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Abstract 
From the pre-school to the high school education, the teacher-student relationship has been mostly 
seen through the caring concept, which has been thoroughly explored and described in the literature. In 
other words, the importance of emotional, close and meaningful teacher-student relationship has been 
proven for student's healthy and positive development and school achievement. However, at higher 
levels of education, the situation is somewhat different. The teacher-student relationship at university 
level and the way students construct the understanding of developing this close and meaningful 
relationship are still not sufficiently explored. Since we deal with the adult-adult relationship in this 
context, there is a question of boundaries between teachers and students, i.e. the need for closeness 
and the need to express any emotions in academic environment. However, in such a neutral climate, 
where teachers are distanced and do not provide climate for expressing and understanding of the 
emotions, we wonder how successful their relationship will be with their students after graduation.  

Accordingly to previously mentioned, the aim of this qualitative research was to explore student 
teachers' perspective on emotions and relationships in education, and to identify the factors influencing 
their perception of teacher-student relationship and the importance of expressing emotions in this 
relationship. The focus was on their experiences during the studies, especially on teaching practice 
experiences. Students in their last year of studying in Croatia were interviewed in focus groups. The 
students' responses clearly show that they are aware of the importance of expressing emotions to create 
positive climate and close relationship for children to feel more open in expressing their own emotions. 
Students face some emotional fears that might cause them doubt the correctness and the way of 
expressing their emotions to their future students. For example, they mention the fear of losing their 
authority and lack of discipline, the feeling of teacher's overload, the possibility of children's manipulation 
of emotions, and the potential misunderstanding of the emotional reactions and teachers' actions. The 
last fear that is present in (especially male) students is particularly important and indicative since it has 
not appeared in the literature so far, and is largely based on their experiences during the teaching 
practice and on lack of the critical reflection on that experience. The results of the research point to the 
importance of close and meaningful relationships in higher education, in which students will feel 
psychologically safe and free enough to critically reflect on their experiences. Such experiences could 
be crucial for the formation and the development of healthy and positive relationships in the future. 
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1 INTRODUCTION  
According to the fact that a man by his nature is a social being and that he actually could not become a 
man outside human society, his life from birth is characterized by relationships with others in his 
immediate environment. Depending on the quality of these relationships, he will develop either in a 
positive direction or in a negative, regressive direction ([1]). Emotions, which are integral part of human 
being, make the basis of these social relationships. In other words, emotions cannot be separated from 
daily human interactions and relationships they establish with other people. Those emotions determine 
the uniqueness of that relationship and its nature. After the parents – child relationship and the 
relationship with the peers, the next significant relationship in an individual’s life is the relationship he 
establishes with his teachers.  

Hargreaves ([2], [3]) confirms that the process of teaching is an emotional practice because interaction 
between teachers and students is filled with the emotions on a daily basis. He suggests that "teaching 
activates, colors, and express the feelings and actions of teachers and those they influence. Teachers 
can enthuse their students or bore them, be approachable to or stand-offish with parents, trust their 
colleagues or be suspicious of them. All teaching is therefore inextricably emotional – by design or 
default" ([3], str. 1057). But, to create and maintain close and meaningful relationship the teacher should 
have developed emotional competences. According to Goleman ([4]), five basic emotional competences 

Proceedings of EDULEARN19 Conference 
1st-3rd July 2019, Palma, Mallorca, Spain

ISBN: 978-84-09-12031-4
9983



are the ability to express emotions, mood control, the ability to empathize with the emotional state of 
other people, self-motivation and the motivation of others, and developing various social skills. However, 
emotions should not be reduced only to technical competences. They should also be observed through 
the lens of interaction and experience, or interrelationships in classroom. It is necessary to emphasize 
the teacher – student emotional attachment as equally as the achievements or learning outcomes ([2]). 
Since the teacher is here responsible for creating conditions for free and undisturbed experience, 
expression and understanding of emotions, it is of utmost importance that he understands his own 
emotions firstly. However, the teacher’s understanding of his own emotions and emotions of other 
people depends on his own expectations and expectations of other people regarding his emotionality. It 
also depends on how much the structures in the school respect and promote freedom of expression and 
understanding of emotions ([2]). 

Expectation patterns and school organization create specific types of emotional geographies, which 
encourage or hinder the development of close and meaningful relationships between teachers and 
students (but also parents). In addition to that, the concept of emotional geography helps in identification 
of support factors or threats to create fundamental emotional relations that arise from distance or 
closeness in interactions or relationships. Hargreaves ([2]) distinguishes five types of emotional 
geographies – sociocultural, moral, professional, political and physical geography. Sociocultural 
geography refers to the differences in culture and social class, which can make participants strangers. 
Moral geography refers to the disparity between their values and purposes, where there is no possibility 
of discussion and mutual agreement. Although the importance of close and meaningful relationship 
between teachers and students is clear and has been proven for the positive development of students, 
teachers often encounter contradictions - they are expected to be professional, to avoid emotional 
entanglement with the students. In other words, "the dilemma for teachers is that, although they are 
supposed to care for their students, they are expected to do so on somewhat clinically and detached 
ways - to mask their emotions with parents and control them when they are around students" ([3], pp. 
1069). That is professional geography. Relationships based on power and hierarchy can ruin a 
relationship based on understanding of emotions. This makes political geography. Physical geography 
refers to occasional and formalized contacts with students which can disturb the process of creating and 
developing conditions for emotional relationship. Furthermore, teaching needs to be focused on a mutual 
understanding, on a continuous process of learning about each other and on a creating climate of 
acceptance and a sense of security ([5], [6]). All this should be considered during the higher education 
of the teachers.  

Students of teacher studies should be approached with the same sensitivity and awareness with which 
one day they should approach their students. This means that it is important to take care of their feelings. 
Bolin ([7]) notes that students’ experiences should be connected to their personal thoughts, feelings and 
reflections in order to contribute to their personal and professional development. Otherwise, they will 
quickly forget what they have learned. However, students themselves often point out that in the context 
of their teaching profession, they are more concerned about feelings of their own values and lack of self-
confidence than gaining competences and skills ([8]). One of the ways in which they can develop a 
positive self-image and self-esteem is to work on their abilities and skills through the teaching practice 
during their study. Furthermore, teaching exposes the individual’s personality in such a way that no 
other profession can. The future teacher is constantly observed by children, teachers and colleagues. 
As a student, he or she receives constant explicit and implicit feedback about the teaching performance 
and about himself as a person ([9]). Dobbins ([10]) confirms that the process of experiential learning that 
occurs during the teaching practice is a very emotional process that can significantly affect students’ 
self-esteem. They face a new and unfamiliar context in which they need to apply their knowledge and 
skills. In the beginning it doesn’t have to be very successful. As a consequence, one may doubt his 
ability to teach and educate, the ability to deal with problems that may arise at any time, interpersonal 
communication skills and ultimately the learning process itself. This is why it is important to provide them 
with the conditions in which they will be able to reflect on their experience and understand the wide 
range of emotions they have experienced. It is also important for them to get a feedback on efficiency 
of their performance and teaching behavior. Therefore, if the professors, supervisors and mentors only 
point to what is negative or what is not good, they can significantly ruin student’s self-esteem and self-
image. Moreover, they can create a “negative circle or cycle” of feelings and behaviors ([10]), p. 20), 
which is also related to their negative self-image. For example, when students feel insecure or anxious, 
that will have a direct impact on their teaching. Moreover, they won’t tolerate unpredictable situations in 
the classroom, which may occur in project-based teaching, and will therefore more frequently use frontal 
style of teaching in order to ensure the illusion of control over the teaching situation. Burns (according 
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to [10]) confirms that individuals with a higher level of self-esteem are more likely to use student-
centered approaches and less teacher-directed approaches.  

When students receive positive feedback on their performance, not just the negative one, they develop 
confidence in their own ability. This leads to the development of a positive self-image and further 
successful performances or actions, making it a positive circle or cycle. They may also feel negative 
emotions and anxiety, and have certain doubts about their abilities but accept them as a part of the 
learning process ([10]). Very often students have high expectations for themselves regarding their 
success in practice. When they fail to reach the standards they have imposed on themselves – like 
forming an emotional bond with students - they feel that they are not good enough. This can again trigger 
negative cycle of emotions, behaviors and images about themselves. ([10], [6]). 

Previous research has shown that students of social sciences, especially future teachers, pay particular 
attention to the establishment of close relationship with people. In other words, they have much more 
liberal and humanistic-oriented attitudes towards education, learning and teaching than students of 
technical or natural sciences ([11], [12], [13]). In addition, Celik, Saritas and Catalbas ([14]), have shown 
that those students who have positive emotions towards children, who express high levels of empathy 
and whose first choice was study of teacher education have more positive attitudes towards the teaching 
profession. However, Hoy and Woolfolk ([12]), and Maxwell ([15]) have shown that students at the 
beginning of their studies and before their teaching practice often have an idealized image of their 
classroom management abilities and gaining students’ cooperation. This idealized picture often 
becomes more realistic as soon as they enter school and gain some experience. Together with the 
idealized picture, students of teacher studies are motivated by desire to have a positive impact on the 
student development and by desire to change the world for the better with their teaching. ([16]) 

Rijavec, Miljević-Riđički and Vizek Vidović ([18]) confirmed the existence of the excessive students’ 
confidence in their abilities and competences before teaching experience in the Croatian system of 
higher education as well. However, it also has its positive implications if, of course, their self-confidence 
and optimism are justified. Skolverket (according to [19]) points out that the teacher’s self-confidence in 
his methodological and didactic competences and the fact that he enjoys teaching are factors which, 
regardless of gender, socioeconomic background and student achievement, positively correlate with 
student's assessment of who is a good teacher and what makes a good learning atmosphere. If students 
had teaching practice and experienced the role of a teacher, but still because of their excessive self-
confidence and optimism have a distorted image of reality, this doesn’t have to be merely their fault. It 
is possible that students are unrealistically optimistic about their and pupil's abilities because of the lack 
of quality feedback from mentors during their school practice. It may happen that they don’t reflect on 
their teaching as much as they are supposed to. This can be a significant problem because according 
to Hoy and Woolfolk ([12]), and Tuli and File ([20]), teaching experience during the studies significantly 
influences their later behavior and action in practice, possibly even more than theoretical courses. ([6]) 

According to Hoy and Murphy ([21]), students who are not sufficiently well-trained during their studies 
and ready for practice or those who consider themselves to be very successful teachers and think that 
their study experience won’t be significant rely on their own experience in the system of education and 
trial and error method. Furthermore, they are considered “insiders” ([21]), p.6), meaning that they don’t 
need new knowledge of what is happening in the classroom because they are fully acquainted with the 
territory through their previous education. Pajares (according to [21], p.6) further explains that in the 
process of learning how to be a teacher they simply rely on their past memories and beliefs that mostly 
remain intact. Zeichner ([22]) argues that this doesn’t have to be so. He claims that beliefs, attitudes and 
values can change during the study and that it should not be generalized because faculties can be 
significantly different when we talk about their structure, program and their success in preparing future 
teachers for practice. However, as Miljkovic and Rijavec ([23]) point out, positive emotions cannot be 
developed and nurtured, nor can their importance be understood only through the learning of factual 
knowledge, but need to be experienced. This means that higher education institutions should be places 
where expression and understanding of all positive emotions will be nurtured and encouraged. However, 
this is very difficult to achieve if studies of teacher education are still directed towards the formation of 
"effective" teachers. Such teachers are focused on the achievement of pre-determined standards and 
competencies in students, or on learning outcomes, which emphasizes the need to prepare students for 
the labor market. ([24, [6]) In Croatian educational policy and documents the emphasis is on the 
competences of students. Therefore, it is not surprising that the faculties and studies are also focused 
on developing effective teachers ([6]). 

The focus on teacher competences in higher education in Croatia started only in 2005. Previously, 
classroom teachers were educated only at teacher training colleges and completed professional studies, 
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not university studies. Subject teachers could study at university, which lasted longer. By introducing 
the Bologna process, new university programs and study cycles (levels), the education of classroom 
teachers and subject teachers is equalized, i.e. their duration (lasting five years) and the status of the 
institutions that educate them. But there are still challenges to be addressed, especially when it comes 
to the standards or competences that each teacher should develop until the end of the study ([25]). 
Toohey ([26]) states that university teachers have a certain advantage over classroom teachers and 
subject teachers at lower levels of education in controlling the curriculum and autonomy they have in its 
creation. But, there is another significant difference. Since in the higher education context it is a matter 
of adult-adult relationship, and not of children-adult relationship, the question of the boundaries with the 
students arises. The question is whether there is a need for closeness and connection between teachers 
and students in higher education. For example, some believe that teachers should fully refrain from 
expressing their emotions, since such neutral teaching and atmosphere is most appropriate for the 
student learning process. (Gates, prema [27]) Others show only positive emotions in order to achieve 
certain goals of the institution they are employed in. Still, there are many researchers who emphasize 
the importance of authentic expression of emotions. This implies appropriate expression of positive and 
negative emotions among all participants in the classroom. Only in this way they can gain experience 
and understand the value of meaningful, warm and supportive relationships that they will also develop 
with their students. ([28]) But the way teachers learn and develop these emotional competences during 
their studies with their teachers is less explored. It would be interesting to explore what forms student's 
perception and the understanding of the pedagogical relationship and subsequently their (emotional) 
competence and behavior in practice. 

2 METHODOLOGY 
In addition to the experience that each student carries out of his or her previous education, the 
experience gained during the study also shapes their perception of the role of teachers, their educational 
powers and boundaries, and shapes attitudes about particular educational issues ([29]). Accordingly, 
the aim of this qualitative research was to explore students' perspective on emotions and relationships 
in education, and to identify the factors influencing their perception of teacher-student relationship and 
the importance of expressing emotions in this relationship. In doing so, emotions were not seen as 
personal disposition, moral obligation or virtue of an individual, but they were from the aspect of social 
constructivism, explored through the interactions and relationships that students had established during 
the study. The focus of the research was on student experiences during the studies, especially on 
teaching practice experiences. A total of 13 students from the last year of the teaching study in Croatia 
participated in the focus group. In the first focus group there were seven students, and in the second 
focus group of six students. The qualitative data obtained during the realization of the two focus groups, 
with the written permission of all participants, were recorded with a video camera and a dictaphone. The 
data were transcribed and analyzed and reduced by comparison and contrast of the data and by the 
"cut and paste" method of similar statements together ([30]). Given the number of participants, the 
purpose of this research is not to make generalizations, but to provide a deeper insight into student 
experiences that shape the perception and behavior of students related to emotions and relationships 
in education. The research presented in this paper represents a smaller part of the doctoral work of the 
author ([6]). 

3 RESULTS 
When we are talking about the teacher's expression of emotions in the class, the students gave a wide 
range of answers and pointed to critical points. Most of the students agreed that the teacher's expression 
of emotions is extremely important for establishing and developing relationships with students, and that, 
in this context students will be able to freely express and explore their own emotions. One student 
pointed out: "If a child sees a person who is distant, cold, hm ... he will not want to connect, he will not 
want to... will not want to talk to that person. " Furthermore, students claim that emotions are important 
for creating a positive atmosphere in the classroom, as pupils will feel opened to cooperate. They noted 
that children would feel better and happier if the teacher shows his happiness in front of them because 
emotions or moods are "contagious". But this is not the case only with expressing positive emotions. It 
is equally important to express negative emotions in a proper way. One student explained this in the 
following way: 

“I think that children feel more open if a teacher, for example, comes that day and says: ‘Oh, my throat 
really hurts me, I cannot speak louder, I have a bad day, my head hurts’, I don’t know, ‘I had problems 
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with my child’, for example, at least my teacher does so while I was in elementary school, she had such 
an approach, and that approach was always functioning when we were too loud, it always worked, yes... 
to create empathy among us” 

They point out that by expressing emotions, whether positive or negative, the teacher shows to his 
students that he is, above all, a person with feelings:  

"They [children] have a certain idea of a teacher as a person who knows everything, who has an answer 
to every question. But that’s way I think that she has to show the emotions, to show that the teacher is 
... a teacher has to show that she doesn’t know everything... that... she sometimes feels scared, sad, 
happy, satisfied, annoyed... and that they can recognize it because that will affect the development of 
their emotions, the awareness of those emotions… that it is all human... human and normal..." 

The students emphasized that from the classroom atmosphere one can quickly detect whether emotions 
are actually present or suppressed, both by teachers and students. One of the students explains: 

"... when students come from the fourth grade in the fifth, often teachers say, 'We know whose class 
was this.' Because, teachers, by this behavior, in which there is that emotional part, subconsciously 
transmit some kind of climate, atmosphere on the whole class. So, if she is always cold towards them, 
I mean cold ... if she doesn’t show emotions, those children will know: well, I probably don’t need to 
show the emotions in the school. And then they among themselves, I mean there are such cases, among 
themselves, won’t share that emotional part. " 

One student also gave an example from teaching practice, where he noticed the teacher’s negative 
impact on students in that context, as did other student who also had a practice: 

(...) when I entered the [third] class, they stood up as in the army, greeted me, sat down ... (...) So, I was 
explaining to them, I expected [positive] reactions as well as from those ... from the first class. However, 
they are sitting and looking at me. First, I thought that they were afraid of me. I ask, 'Well, is there 
something wrong?', They say, 'No, the teacher doesn’t want us, how to say, to yell… until she asks a 
question.’  Then you can see how... how these attitudes affect those children, even those in the first 
grade. 

As it can be seen from the quote, students emphasized the importance of the teacher’s authenticity and 
honesty in expressing his emotions, as this directly influences both student behavior and expression of 
emotions. If children feel love and acceptance, they will be more open to talk and reflect on their 
emotions and they will be able to develop empathy. Students consider this very important because they 
are aware that there are children who don’t get enough attention and love from their parents. One 
student explained it: 

“(…) children should feel some kind of love. We know some cases where children come with various 
problems from home. They need an adult, a role model from whom they will learn about love, about a 
proper way of behaving, about the right way to live a life. That's why I think, as other girls, that it's very 
important to show emotions and to teach about emotions. " 

However, they believe that balance and the establishment of certain boundaries are important in the 
teacher’s work and in expressing emotions. As one student pointed out, the reason why this is important 
is not to “spoil them too much”. One student expressed fear because children will maybe relate teachers’ 
positive emotions and affection with parental care and love, which could cause some difficulties: 

“(…) I believe that a teacher should express his emotions to a certain extent, because if we become too 
close to children, it can later reflect on discipline, and we will not achieve a certain effect regarding 
knowledge. You won’t be able to work with this... with that ... with such children if they behave the way 
they behave towards their parents at home. So, in 45 minutes, you've got to do a bunch of things, we 
all know that, and if you do not make it, what then? Will you then leave it for the next class and make 
yourself a problem? So, okay, work with them in a way that you show emotions, that you are friendly to 
them, but to a certain extent. That's my opinion." 

In this quote can be seen that the most common reason why students believe that a teacher should 
refrain from expressing emotions to a certain extent or why expression of emotions should have certain 
limits – because of the fear of authority loss and difficulties with classroom management. However, their 
answers also show some other factors which make them insecure in the way they express emotions. 
These are feeling of teacher overload, the possibility of child manipulation, and the potential 
misinterpretation of emotional reactions and teachers' actions. 
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Regarding the fear of loss of authority and lack of discipline in the classroom, the gap between theory 
and practice can be seen in student responses. This difference is seen between what they learned 
during the studies and the reality they faced in teaching practice. They especially emphasize that this 
fear is more common among beginning teachers, who don’t have much experience in teaching. This 
can be seen in the conversation among the focus group members:  

S(tudent)4: Well, maybe because of that what S. said, they are afraid that there wouldn’t be that 
discipline in the classroom. That is certainly one of the most important reasons why. Because if I show 
my emotions, maybe they will think that I am weak and they won’t listen to me anymore… 

S1: Yes, you lose the authority. 
S3: Maybe they are afraid, yes… 
S1: I think that this is the problem for younger teachers, as we are now. Well, we understand… 
S4: We are emotional 
S1: …emotional. We are all adults, we are great, yes, I know… 
S: (laugh) 
S3: Until we enter the classroom. 
S1: Yes, but when we enter, then it’s serious. I mean, I remember our public lectures1, I know 
what happened, we can say whatever we want. But… but… yes, I agree with my colleague and I 
think that younger teacher have these problems because older ones have experience. With his 
experience he can do 90% of all his classes, he doesn’t need the curriculum. He knows how to 
do it and that’s it. While we will have to, well, remind ourselves. 

In addition to that, they think that the teacher is bothered by the extra work (paperwork, enrollment, 
professional training attendance, writing lesson plans, conversations with parents and so on) which 
makes them feel burdened. From a student perspective, the teacher cannot devote himself to important 
things, i.e. to the students as much as he wants. One student stressed that a teacher is burdened by all 
these things but expected to "be perfect in everything." Such perception of the perfect teacher creates 
additional stress and pressure for students. 

Students mentioned that attachment between teachers and students may also result in certain 
difficulties. They claim that students can manipulate the teacher or use his emotions and attachment 
against him. Even though they agree that it is important to express emotions in the class, some student 
believe that the teacher should keep a “distance”. This is evident in the statement of one student: "If we 
get too attached, then they see that we give in to them (...) as teachers, and then they know how to use 
it against us." 

Along with the above mentioned reasons why a teacher could potentially refrain from expressing 
emotions in the classroom, the students also highlighted some experience from teaching practice that 
left a very strong impression on them. They refer to misinterpretations of emotional reactions and 
teachers' actions, which, could be classified as a professional geography ([3]). Hargreaves points out 
that teachers often feel negative emotions when their competences and procedures come into question 
when parents suspect their actions. Although Hargreaves did not speak directly about expressing 
emotions through physical contact, the students in this research have clearly stated this. One student 
during the interview pointed out: 

"(…) in Croatia and maybe in the neighbouring countries it is normal to cuddle children or to change 
their clothes if needed, and so on. Whatever the mother will do at home. The teacher is also caring in 
this way. However, this is punishable in some countries. So, hm, there is no such attachment 
relationship, hm, towards children." 

However, most of the students pointed out that teacher mentors warned them to watch out for their 
behavior and to be “distanced” from children during teaching practice, as parents could misunderstand 
it. Moreover, they told them that they shouldn’t hug them too much and express emotions because they 
could have problems. Example from one of the students shows what impact this had on students: 

“(…) we were in the theater and the lights went out. One girl, hm, was afraid of the darkness and came 
to me: “Teacher, teacher, I’m scared.’ And she sat down on my lap. And I didn’t know what to do, how 
to tell the child: ‘Please go, go back to your place.’ or hm…hm… should I leave that child on my lap. 

 
1  
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She snuggled against me and I left her like that. And after some… after some time, when she felt my 
warmth, that I was there, she relaxed and continued to watch the show, applaud and so on, just like the 
rest of the kids. However, again there is a question here, maybe another child wanted to come or maybe 
another child from this class feels that she, hm, is in a better position because she is sitting on the 
teacher’s lap and this other child isn’t... so this is debatable... whether I did well or not. " 

It is evident from this example that students are confused and somewhat scared when they need to 
react emotionally. Those negative emotions further enhance when they hear examples in which teachers 
like them are accused of inappropriate and even punitive behavior. One of the students added to the 
previous example: 

"... in such situations we hug children and everything, but it is always like that for us ... then that light in 
the brain turns on and we are thinking what others will think about it, whether we are doing ... are we 
doing the right thing. Because, that is society today ... I also have an example from ... recently from a 
school where a teacher, a physical education teacher helped to a sixth grade student... she was 
supposed to jump over a vaulting buck and she could not do it alone so he helped her. And she... sexual 
abuse lawsuit came. When we hear such examples, we are afraid, especially, hm... for our job, 
especially in our country here, according to situation in our country ... ". 

Students cannot be open to express their emotions because they often reconsider their decisions and 
their correctness. Male students emphasized that in their case the situation is even more sensitive 
because society has become accustomed to a female teacher, especially in elementary school. Hence, 
they are particularly cautious when it comes to physical contact with the students. They are afraid that 
they would be misunderstood and misinterpreted, even though they consider it absurd:  

S3: Such things as mentioned, they don’t come to my mind. I don’t know in which world do I live, 
what kind of pink glasses I have on my head. It's time to take them off. 
S5: Well, we all have them until we enter the classroom. 

One student said: 

"(...), but considering the fact that we live in modern, sick world, it is not absurd either. A lot of things are 
happening so... but again, these are ... extreme negativities from my opinion... but, of course, as a 
parent, I believe that I wouldn’t feel comfortable." 

The students stated that the children from classes where they had teaching practice were eager for 
attention, hugs, and how they followed them everywhere at school. They noticed that their confusion in 
such situations confused the children themselves. They behaved contradictorily and send different 
messages related to expressing their attachment – once they hug the student, and then they are 
distanced: 

S3: And then the children react as: “What now? Can I do it or not?” 
S7: And they are confused. 
S3: Is it good? Or bad? 
S2: We as adults also love, I don’t know, when somebody hugs us, comforts us, says something 
nice when we’re not feeling well, and how wouldn’t the children, who are so honest and kind, it’s 
normal that… they are glad when their teacher says something nice, I don’t know, hugs... 

It is possible, at least according to the student's experience, that the theory with which they meet 
throughout the study is quite idealized and that it isn’t observed too critically from the practical point of 
view.  

Shoyer and Lashem ([31]) confirm that student fears are mostly related to emotions, and they identified 
two categories of emotional fears - the fears associated with the teacher themselves, and the fears 
associated with the emotional relationship between the teacher and the student. The fears associated 
with the teacher themselves include, for example, fear of burnout syndrome, failure to accomplish the 
goals, and dislikes of the students. The fears associated with establishing relationships with students 
imply the fear that they won’t be able to understand the student's negative emotions and won’t succeed 
in establishing a meaningful and honest relationship with them. In this research, students were mostly 
concerned with how to balance the expression of emotions towards students, and how to express them 
correctly.  

Large number of research explain that most of these student fears are the result of a reality shock. ([32], 
[33], [18]). Students are shocked when their expectations, assessments of teacher roles and theoretical 
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knowledge do not coincide with the reality they encounter in practice. Likewise, students are very often 
quite confident in their abilities until they enter the practice, and until they meet a completely new aspect 
of teaching, i.e., with the vitality, dynamism and unpredictability of the process itself, which requires 
adaptability and creativity. Muller-Fohrbrodt, Cloetta and Dann (according to [32]) state five different 
ways in which this shock can manifest. Along with the sense of stress, teacher overload and the changes 
in style and teaching, which students in the focus groups highlighted and noticed among them, Muller-
Fohrbrodt, Cloetta and Dann also point to changes in attitudes. Furthermore, they are striving for 
conservative way of teaching more than progressive way of teaching. They also noticed that it comes 
to the change of personality and seeing himself as a teacher, and ultimately, in extreme cases, to the 
abandonment of practice and teaching. Woolfolk and Hoy ([12]) confirm that students, future teachers, 
are generally very concerned about gaining control over students. As a matter of fact, they care about 
classroom management, but also about their own competences needed for teaching. One way to deal 
with this dilemma and uncertainty is to choose a distanced and restrained approach to students, 
traditional forms of work, control establishment, hierarchy and discipline in contrast to encouraging 
collaborative forms of learning, experiential and sigificant learning, student autonomy, and creation of a 
warm and positive atmosphere. From that, it can be concluded that the understanding and acceptance 
of all emotion, and dealing with all these fears is necessary during their studies, with the necessary 
emotional support from the teachers. 

Students, as future teachers, are expected to help their future students to become self-confident, 
empathic, competent, active, productive and creative citizens of democratic society ([19]). But, it may 
be unachievable if they are not provided with the experiences that will develop and enrich their 
pedagogical skills and competencies that will help them in this endeavor. Van Manen ([34])  warns that 
true student care doesn’t only imply "formal" care for students, which is self-explanatory and abstract, 
but implies care for students as individuals with their identity and personality with whom they have a 
concrete interaction. It should be noted that students learn more by observing teacher behavior and 
actions than by listening to what he is saying. Hence, greater influence on students can have his 
approach and implicit values than the theoretical knowledge presented to students. If both are 
harmonized then students can easily recognize teacher authenticity, which is also extremely important 
for changing their attitudes. Hamilton and Pinnegar ([35], p.237) point out that students will engage in 
this process only if they believe that what the teacher teaches is "true, correct, appropriate and valuable" 
and if they trust him. According to them, a higher education teacher can earn his students trust only if 
he shows concern, love and affection. This should be at the heart of their experiences during the study. 

4 CONCLUSIONS 
Participants of this study have demonstrated understanding of the importance of expressing all emotions 
for developing close and meaningful relationships with students. Likewise, they have shown an 
understanding of the implications that close or distant relationships with students can cause. Although 
they expressed the majority of positive attitudes towards such a humanistic and positive educational 
approach, deeper analysis and insight into their experience during the study show that students are 
often not sure about the correctness of their interaction with students. This is mainly due to their 
(negative) experiences during the teaching practice and the lack of critical reflection in this process with 
higher education teachers in a safe and supportive environment. The fear of misinterpretation of their 
emotional reactions, ie physical contact with students, was particularly emphasized, especially among 
male students. 

Any higher education teacher who educates future teachers should help them understand their 
emotions, both negative and positive, because teaching is an emotional practice. The process of 
becoming a teacher, especially the first experiences of teaching, can cause a whole spectrum of 
emotions. ([3], [27]) Also, they need to support their students in emotion regulation, which as a broader 
concept implies the way they manage their emotions - their appearance, perception, and ultimately their 
expression ([36], [28]). In this way, future teachers are developing both professional and personal 
identity. But in order to help their students in such a way, higher education teachers must first and 
foremost develop a close and meaningful relationship with their students because only under such 
conditions students will be able to free themselves from personal limitations and fears, and develop their 
own potentials and ultimately their own, authentic teaching style. If higher education teachers who 
educate future teachers really do so, 

"We would be devoted to the development of our students, and we would be ready to do what we need 
in our own system of beliefs to be teachers. If we as teachers are worth of trust, we would behave 
towards our students exactly as we expect them to behave towards their future students. We would try 
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to get rid of prejudice and act in a culturally relevant way. We would take our role as mentors seriously 
in creating our students to be trustworthy teachers. We would demand their integrity and sincerity" ([35], 
p. 238). 
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