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Abstract 
Learning is the key to a successful life, a secure livelihood nowadays, throughout our lives. In many 
countries, however, they are experiencing difficulties as a result of the relationship between external 
and internal factors. Many programs aim to promote education by ensuring the right of education to 
everyone in the world for their purpose. The question is whether the real motivations of the 
stakeholders and the assumed motivations from outside are always the same. 

As a cultural anthropologist, I conducted multiple fieldwork in several countries in East Africa and 
collected information about learning, education and education through participant observation. During 
this time, I met young students attending primary education who have not yet gone to school or left 
out. 

It has been outlined to me that their real learning motivations are often far from what we think learning 
is usually important and their goals are more tangible and practical. I have found real and thought-out, 
perceived motivations that have different and different effects on learning success. These form certain 
patterns, can be classified into types, groups. The majority of the informants did not really want to go 
to school, study, but there were practical reasons or other constraints. At the same time, young adults 
or young people close to adulthood are now attracted by new motivational forces, such as new forms 
of modern technical tools and relationships. They can thus become an incentive for learning 
motivation. 

Consequently, it is important to pay attention and identify the students' real motivations, and if they are 
encouraged to go to school, they should also be motivated by the interest in the tools. 
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1 INTRODUCTION 
From the reports on the situation, results and comparative statistics on education we can conclude 
that there are successes, but there is still room for improvement, especially in poor countries. The data 
show, among other things, that in terms of the population of the earth, the number of illiterate people is 
steadily decreasing, while in 1970, for example, it was 38.5%, in 1990 it was only 26.5%. However, 
due to population growth, their absolute number increased from 890 million to 948 million. (OECD 
2006. 5) [1] 75% of the illiterate population is in 10 developing countries, with a high proportion in 
Black Africa. Between 1970 and 2018, the number of writers increased significantly, from 68.891% to 
86.241, but still lower in African countries. [2] In Angola, for example, 66% in 2014, 62% in Burundi, 
but only 22% in Chad, while in the East African countries it is similar. In 2014, 79% in Kenya, 78% in 
Tanzania in 2014, and 70% in Uganda in 2014. [3] 

Another basic indicator of education systems is the schooling rate. This may apply to enrollment to a 
certain level of education or to the enrollment rates of a given age group. For example, in terms of 
primary education, the gross schooling rate refers to the total number of primary school pupils in the 
total age group. This rate can be as high as 100% if younger or older schoolchildren enter and stay in 
the system. [3] 

International organizations are primarily in favor of increasing the number of qualified people in 
society. UNICEF, UNESCO and the World Bank developed a joint program in 1990 called Education 
for All (EFA). A global initiative to provide access to education for all by 2015, but implementation is 
still ongoing. Often linked to other programs, it supports both non-formal education and local and 
broader schooling programs that provide useful knowledge. 

An independent group developed the Global Monitoring Report for the EDF, the successor of which is 
Global Education Monitoring (GEM). Its main task is to monitor progress towards educational goals. 
[4] In poor countries, campaigns are often launched alongside learning, with six general goals based 
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on international agreement. This six internationally agreed education goals aim to meet the learning 
needs of all children, youth and adults by 2015. 

„Goal 1 Expanding and improving comprehensive early childhood care and education, especially for 
the most vulnerable and disadvantaged children.  

Goal 2 Ensuring that by 2015 all children, particularly girls, children in difficult circumstances and 
those belonging to ethnic minorities, have access to, and complete, free and compulsory primary 
education of good quality.  

Goal 3 Ensuring that the learning needs of all young people and adults are met through equitable 
access to appropriate learning and life-skills programmes.  

Goal 4 Achieving a 50 per cent improvement in levels of adult literacy by 2015, especially for women, 
and equitable access to basic and continuing education for all adults.  

Goal 5 Eliminating gender disparities in primary and secondary education by 2005, and achieving 
gender equality in education by 2015, with a focus on ensuring girls’ full and equal access to and 
achievement in basic education of good quality.  

Goal 6 Improving all aspects of the quality of education and ensuring excellence of all so that 
recognized and measurable learning outcomes are achieved by all, especially in literacy, numeracy 
and essential life skills.” [3] 

Despite all efforts, the provision, development, and reality of positive statistics are not always 
encouraging enough. It is also evident that those who are starting out in difficult circumstances are 
struggling with learning failures, are missing out, often failing to obtain a basic qualification, and have 
no qualifications. The Unesco Revealed in its 2017 Global Education Monitoring Report that is around 
264 million youngsters do not attend school. [5] 

Motivation is one of the cornerstones and drivers of the required education. This is particularly 
pronounced in the so-called. In developing countries such as Asia, Latin America, and Black Africa, 
and justifies the reflection on the effects of campaigns to engage in education. Development programs 
and campaigns often state that the lack of school closes in the jail of underdevelopment. A well-known 
slogan in Africa is that enrollment and basic education are the keys to prosperity, happiness and 
progress. 

2 METHODOLOGY 
I use data from different reports and other literatures and determinants of learning motivations for 
young adults in East-Africa were examined with ethnographic research methods. The main source is 
my fieldworks in East-African countries from 1999 till now.  

Observations are the foundations of ethnographic data collection. The specific method of cultural 
anthropology, participant observation, was mostly used when it was possible. This requires a longer 
stay or multiple returns on site. Its authenticity is ensured by establishing a good relationship with the 
locals. It means the presence of a researcher in a naturalistic setting and the witnessing of events and 
activities. Observations provide the advantage for a direct view of phenomena under study and 
complement it through verbal interview reports. During my fieldworks I have visited the most different 
settlements, etnic groups, different types of schools, and I met a wide range of people, from illiterate 
people to the teachers of a university. They are my primary source of information, wich helped me to 
supplement the knowledge coming from other sources, and to identify hardly recognisable 
correlations. In this way I could better understand the socio-cultural system. 

The data collection tool is the notes and fieldwork log, which is a detailed description of events, 
conversations, and photos, and if possible, audio recording to ensure completeness, or video 
recording. As far as interpretation and settlement are concerned, I strive to review and organize the 
results with the informants. 

The current study focuses on young adults included the literacy assessment. Because interviews take 
place time after time during years, and I went back to some places later, respondents were between 
the ages of 17 and 47. I met 424 people who had basic learning experiences, but others do not have 
any school experiences, and some of them had a high degree of education. 252 of them young adults, 
84 teachers and 88 of them not school informants but family/community members, relatives, parents, 
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local residents, 88 of them are not school informants, but local residents, mission nurses, doctors, 
organization staff, project staff, household workers.  

During the fieldworks I saw some projects designed to young adults, I went to different areas and visit 
many schools. I met a wide range of learners and local community members.  

I randomly made interviews (unstructured forms), and randomly selected respondents to participate in 
a conversation about literacy, learning and using what they have learnt. The study’s response rate is 
high: 95.6 percent of informants talked about their life, their school and future imagines and their 
learning motivation.  

In-person and in-group interviews were carried out with 352 persons at different sites in Dar es 
Salaam, Moshi, Arusha, near Oldoinyo Lengay and Kilimanjaro villages in Tanzania; Mbale in and 
around in Uganda, Nairobi, between Nairobi and Kenya Mounten and its surrounding villages, in 
Eldoret. All interviews were conducted by myself. 

In some cases multiple interviews were conducted with young adults to enable the respondents to 
answer the most important questions about education. The interviews were spontaneous, unstructured 
or semi-controlled, with pre-defined core topics, but not with specific questions (question-answer). 

This etnographical approach ensured that specific areas were covered in each interview, but also 
allowed unanticipated themes to emerge. Core topics were: (1) experiences and perceptions of 
learning (experiences, stories, opinions); (2) support from the environment (teachers, relatives, 
friends); (3) learning content (important, interesting, useful, difficult); (4) learning motivations and 
obstacles (interest, learning desire, goal achievement, usability, further learning). 

3 RESULTS 

3.1 External motivation 
July 25. 2009: Karama, 20, never went to school. He would like to work, would like to have his own 
small shop once, but it can come true only with the help of his urban relatives, in Dar es Salaam, 
Tanzania. Acquiring basic education would probably advance your plans. 

August 12. 2015: Carolina, 22, she would like to finish her studies but now she is in a hard situation, 
she is pregnant and she has to create her livelihood in Arusha, Tanzania 

July 16. 2017: Shani, 26, she would like her three children to attend school but there isn’t one close 
enough to her village, Valiso, Uganda.  

August 28, 2005: Kiragu, 17, studied up to third grade but dropped out during the initial ceremony 
period because of his absences. He works as an auxiliary, washes cars, guarding, packing to make a 
living, near Mount Kenya. He lives somehow, but he doesn't know what will happen with if he gets 
sick.  

I have encountered many similar difficulties, many people are in a difficult situation. For them, most of 
the campaigns, education programs, they promise the easier life, to which need "only" to learn. 

There are a million reasons why it is important for them to go to school and for many of their similar 
unpopular colleagues. From these perspectives, only a few: 

- Promoter of self-actualization and enforcement 
- Making your own culture, lifestyle and identity, and others right 
- A safe base for navigating the world, expanding job opportunities, and self-realization 
- Independence, that is to say, the vulnerability, the elimination of a subordinate situation 
- Opportunities and different forms of development, self-development 
- To ensure prosperity 
- Negotiate, debate, represent ourselves 
- Understanding and appreciating their own roles 

Many will seize the opportunity, but many will stop learning or the initial fall will end, with poor results 
in basic education and no further learning. it is also obvious that the lessons learned are not or hardly 
utilized.  

7484



Why is there such a high drop-out rate from classes after enrollment? The study found the lack of 
motivation of students or the difference between official motivations and their own motivations. It also 
cleared that the content, the methods and the personal side, like literacy coordinators and volunteer 
instructors, were some of the powerful factors. Learner was demotivated because they didn't get what 
they expected from the school knowledge. 
Why their motivation is difficult to sustain? The motivation that really drives students is the answer to 
the question. 

3.2 Real motivation 
The goals of the Western approach have spread and are usually formulated. Only the attentive eye 
and the ear can detect the hidden thread that shows the other side of learning thinking, the real 
motivations. I gathered different data, statements, and communications about adult education, in 
different contexts from basic education, about why they come to school. During my fieldwork, it has 
become increasingly clear how important learning success is, why they come to and sit at school after 
a long break or without previous institutional learning experiences, which leads students to this step. 
There is a pattern that reveals some of the real motivations. 

3.2.1 Practical reasons 1: To achieve another goal 
Many see basic education as a bridge to the opportunities they may need for writing, reading and 
counting. Here, motivation is not learning, but what it provides to the school. This usually opens the 
way later, with the completion of the lower school, with no other access to it. At least half of the 
reporters mentioned that they would benefit from driving license in the future, so they came. Programs 
often promise such benefits explicitly when completing the course. 

In other contexts, bank loans, social support, or housing support are the real goals. 

Sometimes the desire to read certain printed documents is simply motivated. Depending on world 
view, religion, reading the Qur'an or the Bible, or reading magazines. Several people mentioned that 
they do not know what is written on postal items, especially vouchers are important to them, but they 
have to contact the official letters as well. There is also an important motivation here that they are not 
welcome to know about such matters, because if someone gets some kind of support, they need to 
share with their relatives and run out soon. Some also said that interpretation is difficult even if 
someone reads what is written. 

However, some have hardly mentioned the use of writing. Few people want to write letters or longer 
documents, no novel or children's book. Some small business or family-owned individuals have been 
billed, recruited, and recorded. Still, in such cases, the students did not think about it, or rather they 
left it to others or continued their work in their usual way. 

This motivational background is quite specific and a realistic, practical use to drive. The level of 
motivation changes accordingly. It is high enough for specific, personal purposes, but it does not 
harmonize with the goals of the programs and disappears almost completely in areas that are less 
important in person. Keeping new knowledge in future plans is the key to keeping the level, which also 
determines endurance for the goal. In addition, the intention to use the new knowledge after the 
completion of the course does not really appear. However, this may also be due to difficulties in 
understanding and adapting the learned. Pupils admit that they do not touch the calculation and that 
writing is more difficult than reading. 

3.2.2 Practical reasons 2: New motivations in technical tools 
Lerionka, a young Maasai man enrolled in a school program because he decided to study for reading 
and writing. Recently, he even said I didn't want to pick up a school because the massage was 
nothing, because it couldn't, no. She didn't feel the lack of European-type learning, her environmental 
check, and her advice. Why did you decide differently now? His answer is: because he has a money-
making opportunity, if he has no homes, he is in Zanzibar at the same time and started a mobile 
phone on the ground. A year ago, to make sure the phone number was learned and learned, it was 
versatile. His work expanded his circle of acquaintances, he had already received and sent messages. 
I liked being able to communicate on the phone in a new way, to enjoy pictures and photography. 
Finally, it looked like we were looking to do it, run for others by reading messages on the mobile phone 
and crawling. You can also use your phone for social and entertainment activities, but you can also 
use the search engine for information. 
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In addition, Internet correspondence should be noted as the numbers have to be defined. 

I have seen more and more cases in his surroundings and elsewhere. Many people consider the 
house as an important house, in relational relationships, and even more people are amazed at the 
possibilities of digital technology. There is the following image-sharing and telephony popular, but low-
literacy reporting method. 

In practice, the technical equipment is a learning environment, the level of motivation is high, 
continuous and concentrated. Interestingly, we formulate more needs to learn writing and reading. 

3.2.3 The way for further learning 
There is a hopeful effect of learning that is related to the hopeful type of motivation. He believes that a 
basic information individual will lead to further education, which will take from level to level to higher 
education. The end of the process is to make sure that a good life begins. This motivation to suggest 
that a veterinary surgeon has the power to learn from outside, in reality, is experiencing a serious 
struggle. Learning outcomes will be worse over time, given and confronted by young people, that 
further education is not automatic and does not support them, they have to solve themselves. 
This number is a program that includes the following: if you arrive on the stock market, your learning 
skate and motivation will pull you down. If you want to learn a little more, look at the pictures and 
progress further from step by step. The opposite is a sign of disappointment, dissatisfaction, lack of 
perseverance that they do not have the needs, their needs, but they have chosen to learn only for the 
knowledge and literacy they need. 

3.2.4 Emotional/socio-cultural causes: guarantee of social status 
This motivational group is a symbol of Western lifestyle and learning status. The roots of this can be 
traced back to colonial rule when they selected a layer according to their goals, who they were 
enrolled in. There was a qualitative difference between schools and education for Europeans and 
locals, and then the school became mandatory. Essentially, the former colonies received a higher 
ranked cultural and educational system, which was part of the power culture and a symbol of better 
life. The backwardness often mentioned in the development programs, the division of the world into 
the advanced-underdeveloped categories further strengthens the idea of inaction, ignorance, and 
worthlessness. Avoidance is almost a must for many to enroll in school. Accordingly, almost all my 
contributors relate learning to important issues such as acquiring and maintaining recognized social 
status, or as stigmatization. In this group, there are most people who just want to write down their 
names, but don't read what they sign, but I would like them to be classified as literate. Some people 
believe that they can be among those who are representatives of organizations and their attitudes. It 
means that they live better than the average, which can motivate the desire for status, belonging to the 
learned layer. These young people exist between two worlds and learning is a function that 
symbolizes something. The knowledge they have acquired does not have a practical side, their 
specific purpose and the way they are used. In this case, the motivation is the least real and it will go 
down, but they stand so hard that they get rid of the shame they feel. However, forced antecedents do 
not serve the lust of learning and in the way of motivation that is tailored to their own needs and 
interests. 

3.3 Background factors: The importance of the African perspective 
In summary, participants often experience education as a call from outside, stronger institutional 
institutional frameworks for power culture, and the presence of those who are not or hardly familiar 
with socio-cultural circumstances is not always smooth. The most noticeable phenomenon is that the 
effects of the campaigns last for a long time, the participants of the program act only for meeting the 
expectations, or at best for the community, the conversation and the common meal. The expected 
result exists on the numerical level of enrollment and participation, but in reality it does not advance 
the participants. The results of enrollment rates in many cases are only seemingly successful, as 
enrollment does not necessarily mean that children, and especially adults, attend school to study or to 
complete compulsory classes.  

The importance of the African perspective is indisputable. The goals of development programs are 
universal and the good intentions of promoting equality are no doubt inclined to disregard the 
relationship between the individual and society, and ignore the role of history, and specific local and 
individual expectations may be under threat under important goals. As a result, local value orientations 
and practical needs of adult learning are neglected, so the motivation to understand the importance of 
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learning and achieve persistent doctrine is lost or completely different from the goals of organizations. 
That is, instead of first trying to replace their motivation with something else, something we thought 
was important. We can move away from our own beliefs. 

A typical example of this is often found in educational programs: foreign volunteers or locally trained 
people teach English alphabet letters and associate the letter "A" with Apple. However, for most 
Africans (especially in the countryside), this does not mean anything or at most cask is an import, 
exotic luxury item. Where daily meals are luxurious, it's difficult to understand and remember this 
word. So yes, education in Africa is important, but more importantly, the quality of education must be 
examined! 

4 CONCLUSIONS 
More thoughtful, differently organized content and otherwise structured, long-drawn-out programs are 
needed, starting from African perspectives. We need to understand African behavior and thinking 
better. To do this, we need to increase our understanding of our own, rather than stick to Western 
perspectives. Mainly their socio-cultural experience and emotional background. 

There is a need to develop curricula that meet local needs as well as to select and sensitize future 
students: the accepting attitude and the willingness of the trainers to work. Teachers need to be 
trained and trained for learning. This will keep the attitude of the locals to the doctrine of formalin and 
replace the negative attitudes. 

It is therefore preferable to use the bottom-up method in the programs to build on the needs of the 
locals, to respect existing knowledge and build on it. That is, instead of first trying to replace their 
motivation with something else, something we thought was important. We can move away from our 
own firm beliefs and learn about the socio-cultural background, motivation, sensitivity and needs of the 
participants. 
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