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Abstract 
The research is devoted to evaluating the effectiveness of online tools and technologies in preparing 
MBA students for LCCI qualifications in Business English. The authors believe that the integration of 
such online tools as Quizlet, Kahoot, Instagram and Google Classroom can increase the effectiveness 
of building foreign language communication skills required for business communication and successful 
preparation for LCCI exams. Taking into consideration the specifics of teaching in-service 
professionals who have higher rates of absenteeism due to job commitments the authors state that 
they may benefit from distant learning and online teaching tools. Upon comparison of learning 
outcomes in two groups (the experimental group where all the above-mentioned tools were 
implemented and the control group), it was confirmed that the students' mastery of thematic 
vocabulary and basics of correspondence required for successful oral and written business 
communication has increased significantly. 

Keywords: online resources, MBA students, learning experience, improved performances, learning 
outcomes.  

1 INTRODUCTION 
Due to requirements of international accreditations, increased globalization of higher and further 
education and tough competition in the area, more and more universities and business schools deliver 
courses delivered in English. At some institutions over 25% of educational courses offered to Master 
degree or MBA students are delivered in English [1]. This practice not only allows universities to 
attract higher revenues, but also makes their alumni more competitive on the labor market as English 
is the main language of business nowadays [2].  

However, in the Russian Federation only a few universities deliver graduate programmes in English [3] 
and even fewer – MBA programmes in English [4]; at the same time, the level of English language 
competence in Russia is very low except for large cities [5]. A lot of professionals feel insecure in 
international environment as they have poor foreign language knowledge and it is especially so when 
we refer to communication skills. As Russian MBA alumni have to compete with their international 
counterparts, it is evident that during their studies they have to master a foreign language and, if 
possible, receive additional qualifications in English to secure their future. Although there is a clear 
need for development of business communication skills in English and many MBA programmes 
include relevant courses, not all MBA alumni in Russia achieve high level of English language 
competence. Such factors as heterogeneity of MBA groups caused by students’ diversity and high 
levels of absenteeism due to heavy workload impact the learning outcomes in a negative way [6].  
Besides, adult learners are exposed to higher stress levels and feel more uncomfortable and even 
sometimes vulnerable when learning a foreign language than the younger ones [7]. Another issue that 
has to be addressed in terms of this paper is the discrepancy between the teaching approaches used 
in most Russian schools and the innovative teaching methods that have to be applied if a foreign 
language instructor aims to develop foreign language communication skills in their students. In Russia 
knowledge based teaching approach has been used for a long time and most of adult learners are 
more accustomed to drilling words and grammatical structures rather than to practicing functional 
language or being involved in business correspondence. Thus, it becomes obvious that new learning 
patterns have to be introduced in the classroom and new learning styles have to be formed.  

In order to improve the situation and enhance educational experience of MBA students it was decided 
to integrate on-line resources into the English language course to combat the abovementioned issues.  
The authors believe that use of Quizlet, Kahoot, Instagram and Google Classroom can positively 
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influence overall results received at the end of the English language course and, in particular, 
students’ performance at LCCI examination English for Business. 

2 METHODOLOGY 

2.1 Writing skills Determination of inhibiting factors 
In the course of MBA students training the following inhibiting factors were observed: 

1 Absenteeism. Due to unpredictability of working schedule and high workload MBA students are 
likely to miss from 10 to 40 percent of classroom sessions. Iа students do not have access to 
the materials studied during the session and no opportunity to practice the material 
independently, there is a high probability that such a student will drop out of the course.  

2 Different learning strategies and pace of learning. Students acquire material in diverse ways at 
different speed. Some students might require longer exposure to the instructor’s explanation or 
more material in order to progress.  

3  Vulnerability. Adult students are more likely to feel uncomfortable when learning a foreign 
language. They may be reluctant to participate in classroom activities if their status, reputation 
or self-confidence are at stake.  

These are the most frequent inhibitors that have to be considered and addressed in order to enhance 
students learning experience and outcomes.  

2.2 Survey description 
In order to measure the effectiveness of integration of such tools as Quizlet, Kahoot, Instagram and 
Google Classroom, a survey was conducted. In the frameworks of the survey the authors compared 
two groups of MBA students at Plekhanov Russian University of Economics. The control group studied 
English using traditional materials, such as a textbook, video and audio resources developed and past 
papers of English for Business from LCCI. The experimental group used the same resources and in 
addition the on-line tools mentioned above. Both groups had a number of characteristics that made 
the comparison possible: 

• study period. English language course lasted for 8 months for both groups. The number of 
classroom sessions over the period was the same – 4 hours per week; 

• relatively similar in terms of the English language proficiency. Both groups consisted of students 
whose level varied from elementary (A1) to pre-intermediate (A2).  

• the number of students in each group. The initial number of students in control group was 7 
students and 8 students for the experimental group. 

• students’ diversity: 
o different professional backgrounds; 
o both groups had students from 26 to 45 years old; 
o status – from junior managers to company CEOs; 

It was decided to compare performance of the students in each group on the basis of the following 
criteria: 

• English language acquisition (via a placement test and end-of-the course test); 

• Level of absenteeism and drop out from the course;  
•  Proportion of students taking international examination (English for Business from LCCI) at the 

end of the course; 

• Overall satisfaction level of the students.  

In addition to doing tests and observing students’ performance over the study period, individual 
interviews were conducted at the end of the course.  
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3 RESULTS 
In this section the authors provide the overview of the results achieved when introducing different on-
line tools. 

3.1 Using Quizlet and Kahoot 
Being one of the most wide-spread platforms for learning words and expressions in a foreign language 
Quizlet has become an indispensable tool for many students and teachers. Quizlet was introduced as 
a means of words and expressions revision. Quizlet modules were created by the instructor and 
provided to students in the experimental group after each classroom session. The students used 
Quizlet independently and were able not only to revise words from their target vocabulary but also to 
practice functional language and simple grammatical structures. For example, students had modules 
in asking questions in Present Simple, using formal and informal register when communication with a 
business partner, practicing acceptable ways of rejecting a request or a proposal. Kahoot was used in 
the classroom in order to check the students’ progress and introduce an element of competition which 
was expected to increase motivation of student. It was obvious that all students in the experimental 
group found Quizlet to be extremely effective as a means of studying and revising vocabulary. High 
level of activity was observed by the instructor – students logged in on almost daily basis (more 
seldom at later stages of the course) and asked their instructor to create more modules covering 
different topics and functions. The features that the students appreciated the most included: the 
possibility of revising words at their convenience; variety of training modes; no obligation to revise the 
whole module every time; possibility to create their own modules; possibility to listen to recorded 
words. However, Kahoot failed to produce equally positive feedback. Although most students enjoyed 
competing with each other when using Kahoot in the classroom, some of them found it “not serious”, 
“too much fun” and even “annoying” due to its music. As English language classes are scheduled from 
7.00p.m. to 10 p.m. and MBA students come after a working day it was decided to cease using Kahoot 
in the classroom in order not to provoke higher dissatisfaction.  

3.2 Introduction of Google Classroom   
Initially, the main function of Google Classroom  for MBA students was to ensure that all students 
have access to the material handed out during a classroom session or to any supplementary material 
that is considered to be useful for the group. However, later it was decided to use it to provide 
additional writing practice via the platform. Having limited time for education due to intensive work, 
students often failed to submit their writing tasks. However, as LCCI examination English for Business 
was set as a desirable target at the end of the course (and the obligatory part includes writing a 
letter/email/memo), practice in business correspondence was seen as essential. We encourage 
students to communicate with us via Google Classroom whenever they needed any guidance or 
additional instructions; however, all communication had to be conducted in English and either in the 
form of emails or memos. As the communication was carried our if the students required some 
assistance, authentic situation for communication were created; moreover, the length of each piece of 
correspondence was not sent by a task (as in the examination) but depended on the volume of 
information a student decided to communicate. Thus, even if students failed to complete their written 
homework, they still had practice in writing emails or memos on daily basis. Moreover, students were 
motivated to select appropriate vocabulary and grammatical structures as they realized the  
importance of expressing their ideas in a comprehensible way. Thus, by the end of the course 
students in experimental group had developed skills of written communication and felt confident about 
writing for the exam, while in the control group this skill was underdeveloped. 

3.3 The Use of Instagram  
Instagram proved to be a valuable tool in enhancing educational experience of undergraduate 
students. It is extensively used by the authors in order to communicate with students, familiarize them 
different cross-cultural aspects of business communication and even to encourage students to write 
blogs in English. However, in the case of MBA students the use of Instagram in the training process 
was limited. While the majority actively followed the instructors account, read and commented on the 
posts, however, they were not highly involved so that they would write their own blogs. Although some 
of the students (2 out of 8) were reluctant to create accounts in Instagram, and Instagram was mainly 
used only as an option for those who wanted to have insight into cross-cultural aspects of business 
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communication, more reading practice and fun, live broadcasts and videos posted by the instructor 
were among top methods favored by the students. 

3.4 Students’ satisfaction and involvement when using on-line tools  
At the end of the course students in the experimental group were interviewed in order to either prove 
or disprove the results of classroom observations conducted by the instructor. In 80% of cases 
students’ feedback about using on-line recourses coincided with the instructor’s conclusions about the 
value added to the training process by Quizlet and Google Classroom.  

Considering all abovementioned it can be concluded that although on-line tools in general prove to be 
effective in terms of improving MBA students’ motivation and performance when learning a foreign 
language, some of them have only limited application in the classroom and, consequently, should be 
use with caution.  

Table 1. Satisfaction and Involvement when using on-line learning tools  

 High  Medium  Low  

Quizlet Satisfaction  
Involvement  

  

Kahoot  Satisfaction  Involvement 

Google classroom  Satisfaction  Involvement   

Instagram   Satisfaction  
Involvement  

 

3.5 Comparing learning outcomes in control and experimental groups 
Comparison of the end-of-the-course results showed it can be concluded that use of on-line tools such 
as Quizlet, Google Classroom and, in the lower degree, that of Kahoot and Instagram  helps to limit or 
even eliminate the inhibiting factors that have negative impact on MBA students’ performance and 
progress when learning a foreign language. The tools allow to minimize negative consequences of 
missing classes as all required material is available on-line, often supported with short videos 
recorded by the instructor. Moreover, students were able to organize their self-study at the time and 
pace convenient for them. Finally, lack of pressure and possibility not to expose all work done to 
anybody created more relaxed learning atmosphere for adult learners. The summary of comparison of 
the end-of-the course results is given in Table 2.  

Table 2. Comparison of the end-of-the-year results in two groups  

 Absenteeism  Drop out  Performance  LCCI examination 
(people) 

Control  
High (over 30 % of classes 

unattended by 60% of 
students in the group) 

4 (out of 7) Low  1 

Experimental  Low (less that 10% of 
classes unattended) 1 (out of 8) High  8 

4 CONCLUSIONS 
In conclusion it has to be mentioned that integration of on-line tools in the process of teaching the 
English language to MBA students leads better performance of students both during classroom 
sessions and when taking an examination. However, it is essential not to overuse the resources as in 
separate cases adult students can demonstrate reluctance when exposed to them.  
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