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Abstract  
The relevance of creative and experiential projects in Higher Education shows that the configuration of 
their main attributes for satisfaction and happiness in the classroom is a very important question. The 
main objectives of this manuscript are the following: 1) to describe the configuration of learning 
experiences in Higher Education as a set of evidences causing positive outcomes in the behaviour of 
professors and students; and 2) to evaluate empirically the main dimensions for satisfaction and 
happiness in the classroom in the context of a virtual university in Spain. Firstly, this research presents 
a review of this theoretical approach and secondly a managerial process for professors in the 
classroom is designed and validated.  

This research shows the relevance to explore several dimensions for success in the classroom and 
present an inventory of indicators to promote positive learning experiences, happiness and satisfaction 
to different levels of management. To sum up, the results and conclusions of this research are 
relevant in decisions of educational policy, but also on the teaching practice and theory in the scope of 
this study. 
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1 INTRODUCTION  
From a pedagogical perspective, the adoption of a student orientation in the classroom is a wish to 
disseminate education and culture closer to the requirements of the society, but also an important 
desire to understand students’ demands and adapt to their needs and expectations. In this sense, 
several authors [1, 2, 3] point out that the application of transformational teaching paradigms and 
student-focused didactic projects in the classroom evidence the importance for professors to intervene 
on variables and dimensions at different levels of instruction.  

Educational innovation, happiness and satisfaction in the classroom are three relevant strategies to 
respond to student expectations [4, 5, 6]. However, [2, 7] point out that many practices in Higher 
Education setting lack a substantial theoretical ground to reinforce optimum learning. According to 
several authors, this is the reason why the absence of robust backgrounds and well-defined aims is 
determinant in deficient learning processes at universities and Higher Education institutions. 
Constructivist theories consider the relevance of a solid structure in learning to meet students’ diverse 
needs which requires the adoption of proactive didactic strategies from teachers and staffs.  

According to [2, 3, 4, 7], many students find that Business and Economics are difficult disciplines. 
Usually in Higher Education, courses present high failure rates and for this reason research in 
Business reflects concerns about the quality of students’ learning and teaching. Specifically such 
concerns may be more relevant in virtual contexts.  

Despite the affective implications of difficulty associated with Business Studies, only cognitive 
elements of learning are considered explicitly in the design of curriculum, academic programs and 
syllabuses. This paper investigates the processes and experiences of Business students’ learning at a 
virtual university in Spain. In particular, the aim of this paper is to explore the importance of certain 
elements for satisfaction and happiness in the classroom as a tool for improving didactic experiences. 
Specifically our intention is twofold: 1) to describe the configuration of learning and teaching 
experiences in Higher Education as a set of evidences causing positive outcomes in the behaviour of 
professors and students; and 2) to evaluate empirically the main dimensions for satisfaction and 
happiness in the classroom in the context of a virtual university in Spain.   

The outline of this manuscript is the following. The first section refers the introduction and justification 
of this research. Second, we review the theory and empirical background on approaches and best 
practices in order to promote happiness and satisfaction in the classroom, in particular in Higher 
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Education. Third, a parsimonious and simple process to measure learning experiences, happiness 
and satisfaction of students in the classroom are described in this research. Fourth, a comprehensive 
interpretation and discussion of the results were carried out and analyzed. Finally, the last section is 
devoted to the conclusions, implications in the classroom and further research. 

2 LITERATURE REVIEW 

2.1 Teaching and learning experiences in Higher Education 
In many studies on teaching and learning in the classroom, there are interesting theoretical and 
empirical contributions on how professors perceive what they do in the context of the classroom [1, 2, 
6, 7, 8]. According to diverse researchers, in the literature analyzed to develop this paper we observed 
two clear research lines of research: the first line is focused on approaches to teaching and the 
second line is focused on studying different conceptions of teaching [9, 10, 11]. 

According to the above-mentioned line of research [1, 2, 3, 4], the review of the literature on 
approaches to teaching points out the relevance of the specific style applied by the professor in the 
classroom. The reason is that pupils’ perceptions of the teaching process rather than the method of 
teaching, affect student learning most efficiently. The effects of different forms of leadership style in 
the classroom and assessment, led educators to explore differences in the ways in which professors 
describe their teaching and carry it out [1, 2, 3, 5, 8, 9]. 

According to [1, 2, 3, 12, 13, 14], implementing the principles of Positive Psychology in order to 
develop a transformational leadership style in the classroom provides a manageable model to 
educators for transformational teaching. From the perspective of pupils, this style facilitates students 
‘make sense’ of experiences in relation to real world events. Several educators point out that the 
above-mentioned line of research stimulates the ability of the professor to transmit motivation and 
enthusiasm to pupils in the classroom. 

In Business classes, traditional didactic strategies (that is, lectures, dissertations, homework, 
laboratory experiences…) have been discussed because they inadequately prepare students to 
engage in the collaborative actions that are essential in the practice of Business and Economics. For 
example, professors and teachers who disseminate intellectual stimulation, idealized influence, 
individualized consideration and inspirational motivation can positively impact behaviors, perceptions, 
and learning outcomes by providing support and trust in the classroom [1, 2, 15, 16]. According to 
several authors, students may react differently depending on the teaching style [1, 2, 3]. 

In Education, we can find many definitions and models of leadership styles for professors. Similarly, 
this construct has been applied in many cases in the business industry, developing numerous 
instruments not only to improve the self-knowledge of the individuals and students, but also to 
enhance more effective strategies in the classroom [1, 2, 3, 4, 5]. 

According to [1, 2, 3], pupils are diverse in skills, behaviors and personal experiences, that is, their 
academic background is different from that experienced by professors and academic staffs. Therefore, 
teachers should implement a huge variety of teaching activities and didactic models that best fit to 
each group of students. In this line of research, many attempts have been made in order to discover 
diverse factors contributing to effectiveness in the classroom. Satisfaction, positive experiences and 
happiness in the classroom in Higher Education have evidenced a great growth worldwide [1, 2, 3, 5, 
16, 17, 18]. 

2.2 Promoting happiness and satisfaction in the classroom 
As a consequence of the increasing relevance of the discipline of Positive Psychology in many 
academic contexts, positive evaluations of satisfaction are linked to happiness and numerous papers 
have evidenced overall satisfaction of individuals in certain domains, including teaching and learning. 
For this reason, happiness and satisfaction in the classroom become pertinent in Higher Education. 
However, from an educational focus few studies point out similar relationships between constructs 
investigated here, this is largely because of the unequal presence of leadership styles of the 
professors and happiness of pupils in the classroom. 

In [1, 2, 3], the author analyzed satisfaction and happiness in the classroom in relation to different 
leadership styles of teaching, but it is evident that instrument development of measurement is an 
iterative process that requires frequent efforts to ensure the psychometric soundness of the tool when 
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applied to various universes and samples. For this reason, in Education and Business studies is 
common to re-evaluate the existing tools for researchers. 

In this research we followed the construct of happiness by [1, 18, 19, 20] who define happiness as the 
experience of more frequent positive affective states than negative ones. In this sense, several 
authors expand the frequency and degree of the predominance of positive affect in happiness by 
considering the dimension of an average level of satisfaction over a specific period of time. From this 
perspective, happiness is conceptualized as a hedonic feeling characterized by moderate levels of 
arousal and is often used interchangeably with joy [1, 21, 22, 23]. Thus, happiness is predominately 
affect-based but different from positive affect. In particular, individuals with high levels on happiness 
are more relaxed, can control their emotions better and are more capable of facing and solving 
problems. 

Regarding stability over time, happiness is conceptualized as a construct with a higher temporal 
instability whereas satisfaction is described to be more stable. Several authors found happiness not to 
be more occasion-specific compared to satisfaction but it is clear that satisfaction is positively 
associated with gratitude, social support, self-efficacy, continuous planning and consideration of future 
consequences. For this reason, satisfaction in the classroom has been shown to be an indicator and 
predictor of functioning in college students [23, 24, 25]. 

However, emotions barely feature in research on teaching and learning in Business and Management 
studies. The conceptual framework here described offers an approach of teaching and learning that 
encompasses both cognitive and affective elements.  

For this reason, the effectiveness of didactic techniques in the classroom highlights the importance to 
understand and manage the main attributes and dimensions impacting on learning in order to improve 
the happiness and satisfaction of the students.  

3 METHODOLOGY 
In this section we present the key research procedure, the overall methodological approach and the 
design of the study, methods and strategies. In order to analyze data from a conclusive and consistent 
point of view, we studied the importance of the conceptual framework according to the literature on 
satisfaction and happiness in the classroom. In particular, this research was applied in the context of a 
virtual university in Spain implementing learning styles oriented to develop generic and transversal 
competences in the classroom.  

We used an exploratory approach in which participants themselves generate and facilitate data 
representing their experiences. Students were involved by professors in exploring their learning in 
order to describe detailed representations in the participants’ opinions, of their learning in Business. 

Two important aspects of the methodology are considered in this research: 1) the sources and data, 
and 2) the detailed procedure of research. According to constructivist and experiential theories, a 
multidimensional approach of teaching is relevant in order to meet a diverse learning options with 
different strategies from the perspective of professors [26, 27]. For this reason, a triangulation 
methodology was adopted in terms of: 1) a bibliographic review of topics here described; and 2) a 
survey of students’ opinion collected on a structured questionnaire. The Business area was chosen 
because this discipline uses knowledge from various fields, such as Marketing, Administration, and 
Management in general. 

According to the conditions of this exploratory research, the participants were selected from a virtual 
university because of these experiences and teaching practices may generate some important insights 
to obtain representative conclusions.  

Two scales to measure satisfaction and happiness in the classroom were applied to students at 
Universidad Internacional de La Rioja. According to the above-mentioned literature review and the 
particular procedure of research participants filled an on-line questionnaire related to experiences and 
particular situations on learning [1, 26, 27]. These instruments were previously tested in two 
universities with similar characteristics to those described as the specific ones in this research, in 
particular in Chile and Mexico.  

Firstly, professionals and professors with expertise in learning were contacted in order to analyze the 
validity of this research. Secondly, our students were selected from a census and the sample 
coincided with it.  
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In order to appreciate the relevance of the constructs here exposed, we equally and randomly 
implemented a particular design in terms of two variables: the specific transactional versus 
transformational teaching style for professors; and Spain versus Latin American geographical area of 
learning for pupils. Students visited two alternative websites regarding a clothing company: La Fábrica 
de Camisas. In this research, pupils filled an on-line questionnaire with two sections: Part I: 
“Satisfaction and happiness in the classroom”, Part II: “Identification and classification data”. Both 
constructs in Part I and the satisfaction and happiness scales were collected ranging from 1 to 7. 

Table 1. Methodology of this research. 

PHASE ANALYSIS METHODOLOGY TECHNIQUE 

Definition and 
evaluation of 
variables 

Documentary 
Face validity 

Literature review Bibliographic analysis 

Reliability 
Construct 
validity 

Quantitative research 
(analysis of overall 
reliability and initial 
factor validity) 

Descriptive analysis of items 
Cronbach’s Alpha, item-total 
correlation 
Exploratory/confirmatory 
factor analysis T-test 

The fieldwork at Universidad Internacional de La Rioja was conducted in two big regions, that is, Spain 
and Latin America between February 1st and May 7th, 2019 (see Table 1 for details). 

4 RESULTS 
The findings described in this section result from our particular analysis for this research. For example, 
in comparative terms Table 2 shows the profile of the students who participated in this study. Noting 
the difference between male and female students is very relevant in order to conclude about the 
implications of this research The results are presented in terms of two dimensions: 1) context for 
happiness and satisfaction, and 2) experiential practices in the classroom.  

Table 2. Total sample at Universidad Internacional de La Rioja. 

SAMPLE SPAIN LATIN AMERICA TOTAL 

AGE OF THE RESPONDENT: 
§ Mean 
§ Standard. Deviation 

 
40.4 
3.94 

 
42.4 
4.24 

 
41.3 
4.06 

GENDER OF THE RESPONDENT: 
§ Female 
§ Male 

 
75 % 
25 % 

 
47.4 % 
52.6 % 

 
60.2 % 
39.8 % 

WORK AT THIS MOMENT 
§ Yes 
§ No 

 
72 % 
28 % 

 
90.1 % 
9.9 % 

 
84 % 
19 % 

TOTAL STUDENTS 62 58 120 

4.1 Analysis 1: documentary and face validity 
The first consideration in order to design this research was to assess the state of the art on the 
following topics: happiness and satisfaction in the classroom, that is, our specific areas of research. 
According to the methodology described in the last section, our bibliographic analysis identified 
implications and contributions related to insights and categories about these constructs. Several 
papers have been analysed determining if the contents are fit to the literature for this research.  

In this research, we categorized the literature according to the following topics: firstly, on happiness in 
the classroom; secondly, on satisfaction. Both constructs are very relevant in the pedagogical 
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literature here investigated because of they are used as a signal for promotion and diffusion of a 
transformational style of teaching in the context of the classroom. 

According to several authors [1, 16, 24, 25] in terms of experiential learning, professors and students 
interviewed for this paper pointed out aspects such as virtual academic programs and deadlines are 
relevant motivations generating performance in the classroom, specifically when they are combining 
studies and work. In this sense, it is known that emotional intelligence and satisfaction are two very 
important dimensions to develop in the classroom in order to pass the academic course.  

4.2 Analysis 2: reliability and construct validity 
In order to understand the interpretation and discussion of the results described in this document, we 
only present in this section the characterization of dimensions and variables related to this quantitative 
analysis. In particular, internal consistency of the happiness scale (Cronbach’s Alpha) was observed 
and the overall reliability of this instrument of measurement showed a coefficient Alpha of 0.836 (all 
items were approximately normally distributed: see Table 3 for details).  

The results of this analysis related to the definition and evaluation of variables show important and 
significant empirical evidences. Moreover, a detailed analysis of Table 3 facilitate the interpretation of 
variables, that is, an item-total correlation ranged from 0.813 to 0.894. Additionally, in order to validate 
the psychometric characteristics of the instrument, exploratory factor analysis of principal components 
with Varimax rotation was applied on the sample and a confirmatory factor analysis was conducted to 
guide further redefining of the happiness scale. We analysed the adequacy of the factor structure 
through CFI, RMSEA and SRMR. 

Additionally, scales such as satisfaction and happiness in the classroom were obtained in terms of the 
mean scoring of the sum of the items measuring each construct. To evidence the importance of 
different measures related to the happiness scale, a t-test analysis was conducted to compare the 
scales by geographical area or region (that is, Spain vs. Latin America). In terms of the mean scoring 
of these scales, only significant differences were found on happiness in the classroom (see Table 3: p-
values < 0.05). 

Table 3. Impact of geographical area (region) on happiness and satisfaction. 

 MEANS BY REGION 

 
VARIABLE 

 
M (SD) 

SPAIN  
(n = 62) 

LATIN AMERICA 
 (n = 58) 

 
t 

 
p < 0.05 

Satisfaction scale 4.37 (0.95) 4.487 3.365 19.123 0.134 

Happiness scale 4.37 (0.95) 4.816 3.612 4.333 0.000 

Thus, the results showed that only the happiness scale was impacted by region (i.e., Spain vs. Latin 
America). However, by geographical area no statistically significant differences were found in the 
satisfaction scale as described in Table 3 (p-values > 0.05); the results described in this paper show 
that the satisfaction scale is not related to the geographical area of the students. Preliminary literature 
review studied in the context of this research suggests that professors who provide attention to their 
students may support similar students’ engagement and satisfaction independently the specific 
learning environment into consideration. 

To sum up, the study here presented shows the impact of learning and teaching actions on the 
performance of the students in the classroom, in terms of happiness and satisfaction. One hundred 
and twenty students completed the questionnaire containing items related to experiences and actions 
relevant in the virtual classroom. The results of the analysis suggest that participants distinguish 
academic activities and interests in the classroom according to their personal motivations. Obviously, 
students describe optimal situations and experiences defining happiness in terms of their personal 
characteristics and learning contexts. Furthermore, the main implication is that certain experiences 
positively impact on happiness and of course are relevant on happiness in the classroom. For this 
reason, measuring experiences and actions becomes essential to improve learning and teaching in 
Higher Education. 
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5 CONCLUSIONS 
This research has been focused to explore the learning experiences of Business students in the 
particular context of a virtual university in Spain. An important conclusion is related to the implications 
of two relevant tools such as satisfaction and happiness in the classroom in order to improve certain 
educational processes in Higher Education. Furthermore, designing the professional and academic 
curriculum of students facilitate to institutions the improvement of their pedagogical actions in the 
classroom.  

In our opinion, the most important contribution evidenced in this research is related to the construct of 
happiness in the classroom. In addition, in this paper we appreciate certain implications motivating 
transformational styles of teaching across several geographical areas or regions. Based on 
psychological and educational approaches on positive emotions and sentiments in the learning 
process, several respondents in this academic project pointed out that the more professors adopted 
transformational styles of teaching in the classroom, the more they facilitated motivating 
considerations for their students.  

There is fortunately another construct from a supply-side perspective which is the “managerial 
decisions” adopted by professors in Higher Education. Teachers and professors, who are in charge of 
implementing relevant changes made in the classroom, must consider carefully what changes have to 
be done to improvement the academic success among their pupils, satisfaction and happiness. 
However, to date little research has been done related to manage opinions in the context of virtual 
universities. The highly competitive environment forces to institutions to work hard in order to rise the 
student expectations differently from the competitors. Educational decisions trying to be quite accurate 
to adopt managerial actions based on the management techniques that incorporate smart strategies, 
quality guarantee campaigns and opportunistic marketing approaches at universities, among others. 

As most investigation in Education is related to student satisfaction, this study deals with an original 
topic describing emotions and perceptions with teaching and learning preferences. The purpose in this 
research is to evidence relatively robust frameworks, drawing as far as possible on constructs based 
on evidences and practices pertaining to virtual universities. The characterization that we have 
described is related to direct best practices in the classroom, but so far draws particularly on the 
literature of what has come to be called the theory of Positive Psychology. 

The main focus in Higher Education institutions is in terms of societal and institutional development, 
and Social Sciences and Business emerged for the same reason. Both private and public institutions 
in education are in search of actions for effective changes. In this paper, a research with 
representation of cross-sectional nature was conducted at Universidad Internacional de La Rioja 
between February 1st and May 7th, 2019, within the framework of a research project focused in virtual 
contexts of learning and teaching. The ultimate aim of this work is to assess the impact of different 
combinations of teaching styles related to student-focused attributes on happiness and satisfaction in 
the classroom, considering some locational and personal characteristics of pupils. 

This paper contributes to literature on satisfaction and happiness in the classroom reinforcing an 
action research approach linked to emotional and affective dimensions of engagements with best 
practices in Higher Education. Additionally, this paper contributes to recent literature review in the 
configuration of diverse spaces of knowledge at virtual institutions particularly in disciplines such as 
Business and Social Sciences. 

ACKNOWLEDGEMENTS  
This research has been supported by the Universidad Internacional de La Rioja (UNIR), Spain. The 
author gratefully acknowledge the assistance of two institutions with the creation of the database used 
for this academic project, the Universidad Autónoma de Baja California (UABC), Mexico and the 
Universidad Internacional de La Rioja (UNIR), Spain. 

REFERENCES  
[1] Cerdá, L. M. (2016). “Happiness in teaching: positive emotions for evaluating the relationship 

between leadership style and performance of the professor in the classroom”. In: Proceedings of 
10th annual International Technology, Education and Development Conference INTED 2016. 
Valencia, pp. 1396-1405. 

7347



[2] Bieda, A.; Hirschfeld, G.; Schönfeld, P.; Brailovskaia, J.; Lin, M.; Margraf, J. (2019): “Happiness, 
life satisfaction and positive mental health: Investigating reciprocal effects over four years in a 
Chinese student sample”. Journal of Research in Personality, Volume 78, February, pp. 198-209. 

[3] Bullough, R. V. (2015): “Differences? Similarities? Male teacher, female teacher: An instrumental 
case study of teaching in a Head Start classroom". Teaching and Teacher Education, vol. 47, pp. 
13-21. 

[4] Datu, J. A. D.; King, R. B.; Valdez, J. P. N. (2017). “The academic rewards of socially-oriented 
happiness: Interdependent happiness promotes academic engagement”. Journal of School 
Psychology, Volume 61, pp. 19-31. 

[5] Dann, S. (2018). "Facilitating co-creation experience in the classroom with Lego Serious Play", 
Australasian Marketing Journal (AMJ), vol. 26, n. 2, pp. 121-131. 

[6] Alemu, A. M.; Cordier, J. (2017): “Factors influencing international student satisfaction in Korean 
universities”. International Journal of Educational Development. Volume 57, November, pp. 54-64. 

[7] Entwistle, N.; Mc Cune, V. and Hounsell, J. (2002). “Approaches to Studying and Perceptions of 
University Teaching-Learning Environments: Concepts, Measures and Preliminary Findings”. 
Occasional Report 1, September. Edinburgh: ETL Project.  

[8] Yang, F. X.; Meng-Chan Lau, V. (2019): “Experiential learning for children at World Heritage Sites: 
The joint moderating effect of brand awareness and generation of Chinese family travelers”. 
Tourism Management. Volume 72, june, pp.1-11. 

[9] Satici, S. A.; Uysal, R. (2015): “Well-being and problematic Facebook use”. Computers in Human 
Behavior, Volume 49, issue C, august, pp. 185-190.  

[10] Jang, H-R. (2019): “Teachers' intrinsic vs. extrinsic instructional goals predict their classroom 
motivating styles”. Learning and Instruction. Volume 60, n. 1, April, pp. 286-300. 

[11] Goebel, J., Maistry, S. (2019): “Recounting the role of emotions in learning economics: Using the 
Threshold Concepts Framework to explore affective dimensions of students’ learning”. 
International Review of Economics Education, Volume 30, issue C, pp. 1-13. 

[12] Girvan, C.; Conneely, C.; Tangney, B. (2016): “Extending experiential learning in teacher 
professional development”. Teaching and Teacher Education. Volume 58, august, pp. 129-139. 

[13] Rodríguez-Araneda, M. J. (2014). “Social representation of conditions for happiness and living 
experiences source of happiness in Chile and Italy”. Journal of Behavior, Health and Social 
Issues, vol. 5, n. 2, November 2013–April 2014, pp. 47-61. 

[14] Hosu, F. (2015). "Toolkit to Happiness in the 21st Century", Procedia - Social and Behavioral 
Sciences, vol. 180, pp. 176-183. 

[15] Chen, J. (2016). "Understanding teacher emotions: The development of a teacher emotion 
inventory", Teaching and Teacher Education, vol. 55, pp. 68–77. 

[16] Helgesen, M. (2016). “Happiness in ESL/EFL: Bringing positive psychology to the classroom”. 
Positive Psychology in SLA, vol. 1, n.1, pp. 305-323. 

[17] Tshewang, R.; Chandra, V. and Yeh, A. (2016). “Students’ and teachers’ perceptions of 
classroom learning environment in Bhutanese eighth-grade mathematics classes”. Learning 
Environments Research, vol. 1, n. 1, pp. 1-20.  

[18] Gómez-Pablos, V. B.; Martín del Pozo, M.; García-Valcárcel Muñoz-Repiso, A. (2017): “Project-
based learning (PBL) through the incorporation of digital technologies: An evaluation based on the 
experience of serving teachers”. Computers in Human Behavior, Volume 68, issue C, March, pp. 
501-512. 

[19] Li, K. (2019): “MOOC learners’ demographics, self-regulated learning strategy, perceived learning 
and satisfaction: A structural equation modeling approach”. Computers & Education, Volume 132, 
n. 1, april, pp. 16-30. 

[20] Romo-González, T., Ehrenzweig, Y., Sánchez-Gracida, O. D., Enríquez-Hernández, C. B., López-
Mora, G., Martínez, A. J. and Larralde, C. (2014). “Promotion of individual happiness and 
wellbeing of students by a positive education intervention”. Journal of Behavior, Health and Social 
Issues, 5(2), Nov. 2013-Apr. 2014, pp. 79-102. 

7348



[21] Piaget, J.; Inhelder, B. (1971). Mental imagery in the child: A study of the development of imaginal 
representation. London, UK: Routledge and Kegan Paul. 

[22] Seligman, M.; Ernstb, R.; Gillhamc, J.; Reivicha, K and Linkins, M. (2009). “Positive education: 
positive psychology and classroom interventions”. Oxford Review of Education. Vol. 35, No. 3, 
June, pp. 293-311. 

[23] Buff, A., Reusser, K.; Rakoczy, K. (2011). “Activating positive affective experiences in the 
classroom: ‘‘Nice to have’’ or something more?” Learning and Instruction, vol. 21, n. 3, pp. 452-
466. 

[24] Stets, J. E.; Ryan Trettevik, R. (2016): “Happiness and Identities”. Social Science Research, 
Volume 58, July, pp. 1-13.  

[25] Green, Z. A.; Batool, S. (2017): “Emotionalized learning experiences: Tapping into the affective 
domain”. Evaluation and Program Planning, Volume 62, February, pp. 35-48. 

[26] Kok, A. (2015): “Integration of Web 2.0 Tools in to Non-formal Learning Practices: A Case Study 
of IBM”. Procedia - Social and Behavioral Sciences, Volume 176, February, pp. 357-370.  

[27] Siddiqui, N.; Gorard, S.; See, B. H. (2019): “Can learning beyond the classroom impact on social 
responsibility and academic attainment? An evaluation of the Children’s University youth social 
action programme”. Studies in Educational Evaluation, Volume 61, April, pp. 74-82. 

7349




