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Abstract 
This paper explored how learners perceive the effectiveness of the approaches used by teachers during 
English comprehension lessons as First Additional Language and medium of instructions. Learners were 
unable to comprehend English texts due to lack of relevant approaches during English comprehension 
lessons. This resulted in low performance of learners in English First Additional Language and large 
numbers of dropouts. The qualitative research approach and the interpretive paradigm underpinned this 
study. Amatole West Education District was used as a case study whereby four high schools were 
purposively selected and each with grade eight, teachers and Subject Advisor. Semi-structured 
interviews, observations, and documents analysis for this paper were used during qualitative data 
collection. Interviews discussions were taped, transcribed, analysed and the data were categorised into 
themes. The findings of this paper disclosed irrelevant approaches teachers use and lack of knowledge 
when teaching English comprehension. The participating teachers had limited understanding of reading 
English comprehension approaches and this is affecting the learners’ performance. The participants 
showed dissatisfaction with the intervention of the Department of Education and the policies they impose 
on them. The Curriculum and Assessment Policy Statement has no clear guidelines on how to approach 
English reading comprehension, rather it places reading comprehension under three phases, namely: 
Pre-reading, During- reading and Post-reading. Thus, the study recommends the intervention from the 
Department of Education by providing more workshops to empower the teachers in order to become 
competent during English lessons in general. 

Keywords: English First Additional Language, Reading comprehension, Curriculum Assessment 
Policy Statement (CAPS), Active Learning, Teaching Strategies, Collaborative Learning and 
Constructivism. 

1 INTRODUCTION 
Reading comprehension is fundamental to a child’s understanding of the text, which leads a learner to 
interpret and analyse a text as expected. However, learners in rural schools fall short in that explanation 
hence they experience a diversity of learning problems, of which, one is poor reading comprehension. 
Such learners are from extremely poor communities and families; as a result, they lack a culture of 
learning and motivational push. This is because of the context in which rural learners are living and 
learning, they have limited English proficiency. In this regard, most schools in rural areas reflect poverty 
with poor conditions of infrastructures, which are also a demotivating factor to learners, and lack of 
textbooks. Above that, rural schools are highly affected by the shortage of appropriately trained teachers 
who are over-burdened with multi-grade teaching. These conditions cause low pass rate and high drop 
out of learners in rural schools. It is in this regards that this study serves to explore strategies of English 
reading comprehension that could enhance grade 7 learners’ reading comprehension skills. This is very 
important for learners to know how, when and where to use a particular strategy. It also examined 
experiences that teachers and learners encounter in the implementation and understanding of reading 
comprehension skills in the rural schools at Fort Beaufort District. Thus, this study wishes to come up 
with strategies that may enhance learners’ reading comprehension skills and assist the grade 7 EFAL 
teachers by exposing them to strategies of reading comprehension that could be beneficial to their 
teaching. The study further hopes to improve learners’ reading of English texts with understanding in 
order to be able to comprehend. Thus, teachers, learners, and policymakers’ knowledge would be 
increased and broaden as the curriculum would be incorporating the effective strategies that could be 
used to assist all the stakeholders global, national and South Africa.  

2 LITERATURE REVIEW 
The reading of English texts by learners whose English is their First Additional Language (EFAL) 
speakers has been highlighted as a major problem because learners read the text without understanding 
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even in the developed countries. Learners need competent teachers to assist and support them 
systematically in applying those strategies but unfortunately, teachers lack appropriate approaches to 
teach English reading comprehension effectively in the classroom due to lack of support and exposure 
from the Department of Education. This is a challenged worldwide as Chaka (2015) states that reading 
comprehension among learners is a great concern; as a result, reading interventions are mounted at 
different intervals in the United State of America (USA) and in the United Kingdom (UK). In addition, the 
National Centre for Education Statistics (2010 & 2014) report that in the US and in the Netherlands, a 
large number of elementary school children also read below the minimum required of reading 
comprehension. Kolawale, & Jire-Alao (2014) agree that teachers in Nigeria do not seem to have fully 
mastered the skills and techniques of imparting an appropriate comprehension knowledge and skills 
into their learners. They lag behind in their approach to teaching reading comprehension, hence learners 
are unable to comprehend effectively and do not perform well in tests, and, subsequently do not do well 
in most situations where comprehension skills are required. This is because most of the EFAL teachers 
lack suitable approaches and materials to facilitate EFAL teaching and learning as learners have 
different reading abilities (Javed, 2015). This resulted in a lack of inclusivity and diversity during English 
lessons where comprehension is concerned. Ntereke (2016) concur with this by stating that in 
Botswana, the teaching of strategies of reading comprehension are neglected in the primary schools 
and if this problem is not handled in the primary schools, the possibility is, students in high schools and 
at tertiary would be highly affected as they would not be able to answer higher order questions that need 
them to comprehend, deduce meaning, interpret, summarise and make associations of meaning 
between different parts of a text.  

Thus, the students’ ability to comprehend a text relies on the role of the teacher, as it is the teachers’ 
responsibility to teach reading comprehension strategies, in particular, at the foundation and 
intermediate phases in order to have a good foundation. The researcher agrees with the scholar’s 
argument above because this is what is happening in the Eastern Cape. Comprehension could be 
improved by teaching the learners to use specific concrete strategies or to reason strategically when 
they encounter barriers to understanding what they read. Curriculum and Assessment Policy Statement 
(2011, Grades 7 - 9) on reading process and strategies, state that reading instruction may involve three 
steps to enhance the understanding of texts, such as Pre-reading, During – reading and Post-reading 
activities, and strategies such as skimming and scanning; inferring; summarising and making inferences 
should be used. Brennan (2015) denotes that there is little comprehension instruction in upper 
elementary grades and teaching strategies for comprehension, rather, teachers ask comprehension 
questions at the end of the text to test the pupils. In this regard, Klapwijk (2012) agrees with other 
scholars that teachers seldom teach reading strategies explicitly in South African schools and may not 
know how to teach comprehension, as Curriculum and Assessment Policy Statement (CAPS) (2012) 
does not give clear explanation of the strategies which teachers must use to enhance learners in reading 
comprehension in grade 7. The Eastern Cape is the second poorest province in South Africa, and thus 
impedes the learners to read critically the text and their success in school. Children from disadvantaged 
socio-economic backgrounds also face general linguistic deprivation. Such learners have few or no real 
encounter with or experience in using English (as a second language/additional language). The learners 
found reading and comprehending written information and freely writing their own interpretation using 
correct grammatical constructions extremely challenging, as a result, the Eastern Cape Comprehensive 
Systematic Evaluation Provincial Report (2014) revealed that the Grade 9 learners’ average score was 
35.7%. At the district level, that is Fort Beaufort District, whereby the learners obtained 30.1% in Grade 
9 English language. This suggests that more groundwork should be done in this district to assist 
teachers and learners in order to improve the English language. 

2.1 Theoretical framework: constructivism theory  
This study adopted constructivist theory as it allows both teachers and learners to interact in order to 
solve any problem during the lessons. Linake, 2015 & Foncha, (2013) agree with this statement by 
arguing that constructivist believes that learners learn much better, when they are actively involved since 
the learner is viewed as one who acts on objects and events within his or her environment and in the 
process gains understanding and meaning of those objects and events the further state that the best 
learners learn when they construct their own knowledge, as constructivist theory stipulates that learning 
is an active process creating meaning from different experiences. Alipio (2014) further states that 
constructivism is a theory of learning and knowledge that attempts to approach how people get 
information and how it is constructed. Thus, constructivism, regarded as a central idea that human 
learning is constructed and learners are urged to be actively involved in their learning. Learners should 
participate actively in class, joining in interactive language learning tasks and becoming autonomous 
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learners in order to promote socialisation among them since they acquire and understand the language 
easily when they socialise with their peers (Linake, 2015). This theory, therefore, helped both the 
learners and teachers to think of knowledge as a dynamic while exploring the effectiveness of the 
teaching approaches during English comprehension lessons. This build up new knowledge whereby the 
learners managed to form mental pictures of what the author describes and visual images emerge. 
Thus, the teacher could use the schema that learners already have to help them to understand the text 
better. It is important that the teacher engage learners in learning that would bring their current 
understanding into action. However, Vygotsky (1986) agrees that learning occurs because of the 
relatedness of what learners know and what they learn. Background knowledge is one of the reading 
comprehension strategies of monitoring whether learners are actively involved with the text by evoking 
what they already know about it (Bruwer, 2013).  

2.2 Statement of the problem 
Most high schools in rural areas are faced with the problem of learners who are unable to read English 
texts for comprehension due to lack of teaching strategies. Such problems emancipated from primary 
schools because learners do not have a proper foundation on how to attempt to English text. Fleish 
(2008) indicates that the majority of South African primary school children from disadvantaged schools 
complete their primary schooling without being able to read in their instructional language. This is 
evidenced by the Assessment of comprehension made by PIRLS (2006) whereby the majority of 
learners are unable to reach even the low international benchmark and their achievement for higher- 
order comprehension question was particularly problematic. This has also affected the learners’ ability 
to make straightforward inferences, interpreting, integrating ideas and information, and to examine and 
evaluate content. These resulted in learners who cannot comprehend any English text when they get to 
high school as they lack exposure; vocabulary and reading basics from their primary schools. Thus, 
learners who read without comprehending have fewer chances of succeeding academically than 
learners who read with comprehension. More so, English is the language of learning and teaching in 
South Africa (Cekiso, Madoda, Madikiza & Nophawu, 2014).  

2.3 Main research question 
How to explore the effectiveness of the teaching approaches during English comprehension lessons?  

2.4 Research paradigm 
Numerous scholars defined a paradigm differently depending on the context it is used. Thus, Muguwe 
(2015) defined it as a model or conceptual framework that guide the organisation on views, thoughts, 
and beliefs into a logical completely and eventually inform research. This study was underpinned a 
constructivism paradigm because the focused was on understanding the real-life world of humans, and 
aimed at explaining the reasons and meanings that lied behind social action. Thus, this paradigm helped 
the researcher to observe learners’ engagement with the text and their participation during English 
comprehension lessons. The researcher further observed the teachers’ approaches whereby she 
explored pre-activities, during and post activities used during English comprehension lessons. Muguwe 
(2015) states that the researcher and reality are inseparable. Thus, the knowledge gained through 
observing lived experience meant that reality lies in the eyes and ears of the beholder. Cohen, Manion, 
& Morrison (2011) agree with this by affirming that interpretivism’s main idea is that research should be 
observed from inside through the direct experience of the people and can never be objectively observed 
from the outside.  

3 METHODOLOGY 

3.1 Research approach  
There are different types of research approach such qualitative, quantitative and mixed methods. 
However, this study adopted a qualitative research approach even though scholars, researchers, and 
critics had a different perspective in mind about the use of a qualitative approach. The researcher 
wanted to influence the observations and conclusions related to the research problem. Thus, this 
approach served that purpose as it allowed the researcher to get the participants’ feelings and she 
managed to interpret the meanings of their actions when responding to the questions. Mafuwane (2012) 
concur with the above statement by indicating that the purpose of qualitative research is to provide the 
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researcher with the perspective of targeted audience members through immersion in a culture or 
situation and direct interaction with the people under study.  

3.2 Research design  
A case study design was used in this study as it helped the researcher to explore the teaching approach 
to English reading comprehension lessons. This was the best-chosen one among others because it 
seeks in-depth information about the entity, and offers detailed empirical investigations into a complex 
issue. In this view, the case study was a suitable plan (Simanga, 2011). Linake (2015) also comments 
that the case study is good in bringing an understanding of a complex issue or object and can extend 
experience or add strength to what is already known through previous research. Thus, the researcher 
put more focus on a real situation, which was teaching, with real persons, the teachers, and learners in 
order to answer the research questions.  

3.3 Sampling technique  
This study adopted purposive sampling to select participants based on their ability to provide necessary 
data. It is commonly used in qualitative research and seeks cases rich in information, which could be 
studied in a great deal about issues of central importance to the purpose of the research. Mudziewelana 
(2012) highlights that the choice of cases is a decision about where to conduct the research and whom 
to involve is an essential part of the research process. In this light, the researcher chose rural primary 
schools as they experience more problem in English comprehension due to lack of qualified teachers 
who specialise in English as they are allowed to teach all the subjects at that phase. Thus, the population 
was sufficient and enough information was provided to enable the reliability and validity of the study. In 
this study, four English teachers were selected in grade 7 based on their experience and qualifications. 
Those teachers were selected with the assumption that they had massive information and were 
knowledgeable about the learning area that would be beneficial to a larger population. Pitse (2010) 
echoed the choice done by the researcher where he states that in purposive sampling, a particular case 
is chosen because it illustrates some features or a process that is of interest for a particular study.  

3.4 Data collection methods 
This paper used interviews method to collect data while observing the participants when responding to 
the questions. Data collection refers to the process of gathering information related to research, which 
involves identifying sources of data and selecting methods. It consists of a variety of methods of data 
collection in quantitative research. This includes observations, textual or visuals analysis (e.g. from 
textbooks or videos) and interviews (individual or group) (Gill, Steward, Treasure & Chadwick, 2008).  

3.5 Interviews 
Researchers used interviews to collect data for this paper. Zengele (2007) supports the choice made by 
the researcher as he highlights that interviews are the best for qualitative approach and they are used 
by many researchers widely because they are considered as research data technique with a purpose 
of gathering data by means of spoken words with planned series of questions. They further encourage 
open-ended dialogue between the researcher and the participants, which assist the researcher to see 
things in a new perspective (Cohen, Manion, & Morrison, 2013). In this paper, interviews were used to 
collect data from grade 7 teachers to explore their effectiveness in teaching approaches during English 
comprehension lessons. The interviews questions were prepared and four English teachers in total from 
four different schools were interviewed face to face while the researcher observed the participants’ 
feelings and she managed to interpret the meanings of their actions when responding to the questions. 
This helped the researcher to get exactly the information he/she was looking for due to the manner in 
which questions were planned. The participants granted the researcher permission to tape-record their 
responses 

3.6 Credibility/Trustworthiness 
Mpiti (2016) states that trustworthiness is the corresponding term used in qualitative research. It is 
obtained when it accurately represents the experiences of the participants where they might recognise 
the findings to be true. Therefore, the data and data analysis are believable and trustworthy to the extent. 
Lincoln & Guba (2000) affirm that authenticity and trustworthiness can be implemented by using four 
strategies: credibility, transferability, dependability, and confirmability.  
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3.7 Data analysis 
The data was analysed from the initial stages throughout the research process using teachers’ 
interviews only for this paper. Data analysis is defined as a process of reviewing or evaluating 
documents in order to make sense and meaning out of the data collected, gaining understanding, 
developing knowledge and interpreting the responses from the participants and what the researcher has 
seen and read (deVos, Strydom, Fouche & Delport, 2013). Thus, during data analysis, the researcher 
replayed a tape recorder to construct meaning from the responses of the participants, categorised, and 
coded into themes. Therefore, the responses of the participants were identified and classified according 
to similarities and patterns. O’Leary (2014) agrees that the data collected would be analysed by breaking 
up the texts into manageable themes or patterns that emerge and make them into categories used for 
further analysis. This study employed a thematic technique to analyse the collected data as indicated 
earlier on. 

4 RESULTS 
The researcher would present and discuss the responses from the teachers in this study below with 
regard to the questions raised during the interviews. The study used four themes in total. The following 
themes were adopted: Teachers’ knowledge of the curriculum; Teaching strategies of reading 
comprehension; time allocation for teaching English comprehension; and Motivation of learners to 
limited English proficiency in rural schools. The following pseudo-names were used for teachers’ 
responses: TCH A; TCH B; TCH C and TCH D.  

4.1 Teachers’ Knowledge of Curriculum 
This section checked whether the teachers have adequate knowledge and skills to implement the 
curriculum (CAPS) in the classroom, in particular, English reading comprehension. The participants 
were expected to master the curriculum, as it is a guide for the classroom. In this regard, the teachers 
from different schools revealed that they have limited knowledge of the curriculum more especially in 
the teaching of strategies of English reading comprehension. However, with their vast experience in 
teaching English in grade 7, they should be familiar and know CAPS requirements by now. This 
behaviour showed a lack of commitment and a relaxed attitude. TCH A; TCH B; and TCH C, 
respectively alluded to the above statement and TCH D reported, 

To tell the truth, teachers do not spend much time on CAPS for languages because they have too 
much workload. We are expected to teach many learning areas, for example, I teach SS, NS, and 
Technology from grade 6 – 7.  

Similarly, TCH A posited, 

Yes, we do not follow it as expected because CAPs has many things new and we never got 
sufficient training and follow-ups on how to implement it in the classroom.  

In agreement with the two participants above: TCH B and TCH C stated, 

The other issues are that CAPS demands more time when teaching English comprehension of 
which we do not have enough time to capture all the activities needed due to workload.  

The arguments from the teachers above showed that even if they consulted the curriculum or not they 
did not understand it due to lack of sufficient training and follow-ups. Seemingly, the curriculum is not 
talking to them, they could not relate to it. It does not improve their teaching nor bring any solution to 
their problems of teaching English comprehension. This means that the teachers do not follow the 
requirements of CAPS (2011) as expected due to workload and time constraint. During observation at 
schools, the researcher noticed that teachers had no clue of what is happening with CAPS (2011) 
document. Thus, the findings of this study contradict the fact that for teachers to implement new reforms 
of curriculum, they need to understand those reforms and facilitate successful curriculum 
implementation in the classroom and future curriculum (Bantwini, 2012). In this view, sufficient training 
and follow-ups of teachers to provide the tools to address the reading of English text with understanding 
can yield important learning gains, particularly in low-income countries. Thus, teachers who receive 
quality professional development may be more effective (Schwartz, 2012). 

The fact that teachers could not perform well in the teaching of English reading for comprehension, 
meant that they do not consult the relevant document that is a curriculum for guidance, as it gives a 
clear direction on what to do and what to achieve at the end. CAPS (2011) demands that learners should 
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be introduced to close and critical reading of the text, understanding it comprehensively knowing text 
features, titles, and illustrations. In addition, teachers should train learners to be independent readers 
and develop critical language awareness whereby learners would be able to see the hidden meaning 
and message in a text. Unfortunately, learners were not engaged to that extent during the observation.  

4.2 Teaching Strategies of Reading Comprehension 
This section looked at the effectiveness of teaching strategies of English reading comprehension. The 
teachers indicated that they taught learners how to summarise as that is the only strategies they know 
and exposed to when teaching comprehension. In addition, summarization is a higher level of 
comprehension strategy that can improve long-term retention of information (Braxton, 2009). Thus, the 
teaching of summarization needs to be modelled by the teacher and scaffold learners in grade 7 until 
they feel comfortable and be able to work independently. A teacher could also train learners to 
summarise using guiding questions and different organizers such as mind maps and flow charts to 
identify key points and ideas in a text. For example, TCH A and TCH B said, 

No, we are not familiar at all with other strategies except for summarising the comprehension. We 
are aware of other strategies, as we only know summary writing and taught them how to use a 
dictionary to simplify the complicated words they came across when reading English 
comprehension.  

In addition, TCH C reiterated and elaborated that, 

Not really. I only know skimming and scanning, although I never taught my learners to use those 
strategies when they do comprehension, as I was not aware that is part of teaching strategies.  

Further, TCH D stated, 
I cannot say I am familiar with all strategies, but I tried to teach summary writing as that’s the only 
strategy I am familiar with.  

In general, the responses of the teachers revealed a shallow understanding of the strategies that could 
be used for reading comprehension. Some teachers talked of scanning and skimming as the only 
strategies’ they know. This could mean that the teacher knew to scan and skimming for himself and 
never introduced learners to such strategies. The teacher never reminded the learners to scan and skim 
the text before the actual reading took place. It is evident that learners were never exposed even to one 
strategy of English reading comprehension. Such learners would reach high schools not knowing a 
single strategy of reading comprehension. Thus, the findings contradict with the view of Klapwijk (2015) 
who claim that learners in disadvantaged areas should be taught strategies that would include repetition 
of what has been read to promote remembering information, as strategies are tools to assist learners to 
make sense of the text.  

4.3 Time Allocation for Teaching English Comprehension 
This section checked whether CAPS (2011) provided sufficient time required for the English language 
lessons. The policy requires that English should be allocated five periods per week, with a duration of 
an hour per period. Based on this argument, English is a First Additional Language to all the learners in 
this province and is a language of Medium of Instructions to all different subjects. Thus, it should be 
given more periods and time per week in order to assist the learners to get used to it and be able to 
understand it properly. This poses a challenge to learners because it is not their home language; 
moreover, learners in rural areas have little or no exposure to English out of school (Linake, 2015). 
Therefore, English First Additional Language needs more teaching time to train learners to read with a 
critical mind and with understanding demonstrating independent reading for information as highlighted 
earlier on. For example, TCH A and TCH B said, 

We are given 60 minutes per slot which we found it enough as we are able to finish what we 
intended to teach and give learners an activity to do.’  

TCH C and B disagree with the above two teachers by highlighting that, 

No, Language demands a lot of time and we found 60 minutes too little as there is a lot that needs 
to be done. In addition, English is not the learners’ home language and it takes time for them to 
follow. What we normally do is when we need more time we talk to the teacher of the following 
period to give us their period. English is difficult for learners we really need more time. They need 

0822



to be thoroughly taught because it is difficult for them and they need more explanations and 
examples. 

The response of the teachers revealed different perspectives concerning time allocation for English 
teaching time. For instance, TCH A and B were satisfied with 60 minutes as that was in line with the 
policy, whereas TCH C and D were not happy with the time allocation. Thus, the finding revealed that 
as much as two teachers were happy with time allocation, the researcher observed that they were able 
to utilize the time allocated for the English language effectively, and their learners were unable to finish 
on time. Wessel (2010) confirms that classroom time is limited and teachers have to find ways and 
means to encourage learners to become readers. In this regard, learners were unable to familiarize 
themselves with the text due to time constraint. Wessel (2010) further explain that time allocation for 
reading is important to enhance reading comprehension. It is evident that learners should be exposed 
to the written words in order to avoid depriving enough time to be actively involved with the texts and 
communicate in English in the classroom with the aim of developing their English language.  

4.4 The motivation of Learners to Limited English Proficiency in Rural 
Schools 

This section required motivation the teachers use to assist learners to improve their English proficiency, 
in particular, rural schools. During the teaching of comprehension text, the teachers are expected to 
motivate learners, even prior to reading the text for better results. This behavior could encourage 
learners to develop positive attitudes towards reading English comprehension. It is, therefore, the 
responsibility of the teachers to devise strategies that could motivate learners to like English.  

For example, TCH A stated, 
I motivate the learners by giving them storybooks to read. This is not effective if the learners were 
not exposed to reading strategies and they would help them to know how to go about reading and 
where to start and what to start with. I also tell them to read a lot of books and magazines and 
listen to speeches done in English to gather information and improve their vocabulary in English.  

Similarly, TCH B harmonized with TCH A,  

I engage my learners in debates and Spelling Bee. We do win in debates and that encourages 
them more especially my best learners. I also give them story books to read after the lessons 
when they are at home. I really found this practice working as most of the leaners have improved 
a lot in English.  

Further, TCH C and D echoed the above teachers and said, 
We give them storybooks to read. They also do debate. We normally have competitions for debate 
in our district. Learners like to compete with other learners from other schools. We do not know 
how to motivate those who cannot read, write and understand English. We found it time-
consuming to prepare the learners for debates and public speaking, and this needed more of our 
time and do it after the classes.  

This suggests that the teachers were highly motivated for extramural activities and were able to transfer 
that motivation to their learners. Gardner (2006) explains that learners with higher levels of motivation 
do better than learners with low levels. If learners are motivated, they have reasons for engaging in 
relevant activities, persist in the activities, attend to the tasks and show desire to achieve their goals and 
enjoy the activities. This means that learners are motivated to engage in reading when they are given 
an opportunity that improves their comprehension abilities. Thus, the findings confirm what Gardner 
(2006) explains by saying that motivation is a combination of efforts and the desire to achieve the goal 
of learning the language and favorable attitudes towards learning the language. In this regard, the 
teachers’ efforts in encouraging learners to be active in programmes that could enrich them with 
vocabulary so that they develop self-confidence and have a positive attitude towards English are highly 
appreciated. Mudzielwana (2012) further states that it is important that teachers motivate all learners in 
such a way that they develop a love for reading.  

5 CONCLUSIONS 
Based on the findings of the study, it is hereby concluded that teachers were no clued about the 
curriculum and the strategies to be used during English reading comprehension. The fact that teachers 
had no idea on how to teach comprehension text as they are not equipped on what and how should be 
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taught, raised some concerns and also it merged that they were never trained in their institutions how 
to teach comprehension text and its strategies. In addition, the teachers were so unfortunate not to get 
proper guidance from their district regarding the teaching of comprehension and be properly orientated 
on CAPS in order to be able to implement the policy in the classrooms. They experienced total neglect 
and lack of support from the district.  

6 RECOMMENDATIONS 
The researcher has formulated recommendations about issues that need to be addressed in view of the 
findings that could be beneficial to EFAL teachers and the subject advisors in primary schools at Fort 
Beaufort district on the issue of teaching reading comprehension strategies. In respect of this, the 
researcher would like to make the following suggestions in line with the teaching of strategies in English 
reading comprehension. The teacher should be workshopped more often through In-service Training 
and reading culture should be enforced to all grades in rural primary schools, and the Department of 
Education should provide appropriate materials for reading in order to promote reading culture in 
schools.  
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