the system [1]. In 
addition to achieving permanence, the main intention should be that they be maintained throughout all 
modalities of higher education: undergraduate or bachelor, specialties, masters and doctorates. 
However, it has been possible to conclude that people manage to stay and finish their gradual studies 
by their own financial contributions, bank loans, sometimes scholarships or incorporation programs, as 
stated [2]. 

However, although governments seek to activate various possibilities for linking to tertiary education 
[3], the projected efforts have not achieved that the entire budgeted population is incorporated into the 
system; Mainly the desertion is one of the factors that have led most to these situations arise, causal 
of partial or total abandonment of higher level studies [4]. Among them: the lack of opportunities, 
scarce economic, motivation towards the offered curricula, high demand and scarcity of [5]. According 
to these triggers, the present investigation emerges. Precisely in investigating in How to design and 
propose a program of financing of higher education from undergraduate to postdoctoral in Latin 
America? 

2 METHODOLOGY 
Methodologically the investigation project was directed from the mixed type modelling. Referring to 
qualitative methods of collecting documentary information, through the tracking and mapping of 
information of each entity that regulates the quality of higher education, the control agencies and the 
financing programs of tertiary education established by the channels of each country of Latin America. 
The second method response to the quantitative, using the recollection tool of data, poll, directed to 
552 students and to 20 rectors from different Latin American colleges using the Likert scale making 
possible to establish the scale of measurement of perceptibility and acceptance of a financing program 
of higher education, for its subsequent treatment and program proposal. 

According to the above, the research methodology used, allowed from the qualitative analysis, the 
collection, selection, synthesis and analysis of the documentary information. Attending this way, the 
main objective of the research is: the tracking and mapping through the documentary review of current 
internationalization networks in Ibero-America and its functionality for the benefit of the students and 
aspirants. Analysing this way, documents presented by the Organization of the United Nations for 
Education, Science and Culture (UNESCO), the Economic Commission for Latin America and the 
Caribbean (ECLAC), among others. 

On the other hand, the use of quantitative methodology involved the analysis of the data collection 
model for students and applicants in Latin America on the relevance and approval of a higher 
education financing model, based on the data collection tool, poll. The survey for students and 
managers of the different levels of tertiary education includes 15 questions. Of which, 6 are designed 
with the Likert scale format and refer to the perceptions they have about the existence, knowledge, 
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dissemination and dissemination of higher education financing programs, with the scale of the 
variables of Answer: Strongly agree, agree, disagree, strongly disagree. The rest of the questions 
refer to closed questions, with yes or no response variables, about interest, taste and preference for 
knowing a program that contributes to this type of financing methods. 

Thus, finally, with the triangulation of the information made with the data obtained, a financing model is 
proposed, taking into account the items and budgets that must be possessed to access tertiary 
education in Latin America, according to the institution's categorization of higher education and its 
categorical standardization. 

3 RESULTS 
The results of the present investigation, lie in determining the mobility alliances in higher education in 
Latin America and how to finance these programs with a projected budget in each categorization of 
the institutions. 

3.1 Partnerships and mobility programs in Latin America 
Taking into account the qualitative analysis of the information collected, it is possible to establish that 
nations in collaboration with higher education institutions have been spaces for academic cooperation 
since the 1990s, so that students can mobilize between institutions, strengthening the disciplinary 
field, science and technology [6] thus being the greatest beneficiary of the student and the academic 
development of each country 

3.1.1 Educational internationalization programs 
Academic internationalization networks, in the context studied has 11 curricular mobility networks. 

Table 1. Programs in Latin America and the Caribbean for academic internationalization. 
Own Elaboration with information on each program. 

Program Acronym Function  
Institute for Higher Education in 
Latin America and the 
Caribbean 

IESLAC Strengthening higher education, contributing to the 
implementation in the Latin American and Caribbean region, 
approves biannually the General Conference of UNESCO. 

Mexican Association for 
International Education 

AMPEI Strengthening the academic quality of Mexican institutions, 
international collaboration. 

COLUMBUS Association COLUMBUS International cooperation and the institutional development 
of universities. 

National Council for Science 
and Technology 

CONACYT Mexican federal public body promotes the development of 
science and technology. 

Union of Universities of Latin 
America and the Caribbean 

UDUAL It proposes the orientation, coordination and unification with 
respect to the economy and administration of Latin American 
universities, non-profit. 

National Association of 
Universities and Institutions of 
Higher Education 

ANUIES Coordinate provocatively and participative, with respect to 
the autonomy and plurality of the associated institutions, the 
development of higher education. 

Program (European Union-Latin 
America) 

ALBAN Strengthening cooperation between the European Union and 
Latin America in the area of higher education and covering 
postgraduate studies (Master and Doctorate) 

University network 
ARCAM  

ARCA-
Mercosur 

Unify efforts to cross borders and mobilize university 
knowledge in the integration process. 

Latin America Program - 
Academic Training 

ALFA Cooperation program on university education between the 
European Union and Latin America. 

Teacher Improvement Program PROMEP Consolidation of the Academic Bodies of Higher Education 
Institutions (IES) to raise the quality of education in Mexico  
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The Organization of Ibero-
American States for Education, 
Science and Culture 

OEI Cooperation between Ibero-American countries in the field of 
education, science, technology. 

3.1.2 Student mobility internationalization policy programs 
The processes of internationalization in higher education have been a phenomenon that increased as 
a result of the processes of globalization. Being the student mobility the most recurrent in the 
dynamics of tertiary education, the displacement of students from one place to another in different 
areas of knowledge are the most recurrent situation, either to region the professional level studies or 
culminate those already initiated [7]. However, current student mobility programs fail to meet the 
demand of the geography of the southern cone for a student exchange process. 

Table 2. Internationalization policies of Latin America and the Caribbean 

Program Acronym Function 
Student Mobility Program CRISCOS Argentina, Bolivia, Chile, Paraguay and Peru. 

Grade student scale AUGM Argentina, Bolivia, Brazil, Chile, Paraguay and Uruguay 

Student Mobility Program CINDA Argentina, Bolivia, Brazil, Colombia, Costa Rica, Chile, 
Ecuador, México, Panamá, Paraguay, Peru, Republican 
Dominican, Uruguay and Venezuela. 

Louth Exchange Program 
México-Argentina 

JIMA Argentina, México 

Academic mobility Colombia - 
Argentina 

MACA Argentina, Colombia 

Academic mobility Brazil - 
Colombia 

BRACOL Brazil, Colombia 

The Academic Program of 
Educational Mobility 

PAME Argentina, Bolivia, Brazil, Colombia, Costa Rica, Ecuador, El 
Salvador, México, Nicaragua, Panamá, Peru, Paraguay and 
Uruguay 

Academic Mobility Program 
Colombia -México 

MACMEX Colombia, México 

Student mobility BRAZIL-
MEXICO 

BRAMEX Brazil, México 

Program Marca MERCOSUR MERCOSUR Argentina, Brazil, Paraguay, Uruguay, Bolivia and Chile 

Pacific alliance ALIANZA DEL 
PACÍFICO 

Chile, Colombia, México and Peru 

3.1.3 Importance of tertiary education funding programs 
As a result of the analysis and collection of the information to the respondents, the level of perception 
and relevance of a higher education financing program in Latin America was established. Obtaining 
the following appreciation factors: 

Table 3. Reasons for the design and creation of a higher education funding program 

Factor Population % (completely agree) 

1. Informative 566 98,26 

2. Of interest 540 93,75 

3. Contribute 504 87,50 

4. Necessary 396 68,75 

5. Opportune 358 62,15 

6. It is available 75 13,02 
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We managed to distinguish four characteristic groups, of perception against the importance of 
generating or establishing a funding program, three of them as deficiency of: sources of financing, 
benefits for students in all tertiary education modalities and formation of highly qualified capital. And 
on the other hand, the evaluation of the inexistence of a design of affordable higher education 
financing program. 

3.2 How to finance higher education? 
One of the biggest concerns of an applicant when it comes to accessing higher education is to 
determine what items should be budgeted for this purpose. The average time from the start of 
preparation, until the completion of the preparation of the professionalization of the different 
knowledge sciences is estimated according to the options and categories of universities (A, B, C, D) 
existing in Latin America: 

Table 4. Costs of tertiary education in Universities of category A - Values in USD. 

Categories and 
Variables  

Undergraduate 
or Bachelor Specialization Master's 

degree Doctorate Postdoctoral 

Cycle 1 2.559 4.586 3.427 4.191 2.120 
Cycle 2 2.559 4.586 3.427 4.191 2.120 
Cycle 3 2.664 4.773 3.567 4.362 2.206 
Cycle 4 2.664  3.567 4.362  
Cycle 5 2.748  3.681 4.501  
Cycle 6 2.748  3.681 4.501  
Cycle 7 2.926   4.793  
Cycle 8 2.926   4.793  
Cycle 9 3.087   5.056  
Cycle 10 3.087   5.056  
Cycle 11 3.087   5.056  
TOTAL 31.055 13.944 21.351 50.863 6.446 

Table 5. Costs of tertiary education in Universities of category B - Values in USD. 

Categories and 
Variables  

Undergraduate 
or Bachelor Specialization Master's 

degree Doctorate Postdoctora 

Cycle 1 1.919 3.439 2.570 3.143 2.120 

Cycle 2 1.919 3.439 2.570 3.143 2.120 
Cycle 3 1.998 3.580 2.676 3.272 2.206 
Cycle 4 1.998   2.676 3.272   

Cycle 5 2.061   2.760 3.376   
Cycle 6 2.061   2.760 3.376   

Cycle 7 2.195     3.595   
Cycle 8 2.195     3.595   

Cycle 9 2.315     3.792   
Cycle 10 2.315     3.792   

Cycle 11 2.315     3.792   
TOTAL 23.291 10.458 16.013 38.148 6.446 
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Table 6. Costs of tertiary education in Universities of category C - Values in USD. 

Categories and 
Variables  

Undergraduate 
or Bachelor Specialization Master's 

degree Doctorate Postdoctoral 

Cycle 1 1.279 2.293 1.714 1.279 2.293 

Cycle 2 1.279 2.293 1.714 1.279 2.293 

Cycle 3 1.332 2.387 1.784 1.332 2.387 

Cycle 4 1.332  1.784 1.332  

Cycle 5 1.374  1.840 1.374  

Cycle 6 1.374  1.840 1.374  

Cycle 7 1.463   1.463  

Cycle 8 1.463   1.463  

Cycle 9 1.544   1.544  

Cycle 10 1.544   1.544  

Cycle 11 1.544   1.544  

TOTAL 15.527 6.972 10.675 15.527 6.972 

Table 7. Costs of tertiary education in Universities of category D - Values in USD. 

Categories and 
Variables 

Undergraduate 
or Bachelor Specialization Master's 

degree Doctorate Postdoctoral 

Cycle 1 640 1.146 857 640 1.146 

Cycle 2 640 1.146 857 640 1.146 

Cycle 3 666  892 666  

Cycle 4 666  892 666  

Cycle 5 687   687  

Cycle 6 687   687  

Cycle 7 732   732  

Cycle 8 732   732  

Cycle 9 772   772  

Cycle 10 772   772  

Cycle 11 6.992 2.293 3.497 6.992 2.293 

TOTAL 640 1.146 857 640 1.146 

If a candidate begins his professional career in 5 categories, from university studies to postdoctoral 
studies, with the information collected and analysed in universities and institutions in Latin America, 
the costs in Colombian pesos for 17 years, in category A universities, would be 120971.97 USD; in 
category B, 92305.36 USD, but in categories C and D could only go to the master, because these 
institutions do not have doctoral and postdoctoral programs and the budget of people in the lower 
stratum would not reach their resources. 

4 CONCLUSIONS 
The possibility of establishing opportunities for financing higher education in Latin America is due to 
private and public institutions, internationalization policy programs, both curricular and student mobility 
and the models offered by each of the HEIs according to the category and financing alternatives from 
undergraduate to postdoctoral, in turn, the purchasing power capabilities and their ability to borrow 
from students and students. 
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The governments of the different countries of Latin America should involve in the support, subsidy and 
allocation of resources of higher education, taking into account that, students lack credit opportunities 
that guarantee after completing their undergraduate or undergraduate studies continue with the line 
postgraduate 

The universities that are located in the South America region lack effective funding programs that can 
include from undergraduate to postdoctoral, according to the high demand for this type of service, 
especially for applicants with limited economic resources, the proposal is exposed designed by cycles 
and periods of time according to international standardization, in such a way that students can offer 
the calculation of the final value that can cost their studies up to the desired level. 

Starting from the first cycle of studies of higher education, the model manages to project itself as far 
as the interest of the candidates and students allows it, even, it allows to glimpse the combination of 
models of incursion to education up to the third generation, according to the programs of educational 
internationalization and educational quality policies. Thus, this model, in addition to showing the 
options of budgets projected to the highest level of tertiary education, exposes the institutions that 
provide scholarships, agreements and alliances to give continuity to the highest levels academically 
referenced. 

According to the information collected and analysed from universities and institutions in Latin America, 
if an applicant makes the decision to start with his professional career from undergraduate to 
postdoctoral, the approximate costs that he must estimate in a period of 17 years according to each 
nature will be: in universities of category A, on average USD $ 123,659; in category B, USD $ 94,356, 
but in categories C and D, it could only reach Master's level, because those institutions do not have 
the doctoral and postdoctoral academic programs. 
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