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Abstract 
Main aim of the paper is to propose and discuss pedagogical strategies for lifelong and lifewide 
education, inclusion, participation, within a system based on the concept of equity, as tools capable of 
giving opportunities in all fields, starting with those cultural, economic and social, to all, regardless of 
gender, age, socio-economic status, or ethnic origin. 

We must take into consideration current international, European and Italian data relating to poverty, both 
absolute and relative, which also include educational poverty, which make the achievement of goals 
aimed at equity even more complex and difficult. 

In this perspective, it is essential to reflect and remove obstacles to ensure full right to education for all, 
without discrimination, in a dimension of inclusive education. In a present disoriented and disintegrating 
society, there is increasingly strong need for recovering own identity and subjectivity, through 
appropriate pedagogical strategies guided by the concept of equity. 

In an international scenario, also characterized by a strong economic and financial crisis, and in a 
national context where the expenditure on education is steadily decreasing, it has been developed an 
autobiographical writing project in a bottom-up perspective, through an original format used in various 
contexts, school, university, workplace, including some difficult, such as prison or gender anti-violence 
centres. 

Autobiographical methods, therefore, allow reflecting about self, through experiences lived in past, and 
to build own identity, to help in integrating and relating actively and fruitfully in society. 

The research project fits in the now settled tradition of narrative pedagogy (i.e., Alberici, Alheit, Cambi, 
Demetrio, Dominicé, Merrill, West) and it is a research/education project. 

An original autobiographical format and a final satisfaction questionnaire had administered. Data 
analysis had based on both quantitative and qualitative methodologies, the latter is a simplified protocol 
as result of an original reworking of Grounded Theory by Glaser and Strauss. 

Through retrospect, the individual is able to find a new way of life characterized by a strong educational 
and training impact, implying a cognitive and social change. 

Main results show that participants feel great need to reflect on themselves and to talk about themselves 
and communicate. From the various stories and from the lived experiences it emerges that the 
autobiographical methods represent an effective tool to recover the dimensions of personal identity but 
also of collective and social history. Writing about oneself, therefore, especially in difficult contexts or 
moments, allows recovering the dimensions of meaning of one's life. A broader reflection on oneself 
also reveals knowledge and deeper awareness of the skills and competences acquired and of which 
further educational courses to undertake in a lifelong, lifewide and lifedeep learning perspective. 
Moreover, the autobiographical methods prove to be of support to continue to plan one's future in a 
more profitable and open way for others. 

From the data analysis, therefore, autobiographical writing experience reveals as constructive. The 
identity building process, which, once structured and deep-seated, it will offer more and better 
opportunities to open up to others and to the world, to make plans, and finally also to seize new 
opportunities for inclusion, participation and, therefore, also towards equity. 
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1 INTRODUCTION 
Explaining about equity and inclusion is not so simple. The potential for integration and its role in social 
cohesion are strongly recognized [1]. In this regard, there are many empirical studies carried out in various 
disciplines, which recognize that the educational factor is particularly decisive in life and work. Current 
societies are very heterogeneous and complex, socially, culturally, politically, economically and offer new 
challenges for an inclusive and equitable education that should maintain and expand its integration 
potential. There are innumerable studies carried out on this topic, but it can be noted that the largest 
number of publications in the educational field has been obtained, so far, in 2018 [2]. Among the countries 
that have treated the subject there are, especially, USA, Australia, England and Spain [3]. 
To be more specific, the term "equity" traditionally means "the virtue that allows the attribution or 
recognition of what belongs to the individual based on a human and not literal interpretation of justice". 
From the etymological point of view, the word equity has Latin origins: aequĭtas -atis, aequus derivative, 
"equal", but also, figuratively speaking, from the second half of the thirteenth century: "fair", "reasonable", 
"reasonable". In parallel, in Greek we find the term eikós, which means "similar", "similar to truth", "similar 
to right", which "is natural", which "suits". The root of the word is the same as in Sanskrit êka, which means 
"one". 
The current concept of equity is very complex, as equity is one of the most important and at the same time 
difficult values to reach by societies. Equity is a value and a goal that should be achieved in many issues: 
from the political, social, cultural, working, economic, educational / pedagogical. 
In Italy, as in many areas in Europe, there are many persons and families at risk of poverty, especially 
after the economic crisis. It is difficult to find jobs that are not precarious or with decent wage, and 
unemployment levels are high. Therefore, there is a strong need to redesign the social system that protects 
from the risk of impoverishment and at the same time provides support to the opportunities for re-
integration of people into work, to re-launch welfare policies that are not only welfarism. The most recent 
legislative initiative in Italy is the Citizenship Income (Reddito di cittadinanza), but it is still too early to make 
assessments or reflections. 
Moreover, the intertwining of economic capacity and social inequality finds, in particular, a central junction 
in the personal tax and in income support. In this context, there are two meanings of equity, one vertical: 
that is the incidence of taxation with the increase in taxable income; the other horizontal: with the same 
income, decreasing incidence of taxes, depending on the number of children or other personal conditions 
[4]. The defects of the Italian system concern the scarce progressiveness of the levy, where the only 
progressive effective tax is the “IRPEF”, which weighs on income from work and pensions, but the brackets 
have very high tax rates already starting from low / medium incomes. Another poverty calculator is the 
ISEE modified in recent years. Furthermore, the level of taxation has lowered for "VAT numbers" that do 
not exceed a certain income threshold. Electronic invoicing has also introduced to respond to tax evasion. 
Another source of debate, in Italy, is the proposal by a political party currently in the government (the 
League) to implement the so-called Flat Tax. In addition, beyond discussing (whether or not it is actually 
a measure aimed at Equity in all respects, not only fiscal), it is however not feasible tout-court, because 
the Italian Constitution provides that there should be proportionality of taxation based on income. 
To re-founding the issue of equity today, then, we must first clarify the perspective of equality without 
ignoring diversities and differences. Otherwise, if this were not the case, we would risk giving a reductive 
meaning: uniformity of accesses, routes and outcomes, but giving little importance to needs, expectations 
and differentiation needs [5]. In this way, inequalities and many kinds of exclusion would remain. 
As far as the scholastic / educational field is concerned, the debate, at an international and national level, 
especially starting from the second half of the twentieth century and still today, concerns the right to 
equality, equal opportunities for access and possibilities, respect for differences, the individualization and 
personalization of the choices and paths of each and every one. 
In Italy, starting from the second post-war period, the new constitutional order was pressing for the 
democratization of access to education and culture, which at the time was primarily a literacy process. 
Another complex issue, which is still being addressed today in the Europe 2020 strategy, concerns the 
drop-out. Improvements have made, but there is still much to do. In Italian public education, at least as far 
as equal entry opportunities are concerned, we can generally say it has achieved. Not the same we can 
say about tertiary education: the economic and cultural conditions of the subject and / or the family are still 
very influential. Scholarships and subsidies are not enough, and the situation has further worsened due to 
the long and still current international economic and financial crisis. 
As far as equality in results is concerned, this must still be achieved, as neither the school nor the university 
can guarantee full fruition and positive results for all. 
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Two fundamental concepts are identified [6]: the concept of "cultural capital" and that of "class ethos" which 
form the cultural heritage of each individual. A legacy that is translated as the entry "baggage" that 
everyone brings. In this perspective, the misunderstanding in which the school operated and still operates 
emerges, treating all, even if in fact unequal, as equal in rights and duties. In this way, we end up 
sanctioning the initial inequalities in the face of culture and thus transforming the privilege in this regard, 
considering the scholastic achievements as natural gifts [5], [7]. Through some surveys, dating back to the 
last decade [5], [8], [9], [10], the link between social stratification, school choices and outcomes is shown. 
At the beginning of the 21st century, the weight of economic aspects in influencing scholastic choices 
seems to have diminished, while the role of parents' cultural capital, especially of their educational 
qualifications, remains significant [5]. 
With regard to the term inclusion, strongly linked to the concept of equity, we can observe that it too has 
many meanings and fields of application. The term originates from the Latin inclusio -onis, der. of includĕre, 
which means "to close in", "to include", in the mid-sixteenth century. 
It is using not only in the pedagogical language, but also in social, rights and political issues and it is 
becoming increasingly important. 
The common lexicon usually uses “inclusion” and “integration” indifferently, as if they were synonyms, but 
this is not very correct, because it does not take into account the evolution of conceptualizations in this 
regard. Leaving aside the various semantic aspects in the Italian language of the two terms and of the 
debate that arose in this regard, the term inclusion, whose use is more recent, is the one currently most 
used. "Unlike insertion and integration, inclusion addresses differences not as deficits and" needs "or" 
different needs "resulting from a rule and resulting from a lack, be it a deficit or a hierarchically lower 
position than the to know or to the social, but as personal ways of putting oneself in relationships "[11]. 
Therefore, with inclusion are included all those processes aimed at improving relations between different 
people, by ability, sex, culture, geographical origin, wealth, age, etc. The purpose of social inclusion is to 
guarantee the inclusion of each individual within society, without the differences as considered obstacles 
or limits. "Inclusion of the other means rather that the boundaries of the community are open to all" [12]. 
Among the first educators who analysed about inclusion we can mention Itard, Séguin, Montessori and 
Dewey. Dewey, in this regard, believed that democracy, freedom and education had closely linked in order 
to create an inclusive society and school. Inclusion, according to Dewey, means pursuing equality by 
respecting the diversities and differences that exist in different human beings [13], for a fair and balanced 
society. 
The concept of inclusion, as we understand it today, is that of a fundamental right regardless of individual 
abilities or conditions, of enhancing each resource and changing the various economic, scholastic and 
social realities and contexts so that the differences take on a fundamental cultural role , but not exclusive 
or marginalizing. For example, the ecological system of relationships is immediate: the interactions 
between systems (people, contexts), their cultures and their histories are central, in a continuous reference 
between macro dimensions (political, social and institutional system), micro (systems of functions such as 
services) and organization. 
Among the many problems that contribute to inequality and exclusion, not only economic and political, but 
above all social and educational, poverty, both absolute and relative, with specific attention to educational 
poverty, reaches worrying levels. We can observe, for example, that the Eurostat data of 2016 show that 
117.5 million people are at serious risk of poverty and social exclusion, and represent 23.4% of the 
European population (Fig. 1). 

 
Fig. 1. People in the EU at risk of poverty or social exclusion 

Source: Eurostat, 2016. 
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Other results of EUROSTAT surveys in 2016 showed that in EU countries women were, on average, 
more at risk of poverty or social exclusion than men were. Even for young people up to the age of 24 
and for adults between 50 and 64, there is a greater risk of poverty, while for people over the age of 65 
they are at lower risk. In Italy, on the other hand, the percentages decrease in ageing. The risk of poverty 
also increases for those who reached low levels of education, and for those who have no work. 

In Table 2, which shows the data relating to Italy surveyed by ISTAT, we can see that absolute poverty 
is increasing: in 2016 there were 1619 thousand families, while in 2017 they became 1778 thousand, 
with a greater increase in the South. 

Table 2. Indicators of absolute poverty by geographical distribution. Years 2016-2017,  
estimates in thousands of units and percentage values (ISTAT data). 

 

As far as relative poverty is concerned, related to not only economic living standards, in Italy there are 
3 million 171 thousand residing families in 2017 (12.3% compared to 10.6% in 2016), which are 9 million 
368 thousand persons, around 1.6% more than in the previous year (table 3). 

Table 3. Relative poverty indicators by geographical distribution. Years 2016-2017,  
estimates in thousands of units and percentage values (ISTAT data). 

 Nord Centro Mezzogiorno Italia 
  2016 2017 2016 2017 2016 2017 2016 2017 

Migliaia di unità         
Famiglie povere 701 726 415 417 1.618 2.028 2.734 3.171 
Famiglie residenti 12.306 12.339 5.299 5.315 8.192 8.212 25.797 25.865 
Persone povere 2.303 2.263 1.280 1.263 4.882 5.842 8.465 9.368 
Persone residenti 27.562 27.538 12.001 11.995 20.763 20.688 60.326 60.220 
Percentuale         
Famiglie povere 25,6 22,9 15,2 13,2 59,2 64,0 100,0 100,0 
Famiglie residenti 47,7 47,7 20,5 20,5 31,8 31,7 100,0 100,0 
Persone povere 27,2 24,2 15,1 13,5 57,7 62,4 100,0 100,0 
Persone residenti 45,7 45,7 19,9 19,9 34,4 34,4 100,0 100,0 
Incidenza della povertà (%)         
Famiglie 5,7 5,9 7,8 7,9 19,7 24,7 10,6 12,3 
Persone 8,4 8,2 10,7 10,5 23,5 28,2 14,0 15,6 
Intensità della povertà (%)         
Famiglie 24,7 22,9 23,7 22,6 24,3 24,8 24,3 24,1 

Another problem that needs to be addressed concerns migratory phenomena towards Europe: Italy and 
Spain are among the main countries that have to face, above all in order to achieve integration and 
inclusion, as we can read in numerous reports, including the annual Caritas-Migrantes Report. 
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In this historical period marked by political and economic uncertainties, marked by the complexity of a 
cultural pluralism, increasingly multi-ethnic contexts and a progressive globalization of markets, 
economies, cultural models and social practices, therefore, educational institutions are placed in front 
of new challenges to clash further inequalities and social injustices [14], [15]. 

Other problems that particularly concern Italy and Spain, and other European countries, are return 
illiteracy and functional illiteracy. 

It is also important to remember that we do not learn and educate only in formal contexts, but also in 
non-formal and informal ones. Furthermore, technologies and the web are also transforming the way 
we communicate and relate. All this requires high profiles of professionalism, they have seen as public 
goods, as conditions for an effective and informative participation of life and social and civil coexistence, 
in human rights and of the different existential dimensions [16]. 

The educational and training prospects of people and societies are even more fundamental and, even 
if they have not yet reached the set objectives, participation has increased and changed exponentially 
in the last ten years.  

In table 4 we can see the percentages, over the course of a decade, of obtaining academic degrees 
between the ages of 25 and 34, divided by gender. Comparing the data for 2007 and 2017, in Italy in 
2007 around 15% of men had achieved a tertiary degree, in 2017 33%; 23% of tertiary women in 2007, 
and 33% in 2017. The OECD average of men in 2007 was 30% and in 2017 38%; while for women in 
2007 it was 38% and in 2017 50%. The EU average of the 22 countries for men was 27% in 2007 and 
35% in 2017, for women 36% in 2007 and 48% in 2017. Again, Italy is below the European average. 
Despite the results shown, with percentages of obtaining a tertiary qualification by women greater than 
men, women are more at risk of poverty and with lower wages on the same educational level than men. 

Table 4. Performance of academic qualifications, by gender (25-34 years). OECD 2007 and 2017 data. 

 

1742



 

Another important element is to try to shift the focus on the person as a whole, with an educational and 
training perspective to pursue throughout the life course. 

Of particular importance also becomes studying the actualization and the influences of the different 
ideologies of diversity with respect to the many diversities and the various contexts. Reflexivity as 
regards the complex dynamics of recognition in education, of individual and group identities is beginning 
to move towards the promotion of learning, knowledge, social relations and culture. This perspective 
has aimed at soliciting a "social" practice and individual behavior, to have understood as a "lifestyle", a 
shared and internalized culture, aimed at improving the quality of life of people, their well-being and 
society [17]. These are educational proposals that promote equity and equal opportunities between 
different individuals, in the concept of inclusion contributes to overcoming attitudes of indifference and 
intolerance by establishing the will to build cultures that respect and value differences [18], from an 
educational perspective permanent flexible, which can address new and different needs [17]. For these 
reasons, people need to learn to listen, communicate, adapt to various needs, be able to react to various 
obstacles or difficulties, requiring strong self-confidence and an equally strong motivation in meaningful 
interpersonal relationships, knowing how to work in groups and make their contribution to work practices, 
to the community and to society. A growing number of international organizations have decided to take 
care of education, to support inclusive education, to evolve the integrative model and develop from 
school, a system of values such as equity, justice, democracy, equality and respect for human rights 
[19], [20], [21], [22], [23]. 

For these reasons, the concept of identity acquires fundamental importance. Identity is a set of 
characteristics that makes us different from one another and transforms with growth and social changes. 
The identity regards, on the one hand, the way in which the individual considers and constructs himself 
as a member of certain social groups: nation, social class, cultural level, ethnicity, gender, profession, 
and so on. On the other hand, it is the way in which the norms of those groups make each individual 
think, behave, situate themselves and relate to themselves, to others, to the group they belong to and 
to the external groups understood, perceived and classified as otherness [24]. Bauman [25] defines the 
loss of essential references for his own ego as the loss of his identity boundaries, which are cultural, 
religious, ethnic, etc. Also important is the theory of social identity by Henri Tajfel [26].  

In this perspective, and in order to promote lifelong, life-wide and life-deep learning, autobiographical 
methods allow, in the pedagogical and educational field, to achieve multiple objectives, including 
inclusion. Dialogue with oneself, but also with others, is, moreover, a strong starting point for reflection. 
The relationship that has created between the actors involved in the process of building and 
reconstructing one's life is important to investigate the dynamics inherent in a person's life. 
Autobiographical methods are among the pedagogical approaches that best develop the knowledge of 
oneself and of others [27], giving value to experiences and thus contributing to the processes of identity 
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construction. Autobiographical methods, like other educational, training and self-training tools, play a 
fundamental role in supporting the subject towards the awareness of his own historical, social, ethical 
and spiritual identity [27]. Various authors have contributed to the spread of these methods in the field 
of educational sciences: i.e. Alheit [28]; Dominicè [29]; Pineau, Le Grand [30]; Josso [31]; Demetrio [32]; 
Alberici [33]; Cambi [34]; Merril and West [35]. "The autobiographical methods respond to the needs of 
all people, including those who find themselves in a situation of distress and suffering, who have a 
greater need to orient themselves and relate to others, to reach a more authentic vision of their own self 
and reality that surrounds them, starting with the city fabric "[27]. Autobiographical writing offers the 
possibility to balance the life experiences of the subjects, on the knowledge, skills and competences 
acquired, on the past and on the personal present and on the context, environment, community and 
society, events useful to understand ever wider meanings and to plan positively and profitably its future. 
Through reflections, new knowledge is generated and a deeper awareness of the skills and knowledge 
to be learned in the future, throughout the entire life span. Furthermore, as a result of the reflection, the 
learning becomes stronger and deeper, remains in the memory and becomes usable for a longer time, 
thus contributing to countering the illiteracy of return, 

Particular attention is paid to supporting social cohesion through services aimed at the most fragile user 
populations. Because in addition to having a search function, it has an educational, therapeutic, re-
educational, self-educational and self-orientation function, opening up the perspective of lifelong, 
lifewide and lifedeep learning. A subject, through reflection, writing and / or autobiographical narration, 
becomes able to ask questions, to explore within itself and to find and / or build its own identity [27]. 

2 RESEARCH PROJECT AND METHODOLOGY 
The research project that has carried out has used an original format that guides autobiographical 
writing, while leaving participant free to write what s/he wants or considers appropriate. This format had 
validated in international and national congresses, and used for various research projects. 

Autobiographical writing had chosen, not only because it allows for greater intimacy, silence, 
concentration, more flexible times and spaces, but also because “writing, even the most monodic and 
secret, is always specialization. Implicit is the staging of interiority that is not given in such obvious and 
fertile forms in the eloquence on oneself, that although it can be captured by means of recording, it will 
never succeed in restoring what writing can" [27], [36]. 

The research project uses a bottom-up approach that starts from the single subjects, making the most 
of their resources, also in line with the objectives of an education for sustainable development of the 
UNESCO 2030 Agenda. The intent is to bring out the voice of the authors through autobiographical 
writing and give free rein to the feelings, emotions and intimate meanings of relationships and 
communication through the emotional-affective area, of the interrelations with the outside world. In such 
way, the subject feels that s/he is better understanding both himself and others and feels ready to enter 
into a relationship with them and with the world, to participate more actively and consciously as a citizen 
in society. 

Data analysis based on mixed methodology (quantitative and qualitative). For the quantitative 
methodology the main statistical methods were used, while the qualitative methodology draws on the 
Grounded Theory developed by Glaser and Strauss [37] and then on the revisiting of Merrill and West 
[35], elaborating an even more simplified and faster method. The autobiographical writing format used 
is original and is titled: "Words of a life. Words for ...", realized in a wider research project: "Writings of 
a life. Writings for ...". After completing the autobiographical writing format, a final questionnaire had 
submitted. 

2.1 Sample 
The sample analyzed consists of 99 people: 64 inmates in the Municipal and High Security prisons in 
the Campania Region, of which 32 were male prisoners in the common crimes section, 20 were male 
prisoners in the high security prison and 12 inmates. Average age: 43 years; 10 male drug addicts 
detained in the 3rd Prison of Rebibbia (they did not provide age information); 15 women who have 
suffered violence of varying degrees, ranging in age from 25 to 70 and 10 adult women, aged between 
20 and 59, victims of violence and hosted by a non-profit organization. 
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2.2 Tools 
The autobiographical writing format includes 5 cards with various cognitive, affective, emotional and 
other stimuli, to try to promote as much as possible the memories that you think you have forgotten. 
Instead, by supporting to remember them you have the opportunity to improve knowledge, to endow 
with past significant events and experiences that allow to orientate oneself in growth, education and 
training throughout life [27]. The cards have based on different periods of life: 1) birth-childhood; 2) 
adolescence; 3) first work experience; 4) today; 5) How I see myself in ..... years. In each card, 
participants can indicate a specific age or age group, then they write events concerning that same band 
and can explain episodes, significant people, books, films, songs, or particular experiences, trips, 
desires, fears and even more. Each card also has a space dedicated to free notes. 

The final questionnaire offers multiple choice items and spaces for free writing. 

3 RESULTS 
The analysis of the collected data began with the reading and rereading of the autobiographical writing 
formats, each researcher individually and then through a group comparison. It then proceeded to open 
coding with the aim of searching for meaningful units, then short captions were created to arrive at the 
identification of central categories (core category), consisting of concepts and essential meanings. 
Finally, after further revisions and, when possible, sharing with the participants, we moved on to drawing 
up reports. Here, for reasons of space, we will report some of the main results. In all the cards, for the 
description of themselves, most women have given a purely physical description, while men have more 
often also provided a description of the character. As for significant people, in childhood and 
adolescence, the mother, father, grandparents, brothers or sisters prevail; in the present file, the spouse 
(especially among prisoners), children, parents. About emotions, many participants had a certain 
difficulty in recognizing them, as they preferred to write the experiences that aroused them. We reflected 
reflect on the need for more effective affective education, to learn from the first school years. 

Regarding the final satisfaction questionnaire, almost all the participants, from all the sub-samples, 
expressed their enthusiasm for having participated in the compilation of the autobiographical writing 
format. Over 80% said that, thanks to the autobiographical format, they gained greater self-awareness. 
Almost 90% understood better their life path and their experiences. 70% of participants wrote they felt 
stimulated to think about the future (to consider that women victims of violence have had greater 
difficulties, as the very recent trauma suffered). About 80% said that the path was useful to bring out the 
desire to acquire new knowledge and skills (in a lifelong, life-wide and life-deep learning perspective), 
over 80% said that after completing the format, they felt a greater incentive to tell others about 
themselves. The most widespread emotions, both before and after the experience of autobiographical 
writing, were curiosity, interest, pleasure and relief. 

Emotions, as it happens in educational and training processes, have played an important role for people, 
making learning deeper and more aware, despite the initial difficulties in recognizing and expressing 
them.  

4 CONCLUSIONS 
Through autobiographical writing the person tells about himself, interprets himself and the outside world 
based on his own experience, reinterpreting himself in the meantime. At the same time, the need and 
desire to communicate and communicate with others increases. Autobiographical methods, as also 
stated by Demetrio [32], allow us to take care of ourselves and of the others. 

When a person writes about himself, not only does he discover that he is able to remember and tell it, 
but he also feels able to make sense of things, self-esteem slowly grows, trust until he reaches his own 
subjectivity and his own identity building process. Identity, in fact, is built up through the interaction of 
the person with his history, the history of the people with whom he enters into a relationship, with the 
history of the context and of the society of reference. Therefore, interactions with others and with the 
environment are very important for every person throughout the entire life span, from child, as an adult, 
as an elderly person, whether they are men or women. These interactions, empowered by a greater 
awareness of lived experiences and of the personal and other roles, stimulate the person to interact with 
others further, and this goes to strengthen and expand the processes of inclusion, especially for people 
in a condition of fragility or in difficult moments or contexts. Furthermore, the data showed that 
autobiographical methods is also able to stimulate people not to stop or stop, in negative moments, but 
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to go further, to undertake further education and training courses, in a lifelong, life-wide and life-deep 
learning perspective. In that way the person is fully placed at the center of his / her personal, training, 
professional and social growth path, expanding his / her skills (hard skills and soft skills), from cognitive 
to metacognitive, relational, emotional skills, etc. 

Therefore, communication and relational skills are stimulated and expanded. These processes also 
increase the achievement of equity, starting from the microsocial level, but with the possibility of being 
increasingly widespread and expanded. 
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