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Abstract 
Studies of the results of state tests of the level of media and higher education conducted by the 
Colombian Institute for the Evaluation of Education (ICFES) in Colombia, have shown that students 
have low levels of competence in language skills, specifically in reading comprehension and oral and 
written expression. In this context, the presentation presents the results of the research project Training 
in Reading Processes and Academic Writing for the Improvement of Linguistic Competencies in 
Children's Pedagogy Students of the Regional Vice-Rectory Bogotá Sur, whose objective was to design 
a transversal proposal of training in processes of reading and academic writing that enhances the 
development of linguistic competences in professional training. Based on the mixed, descriptive design 
that the research assumed, the results and proposal for the development of linguistic competence in 
university students are presented. 

Keywords: academic reading, academic writing, textual typology, communication techniques, critical 
reading, textual production. 

1 INTRODUCTION 
Linguistic competence, understood as a system, that articulates the capabilities of the human being to 
express themselves and build compressive statements that allow their interpretation and performance 
[1]. It is one of the most important resources in the educational process, for the achievement of learning, 
integration and social cohesion [2] in particular when taking into account that the educability of a human 
being is built from his capacity as a speaker [3]. 

From this perspective, in the university context the linguistic competence that the students develop from 
the previous levels, has continuity and is articulated to the general and specific competences [4]. 
Therefore, its optimal development can be considered as a basic input for educational quality, based on 
the construction of learning developed from its discursive and textual uses [5]. 

In Colombia, the performance that university students have in their linguistic competence, has been in 
recent years one of the issues of greatest concern, product of the scores obtained in the modules of 
generic skills of critical reading and written communication, considered by the Colombian Institute for 
the Evaluation of Education (ICFES) in the Saber Pro test. This situation is evident in the National 
Results Report 2012-2015 [6], where improvements in the performance obtained in the module of written 
communication and a slight progress in the critical reading model. And the National Results Report 2016 
- 2017 [7], which did not show variation in the score obtained in the critical reading module and little 
variation in the score obtained in the written communication module 

In this sense, the students of the Bachelor's Degree in Child Pedagogy of the South Bogota Regional 
Vice-Rectory of the Minuto de Dios University Corporation (UNIMINUTO), do not move away from the 
problem identified by the ICFES [6]. The students of this program, offered in the centers of operations: 
San Camilo, Ciudad Bolívar, Bosa and Kennedy, they show in the results of the course of Written 
Communication and Readers Processes (CEPLEC) integrated in the study plan with the purpose of 
developing language skills, a level of basic performance when taking into account that the rating scale 
is from 1 to 5, as evidenced in table 1. This situation is disturbing because CEPLEC continues the chain 
of training of competencies that students are developing from the level of basic and average, so it is 
expected to see in the course, a higher performance. 
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Table 1. CEPLEC 2017 test results 

Operation center 
Average score obtained in the year 2017 

201740 201745 201750 Total 

Bolivar City 2,88 3,34 3,72 3.31 
Bosa 3,77 3,48 3,48 3,59 

Kennedy 4,13 4,06 4,12 4,10 
San Camilo 3,89 4,03 3,84 3,92 

Total 3,66 3,72 3,79 3,87 
Source: CEPLEC test data, coordination Bachelor in Child Pedagogy Vicerrectoría Regional 
Bogotá Sur. 

Likewise, when reviewing the performances that were shown in the generic competency modules in the 
Saber Pro test, the Uniminuto students who presented the evaluation in 2017, illustrated in table 2. Their 
approximation to the average of global score, which is below the average of the 300 points that can be 
reached as a maximum score in each module [8]. Situation that shows the low performance with which 
the students of the degree are graduating in a basic competence, such as academic reading and writing. 

Table 2. Generic competences of the reference group Education achieved  
by UNIMINUTO students in the Saber Pro 2017 test 

Module Total Evaluation 
Institution 

Reference Group 

Average 
Score 
Global 

Deviation 
Standard 

Score Global 

Average 
Score 
Test 

Deviation 
Standard 

Score Test 
Citizens' competences 2861 132 20 126 29 

Written communication 2858 132 20 144 30 
English 2861 132 20 132 24 
Critical reading 2861 132 20 135 27 

Quantitative reasoning 2861 132 20 128 23 
Source: data obtained from the aggregate results database of Saber Pro in the generic competency modules of 2017 [9]. 

In this sense, the scores detailed in table 2 also show that students are located in level two, of the four 
levels of performance considered in the Pro Saber Pro, detailed in table 3. Situation that motivates 
greater concern because evidence that students are only passing the questions of least complexity, 
without reaching the level of outstanding performance that characterizes level 4 according to the 
descriptors established by the ICFES [8]. 

Table 3. Performance levels - Score range by module 

Module Performance 
level 1 

Performance 
level 2 

Performance 
level 3 

Performance 
level 4 

Written communication 0 - 125 126 - 155 156 - 190 191 - 300 
Quantitative reasoning 0 - 125 126 - 155 156 -200 201 - 300 
Critical reading 0 - 125 126 - 160 161 - 200 201 - 300 

Citizens' competences 0 - 125 126 - 160 161 - 200 201 - 300 
Source: taken from Higher Education Institutions, Institutional Results Report, Interpretation Guide and 
use of the Saber Pro exam results, Colombia 2017 [8]. 

In response to the problem identified, the research project "Training in Academic Reading and Writing 
Processes for the Improvement of Linguistic Competencies in Children's Pedagogy Students of the 
Regional Vice-Rectory Bogotá Sur" was created in 2017, from where they sought to design a transversal 
proposal of training in academic reading and writing processes that enhances the development of 
linguistic competences in professional training. 
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2 METHODOLOGY 
The study was framed in the mixed approach, of descriptive type [10]. This type of research aims to 
faithfully describe a representation of the situation studied, highlighting its characteristics, may involve 
measurement processes of various aspects that are part of the situation or phenomenon subject to 
analysis, which allows to specify properties. In the same way, it assumed a field design, transversal, not 
experimental [11], which allowed a direct approach to the population under study. 

The silver methodology allowed the development of research by phases: 

• Phase 1. Examine the characteristics of the problem: students of the Bachelor's program in Child 
Pedagogy of the Rectory Office of the Vice-Chancellor of Bogotá South. 

• Phase 2. Information Search: design, validation and application of instruments (diagnostic tests) 
on the perception that teachers and students have about the reading and writing processes. 

• Phase 3. Analysis and interpretation of data: analysis of the information collected with the 
diagnostic tests applied to teachers and students. 

• Phase 6: Proposal: design and presentation of the didactic proposal for training in academic 
reading and writing processes. 

Regarding the instrument, the diagnostic test sought to know the perception of teachers and students 
about language competence, viewed from the variables: academic reading, academic writing, textual 
typology, communication techniques and critical reading. For its application, a semi-structured survey 
was designed, with 34 dichotomous questions, each accompanied by an open question that allowed the 
respondent to give more information about their response. This instrument was validated by five experts 
in the area under study and was applied in a census manner, to all teachers and students (56 teachers 
and 300 students) working in the operations centers in which the South Bogota Regional Vice-Rectory 
offers the Degree in Child Pedagogy: Bosa, Cofraternidad, Wisdom, San Camilo and Kennedy. 

3 RESULTS 

3.1 Instrument application results  

3.1.1 Teachers result  
In the variable of academic reading, the teachers affirm that 67.4% of the students show these 
dimensions in their writings since they maintain a coherence and cohesion between their oral discourse 
and their writings; Clarity is evident in its academic productions between its structure and its grammar. 
The percentage of teachers who consider that the students do not show these processes in their 
writings, shows that it is lacking in the grammatical processes of their writings, that they should be given 
an academic sense in their written productions, that, although their performances in the processes oral 
statements are evident in their exhibitions, there is still a lack of argumentative and structural 
construction in their written productions. 

In the variable of academic writing, the teachers who affirmed that the students possess these two 
communicative abilities in their writings, can be evidenced within their arguments that the students 
maintain relation between the meanings and the representations that they use, arguing that everything 
that we Surrounds are constituted by symbols that allow them to create symbolic structures typical of 
the linguistic system and the proper use of grammatical rules. The teachers state that reflections and 
analysis of reality are evident through the construction of texts. Within the percentage of teachers who 
conclude that students do not evidence a linguistic system and the correct use of grammatical structures, 
they argue that the writings made by them do not have the desired structure in the presentation of their 
reports, which is also evident limitation in the development of a linguistic system and use of grammatical 
structures expected for the level that they are. 

Within the variable textual typology, the teachers argue that, in a large percentage of the students, they 
show the narration, the description and the exposition in their oral and written texts, they can be seen in 
the way in which they expose their works in the different subjects, as they describe events of daily life 
and use narration as a technique of oral and written expression. 

In the variable of communication techniques, the teachers within the reflections made in this category 
highlight that, although in a large percentage students have communication techniques according to the 
dimensions presented, they need to appropriate more of the concepts and have a critical posture of 
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epistemic processes given in the degree, the position that students handle is purely subjective and there 
is no critical position from the documents, but the students handle them from experience. 

For the critical reading variable, teachers are divided into two groups, 50% affirm that, if they possess 
the ability to have a critical stance and perform a reading from objectivity, the other 50% of teachers 
argue that students still they are not in the capacity to have a critical position in their readings, since 
they are based on experience and do not move away from the document to make a reading from 
criticality and not from experience. 

3.1.2 Student results  
In the variable academic reading, according to the percentage of results, the vast majority of students 
declare that they possess these communicative skills and their writings show it. They argue that 
academic knowledge is evident in their knowledge, since when reading the teachers suggest them for 
the preparation of their work, they understand what they read and put it correctly in their writings, in the 
same way they sustain that when reviewing the teachers his writings his grades are outstanding and 
there is no negative feedback from them. Within the academic writing variable, students recognize that 
they use the linguistic system in an adequate way in their academic productions, and although the use 
of grammatical rules is not as strong in their writings, they handle it correctly. 

Within the variable textual typology, the students indicate to comply with the narrative, descriptive and 
expository processes, since within the evidences they argue that their discursive processes are in 
accordance with a technical vocabulary that allows them to possess oral and written faculties for the 
development of this competition. 

In the variable communication techniques, it is evident in the responses of the students a positive 
percentage in front of the oral constructions, critical position, listening ability, elaboration of questions 
and public speaking this category manifests itself in the construction of writings and discursive 
reflections with critical stance, (it should be noted that the critical meaning is not constructed in their 
responses), according to their answers they are able to listen to their teachers and appropriate that 
knowledge in their daily lives. Regarding the elaboration of questions is where more appropriation is 
evident in this technique, since 93% claim to be able to construct questions from the theory moving 
away from the document to take a critical stance. 

In the critical reading variable, the students show within their knowledge, a reading that makes it possible 
to take an objective posture of the documents, to argue, sustain and make judgments of the consulted. 
They state in their responses that, although the teachers' feedback is not very broad, in very few writings 
they refute their arguments or show the flaw in the application of this category in their documents. 

3.2 Proposal  
According to the results of the diagnostic test, the methodological proposal for the appropriation of 
linguistic competences in writing and academic reading for university students was designed, as detailed 
in table 4. 

Table 4. Proposal for the development of linguistic competence 

Title Overall 
objective Specific objectives Communication 

techniques Methodology I input 

Methodology 
guide for the 
understanding 
of linguistic 
competences: 
writing and 
reading 

Develop and 
strengthen 
academic reading 
and writing 
processes that 
enhance the 
development of 
language skills in 
the students of the 
Vice-
Chancellorship of 
Bogotá Sur 
through 
communication 
techniques: 
summary, review 
and essay. 

Design unified templates for 
summary presentation, 
reviews and academic 
essays. 
Design written reports that 
demonstrate the epistemic 
processes of students 
according to their academic 
discipline. 
Construct critical reviews 
using academic reading as 
a pedagogical tool for its 
preparation. 
Produce documentary 
knowledge through 
academic essays. 

Summary 
Review 
Test 

The methodology that will 
be applied in this module 
will be taken from the 
Cartesian method which 
consists of four phases 
that will allow students to 
develop their level of 
deepening, reflection and 
argumentation about the 
texts that are consulted 
and need to infer their 
postulates. 
1. Contextualization 
2. Definition 
3. Problematic 
4. Conclusion 

Template 
for the 
preparatio
n of the 
summary, 
review 
and essay 
Evaluation 
rubric for 
the 
summary, 
review 
and essay 

Source: development of the research team that developed the project. 
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4 CONCLUSIONS 
Based on the research developed, the researchers conclude that: 

On average, there is an assessment of more than 50% on the importance that students give to academic 
reading and writing. In this sense, it is possible to appreciate that these competences are widely 
developed by the students, although their status is not ideal, for which reason they must be the subject 
of more work and research in the classroom [12]. 

Regarding the text typologies, it is possible to appreciate that in the narrative, descriptive and expository 
typology an average superior to 50% is registered. Situation that is inverted when evaluating the results 
that are seen in the argumentative typology. This situation shows that there is a low level of critical 
textual development, evidenced in the critical commentary, vital in the development of students' 
communicative competence [13] 

Regarding communication techniques, a critical state is perceived in the ability of students to understand 
grammar rules. Compared to their ability to listen, ask questions, remain silent and speak in public. This 
situation is very delicate, because it would be showing a poor knowledge of the basic rules to make 
good use of communicative competence in different contexts, something that is vital in the teaching task 
[14]. Regarding critical thinking, this category is considered with a consideration of less than 50%, which 
shows the lack of optimal development of cognitive and metacognitive skills, which allow students to 
self-regulate their communicative skills and build representations based on the interaction with the text 
[15]. 

In the line of textual production, although an average superior to 50% is recorded, the most critical points 
are shown in the acceptability of the arguments presented by the students and the transfer of mental 
ideas. This problematic, again places on the look, the low level of development of the elements of 
thought associated with the cognitive structures of students [15]. 

It highlights an average level in the development of academic reading and writing, but a low level of 
communication skills associated with critical thinking, which is worrisome because of the importance of 
this ability in the university environment, especially in the training of the future teachers [16]. 

Finally, with the intention of promoting the development of linguistic competence, the following 
methodology is proposed for the understanding of linguistic competences: writing and reading. It is 
assumed as a useful educational resource in the Bachelor's Degree in Child Pedagogy and other higher 
education programs. 
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