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Abstract 
At the scope of the Erasmus+ Project Lend a Hand - Social Inclusion Programming for Migrant and 
Refugee Children at Primary Schools, based on the needs identified by stakeholders (educators, 
teachers, education and social support technicians, school mediators, refugee emergency and 
reception specialists and migration support associates) in the three partner countries: Turkey, Italy and 
Portugal, a strategic action plan was produced aimed at policy makers, with repercussions in the legal 
framework, school management and at the classroom level. Also, a toolkit was built representing 
suggested measures to promote inclusion of migrant children / youth in school. The toolkit 
development was supported by curricula specially conceived for the learning of the language of the 
host country and for counselling, under a systemic view connecting school, familial and community 
ambiences. The toolkit consists in a resource set, useful and sustainable for social inclusion at the 
disposal of all supportive of inclusive education and participating in the global network of inclusive 
friendly schools fostered by the project. 
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1 INTRODUCTION 
Migration has been in the past and will be in the future a main feature of European societies. Migration 
provides financial opportunity and the pathway to educational chances for children [1]. Migrant and 
refugee youth deal with many challenges related to language proficiency, differing ranges of 
acculturation, and language learning of the host country [2]. They also may often deal with difficulties 
in school due to maintain the balance between different value systems of home and school cultures [3] 
[4] and some schools cannot offer appropriate resources and teacher training and school inclusive 
practices, being more common serving immigrant and refugee youth educational needs through 
practices and approaches of out-of-school time Programs, at non-formal learning opportunities (e.g., 
by NGOs) [5]; improvements are needed in services available to these students [6]. Many youth may 
not overcome these challenges and may disengage from school or think they have not future learning 
opportunities [7]. These barriers may put many immigrant and refugee children at risk of not getting 
enough education and other human services to enable them to become independent, successful, and 
productive adults [3]. Our aim was to answer the need for reconceptualising refugee education as 
being inclusive not only outside of school, but inside,  enhancing “collaboration between schools, local 
community organisations and wider society [that] will facilitate and support resettling young refugees’ 
opportunities to achieve their fullest potential” [8]. 

Since 2011, European Commission underlines that the future of European people will be constructed 
on sustainable and inclusive growth, increasing the quality and effectiveness of education and training 
systems in Europe [9] [10]. This is crucial to promote successful lifelong learning, social integration, 
personal development and later employability. Children’s earliest experiences can have an impact on 
subsequent learning, reducing the risk of an early school leaving, poverty and social exclusion, 
decreasing the costs for society in relation to lost talents and public expenditure on social, health and 
even justice systems, improving the equity of education and training resources access and the 
development of their potential. The psychological well-being of immigrant students is influenced not 
only by differences between their country of origin and country of destination, but also by the degree to 
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which the schools and local communities in their country of destination support them to deal with many 
obstacles they face in succeeding at school and creating a new life [11]. Educational and psychosocial 
needs of resettled refugees are diverse and complex, it is unlikely that schools are able to meet them 
all. Participation in diverse settings, activities and practices beyond school may expand young 
refugees’ opportunities for meaningful learning as well as promote their social inclusion [8], but policy 
mainstreaming is determinant, particularly in the area of education, to make it clear that migrant 
integration rather than a generic awareness of diversity should concern the entire population more 
than specific migrant, ethnic or racial groups [12]. 

Attention made by policy makers for supporting children, especially those with immigrant background, 
both in education and integration into society, can promote well-being and employability, favouring the 
development of skilled workforce able to contribute to the society and adapting to continuous 
transitions and challenges [10]. Furthermore fostering the intercultural competence of the immigrant 
students and of their parents, teachers and the broad community in a holistic approach is another key 
feature at European level [8].  

Despite very different immigration composition and patterns in the three countries participants of Lend 
a Hand project, the problems and challenges faced by migrant children are very similar. According to 
Pisa results 2009 [13], immigrant students have often to overcome multiple barriers at once in order to 
succeed at school.  

OECD gives attention to the performance gap between first-generation immigrant students (students 
born outside the host country whose parents were also born outside that country) and students without 
an immigrant background (those born in the destination country and parents who were born outside of 
the country) that seems to be wider in reading than in mathematics or problem solving. This indicates 
that language obstacles to text comprehension may be key in clarifying performance differences 
between these two groups of students [10] [13]. 

Successful education and training systems have to adequately prepare and allocate resources and 
materials for students with disadvantage background, to allow benefits for the whole system including 
students with advantage background [14]. It is also useful to adapt teaching methods to the needs of 
students, to support the development of skills among educational teachers and operators to work with 
migrant children; to hire bilingual teachers [5]; to use modern text books, teaching aids [15] and 
technologies such as digital tools, contents, software [16]. 

Furthermore it is helpful that teachers especially in primary schools with multicultural student 
populations are able to handle cultural diversity in class, so they can contribute to the classroom as 
well as the students without immigrant background. This calls for preparation of teachers and schools 
through specific training on diversity, interculturality and language development for school leaders and 
teachers, in order to consider multiculturality as a resource for learning. At the same time, incentives 
for teachers and school leaders to work in disadvantaged schools could help the social integration of 
immigrant students [10]. 

At the scope of the Project Lend a Hand - Social Inclusion Programming for Migrant and Refugee 
Children at Primary Schools, the reached outputs represents a useful response. 

Following the principles of supporting learning by the European Commission's website (www.coe.int), 
jointly with the Common European Framework of Reference for Languages [17] and other documents 
developed by the Council of Europe of particular significance to this purpose [18] [19][20], the project 
“Lend a Hand …” intended to complement available tools with significant meaning and direct 
involvement to the kids of our schools. Valuable work inspired us, such as the Guides for the 
Development of Language Education Policies in Europe, with the contribution, e.g., of Jean-Claude 
Beacco and collaborates [21] or [22] and [23], that made helpful the set of instruments to enabling 
communication, besides directives of National General Directorates of Education. In the case of 
Portugal, guiding materials are accessible at the Education Directorate site (http://www.dge.mec.pt), 
e.g., Guides for Educators and Teachers, pedagogical-didactic guidelines for an inclusive, sustainable 
and intelligent education. 

But still, the merit of this toolkit is reconciling language learning with personal and social training, and 
articulating work in the classroom with continuing education beyond school, involving the civil 
community, beyond teachers, school professionals, families, but also municipalities and local 
community in partnership for co-building new intercultural opportunities for everybody. 

It means, our concern is that inclusion curricula should be systemic and that schools that host migrant 
children should promote intercultural dialogue. It is essential to introduce expressiveness, playfulness, 
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art alongside broader cultural specificities, to immerse all person involved in an authentic environment 
of meaningful learning, to nurture what sometimes is neglected by the more formal concerns of 
literacy. Therefore, a priority was to include multiple forms of communication, expression, social-
emotional involvement, and coordination between formal and non-formal contexts of learning and 
respect diversity (linguistic, cultural viewed under the habits and customs of different groups of people 
with the protection of fundamental human rights, concerning food, religion, clothing, greetings, rituals, 
celebrations, etc.).  

In order to promote language learning and create good personal, professional and social orientation 
frameworks, for migrant people and for all, we want to prevent undesirable occurrences such as 
segregation, stereotypes, bullying or other types of exclusion, both of those who arrive, as well as of 
the native. 

A school that promotes full inclusion is grounded upon intercultural attitudes, practices and 
competences, is reflexive about the diversity of the educational community taking it as a learning 
resource and develops cooperation; all children and the entire community must be active participating, 
all committed to all, assuming education as a long-life learning process or a citizenship issue on the 
mainstream of human rights. The empowerment of schools through a curriculum of inclusion only can 
be a reality if the diversity is made respectful and valuable inspiring transformative educational 
practices. To reach such a goal it is necessary to support children and their families as well as 
professionals at social equipment’s, educational, legal, health, commercial and convenience services 
providing information and narrowing relationships to make cohesion happen. And that is already a 
reality in some schools ; and the Lend a Hand project encourages those and other schools 
networking. 

1.1 The Project Lend a Hand - Social Inclusion Programming for Migrant and 
Refugee Children at Primary Schools 

The Project Lend a Hand - Social Inclusion Programming for Migrant and Refugee Children at Primary 
Schools was supported by Erasmus+ Programme, agreement nº. 2016-1-TR01-KA201-035130. There 
were involved three universities: Gazi (Turkey), Florence (Italy) and Coimbra (Portugal), but also the 
Turkish National Education Directorate of Ankara and the teacher training consultancy Pi Pozitif. 
Figure 1 represents images identifying the project (http://www.lendahandproject.com) 

 
Figure 1. Project image identification and logos concerning. 

At the scope of the Project Lend a Hand there were some outputs previewed and reached by the 
partnership: a needs analysis and suggested measures to promote the inclusion of migrant children / 
youth in school, underlying a strategic plan of action addressed to three levelling inclusive schools: 
global policies, school and learning [24]. Based on needs identified, the project developed a 
Curriculum for Inclusion in two directions: for language learning and for counselling. Both curricula 
supported Toolkits and Counselling Guides issued an intensive training of both, primary school 
teachers and counselling or guidance professionals in Teacher Training Workshops on Social 
Inclusion. Following the teacher’s and counsellor’s training, the dissemination of the toolkits and 
project suggestions took place in each country and the implementation of the toolkits was monitored 
by the team during six months. Afterwards local conferences facilitated the evaluation and foster an 
international networking of friendly schools to migrant / refugee. 

All project tasks have been completed. However, the impact is still being produced; the project is 
branching out, and there are huge solicitation for continue the implementation, adjustment and 
monitorization. There are requests for teachers training, and the dissemination goes on through 
communications, conferences and in micro-contexts such as schools and municipal spaces to publish 
results further and disseminate material already produced. 
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2 METHODOLOGY 
All the outputs of the Lend a Hand project followed a partnership cooperation. Each output was 
produced by shared methodological approach. 

To reach a strategic action plan for policy makers and stakeholder a needs analysis was conducted in 
the three countries based in a questionnaire formulated on literature review [24].   

Curriculum for training primary school teachers and a curriculum for guidance / counsellors training 
were designed and developed as well as toolkits to promote social inclusion of immigrant children, 
inspired by those references and local case studies. Systematic reviews, observation and interviews 
assisted the curricula development. Both, curricula and toolkits were empirical tested after a process 
of training of teachers / counsellors that mentored other teachers implementing the toolkits in their 
schools and school-family-community contexts. 

It is intended that teachers of different disciplinary areas, special education, tutors or teacher trainers 
has at their disposal a resource set, useful and sustainable for purposes of inclusion in their classes, 
schools and local community. 

Cases of good inclusive practices underlined a migrant-friendly schools network. 

3 RESULTS 

3.1 The toolkit 
The toolkit consists in a collection of elements that wishes to be an effective contribution to promote 
social inclusion of children and young people in school and in the community. Its relevance is due the 
experiences and knowledge lived by those who, over the years, dealt with differences in a sensitive, 
attentive and responsible way. 

In addition to the recognition of the work of the teams of specialists who have been dedicated to the 
most global level of influence at the General Directorate of Education and Specialized Services 
Directorates and their partnerships, schools, teachers and other technicians actively participated, 
becoming involved, available and fundamental for the construction of tools to support training. 

This is an unfinished work, in the name of openness and flexibility essential to any inclusion tool. 
Increasing diversity justifies the infinity of necessary resources and the multidimensionality of aspects 
in an endless stream of contributions and innovations. 

But the toolkits were invested of great pedagogical, human, solidary, instrumental and inclusive 
values, inscribed in a citizen ecology, of active and fundamental participation in the construction of 
empowerment tools, where no proposal, vision or agent is dispensable, but updatable. 

Hence the encouragement to constitute a learning community that remains involved in the sharing, 
discussion and transformation of practices, perceptions and definition of parameters of success and 
proficiency to root a friendly network of inclusion, of immigrant and of all children. 

This tool kit is conceived in the complementarity principle of supporting teachers in the role of 
promoting learning, specifically aimed to language command [17] [20] and, simultaneously, of guiding 
students and stakeholders on social inclusion at school. Namely, teachers, school professionals, 
families, municipalities and local community should be in partnership for co-building new intercultural 
opportunities for everybody [8] [21] [23]. 

It means, a school that promotes full inclusion is grounded upon intercultural attitudes, practices and 
competences, is reflexive about the diversity of the educational community taking it as a learning 
resource and develops cooperation; all children and the entire community must be active participating. 
«… reception, integration and educational success of all children and young people from pre-school to 
secondary education, as well as developing respect for differences and establishment of positive 
relations of interaction and approximation between students and other members of the educational 
community of different cultures … [at school] is a benefit to and for all (community, families, children 
and youth, non-teaching and teaching staff, administrative and management parts)» (p. 3) [25]. The 
goal of «Lend a Hand» project toolkit converges with this Intercultural Education Network of Schools 
purpose. And the principles of learn from diversity, promote personal and collective development, the 
commitment of all to all, with the engagement of the educational community and local entities, 
assuming education as a long-life learning process of students, teachers and all is a citizenship issue 
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on the mainstream of human rights. So, the suggestions presented in this toolkit aligns with a strategic 
action plan sustained upon the three pillars cited in [25]: 1. Organizational Culture, that must invest in 
knowing and mobilizing the school community and map the cultural and linguistic diversity of 
professionals and children of the School; 2. Curriculum that fulfil the design of the school culture, 
mapping the cultural and linguistic diversity in each class; and 3. Community, for the knowledge and 
mobilization of parents, education officials, families and local resources and map the linguistic diversity 
of these families and institutions in the territory, using the knowledge and know-how in the local 
community (p. 11). 

3.1.1 Context for active learning and inclusion 
In order to carry out the activities, it is recommended that the incoming children have the opportunity 
of a formal meeting to promote each other knowledge and for effective learning, in a large room, 
allowing the availability of free space (without furniture), with the possibility of variable layout of tables 
and chairs and "islands" of thematic activities. Whenever possible, rugs made of washable material, by 
suggestion in plug-in parts puzzle type. 

It is recommended that the walls contain a mirror, a magnetic board also allowing for writing, a large 
world map, placards and a clear wall or a screen for projections. It is assumed that a computer, 
camera, speakers and a projector are available. 

It is desirable to have movable letters and numbers, toys, props and consumable materials: paper, 
pencils, pens, paints, rubbers, glue, modelling material, post-its, and other utensils for crafts: scissors, 
rulers, compass, etc.. 

Each teacher must find an alternative communication system [e.g., 26], accessible to all, not strictly 
verbal, for example through cards, catalogue, pictures or even computer devices, such as concept 
keyboard. For example, you can affix to the wall a set of cards illustrating the vocabulary you develop.  

Another resource, in the absence of a translator or communication mediator (parent, relative or 
professional) may be a translator, such as Google-translator, with the listening component. 

The group can / should be heterogeneous in relation to the ages, nationalities, levels of development, 
mastery of the language of the host country. 

The “Islands” allow play activities, boardgames, construction or docking, reading, modelling, painting, 
art crafts, group work, role play games, music activities, sensory and fine motor exercises, relaxation, 
mindfulness, etc. ... 

In broad space it is expected to carry out activities of physical / corporal expression, games, 
dramatizations and various dynamics (in outdoor spaces, whenever possible, inside and outside the 
School). 

It is desirable to have cabinets, storage area of materials and equipment (recyclable materials, 
musical instruments, work done by children). 

If possible, a more reserved space, for welcoming parents or cope with situations that require some 
privacy (arranged with the help of screens, shelves or cabinets). 

Whenever prepared, the group should be involved in project-based learning. 

Task-based lessons can drive the training through skill necessary to accomplish a nice project: create 
a collective book, organize a market, make a film, …as much as possible chosed by children and with 
family support. 

For the registration and documentation of activities to support learning, it is proposed that each child 
builds his/her portfolio. 

3.1.2 Unstructured activities for the social inclusion of children 
The availability of various resources, such as games, toys, props and free play times facilitates the 
establishment of relationships and, consequently, the encouragement of peer communication. 

It is also an opportunity for teachers to better understand children in their spontaneous behaviors. We 
suggest the recording in the individual portfolio and the use of a Play Observation Checklist. 
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3.1.3 Implementation of the inclusion curriculum 
As mentioned, this tool kit was built based on targeted skills in Common European Framework of 
Reference for Languages [18].  

Under the Common European Framework this Tool Kit aims to support educational guidance for 
inclusion through language mastery. The scheme underlying the organization of the tool kit is 
represented in Figure 2. 

Each thematic Unit is developed by the proposal of activities capable of activating the four skills of the 
language in an integrated way. That is, the requested performances appeal to components of 
listening, speaking, reading and writing. In the planning of activities, the processes of reception 
(listening and reading) regarding the productive processes (speaking and writing) were anticipated. 

 
Figure 2. Scheme underlying the organization of the tool kit. Each one of the 5 thematic units is developed 

by activities of the four skills of the language in an integrated way. 

4 CONCLUSIONS 
It isn’t easy to quantitatively assess the impact of the project. In addition to the evidence on the 
fulfillment of the previewed tasks, the sensitization meetings, the courses or sessions of training, the 
implementation of the kits and their evaluation, the adherents to migrant-friendly schools network, oral 
and written feedback shows the great impact and self-sustainability of the project. 

At the final conferences of the “Lend a Hand - Social Inclusion Programming for Migrant and Refugee 
Children at Primary Schools” project, with the participation of schools of primary and secondary 
education represented by school principals, teachers, psychologists, teachers of non-mother tongue, 
social workers and potential counsellors or tutors from different regions of the countries involved, 
debated "good inclusion practices" highlightening the importance of the toolkits. It was noted that 
inclusion processes are facilitated or complicated by several identified factors: financial, 
administrative, pedagogical and, especially, personal flexibility and autonomy in education. 

There was unanimous recognition of the need to adopt innovative practices and approaches, of 
curricular integration that foster intercultural dialogue [5] [16] [25]. The participants manifested their 
willingness and need of sharing what has proven to be examples of "good practice". 

The participation of different entities allowed the analysis of the inclusion of the migrant children and 
young people in the school under different perspectives, emphasizing the importance of the 
cooperative work and cooperation of students, teachers and technicians, under methods based on 
project or in problem-based learning [27]. 

The discussion resulted in conclusions and intentions for developing collaborative future work, 
underlying the importance of networking, both at the national and international level, as in the case of 
the Migrant and Refugee Children's Friendly School’s Network of this project. 
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The resources produced either by the government entities (e.g., Directorate General for Education) or 
local authorities (e.g., Municipal Plans of Education or Plans for the Integration of Immigrants) and by 
the academy (resources for promoting skills and literacy) ought to be considered. All resources should 
be continuing observed, in cooperation or tutorial mode, in situated case-studies. 

Consideration should be given to the feasibility of a differentiated organization of schooling times, so 
as to alternate between the frequency of uni-disciplinary classes at a fixed time of the time and 
participation in mentoring groups guided by the interests / needs or curiosities of children or young 
people, involving them in planning their learning project, in and out of the classroom and in 
collaborative learning, where tutors (teachers and other staff) help regulate progress by suggesting 
activities, contacts, providing information or suggesting information, following a project learning 
methodology. 

This project is well-designed and makes use of quite profitable strategies, mainly in what concerns to 
participatory engagement of the target groups. In fact, the well-defined goals and actions are 
replicable. 

Such a project requires to be continued, with updating and impact measurement under objective 
criteria. 
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