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Abstract 
The aim of this research was to explore the correlation between the pupils' perception of the school as 
a caring community, school satisfaction and some aspects of the quality of school life (assessment of 
academic competence, learning at school and the importance of education for the future). A total of 
433 elementary school pupils from fifth, sixth, seventh and eighth grade participated in the research 
(203 males and 230 females). The data were collected by the mean of questionnaire. The analysis of 
the results indicates the existence of a positive correlation between the pupils' experience of school 
community and school satisfaction. The pupils who experience school as a place of caring community 
are more satisfied with the school. There is also a positive correlation between the pupils' perception 
of school as a caring community and some aspects of the quality of school life. Pupils who experience 
greater care both by other pupils, teachers and other people in school feel more competent in what 
they do at school, feel more motivated to perform school obligations and positively evaluate the role of 
the school for their future. 
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1 INTRODUCTION 
Students spend significant amount of time in school. In that sense, it matters in which way the 
students experience the quality of social relations in school. Social relations between different 
participants of the educational process (relations between students, between teachers and students, 
parents and teachers and other relevant participants) have been a topic of research within the field of 
education and training, since they, according to Noddings [13], represent the foundation of 
pedagogical action. Key participants, such as students, teachers and also parents, believe that social 
relations in school and their quality represent the underlying problem in schools (Poplin and Weeres, 
1994, as cited in Šimić Šašić [27]). 

Considering their multiple effects, among which social development, emotions and students school 
success stand out [13], it matters whether students experience social relations in school positively or 
negatively. Social relations in school environment should be characterised by mutual respect, honest 
and open communication, acceptance, kindness, trust, shared decision making, support and care 
(Butler i Dickson, 1987, as cited in Buljubašić-Kuzmanović [9]). In that sense, school becomes 
increasingly perceived as a place of living, i.e. as a pro-social community of students, teachers and 
parents [17].  

The pedagogy of relation, according to Bingham and Sidorkin [5], starts with the quality of social 
relations between relevant participants of the educational process during actions of solving 
educational problems. Its foundation is establishment and preservation of positive, supporting and 
caring relations between students, teachers and other relevant participants of the educational process. 
According to Buljubašić-Kuzmanović [9], the pedagogy of relation is focused on the development of 
reciprocal relations, which are characterised by the existence of respect between teachers, students, 
family and wider community.  

The importance of the so called pedagogical relation stands out among the issues of social relations in 
school. Unlike other social relations, it is formed by a triad: educator, content of education and student 
[3]. According to Nohl (1949, as cited in Bilić [4: p. 10]), pedagogical relation is a life relationship which 
forms the basis of education and represents “the relationship of a mature person toward a person who 
is becoming and toward his real volition to realise his potential”. This is a special interpersonal 
relationship of help and support, with the goal of optimal development of opportunities and inclusion 
into the culture, society and the world of work as responsible and capable individuals [2]. Holistically 
oriented pedagogy highlights the importance of school community, which it observes as a place of 
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healthy growing up and a place where school, family and social environment cooperate, in order to 
realise a homogenised and complete development of the child [1]. 

Starting with the above-mentioned, the emphasis is placed on the importance of the experience of 
school as a caring community, as a place where activity is not solely focused on the academic 
dimension, i.e. students’ academic achievements, but also on the importance of students satisfying 
socio-emotional needs within the school environment, which ultimately play an important role, not just 
for their socio-emotional well-being, but also for their academic engagement and motivation. In that 
sense, a good school is understood as a place where the sense of community is present [6, 15, 17]. 
According to McMillan and Chavis [19], the sense of community is present when the group members 
sense that they are accepted and supported, that they are important to each other, and when they 
share the belief that their needs will be satisfied through their contribution to the community. When it 
comes to the student population, Schaps [24]  points out that it exists insofar students have the feeling 
that they are accepted, supported and respected by teachers and students, and they feel that they can 
actively participate in group activities and decisions of the group they are a part of. It primarily refers to 
the quality of interpersonal relationships in school. The characteristics of social and affective 
dimensions of school environment, which support quality communication and interaction, the sense of 
self-confidence and belonging, are as follows [20]:  

• Encouraging of interactions, collegiality among teachers, active communication between 
teachers and students, partnership of parents and teachers, social integration of students. 

• Interaction between teachers and other school members and students, which is characterised 
by care, respect and support 

• Relationships between teachers, students, parents and school staff, which is characterised by 
mutual respect and appreciation, i.e. the sense that they are a part of the school community 

• Inclusion of students in the process of determination of school and class activities, taking into 
consideration students’ proposals 

• Students’ trust in teachers and school staff 
• Friendly behaviour in relationships between school employees and students 

• Inclusion of teachers in the decision making process 
• Sense of a personal contribution to school work and the teachers’, students’ and school staff’s 

ability to influence school happenings 

• The relationship between teachers and school staff which is characterised by high degree of 
ethics 

• Parents’ experience of school as a welcoming place and a place where they can ask for help 

• Prevention and conflict resolution 
• Openness to diversity. 

Studies have emphasized the importance of the sense of community, not only for students’ socio-
emotional well-being and adjustment to school, but also the academic dimension of school life. For 
example, the connection between students’ sense of school community and academic motivation has 
been determined [11, 26]. However, the results of the research of students’ feelings in school point to 
dominance of average grades [25].  

In accordance with that, Schaps [25] lists the following strategies for strengthening of students’ sense 
of school community in school environment:  

• Emphasizing common ideals and purposes  
• Fostering mutual care and support between the members of the school community 

• Providing opportunities for community involvement and opportunities for cooperation 
• Providing opportunities for influence and autonomy. 

Considering the importance of pupils’ positive social experiences in school, a study has been 
conducted with the focus on the assessment of school as a caring community and its relationship with 
pupils’ feelings towards school and certain dimensions of the quality of academic life. 
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2 METHODOLOGY 
The aim of this research was to examine the connection between pupils’ experience of school as a 
caring community, satisfaction with school and evaluation of the academic dimension of school life. 
The research tasks derived from the aforementioned aim of the research are as follows:  

1 Examine the connection between pupils’ experience of school as a caring community and 
general school satisfaction. 

2 Examine the connection between pupils’ experience of school as a caring community and the 
evaluation of the academic dimension of the quality of school life. 

Following research hypotheses were also set: 

Hypothesis 1: There is a positive correlation between pupils’ experience of school as a caring 
community and general satisfaction with school. Pupils who have more positive experiences in social 
relations between pupils, teachers, parents and other school members, demonstrate greater 
satisfaction with school. 

Hypothesis 2: There is a positive correlation between pupils’ experience of school as a caring 
community and the assessment of the academic dimension of school life. Pupils who have more 
positive experiences in social relations between pupils, teachers, parents and other school members 
are perceived as academically more competent, they have a more positive perception of studying in 
school and the importance of education for their own future. 

The research included 434 5th, 6th, 7th and 8th grade pupils from six elementary schools in Zagreb, 
Rijeka and Zadar in Croatia. The characteristics of participants are shown in Table 1. 

Table 1. Characteristics of participants. 

Gender F % 
male 203 47 
female 230 53 

Grade F % 
fifth 100 23 
sixth 119 27 
seventh 103 24 
eighth 112 26 

The data was collected using a questionnaire. The first part of the questionnaire, along with general 
information on the purpose of the research and instructions on how to fill out the survey, also 
contained questions by which information about the participants’ gender and grade they are attending 
were collected. Several instruments, which refer to the experience of care in school, satisfaction with 
school, academic competence, experience of learning in school and the significance of schooling for 
pupils’ future were used for testing of the studied variables. 

The experience of school as a caring community was examined through assessment of the experience 
of care and community in pupil, teacher, parent and other school members’ relationships. Research 
instrument used for the purpose of this study is School as a Caring Community Profile – II (SCCP-II) 
created by Lickona and Davidson [12]. The instrument consists of 42 statements which can be 
thematically divided into several dimensions (pupils’ appreciation, pupils’ friendship and belonging, 
pupils’ environment design, experience of support and care by and between teachers and school staff, 
experience of support and care by and between parents). Considering the fact that these research were 
intended to examine pupils’ experiences, statements which examined pupils’ perception were chosen 
and reformulated in certain part. In the end, the questionnaire consists of 32 statements, where pupils 
estimated the frequency of the experience of certain behaviour in relationships between school members 
on the scale from 1 to 5 (examples of statements: “Pupils help each other”, “Pupils cooperate well with 
each other”, “Pupils are trying to positively influence the behaviour of other pupils”, “Pupils help in solving 
school problems”, “Pupils can talk to teachers about their problems”, “Teachers are trying hard to help 
those pupils who need additional help”, “Teachers and school staff respect each other”). The results of 
the factor analysis points to the existence of two significant factors whose characteristic root is higher 
than 1. The first factor, which consists of 23 statements, explains 29% of the variance, and it refers to the 
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assessment of the quality of pupil relations. The second factor, which refers to the assessment of the 
quality of adult relations, contains 9 statements and explains 17% of the variance. The reliability analysis 
through the method of internal consistency was conducted for the two obtained factors. For the first 
factor, Cronbach alpha reliability coefficient of 0.95 was obtained, and 0.87 for the second factor. From 
all of the above, it can be concluded that they have a satisfactory reliability. 

In order to examine students’ satisfaction with school, the General satisfaction scale was used, and it 
was adapted from Quality of School Life Questionnaire (QSL), which was created by Ainley and 
Bourke (1992, as citred in Leonard [18]). The aforementioned questionnaire was adapted by Raboteg-
Šarić et al. [22] for the purpose of their study conducted on primary school pupils in Croatia. The 
questionnaire consists of 38 statements which begin with the formulation ‘’For me, school is a 
place…’’. According to the authors of the Questionnaire, the statements can be grouped by several 
components (General Satisfaction, Negative Affect, Teacher, Opportunity, Achievement, Adventure 
and Social Integration). The General Satisfaction component consists of 6 statements through which 
general attitude, i.e. pupils’ emotions towards school, were examined (e.g. ''…I really like to go each 
day''). The pupils responded to the statements by circling one of five offered responses at the Likert 
scale (1 – Strongly disagree, 5 – Strongly agree). Reliability analysis has also been conducted and it 
was determined that it has a satisfactory level of reliability (α = 0.90). 

A component from previously mentioned questionnaire created by Ainley and Bourke (1992, as cited 
in Leonard [18]) was used in order to analyse pupils’ experience of academic competence. This is a 
component titled Achievement, which is comprised of 5 statements and it was used in order to 
examine their personal experience of pupil achievements, i.e. the sense of success in what the pupils 
do in school (e.g.''…I am a successful as a pupil''). The reliability analysis shows that the used scale 
has a satisfactory level of reliability (α = 0.89). 

The experience of learning in school was examined through the use of the Adventure component from 
the aforementioned questionnaire. It consists of 5 statements which were used to examine whether 
pupils perceive learning as a challenging activity and one they enjoy, i.e. to which to degree are pupils 
motivated for learning in school (e.g. ''…learning is fun''). Cronbach’s reliability coefficient for the 
component in question is 0.89. 

In order to examine pupils’ experience of the importance of schooling, the Future component, from the 
above mentioned questionnaire, was used. It consists of six statements, and its purpose is to examine 
pupils’ perception of the importance of schooling, i.e. the role of schooling in their preparation for the 
future (e.g. ''…the things I learn are important to me''). Cronbach alpha coefficient for the 
aforementioned scale is 0.92 and thus points to satisfactory reliability of the used measurement scale.  

The research was conducted in the end of school year 2014-2015, after principals and pedagogues of 
chosen schools were contacted and informed about the study. Anonymous survey was conducted 
collectively, at the end of regular classes, after participants were informed of the purpose of the 
research, received instructions on filling out the questionnaire, and given consent to participate in said 
research. Filling out of the questionnaire lasted 20 minutes on average.  

After the process of data gathering was concluded, the data were analysed with the advanced 
analytics software package Statistica. Along with the determination of the frequencies, arithmetic 
means, corresponding standard deviations and Pearson’s correlation coefficient were calculated. 

3 RESULTS 
Table 2. The main descriptive statistics for all examined variables 

Variables M Sd 
Caring-pupils 3.3 0.73 

Caring-adults 3.9 0.80 

Satisfaction 3.2 1.01 
Academic competence 3.9 0.81 

Learning 3.0 1.04 

Future 4.1 0.88 
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As it can be seen in Table 3, through the analysis of the correlation matrix, it has been determined that 
there is a correlation between pupils’ experience of school as a caring community and satisfaction with 
school. This confirms the first hypothesis. Two dimensions, i.e. two scales, were used to measure 
experience of school as a caring community: on one hand, the experience of school community 
between and by pupils, and the experience of school community by and between teachers and other 
adults in school. A statistically significant positive correlation between pupils’ experience of school as 
a community by and between pupils and satisfaction with school (r=0.56) was determined. In other 
words, pupils who have a more positive estimate of the community between the pupils and by the 
pupils are also those pupils who demonstrate greater satisfaction with school. The above mentioned 
correlation is positive and medium-strong and the two mentioned variables share about 31% of 
common factors. 

Table 3. Correlation matrix for pupils' perception of care by and among pupils  
and adults and school satisfaction 

Variables Caring-pupils Caring-adults 

Satisfaction 0,56** 0,46** 
**Corelation is significant at the 0.01 level 

It was also determined that there is a somewhat lower statistically significant positive, medium-strong 
correlation between pupils’ experience of community by and between teachers and other relevant 
adults in school and their satisfaction with school (r=0.46). That is to say, pupils who are more 
satisfied with school are also those who give a more positive estimate of the quality of inter-personal 
relations between and by teachers and other adults in school. Both of the above mentioned variables 
share about 21% of common factors.  

The second hypothesis referred to the existence of a connection between experiencing school as a 
caring community and some aspects of the school life quality, more precisely: experiencing academic 
competence by the pupils, experience of learning (motivation for learning in school) and the estimate 
of the significance of schooling for their life and education in the future. It has been determined that 
there is a statistically significant positive connection between pupils’ academic competence and their 
experience of care by and between pupils (r=0.43). In other words, the higher degree in which pupils 
experience expression of care between and by students, the more competent they are estimated to be 
for mastering school obligations and tasks. 

Table 4. Correlation matrix for pupils' perception of care by and among  
pupils and adults and academic aspets of quality of school life 

Variables Caring-pupils Caring-adults 

1 Academic competence 0,43** 0,45** 

2 Learning 0,56** 0,47** 

3 Future 0,51** 0,55** 
**Corelation is significant at the 0.01 level 

Similar results were obtained while examining the connection between pupils’ experience of academic 
competence and experience of care by and between adults (r=0.45), which means that pupils who 
give a more positive estimate of the quality of social relations between and by teachers and other 
relevant adults in school, also give a more positive estimate of their own academic competence.  

It was also determined that there is a statistically relevant positive correlation between pupils’ 
experience of school as a caring community, concerning both adults and students, and motivation for 
mastering school obligations and estimate of learning in school. Pupils who, to a greater degree, 
experience the relation of care by and between pupils are also more motivated for mastering school 
obligations and they perceive learning in school as more interesting and challenging (r=0.56). The 
correlation of both variables is positive and medium-strong.  

Similar ratio was obtained with regard to pupils estimation of the quality of interpersonal relations 
between and by adults in school and estimate of motivation for learning in school, even though this 
correlation is slightly lower (r=0.47) in comparison to the previous one. In other words, pupils who feel 
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more motivated for mastering school obligations and experience learning in school as more positive, 
are also those pupils who, to a greater degree, experience the caring relationship by and between 
teachers and other significant adults in school. Medium-strong connection is also present here. 

Through the analysis of the ratio of pupils’ experience of school as a caring community and their 
estimate of the importance of schooling for their own future, it was also determined that there is a 
statistically significant positive, medium-strong correlation. That is to say, pupils who give a more 
positive estimate of the importance of schooling for their own future are also those who give a more 
positive estimate of inter-personal relations in school by and between pupils (r=0.51).  

Existence of a medium-strong, positive correlation between pupils’ experience of the importance of 
schooling and expression of a caring relationship between and by teachers and other adults in school 
(r=0.55) was also determined. In other words, the estimate of the quality of social relations between 
and by adults in school is connected with the estimate of the relevance of the contents pupils learn in 
school for their further education and future life. 

4 CONCLUSIONS 
This research was focused on two research tasks: a) examination the connection between pupils’ 
experience of school as a caring community and general satisfaction with school, and b) examination 
of the connection between pupils’ experience of school as a caring community and estimate of 
different aspects of academic dimension of the quality of school life. 

The results of the research have confirmed the first hypothesis on the existence of a positive 
correlation between the experience of school as a caring community and general school satisfaction. 
In other words, it has been determined that pupils who have more positive experiences in pupil, 
teacher, parents and other school member relations demonstrate greater satisfaction with school. This 
can be partially explained with Lebedina Manzoni’s [16] findings, according to which the quality of 
relationships established in school environment can affect the sense of happiness and pleasure with 
life in all participants, which can, in the end, be reflected on their satisfaction with school life. 
According to Buljubašić Kuzmanović [9], the quality of social relations in classroom environment can, 
to a greater or lesser degree, contribute to the sense of satisfaction in students. Positive social 
relationships between students, among others, affect students’ adjustment to school [7]. Studies have 
shown that the quality of social relations between teachers and students is connected to students’ 
adjustment and attachment to school (Roorda et al. 2011, as cited in Šimić Šašić [27]). Furrer and 
Skinner [10] have also determined that teachers’ perceived support of students is connected with the 
sense of belonging to a community at classroom and school level, and with more successful 
adjustment to school. This also speaks in favour of the results of this research. 

The results of the research have also confirmed the second hypothesis about the existence of a 
positive correlation between the experience of school as a caring community and the estimate of the 
academic dimension of school life. In other words, it was determined that pupils who have more 
positive experiences in social relations between pupils, teachers, parents and other school members, 
perceive themselves as academically more competent, give a more positive estimate of learning in 
school and of the significance of schooling for their own future. 

The fact that pupils who give a more positive estimate of the quality of social relations in school also 
perceive themselves as more competent for performing school obligations and tasks can be explained 
with the fact that the quality of social relations, among others, affect the process of building self-image 
[16]. With all of the above, according to Petrović [21], students’ achievements are affected by positive 
social relations between participants of the educational process.  

The existence of a positive correlation between the estimate of the quality of social relations in school 
and the experience of learning in school, i.e. the sense of motivation for mastering school obligations, 
can be explained with the understanding by which positive social relations between the participants of 
the educational process affect students’ learning [21]. That is to say, according to Ryan and Patrick 
[23], social context at the classroom and school level, as well as the quality of classroom atmosphere, 
affect academic motivation, engagement and achievements of all students, and especially in 
adolescence. On the other hand, Lebedina Manzoni [16] points out that difficulties in peer relations 
and the lack of friendly relations are connected with the sense of loneliness, depression, anxiety, but 
also with problems in learning and mastering of teaching contents. On the other hand, the feeling of 
acceptance, inclusion and belonging to a group contribute to greater motivation and engagement in 
performing school work. With all of the above, obtained results can be explained with findings 
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according to which teacher responsibility and the level of student control (i.e. enabling student 
autonomy) contribute to student motivation and academic competence and abilities [14]. According to 
Roorda et al. (2011, as cited in Šimić Šašić [27]), the quality of student-teacher relations is connected 
to different factors, among which are student engagement in learning and academic achievements.  

The results of the research also point to existence of a positive correlation between the estimation of 
the quality of social relations and the estimate of the importance of education in their (future) life. In 
other words, students who give a more positive estimate of pupils’ relations with other people in school 
and the relation of adults with other people in school, give a more positive estimate of education in 
their life. The results that were obtained could be explained on the basis of understanding according to 
which the relationship of care, mutual respect and acceptance has positive effects on pupils. Namely, 
gaining a positive social experience in school environment has a supporting effect insofar pupils have 
the feeling that what they learn and do in school is important, i.e. pupils identify with the assignments 
and contents which are important in education. 

The results of many studies point to the conclusion that teachers, by expressing concern for learning, 
and by expressing respect and trust, provide students with intellectual and emotional support, which is 
important for students to feel good in school, develop a positive self-image and successfully master 
academic tasks (Eccles and Roeser, 2009, as cited in Šimić Šašić [27]). To all of the above is also 
added the importance of the quality of social relations between others, i.e. every relevant member of 
school community. All of this can be connected with humanist, constructivist and holistic pedagogy, 
which all highlight the importance of complete functioning of school, family and social environment, 
and which measure the success of education by the quality of established social relationships [8, 9].  

The results of this research also speak in support of all of the above They, on one hand, point to a 
connection between pupils’ estimate of the quality of interpersonal relations in school and their general 
satisfaction with school, and, on the other hand, to a connection between the estimate of the quality of 
interpersonal relations between teachers, pupils, parents and school staff, and pupils’ estimate of 
academic competence, the experience of learning and motivation in learning, and the estimate of the 
importance of education in pupils’ lives. All of the above needs to be taken into consideration when 
contemplating and constructing a school as a place of socio-emotional and academic well-being.  
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