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Abstract  
The purpose of the following paper is to present three specific types of speaking activities. In addition, 
the authoress outlines their underlying methodological and theoretical premises such as for instance 
Communicative Language Teaching and the Lexical Approach. Those activities were created by the 
teacher for university students with a view to developing their productive speaking skills by 
simultaneously boosting their L2 creativity and critical thinking as well as assisting them in overcoming 
inhibitions connected with spontaneous performance in L2. The activities are aimed at practicing 
language functions such as hypothesizing, argumentation, persuasion, supporting and expressing 
one’s viewpoint which are consistent with C2 level descriptors in accordance with the Common 
European Framework of Reference for Languages established by the Council of Europe. The 
presented and discussed activities can be used in many phases specified in a lesson scenario during 
lessons focused on various skills or even integrating them, e.g. as a warm-up, pre-listening, pre-
reading or post-reading activity. Furthermore, their development is a beneficial creative activity for the 
teacher himself and can be performed while tailoring the coursebook for the specific needs of his 
students including their professional background or major.  

Keywords: Speaking skills, role-play, discussion, speech, performance, guided practice, developing 
resources, fluency. 

1 INTRODUCTION  
As the process of globalization gathers momentum, the knowledge of English, which is the current 
lingua franca, becomes simultaneously the key to professional success and a bargaining card in a 
number of ways. Nevertheless, paradoxical though it may seem the productive skills of speaking 
which should be of paramount importance to achieve successful communication are the most difficult 
to develop. Needless to say, becoming a fluent L2 speaker is even more difficult for adult learners 
whose expectancy of success is a complex issue encompassing such aspects as “processing past 
experiences (attribution theory), judging one’s own abilities and competence ( self-efficacy theory), 
and attempting to maintain one’s own self-esteem (self-worth theory)” (Dörnyei 1998: 119) [1]. The 
process of teaching speaking to learners is further complicated by their susceptibility to inhibitions – a 
psychological defence mechanism which protects their vulnerable self-esteem (Mohseni and Ameri 
1998: 41) [2]. Taking those factors into consideration, an “andragogical approach” (Knowles 1980) [3] 
which encourages learners’ self-direction, motivation, experience and practical application of 
knowledge ought to be adopted throughout the teaching process.   

Another challenge was posed for the teacher by the specific setting of a military academic institution 
and the unique mindset of first-year cadets, especially in view of the fact that  

the military culture is mission centered, where action is based on specific goals. Military 
student success is the academic classroom thus is enhanced by providing a structured 
format, clear and specific goals, with class activities mapped to those goals  (Smucny, 
Stover 2013: 8) [4] 

More particularly, the goals which have to be achieved in terms of speaking at the Polish Air Force 
University are consistent with the legal framework stipulated by the NATO Standardization Agreement 
STANAG 6001 NTG (EDITION 4) - LANGUAGE PROFICIENCY LEVELS (2010) [5]. According to the 
descriptors of the most desired STANAG LEVEL 3, a learner:  

Can readily understand language that includes such functions as hypothesising, supporting opinion, 
stating and defending policy, argumentation, objections, and various types of elaboration. 
Demonstrates understanding of abstract concepts in discussion of complex topics (which may include 
economics, culture, science, technology) as well as his/her professional field. Understands both 
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explicit and implicit information in a spoken text. Can generally distinguish between different stylistic 
levels and often recognises humor, emotional overtones, and subtleties of speech. [5] 

Undeniably, the most successful way of practicing the language functions specified above is the  
Communicative Language Teaching Approach outlined by Richards (2006) [6] whose practical 
implementation is illustrated by task-based learning. Adhering to those principles is bound to result in 
the so-called „cooperative learning” which is to be understood as the incorporation of students working 
in groups to accomplish a common goal (Gillies 2007) [7]. To facilitate the accomplishment of 
communication objectives, students ought to be provided with language chunks and routines, which is 
the basic premise of the Lexical Approach (Lewis 1993) [8].  

2 METHODOLOGY 
Bearing in mind those theoretical requirements, prior to developing appropriate speaking activities, the 
teacher designed a survey in order to determine both the learners’ needs and limitations. It was 
conducted on a group numbering seven first-year military students in October 2018 at the Polish Air 
Force University in Dęblin. Such a small group was deliberately selected with the aim of thoroughly 
monitoring the implementation of new activities. Additionally, it prevented the existing syllabus 
designed for seven semesters from being modified on a large scale and allowed for its continuous 
realization. Questions created for the purpose of the survey are an illustration of the theoretical 
methodology adopted by the teacher. Findings conditioned what may be regarded as the practical 
didactic implementation of the methodology which is to be understood as the structure of the activities, 
their content and the way they were administered and conducted in the classroom.  

2.1 Factors hindering speaking 
Firstly, students were asked to rank five factors which supposedly pose difficulty while performing a 
speaking task from the most to the least important one. Consequently, it can be observed that the 
majority of respondents – 57% chose lack of vocabulary as the most significant obstacle to be 
overcome. The same percentage of those surveyed ranked the foreign context of speaking activities 
available in coursebooks as the third essential issue. It is also worth mentioning that 28% of students 
emphasised their insufficient knowledge of grammar.   

Table 1. Factors hindering speaking. 

Factors  
ORDER OF IMPORTANCE  

I – the most important  
V – the least important  

 I II III IV V 

PERCENTAGE 
OF 

RESPONDENTS 

Insufficient knowledge of grammar  28% 14% 14% 28% 14% 

Lack of vocabulary connected with a given topic 57% 14% 28% 0% 0% 

Irrelevance of speaking activities available in 
coursebooks 

0 % 0% 42% 28% 28% 

Foreign cultural context of speaking activities available 
in books 

0% 14% 57% 14% 14% 

Personal inhibitions 14% 14% 14% 42% 14% 

Having analysed the results presented above, the teacher drew a conclusion that speaking activities 
ought to be complemented with useful language in the form of collocations or whole language chunks 
which can be readily incorporated into a person’s speech. Secondly, it was established that there is a 
need to develop an activity which would itself include a desirable grammatical structure to be 
practiced. In other words, such an activity should put learners into the framework of a given structure 
without them realizing it. Thus, practice could be made more spontaneous. Finally, since it was proved 
that the foreign cultural context might be perceived as an obstacle, the teacher’s decision was to focus 
on topics originating from the Polish culture, current affairs, political system, social issues or other 
issues that would be familiar to students and entrenched in their background knowledge.   
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2.2 Language functions  
The second question encouraged students to choose as many language functions as they would like 
to practice. As the percentage below indicates, the vast majority chose giving information which 
according to the CEFR [9] descriptors is a basic function characteristic of lower levels like A2, B1 and 
B2. Such a result is a remnant of high school curricula and the secondary school examination format 
which lay emphasis on this function. Yet, quite surprisingly “inviting” and “apologizing” which fall into 
the same category were completely discarded as irrelevant. The fact that higher-level functions typical 
for C1 and C2 descriptors were selected by fewer respondents implies that at the beginning of 
academic education learners fail to realize their importance.  

Table 2. Preferable language functions. 

 Percentage of respondents 

Giving information 85% 

Asking for information 42% 

Inviting 0% 

Apologising 0% 

Explaining 57% 

Persuading 28% 

Hypothesizing 28% 

Arguing 42% 

Suggesting  14% 

The analysis of the values presented above led the teacher to the conclusion that “giving information” 
and “asking for information should be avoided in the new activities since they are most familiar to 
learners. Thus, while devising activities, emphasis should be laid on those language functions 
selected by a smaller percentage of respondents. 

2.3 Detailed questions concerning the prospective activities  
This part of the survey included detailed questions pertaining to the way in which activities should be 
performed during lessons. It can be observed that the majority of those surveyed chose the format of 
role-play which should be carried out spontaneously at the initial stage of a lesson with the support of 
peer feedback. On the contrary, the fact that the discussion format was chosen by the minority of 
learners may suggest that its practice is undesirable due to its troublesome primary function of 
providing appropriate arguments and their justification Therefore, this format should be redesigned in 
a way to gradually guide learners into its mastering.   

Table 3. Way of administering activities.  

 Answers Percentage of 
respondents 

Mode of 
preparation  

speaking activity assigned as homework and presented in the classroom 14% 
speaking activity chosen and presented in the classroom with time for preparation 28% 
speaking activity chosen and presented in the classroom spontaneously 57% 

Mode of 
presentation 

in front of other students without their comments 14% 
in front of other students with their feedback 71% 
only in front of the teacher 14% 

Type of 
activity 

short individual speech 14% 
role-play in pairs 71% 
discussion in groups of 4 14% 

Preferable 
phase of 
lesson  

at the beginning as warm-up 71% 
between particular stages of a lesson 14% 
at the end of a lesson  14% 
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Such findings clearly demonstrate that students are willing to engage in interactive tasks without the 
need for previous preparation. In addition, the learners’ readiness to go beyond the well-entrenched 
secondary-school scenario of speaking and being marked solely by the teacher can be noticed. It can 
be regarded as an indication of developing a critical academic way of thinking, which requires 
involvement in more complex and problem-solving activities not just standard exchange of daily 
information.  

3 RESULTS 
The outcome of the methodology adopted above was a practical and tangible one. Namely, the 
findings analysed above laid the foundation for creating three types of speaking activities outlined in 
the subsections below.   

3.1 Individual practice: short speech 
The underlying principle of this activity is to foster individual spontaneous speaking. The element of 
unpredictability is increased since learners are given a set of cards from which one is chosen. 
Speaking starts after the last learner has selected his task without additional time for preparation. 
Each speech lasts approximately one minute.  

Initially, the activity was introduced in the warm-up phase of a lesson with a view to recycling 
vocabulary acquired during a previous lesson and processed in a number of exercises developed by 
the teacher, e.g. gap-filling, translation and paraphrase. To be more specific, on the basis of new 
words chosen from reading passages available in the coursebook Skillful 3 Reading and Writing [10], 
the so-called vocabulary sheet was created. This creative and selective approach adopted by the 
teacher illustrates tailoring the coursebook to the learners’ needs. Consequently, two types of 
exercises were devised. The former which can be referred to as “What would you do if.................. ?” 
structured in the 2nd conditional prompted learners to use new words in a hypothetical situation by 
simultaneously revealing their beliefs and values. The latter which was originally called “Encourage 
your friend...........” promoted using new vocabulary and the language of persuasion including modal 
verbs pertaining to obligation, suggestion and advice. Subsequently, alternative versions such as 
“Discourage.....”, “Persuade...” or “Convince your friend” were proposed. Thus, the use of modal verbs 
was extended to those expressing criticism, necessity, prohibition and duty.  

What would you do if you were humiliated 
by your colleague in your commander’s 

presence 

What would you do if you were 
considered for deployment overseas 

What would you do if you were allocated 
the task of developing a new concept of a 

student’s profile for your university’s 
website 

What would you do if your fake account 
with inaccurate information was created 

on Facebook 

Figure 1. A sample “What would you do if...” activity. 

Persuade your friend to apply for gym 
membership 

Persuade your friend to buy brand 
clothes of a certain company 

Discourage your friend from having an 
affiliation with a nationalist party 

Discourage your friend from dating an 
immature person  

Figure 2. A sample “Encourage your friend...” activity. 

The most significant advantage of this solution is that every learner is allocated a speaking slot during 
one lesson without the need for long preparation. Hence, it can be incorporated into the lesson 
scenario even in big groups. Additionally, its flexibility and simplicity allows the teacher to include it at 
any stage of a lesson. This lesson, in turn, may not be necessarily aimed at practicing speaking but 
other receptive skills such as listening or reading. What follows precisely is that this activity can 
appear at a pre-reading or post-listening stage, advised by Komorowska (1993) [11], not just as a 
warm-up prior to the actual lesson. From the teacher’s standpoint, the waiting time for eliciting 
learners’ answers is reduced to minimum. Consequently, it is easier to achieve lesson objectives.  
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3.2 Pair work: role-play 
The primary objective of this activity is to practice such language functions as providing arguments, 
justifying one’s opinion, giving solutions, making suggestions, giving examples and pointing out 
reasons and causes. So far, it encompasses 8 topics: education, career, travel, language learning, 
technology, music, festivals and celebrations, food. Each role-play consists of three parts. The first 
one called “situation” briefly sets the context and ascribes roles to its participants. The second one − 
“goal” specifies what the participants are to achieve by means of appropriate language structures such 
as modal verbs. Finally, the “useful language” includes expressions which might prove essential while 
developing arguments, yet which might not readily be recycled by learners themselves. As a result, 
the role-play is prepared under the teacher’s guidance. Obviously, under no circumstances are 
learners to be constrained by the language section. On the contrary, they are welcome to extend and 
enrich it.  

This activity was introduced in the final phase of a lesson. Learners were randomly divided into pairs 
and chose a role-play. Preparation time was about 15 minutes. Since focus was on fluency and 
vocabulary assimilation not accuracy, mistakes were not corrected by the teacher during the 
presentation of the role-play. 

SITUATION: You are an English teacher working at the Department of Foreign Languages at a 
military university. You are talking to your boss.  

GOAL: Present the idea of organizing a conference for English teachers of military English at your 
Department. Convince your boss to give you his permission and support.  

USEFUL LANGUAGE:  
- to teach English for Specific purposes 
- shortage of conferences in your field of work 
- to exchange valuable teaching experience 
- to publish post-conference papers 
- to gain academic recognition 
- to promote one’s academic achievements 
- to fulfil statutory tasks connected with academic development 
- to develop a common teaching strategy and methods 
- to organize teaching workshops 
- to gain Rector’s attention 
- to allocate funds 
- to adopt a long-term policy 
- to teach according to STANAG standards 
- to capitalize on unique teaching environment and experience  
- a ground-breaking event 

Figure 3. A sample role-play: EDUCATION 

3.3 Group work: discussion 
The teacher’s main assumption while developing this activity was to focus on improving learners’ 
discursive skills and critical thinking which are primary aspects of academic teaching. Moreover, those 
skills in question are bound to prove essential throughout learners’ future academic performance not 
only in English but also in other subjects. Simultaneously, it was deemed to constitute an appropriate 
introduction into writing for and against as well as opinion essays. The selection of topics is the same 
as in the previously described role-plays. Each discussion consists of a topic, useful language for 
arguments and counter-arguments.  

Learners were randomly divided into groups of four. After choosing a discussion, they were given 15 
minutes to prepare and then present their discussion. As in the case of role-plays, language provided 
by the teacher should be complemented by expressions and ideas brainstormed by learners 
themselves. Apart from prompting learners to engage in discursive language such as e.g. The main 
advantage of this idea is........... or The most significant disadvantage is........., discussions also provide 
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an excellent opportunity to use formal language like impersonal passive voice, the subjunctive, 
complex sentences such as clauses of result, reason and many other advanced grammatical 
structures.  

TOPIC: Access to the Internet should be restricted to children 

USEFUL LANGUAGE: ARGUMENTS FOR  
to fall prey to cyberbullying 
to commit suicide 
to develop behavioral problems 
to become listless ≠ aggressive 
to lose touch with reality 
to become addicted    to go to rehab 
to weaken family bonds 
troubled teenager 
to join religious sect 
groups promoting self-inflicted pain 
to be susceptible to harmful influence 
to be abused  
individuals pretending to be somebody else 
identity theft 

USEFUL LANGUAGE: ARGUMENTS AGAINST 
to be computer literate 
to fulfill requirements 
teaching methods based on digital technology 
to obtain valuable learning resources 
constant access to online libraries, audiobooks 
a source of knowledge 
to keep up with peers 
not to be a social outcast 
to shape interests and skills 
to boost creativity 
to share one’s music, poems 
to reach a wide audience 
to have followers 
to become an inspiration 
to combat loneliness  
to meet soulmates  

Figure 4. A sample discussion: TECHNOLOGY. 

4 CONCLUSIONS 
Conclusions to this paper were partially drawn during a fruitful oral feedback session conducted with 
the experimental group of military students after the implementation of all three activities following the 
period of six months and eighty ninety-minute lessons. The most significant conclusion was that 
fluency and vocabulary range were considerably improved with a simultaneous decrease in personal 
inhibitions. Secondly, it was pointed out that the structure, mode of preparation and presentations 
should not undergo modification. In addition to this, some other changes were proposed. Namely, the 
frequency of role-plays and discussions should be increased and short speeches reduced. Such  
a modification implies that students gained sufficient self-confidence and autonomy to be able to 
engage in interactive tasks, which further shows a psychological improvement.   

Nevertheless, in view of the fact that the survey was conducted on such a small group of respondents 
and the activities were incorporated into their lessons, the results of the research may seem 
insufficient. Therefore, it should be extended. Moreover, it should not be limited only to first-year 
students but also include other more advanced groups.  

Summing up, developing such activities is an opportunity for the teacher himself to apply his creative 
skills during the teaching process while fulfilling his role of engaged resources developer not just 
passive provider. In this case, the positive feedback generated by students prompted the teacher to 
collect the developed activities and thus compile a book entitled “Activate your dormant speaking 
skills”.  
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