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Abstract 
In many aspects of our lives nowadays, there are requirements for effective communication as a 
consequence of globalisation and coexistence in a multicultural and multilingual society. The 
expanding need for multilingual and intercultural communication occurs as a result of mobility and the 
spread of market employability within the European Union and beyond and, consequently, migrations 
of people because of better material living conditions and the revitalisation of some provinces and 
regions. The rapid development of information and communication technology, which eliminates local 
distance and encourages simultaneous communication through various media, he also become an 
important factor. In the age of globalisation, we can add another fact, that today more people than 
ever live in a nearby neighbourhood with different languages and cultures, many of them working 
together or having daily encounters. People are thus becoming more mobile, for both private and 
professional reason, and thus need to communicate in several languages. Knowledge of language 
allows for intercultural dialogue and encourages the willingness to coexist along with mutual respect. 

The learning and use of languages are fundamental to peaceful coexistence in the common European 
area, especially in those areas where languages and cultures have coexisted for centuries. 
Cooperation between schools and kindergartens in border areas has a long tradition in Slovenia. 
Recently, a new form of cooperation has been introduced, the so-called cross-border mobility, which 
goes beyond occasional meetings of cultural or sporting nature. Teachers who teach in the schools in 
border areas in Slovenia, Austria, Italy, Croatia and Hungary are implementing professionally prepared 
learning mobility in neighbouring schools, and they are occasionally included in the regular 
educational programme. This mobility has extra significance for students because they develop 
multilingual and intercultural competences, they become acquainted with their peers and teachers 
from neighbouring countries and with new teaching strategies and, at the same time, they also 
improve subsequent employment prospects. With the implementation of multilingual and intercultural 
educational practice in the neighbouring schools, mobile teachers are developing their professional 
capital, which is reflected in the intercultural and multilingual awareness, personal growth, upgrading 
of methodical-didactic knowledge, knowledge of the neighbour language and learning about the 
educational system and curriculum of the neighbouring country. 

1 METHODOLOGY  
The presenting model of  teacher education in primary schools in border areas based on the results of 
empirical research (Pevec Semec, 2017) in which we focus on: 

• Analysis of the situation of cooperation between the border area primary schools in Slovenia, 
Austria, Italy, Hungary and Croatia. We were interested in the teaching of foreign and neighbour 
languages at schools and the existing practice of cross-border cooperation. 

• The range of possibilities provided for mobile teachers. 
• Position of the headmasters on multilingualism and interculturalism. 

• Developing a model of educational module for mobile teachers.  

The research was undertaken methodologically, by combining empirical-analytic and qualitative 
research. We believe that both research methods are well intertwined and complementary. In research 
participated principals of elementary schools, which are distant from the national border up to 25 km. 
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Table 1: Number of schools (f) and structural percentages of schools (f%) by country. 

Country f f% 

Slovenia 78 60 

Croatia 17 13.1 

Hungary 5 3.8 

Italy 7 5.4 

Austria 23 17.7 

Together 130 100 

Table 1 shows how many schools from each country are involved in the research. The schools from 
Slovenia (60%) predominate, followed by Croatia (13.1%), Austria (17.7%), Italy (5.4%) and Hungary 
(3.8%). 

Table 2: Number of schools (f) and structural percentages of schools (f%),  
where languages of neighbouring countries are learned and taught. 

Country 
Language learning 

neighbouring countries Together 
Yes No 

Slovenia 52 25 77 

67.5 % 32.5 % 100.0 % 

Croatia 2 15 17 

11.8 % 88.2 % 100.0 % 

Hungary 1 4 5 

20.0 % 80.0 % 100.0 % 

Italy 3 3 6 

50.0 % 50.0 % 100.0 % 

Austria 20 2 22 

90.9 % 9.1 % 100.0 % 

Together 78 49 127 

61.4 % 38.6 % 100.0 % 

Most pupils learn the language of neighbouring countries in frontier schools in Croatia (88.2%) and the 
least in Austria (9.1%). In Slovenia, 32.5% of frontier schools are also given the language of 
neighbouring countries. In the data for Austria, it is necessary to take into account the special features 
of their school system, where the neighbouring language is already included in the bilingual border 
area. In the case of Hungarian and Italian schools we need to take into account the fact that schools 
with Slovene language learning have prevailed in the research. 
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Table 3: Abilities of mobile teachers. 

Teachers’ abilities Arithmetical 
mean (x)  

Standard 
deviation (z) 

Adopting a positive value for environmental, cultural and linguistic diversity. 4.6126 0.89617 

Connecting and collaborating with other teachers. 4.5586 0.794112 

Observing and participating in new experiences in the classroom and being able 
to connect new knowledge with the existing one. 

4.5225 0.78447 

Creating a safe learning environment and developing pupils’ self-esteem and 
critical thinking. 

4.5045 0.84071 

Adequate and effective communication in intercultural situations and in different 
cultural contexts. 

3.3865 0.8406 

Convincing that learning and teaching should be based on equality and the right 
to diversity. 

4.3604 0.9321 

Having general knowledge of the society and the culture of the community in 
which the neighbouring language is spoken. 

4.1081 1.0300 

Basic user of the neighbouring language. 4.0991 1.22812 

Knowledge of the education system in neighbouring countries and their specific 
characteristics. 

 1.0732 

Table 3 shows that there are no significant differences in the arithmetic mean between the individual 
elements of the capability. The only arithmetic mean that stands out is the ability to be effective in 
appropriate communication in intercultural situations in different cultural environments. 

2 RESULTS  
The main finding of the research is that cooperation between schools in border areas most often takes 
place once a year, other forms are rarer and, irrespective of that, the majority of schools want such 
cooperation also in the future, particularly active cooperation, which would also include pupils. We also 
note that school headmasters have better knowledge of the concrete neighbouring school and its 
headmaster than the curriculum of the neighbouring country. Among the schools there are no 
differences in the frequency of cooperation, considering the distance between them. They have a 
developed foreign language teaching practice at schools, as they learn various foreign languages, 
including the language of the neighbouring country. Schools in border areas are more active in the 
wider international area than in the frontier area. Countries differ between themselves according to the 
contents of cooperation, but contents that relate to learning about the school system, languages of 
neighbouring countries and cultural specificities of the neighbouring country dominate. Cultural-artistic 
and sports-recreational subject areas stand out. 

Headmasters attach the greatest importance to the abilities that a mobile teacher should have and the 
knowledge of the neighbour's language. The element of effective and appropriate communication skills 
in intercultural situations and different cultural environments also stands out.  

Among the views of headmasters on multilingualism and interculturalism, the estimate that 
multilingualism and interculturalism are important values positively stands out, while the importance of 
multilingualism in promoting professionalism among teachers is considered the least important. 

The research results indicate headmasters’ low awareness on the knowledge of curriculum of 
neighbouring countries, which is one of the conditions for the successful implementation of cross-
border teacher mobility. We also detected untapped opportunities for the greater integration of the 
schools in the form of a "networking" or through a regional agency, which would bring together 
stakeholders in the field of education in common interregional projects. Participating schools in border 
areas have a rich multilingual teaching practice, but the neighbour languages are modestly 
represented. This problem could be solved, according to our estimate, by mobile teachers who would 
occasionally involve in the direct implementation of teaching practice. 

In the following, we want to present the key elements of the created model. 
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The model contributes to the support of long-term cross-border cooperation of schools and 
kindergartens and promotes professional development. 

The model encourages and develops added value for various stakeholders and environment, such as: 

• Pupils: It means a wider employment opportunity in the future and learning about new learning 
strategies, learning from each other, learning about and understanding the difference in different 
areas, foreign languages, personal growth for communication in a foreign language. 

• Teachers: Familiarisation with school and teachers, learning about the school system of the 
neighbouring country, developing multilingual and intercultural skills, gaining confidence for 
further intercultural cooperation in the wider EU area, exchange of examples of good practices 
and expanding and deepening methodological-didactic skills, personal growth, acquisition of 
neighbouring language skills, greater job prospects. 

• The environment: the creation of a specific curriculum focusing on content and goals, 
transferring experience from school to families, raising socioeconomic progress of the 
environment, strengthening regional integration. 

The model encourages teachers to empower different competences, such as: linguistic, didactic-
methodical, communication; personal and professional growth  and the capacity for intercultural 
awareness. 

Professional support before and during mobility includes various thematic areas such as preparation 
for cross-border mobility; pluralistic approaches to languages and cultures; organization and didactics 
of multilingual teaching approaches and communication; school curriculums of countries at the border 
with Slovenia and communication training in the language of the neighbouring country.  

3 CONCLUSIONS  
The headmasters’ views indicate the need for an educational programme that would fill the gaps in 
this field and, therefore, we designed a model of education that would support mobility in the schools 
in border areas. The new model establishes a close link between the managements of schools, local 
community and mobile teachers, on the one hand, and between experts, subject didacts at faculties, 
pedagogic counsellors at the Education Institute and other professionals, on the other hand. All these 
should represent professional help in the education of mobile teachers. 
We want to encourage for long-term cross-border co-operation between kindergartens and schools by 
strengthening of the competencies of mobile teachers. The model supports the participating 
kindergartens and schools before, during and after carrying out mobility. It includes active approaches 

1712



to education (work with video material, problem solving, experiential learning, social games, 
workshops, etc.) and contributes to empowering the professional capital of teachers (coaching, 
hospitations, team projects, ..). 

It is carried out by experienced practitioners together with experts from the border countries. The time 
runs from 24 to 70 hours, once or twice a month, and is carried out in different neighboring countries. 
Participants of the training receive a certificate in view of the status of international training and 
training of professionals in education. 

The model of education presented in this article was conducted as research into multilingual education 
and pointed out new aspects of professionalism among the professional staff that will need to be 
explored further in the direction of professional capital. 

The key role in the implementation of the model has a web-based environment/lingfest.eu/ that 
expertly supports users, enables them networking and cooperating with the local community (tourist 
associations, cultural arts institutions, joint events etc.). 
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